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Preface

Research suggests that children begin to develop understandings of literacy from
birth, and emerging curriculum policy in many countries states that children’s language and literacy learning during early childhood lays the foundation to later success in compulsory schooling. In some cases, these emergent literacy policies have
been followed by local or national investment in particular approaches to supporting
children to become literate, with mixed success. However, many approaches to
teaching literacy in the early childhood curriculum have been based on rhetoric,
ideology, theorizing, or limited research findings, rather than on recent robust evidential research.
Early research on literacy acquisition in children prior to school entry was termed
“emergent literacy,” building on the research with children learning to read on starting school and the term coined by Dame Marie Clay. Although most of the researchers in this volume identify with the notion of being researchers of emergent or early
literacy, the term “early multi-literacies” has been used by the editors to encapsulate
the breadth and scope of the studies of early literacy reported in this volume. It also
captures the new foci of research in this field since its inception in the late 1970s.
The international team of researchers represented in this book all share a common
interest in how young children develop a range of literacy knowledge and skills, and
many of the research studies also examine the role of teachers, parents, and other
children in children’s literacy acquisition. Many of the researchers have drawn on
sociocultural theories to explain the multifaceted nature of children’s literacy learning through oral, visual, aural, digital, and multimodal means, situated within a
range of social, cultural, and educational contexts.
This edited collection provides an up-to-date and in-depth exploration of different aspects of contemporary early childhood literacy research, the types of research
methodologies being used, and the implications for educational practice. The scope
of the book ranges from a focus on children, their perceptions of literacy learning,
and the interrelationships with those around them to the challenges that cultural and
linguistic diversity pose in literacy learning in early childhood classrooms. It also
explores specific aspects of literacy learning, such as writing and morphological
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awareness, new issues related to the use of digital technologies in literacy learning,
and issues related to the professional learning of teachers.
Each chapter details how the research was done and any issues that researchers
encountered in collecting data with very young children, as well as detailing what
the research findings mean for educational practice. The ways in which each study
contributes to the growing body of research on early multi-literacies are clearly
outlined by the authors. The book contains tables, figures, and images, as well as
detailed explanations of research methods and their limitations, so the studies can
be replicated or expanded upon. Key features for promoting effective literacy practice in early childhood settings are proposed by the authors. This book is an essential read for postgraduate students, researchers, and teachers who are interested in
exploring the complexities and challenges of researching, supporting, or planning
curriculum for literacy acquisition in the youngest children.
We hope that you enjoy this collection, which provides insights into the literacy
worlds of children in diverse countries, as much as we have enjoyed working with
all the authors to bring this collection to fruition. We hope that the ideas presented
in this collection will inspire another generation of researchers of early
multi-literacies.
Hamilton, New Zealand
Palmerston North, New Zealand

Claire J. McLachlan
Alison W. Arrow
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