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Preface by the Series’ Editor

 rdinary Courage: How to Make a Methodological Revolution
O
Without Anybody Noticing It Is Going On?
Psychology is hopelessly stuck in its focus on methods and has overlooked their
wider context—methodology. Separating methods from theories and phenomena
has led to the creation of “empirical science” that is hyper-productive formally and
dead intellectually. It is not the question of which kinds of methods are used (quantitative or qualitative, standardized or creative). Rather, it is the question of what
kinds of knowledge the insertion of one or another method into the methodology
cycle (see Fig. 1) allows us to produce.
Answers to that question are the privilege of the meta-codes—basic assumptions
about the whole effort of research. In a basic distinction, non-developmental meta-
codes (which characterize most of psychology) make no knowledge about developmental phenomena possible. The empirical research efforts are thus comparable to
the blind guiding the blind (Fig. 2).
The biggest danger in twenty-first-century methodolatry is the proliferation of
the belief that the move from quantitative to qualitative methods (or their hybrid/
mixed methods) in itself solves the methodological problems the social sciences
have inherited from their history. Replacing quantitative empiricism by its qualitative counterpart is merely a translation of the basic problem from one domain to the
next. General knowledge does not accumulate inductively—a bitter lesson for those
who are proud of psychology being “an empirical science.”
The alternative is obvious: We need to restore the primacy of methodology—as
an epistemological cycle leading to knowledge—in the discussions about methods.
How can this be done? In Fig. 1 we can see that it all starts from the deep subjective
desires of a researcher. The researcher is similar to an artist in the desire to understand—even if the tools for art and science are different (cp. Pollmann, Chap. 12,
this volume).
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Fig. 1 The methodology
cycle

The researcher educates oneself in relation to phenomena—by feeling into some
aspects of it (and overlooking others). This exposure to phenomena is crucial for
psychology where we may meet our computer screens more often than real human
beings. This primary contact is followed by counterclockwise move through the
methodology cycle—from phenomena to the discovery of one’s own basic assumptions. As an example, I may look at some phenomenon (Z) via two opposite
meta-codes:
Mechanical causal assumption—factors X, Y cause it (Z). The passive role of the
organism—treated as intentionless mechanical system of no action potentials—
is in the focus.
Organic assumption—the organism resists any inputs—the focus is on RESIST-X,
RESIST-Y leads to Y. The active role of the organism is in the center of focus.
The two meta-codes are exclusive of each other, leading to vastly different ways
how research questions are asked. Consider the ever-asked question about how parents participate in child development. The first assumption focuses on the causal
inputs from the parents to the child. If something turns out not well, it is the parents
who failed to provide the input. The child is a passive receiver whose role is to be
critical or laudatory about parents. The child does not constructively participate in
one’s own development.
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Fig. 2 The blind leading the blind (Pieter Bruegel d.A., 1568)

In contrast, the second (organic) meta-code focuses on the acts of resistance to
the various inputs from parents. The child actively—and selectively—accepts or
rejects (or transforms) the parents’ educative efforts. The inputs are not causes of
development but resources for development.
Needless to add that our contemporary child psychology mostly operates on the
basis of the mechanical axiom—even as it is clearly misfitting if viewed from the
standpoint of phenomena. Any parent or teacher understands instantly that children
are active persons, the resistances of whom are to be carefully circumscribed.
After the meta-codes are made explicit in our counterclockwise move through
the cycle, the researcher moves on to the construction of a theoretical scheme that
remains adequate to the phenomena and is explicitly guided by the meta-code.
Theory consists of abstract statements about the phenomena that would lead further
to empirical work that can reveal new knowledge—rather than repeat what has been
found already. After discovering the first example of something new in our empirical observation, we have all the necessary material for generalized new knowledge.
Paleoanthropologists discover fragments of a skeleton of a fossil and can set together
the full view of the given species. Discovery of thousands or more of similar skeletons does not add to this knowledge—even if it is important for specifying how
widespread the species was at its time. But this is already a different research
question.
Following setting up one’s own theory—completely new or combining parts of
other already existing theories—the researcher only now moves on to the construction of methods. I need to emphasize that any decision about methods is a constructive act by the researcher—even if the latter uses methods created by others. The
methods set up are to be contextualized in the given research project—and that
contextualization is always new. This eliminates the value attributed to “standard”
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in description of methods, and even a “standard method” applied in a particular
context is always new since the researchee—through one’s own resistances and
non-understandings—creates a message that differs from the mechanical assumption of “standardization.” There can be standard questions in a psychological
method, but answers to these questions are either explicitly or implicitly non-
standard. This follows from the meta-code of all biological, psychological, and
social organisms being open systems that constantly innovate themselves.
This look at methods eliminates the perceived differences between “quantitative” and “qualitative” methods—all methods are coordinated methods. This coordination pertains to the importance of juxtaposing the rich reality (phenomena) with
abstract questions (stemming from theory) in the making of a method. A number—
even a real number—is a qualitative sign that represents some feature of the phenomena. If that number is that of a binary code (0, 1), it involves two
domains—non-being (0) and being (1). Both of these are basic philosophical terms
of wide implications. Zero (0) simultaneously indicates everything and nothing. The

Fig. 3 Where silent scientific revolution happens (marked in red)
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different ways of being (1) are likewise of very different concrete forms. There is no
quantity in itself present in numbers other than researcher’s invented conventions
treating such qualities as if these were quantitative.
To conclude, the new silent methodological revolution in the social sciences happens through restoring the centrality of the meta-code to guide the triangulation of
phenomena-theories-methods coordination (see Fig. 3).
What also follows from Fig. 3 is the importance of selective entrance into the
phenomena via adequate methods. The data are relevant only if the theory in its
abstractive schematic form relates meaningfully with the phenomena. If they do not,
the method is useless and needs to be reconstructed. Researchers are in constant
search for methods, but that search is organized by the fine-tuning of the theory and
further penetration into the intricacies of the phenomena. And that is the beauty of
empirical research—finding the rare and beautiful previously unknown flower in the
middle of the vast meadow.

Aalborg, Denmark 
Jaan Valsiner

Contents

Part I Setting the Stage for Courageous Methods
1	The Crooked Relationship Between Method and Matter��������������������    3
Carlos Cornejo
2	Reading Traces in Eels and Faces: Historical Roots
of Semiotic Thinking in Psychology ������������������������������������������������������   17
Martin Wieser
3	Why We Have Two Ears: Particularized Meaning Beyond
Language or the Benefits of Musicalization in Research ��������������������   37
Sven Hroar Klempe
Part II Courageous Methods in Application
4

Unfrozen: A Voice-Centered Listening Analysis of Self-Acceptance ��   55
Natalie Huf

5	Breaking Down Complex Realities: The Exploration of Children’s
Prosocial Actions Using Photographs����������������������������������������������������   71
Deepa Gupta and Nandita Chaudhary
6	How Do People Make Meaning? A Methodological Dialogue Between
Social Anthropology and Developmental Psychology��������������������������   91
Paula Nurit Shabel and Mariana García Palacios
7	Studying the Stream of Experience at Memorial Sites:
The Subjective Camera Methodology���������������������������������������������������� 107
Brady Wagoner, Ignacio Brescó de Luna, and Lisa Herbig
8	Multimodal Interaction Analysis in Cultural
Psychology Research�������������������������������������������������������������������������������� 131
Carolin Demuth

xi

xii

Contents

9	Multisensory Ethnography as a Tool for Reconstructing
the Subjective Experience of a City�������������������������������������������������������� 157
Bogna Kietlińska
10	How Research Can Support
a More Embodied Pedagogy in Psychology������������������������������������������ 191
Kate Sheese
11	Art as a Domain of Psychological Reality: Morphological
Art Research and Art Coaching ������������������������������������������������������������ 213
Herbert Fitzek
12	Collaborative Realities���������������������������������������������������������������������������� 231
Tyyne Claudia Pollmann
Part III What Does Being Courageous Mean After All?
13	Researching in Spite of Resistance: Courage and Responsibility
in (Re)Breaking New Ground ���������������������������������������������������������������� 265
Meike Watzlawik and Ska Salden
Index������������������������������������������������������������������������������������������������������������������ 277

Contributors

Ignacio Brescó de Luna is an assistant professor at the Autonomous University of
Madrid (Spain) and external researcher at the Centre for Cultural Psychology and
The Culture of Grief, Aalborg University (Denmark), where he has worked as associate professor until 2021. His research topics revolve around collective memory,
grief, and experience of memorial sites.
Nandita Chaudhary sought premature retirement from the University of Delhi,
India, to pursue her own academic interests in the year 2017 after over three decades.
She now takes on freelance work in publishing, research and lectures in the field of
cultural psychology, child development, and family studies while continuing to
guide doctoral dissertations.
Carlos Cornejo is a professor at the Pontificia Universidad Católica de Chile. He
works on human speech and interaction, making use of both quantitative and qualitative methodologies. He also researches the history and philosophy of psychology.
Carolin Demuth is an associate professor at Aalborg University, Denmark. She
takes a discursive approach to cultural psychology and draws on multimodal video
analysis, positioning analysis, and discursive psychology. Her research covers
socialization practices in early childhood as well as narrative identity over the
life span.
Herbert Fitzek is Professor of Business Psychology and Cultural Psychology; prorector for research at the Business School Berlin, Germany; and a psychotherapist.
In his work, he focuses on the history of psychology, psychological methodology,
organizational psychology, and the reception of art works.
Deepa Gupta is a doctoral research scholar at the University of Delhi, India.
Presently, she is studying prosocial behavior in children. Her research interests
include cultural psychology, social psychology, and child development.

xiii

xiv

Contributors

Lisa Herbig is a Ph.D. candidate in Political Science at the Amsterdam Institute for
Social Science Research (AISSR) of the University of Amsterdam and the Duitsland
Instituut Amsterdam (DIA) where she studies the impact of the COVID-19 pandemic on support for the European Union.
Natalie Huf received her Master of Psychology at the Sigmund Freud University in
Berlin, Germany. Her main research interests revolve around the questioning of
injustices in societies and exploring their impact on individuals.
Bogna Kietlińska is an assistant professor in the Institute of Applied Social
Sciences at the University of Warsaw, Poland. Her most recent work explores the
nature of sociology of theater in the perspective of the symbolic interactionism. She
is also interested in urban sociology and anthropology, visual research, and multi-
sensory ethnography.
Sven Hroar Klempe is a professor in the Department of Psychology at the
Norwegian University of Technology and Science. He is a former professor of
musicology. His main research interests are the history of psychology, methodology, music, and communication as well as aesthetics.
Mariana García Palacios is a full-time certified career researcher in the National
Council of Scientific and Technical Research, Institute of Anthropological Sciences,
Universidad de Buenos Aires, Argentina. She has been researching children’s constitution of social and religious knowledge from an ethnographical perspective.
Tyyne Claudia Pollmann is Professor of Anatomy and Morphology at Weißensee
Academy of Art, Berlin. As a conceptual artist with an artistic (fine art) and scientific background (medicine), she has been creating transdisciplinary art projects and
has worked in clinical research. Her research interests lie in understanding and
enabling ways of knowledge productions and investigating non-discursive and polyphonic working arrangements.
Ska Salden is a scientific staff member as well as PhD student at Sigmund Freud
University Berlin, Germany. Their main research interests are the intersections of
social psychology, anti-discrimination, and gender as well as queer studies.
Paula Nurit Shabel is a postdoctoral grant recipient in the National Council of
Scientific and Technical Research, Institute of Anthropological Sciences,
Universidad de Buenos Aires, Argentina. Her research deals with children’s knowledge building and political processes involving children.
Kate Sheese works as a research associate at Sigmund Freud University in Berlin,
Germany. Her research focuses on the moral/psychic costs of working in emergency
and the challenges and possibilities of international solidarity work in the context of

Contributors

xv

migration/displacement. She also works with organizations in contexts of crisis,
conflict, and war to develop contextualized, responsive staff care structures.
Jaan Valsiner is a cultural psychologist with a consistently developmental axiomatic base that is brought to analyses of any psychological or social phenomena.
From 2013 to 2018, he was the Niels Bohr Professor of Cultural Psychology at
Aalborg University, Denmark, where he continues his research on cultural psychology, in combination with collaborations with the University of Luxembourg and
Sigmund Freud University in Wien and in Berlin.
Brady Wagoner is Professor of Psychology at Aalborg University and Bjørknes
Høyskole, Denmark. He completed is PhD at the University of Cambridge, developing a cultural psychology of remembering. Some of his other research areas include
the history of psychology, social representations, science communication, and
developmental theories.
Meike Watzlawik is Professor of Developmental, Cultural, and Educational
Psychology at Sigmund Freud University, Berlin, Germany. In her research, she
focusses on identity development, sibling relationships, and phenomena at the intersection of clinical and cultural psychology.
Martin Wieser is an assistant professor at Sigmund Freud University Berlin,
Germany. His research focusses on the history of psychology and the connection
between psychological concepts, methods, and practices in relation to their historical, political, and societal context.

