Conclusions

Preparing this book and doing the research have reﬁned my understanding of the
process of writing but also of the attitudes students have towards writing in both L1
and L2. When launching the whole project, I was well aware of the fact that writing
is a neglected language skill and that neither students nor teachers enjoy it. But it
was the analysis of the results that helped me better understand the major institutional and contextual factors behind that problem. Submitting the present book, I
would like to come back to the core concepts underlying the issues investigated.
Concerning the concept of bilingualism, it is hoped that the present study has
shown that advanced EFL learners may be successfully treated as bilinguals,
namely those who are fluent in the two languages, who “live their lives with more
than one language” (Grosjean 2010, p. 20), and who are multilinguistically aware.
With regard to students’ attitudes towards writing in the foreign language, the
present work aimed to answer the following question: why should they matter to
teachers? Can students be helped to become better EFL writers? Researching students’ writing practices and their attitudes towards writing allowed me to observe
intriguing tendencies. In general, it transpired that students beginning their university education have a more positive attitude towards writing than older students.
Writing instructors should further develop, or at least strive to maintain, students’
positive approach towards writing. This can be done by an interesting and original
choice of teaching techniques, topics and materials, which will not only keep the
students interested in writing but also allow them to perceive it as a way of putting
their thoughts down on paper and sharing them with a concrete reader, rather than
as a tool to display the knowledge without much reflection.
Concerning the relationship between students’ writing practices and their perception of their skill in the two languages, it follows that if they tend to produce
texts which are usually based on ready-made formats in one language, while writing
practice in the other language includes more interesting activities, especially the
ones undertaken for pleasure, and makes attempts at various genres, writing poetry
for instance, the difference in the perception of the writing process in the two
languages will be noticeable. In this case, one language would be likely to be
associated with freedom and creativity, while the other with ﬁxed writing guidelines
and the need to meet set criteria. Also the instructor’s feedback concerning the
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students’ writing products is of great importance. Positive feedback is motivating
for the students and helps them develop a more positive approach towards writing
practice. Conversely, with negative feedback, students become more and more
discouraged towards writing and they are not willing to experiment in their writing,
as all their attempts at producing a decent paper meet with negative evaluation. Last
but not least, the analysis of the students’ writing practices outside school allowed
for observing that there exists a relationship between the students’ attitude towards
writing and the frequency of out-of-school writing. This relates not only to
homework assignments, but also to activities such as keeping a journal, a blog, or
writing short stories.
As for writing in L2, another question that the study addressed was: should
teachers refer to other languages and writing experience in the language different
than the one being studied? Should students be helped by drawing on the knowledge they already possess or shall we rather stick to the language taught? Will this
cause chaos and mistakes due to mixing the languages and the rules governing
writing in these languages or would it make writing easier for the students? It
transpired that teachers do not refer to their students’ experience gained in a different language; it was true both for Polish and English teachers. However, the
analysis of the questionnaires demonstrated that the extent of the recourse students
make to a language different than the one in which they are writing depends on their
level of proﬁciency. In other words, the higher the level of English, the fewer the
references made to Polish in writing in English. On the other hand, the higher the
level of English, the more frequently are references made to that language in writing
in Polish.
It was also found that the students are most likely to turn to L2, L3 or Ln when
searching for ideas or planning the composition. Hence the signiﬁcant role played
by the language in which the knowledge is stored, as indicated by Marian and
Neisser (2000), who observed that bilinguals are more likely to retrieve events
which occurred in a particular language if the same language is also used in the
retrieval process. By the same token, other languages are consulted in vocabulary
searches, e.g., when the writing process falters as a result of insufﬁcient lexical
resources to convey the intended message. Should teachers encourage students to
refer to the ideas arrived at in other languages? Should teachers encourage students
to brainstorm in any language they know in order to trigger more interesting and
more diverse ideas? Or should teachers stick to only one language at the expense of
students’ ideas and engagement?
As it is known from other studies (e.g., Zamel, 1983), good writers tend to turn
to L1 when they are searching for a lexical item that escaped them in the foreign
language in order not to lose the very concept. If we treat writing as a way of
expressing ourselves and not simply as mere language practice, allowing for the use
of any other language seems reasonable as long as it enhances both the content and
the writing process. Chapter 5 showed that what the students resorted to in the
process of writing was not simply switching between languages. Rather, it was
switching discourses or even worlds, as recourse to other languages concerned
global aspects such as trying to ﬁll in the gaps in knowledge with the competence

Conclusions

221

already possessed, even if it was gained through the channel of a different language.
This clearly shows that it is not only transfer of language but also transfer of
experience that takes place and is unavoidable in the writing process. As opposed to
a rather negative effect of Polish on compositions written in English, relying on the
knowledge developed in L2 and later applying it in L1 writing proved to help the
students produce successful pieces of writing. Hence the question that arises is not
if but how teachers should encourage students to make use of experience. The role
of writing instructors should be to make use of the already existing knowledge of
the students, at the same time drawing their attention to areas which may be
problematic, as they may trigger unwanted transfer.
The need for advocating real-life tasks assigned in teaching the writing skill
arose upon discovering that most of the instances when the students referred to
Polish when composing the English letter was the direct result of the instructions to
the task which were formulated in Polish. Such practice is present in the case of the
examinations in foreign languages at every level of education, starting from primary
school and ﬁnishing with high school exams. Although the student is required to
produce a text in the foreign language, the instructions to the task are always
provided in Polish. The probable reason for such routine is requiring the student to
provide the key lexical items that will be later used in the text. However, it often
elicits incorrect expressions, which has a great impact on the understanding of the
whole text. Bearing in mind that learning a foreign language should be as practical
as possible, since its main goal is to help students communicate in this language,
why should they be provided with instructions they are not likely to encounter in
real life?
Another clash that appears is the relationship between written school performance and real life needs. The task the students were asked to perform for the
purpose of the present study was one that can happen in real life, where they would
have all possible resources at their disposal, from publications presenting the
appropriate letter format to the internet, which makes possible the collection of
detailed information concerning the post advertised. This is not to claim, however,
that teaching the right letter format is unnecessary, as it can always be found on the
internet. Yet the students should be allowed to develop and display behaviours they
would be expected to show in real life. In this case, answering the job advert
without giving them the possibility to collect all the necessary information concerning the company they are applying for, or verifying their educational experience by going through their certiﬁcates, etc. does not create a situation which they
may face in real life. The same concerns the use of computers, especially when
performing such tasks.
One further aspect closely tied with real life needs is creating an atmosphere in
which the students would feel the urge to write a given composition. Language
instructors should try to make the purpose of writing the letter as realistic as
possible; that is why, apart from being allowed to browse information concerning
the company, to review their certiﬁcates and to use computers, the students should
be given a chance to have their letters read by “their future employer”, which could
be their classmates. This would almost create a real life need, in which the
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composition is not written to the language instructor as the sole audience.
Moreover, allowing the students to read their classmates’ letters provides them with
an opportunity to learn from and advise one another. This transfers the responsibility from the teacher as the only person entitled to comment on the compositions
onto the students themselves, which may prove beneﬁcial in the future.
A positive attitude towards writing in a foreign language often relates to the
opportunity to construct a new language identity. Switching to L2 may be helpful
when addressing private issues by creating a kind of protective shield, behind which
the writer can hide. For this reason, opinions can be voiced more freely and topics
can be raised which may be embarrassing, which allow for adopting a more
objective viewpoint instead of being torn by emotions, which are much more vivid
in L1. This is what Pavlenko refers to as “greater emotionality and intimacy of the
L1” (2006, p. 21), which may result in “feeling naked”. This happens because L2
words are felt to be more neutral, they are therefore perceived as safer. As Pavlenko
puts it, the foreign language offers
new, ‘clean’ words, devoid of anxieties and taboos, freeing them from self-censorship, from
prohibitions and loyalties of their native culture, and allowing them to gain full control over
their words, stories, and plots. (Pavlenko, 2006, p. 20).

In other words, L2 creates opportunities for language learners which they cannot
ﬁnd in their mother tongue. It has to be admitted, though, that the respondents
reported feeling more relaxed in their foreign language when communicating with
another non-native speaker, or when writing for personal purposes.
Chapter 6 has shown that a foreign language can act as a mask: when it is put on,
the writer may become a different person. And although this may seem artiﬁcial,
especially at the beginning, this artiﬁciality may create opportunities for EFL
learners, who will be less afraid to express themselves. When doing that in a foreign
language, learners are free to adopt a new persona, different from the identity
constructed in L1, especially since in L2 they are free from all the traditions and
history which belongs in the L1 world.
The opportunity to start over, to become a “tabula rasa”, as it were, should be
underlined by instructors when teaching EFL writing. It should be the role of the
teachers to show the students that with the change of the language they get a chance
to become different writers: free of all negative writing experiences in L1, eager to
experiment with L2, and not afraid to develop their ideas. Also journal writing
should prove a beneﬁcial idea, as it will help develop fluency while creating “a
protective shield” behind which the students can hide their true self. Even if the
content of their entries includes elements from everyday life, the change of the
language will help them take some distance.
The present book is hoped to have contributed a research study on learner
identity in L2 writing by bridging the gap between works on early and late bilinguals. Most of the studies on bilingual writers concentrate on investigating their
identities in the process of creating texts in L2, while those on advanced EFL
learners focus very often on academic writing. Besides, they do not always involve
advanced students of English. Concerning such a sensitive construct as student
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writer identity, which seems to be gaining in signiﬁcance especially in the case of
advanced EFL learners, it is of utmost importance that such respondents be interviewed. It has been shown in many studies (e.g., Fukada et al., 2011; Takahashi,
2013) that intermediate students of English, despite voicing opinions concerning
writing in the foreign language, do not experience the nuances which seem to create
great opportunities for those for whom the foreign language does not pose any
linguistic problems, in contrast to those intermediate EFL learners who ﬁnd writing
in L2 more difﬁcult than in L1 due to the limited proﬁciency in the former system.
This, in turn, does not allow for experiencing freedom when creating in the foreign
language (e.g., Cozart & Jensen, 2014; Kupatadze, 2014). Hence, it is of vital
importance to select study participants whose L2 proﬁciency will not limit their
writing skills but which will allow them to experience transformations of self in the
act of writing.
Yang believes that “to write well in English as a non-ﬁrst language or L2, a
learner needs to reconﬁgure his or her identities to include “an English self” (Shen,
1989; cited in Yang, 2013, p. 11). However, the picture that arises from the present
study is that advanced EFL writers are usually much more comfortable with the
identities they have created in L2 and very often ﬁnd it problematic to write in L1.
Their comments are in accordance with what has been already found in the
behaviours and feelings of bilinguals, e.g., concerning their preference to express
emotions in L2, as they feel safer in this language (Pavlenko, 2006). However, it
needs to be taken into consideration when conducting similar research that transformations of self may be particularly observable and are better commented on by
those learners who are fond of writing and who write much on their own for
pleasure, which was conﬁrmed in the present study. Those who limit themselves to
school writing practices may neither experience nor observe those transformations
of self. Hence, a more careful selection of participants is recommended which
would take into account students’ writing practices outside school to a greater
extent.
In this place some may ask why the present research made use of such a formal
genre as a letter of application instead of one that would allow for more freedom,
such as a narrative, which is believed to provide a deepening understanding of “how
people organize and make sense of their lives” (Journet, 2012, p. 15). I decided on
the formal letter consciously and purposefully. My ultimate goal was to observe the
actual writing process of writing in L1 and L2 and whether the students’ beliefs
about writing are realized in their actual texts. What is more, a letter of application
is an example of a real-life task, which is likely to be performed both in Polish and
in English, and which is regularly practised at school. Therefore, the results of the
present research should prove beneﬁcial for writing instructors in their regular
teaching practice. It was only when interviewing the study participants about their
texts that the concept of self appeared. Hence, when planning a similar research
project in the future, I would certainly select a genre which would allow for freer
writing practice, such as narrative or autobiographical narrative. Still, it remains
unknown whether any text analysis would allow for observing any instances of
transformations of self. Of course, one may doubt whether analyzing students’
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comments on metaphors which arose from the earlier interviews is a reliable
research methodology, as it was based on the subjective opinions of the study
participants, for which no attempts were made to trace visible instances of changes
in the learner self in their texts, which would conﬁrm the students’ subjective
feelings. But why should writing instructors ignore the students’ subjective comments? Why should those opinions not be as important as what is observable in
their texts? That is why, the question that arises is: is it really possible to trace
instances of identity transformation in actual texts? We can trace digressions
(Salski, 2012) or patterns of thought (Duszak, 1994), but can we observe something
that is so subjective and so individual as one’s identity in a text? I believe that what
we can do is to compare texts written in two languages and look for comments
which will justify their author’s choices. Hence, the most important to consider for
those who would like to conduct research in the ﬁeld of identity is the question of
appropriate methodology. My suggestion for a similar research project would be to
adopt an even more longitudinal study, e.g., as the one adopted by Canagarajah
(2015), in which the respondents will be working on a few texts, and which will
incorporate, just like the present study did, interviews with the participants in order
to provide them with the opportunity to comment and clarify the issues that they
will have raised in their texts.
The research has shown that the foreign language creates the opportunity to
construct a new identity by escaping negative classroom practices, by hiding behind
the shield of a language which is not native, and hence achieving greater freedom.
And although some of the respondents doubt that the change in their behaviour
when performing in L2 could be called a change in their identity, some believe that
identity is changed the moment the language changes. Therefore, as it has been
acknowledged in bilingual studies to date, it is possible to say that also learner
identity changes together with the language.
To sum up, it is hoped that the present book will contribute to a better understanding of the complexity not only of the process of learning a foreign language,
but also of writing in this language. And although the research results, especially
concerning Chaps. 5 and 6, may only be valid for advanced EFL learners with
preference to write in the foreign language, it is believed that they will help writing
instructors approach the skill from a more complex angle, being more considerate
of all the experience and feelings one brings to EFL classes. Writing is much more
than simply practising what has been learned so far: it creates a chance to express
and organize one’s thoughts and emotions, to get involved in an interaction with a
reader, or simply to play with the language. Hence, a good language instructor
should not only show the students how to produce correct compositions but also
how to ﬁnd pleasure in writing and how to understand oneself better through
writing. May the outcomes of the present research be summarized in Brooke’s
words:
Being a writer involves taking a stance towards experience, towards reading, towards
writing. It involves taking on a particular identity, a way of being a certain person in the
social world. (…) modeling a writer’s identity, modeling a particular stance towards written
language and experience, is a powerful method of bringing students to understand
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themselves as writers. It seems a way of instilling in them the motivation to write, to see
themselves as writers and readers, to act as writers in their world. A writer’s identity, I
would argue, is what composition courses should be fostering, for it is in a writer’s stance
towards experience that written language, both writing and reading, moves from being just
a “skill” to being a way of acting in the world. (Brooke, 1988, p. 38)

I hope that the present book will make a modest step in the direction of changing
the instructors’ attitude towards writing, especially in the foreign language classes.
I also hope that they will take this unique opportunity to help their students not only
become better writers but, most importantly, understand what kind of people they
are and who they would like to be by helping them explore the self they feel most
comfortable with.

Appendix A—Questionnaire on Beliefs About
Writing (October 2012) (Pilot Study)

University of Lodz
October 2012
QUESTIONNAIRE
Please complete the following questionnaire, which is part of the study on
structuring written texts in Polish and English. The main purpose of the study
is to improve the teaching of writing skills in a foreign language. The questionnaire is not a test, which means that there are no “good” and “bad”
answers. Please give us honest answers, otherwise the questionnaire will not
serve its purpose. Participation in the study is anonymous. As some of the
participants may be asked to participate in the further study, we would like
you to provide us with your name or a nickname; hence, please remember the
given nickname.
Thank you very much for your help!
Ola Majchrzak i Łukasz Salski
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Appendix A—Questionnaire on Beliefs About Writing (October 2012) (Pilot Study)
Surname / pseudonym ………………………………………………………………….
Sex
F/M
How long have you been learning English? ……………………………………..
What was your result from your school-leaving exam (matura exam)?
in Polish …...........................................................................
in English ........................................................................

5. What kind of texts have you written so far?
in Polish? ..................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
in English? ..............................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
6. Have you ever written texts outside the school curriculum? If yes, what kind of texts? In what
circumstances?
in Polish …..................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
in English …..............................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
7. Have you written anything in foreign languages? If yes, in which languages?
…………………………………………………………………..
What kind of texts?
............................................................................................................................................
8. How would you assess your experience in writing? How much have you written so far?
in Polish
very little
not much
so-so
much
very much
in English

very little

not much

so-so

much

very much

9. Do you think that you have received sufficient and helpful feedback concerning your texts?
in Polish
almost never
seldom
sometimes
usually
always
in English

seldom

sometimes

usually

always

10. Do you like writing? Is it pleasant for you?
in Polish
almost never
seldom

sometimes

usually

always

sometimes

usually

always

in English

almost never

almost never

seldom

11. What kind of texts do you write most eagerly?
in Polish? ..................................................................................................................................
.................................................................................................................................................................
in English? ..............................................................................................................................
.................................................................................................................................................................
12. How do the stages of your writing process look like, starting from choosing a topic and finishing
with submitting your work? Do they differ depending on the language you are writing in (Polish vs.
English)? ...............................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
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13. Does your writing process depend on the amount of time you have? In other words, do you write an
essay in a similar or in a different way during an exam and when you have unlimited time?
..............................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
14. How does writing in L1 differ from writing in L2 in your opinion?
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
15. In which language do you find it easier to write? Why?
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
16. What is most difficult in the process of writing for you:
in Polish? ...................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
in English? ..............................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
17. Have your English teachers referred to writing in Polish when teaching writing (have they compared
texts of the same genre? have they asked you to pay attention to the differences and similarities
between these texts?)
...............................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
18. Have (and how) your teachers encouraged you to write
in Polish? ...................................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................
in English? ..............................................................................................................................
.................................................................................................................................................................
.................................................................................................................................................................

Thank you very much for your help!

Appendix B—Questionnaire on Beliefs About
Writing (October 2013)

University of Lodz
October 2013
QUESTIONNAIRE
Please ﬁll in the questionnaire, which is a part of the study on structuring
written texts in Polish and English. The main purpose of the study is to
improve the teaching of writing skills in a foreign language. The questionnaire
is not a test, which means that there are no ``good'' or ``bad'' answers. Please
provide sincere answers, otherwise the questionnaire will not serve its purpose.
Since the study will have its continuation, please provide your name.
Thank you very much for your help!
Ola Majchrzak

© Springer International Publishing AG 2018
O. Majchrzak, Learner Identity and Learner Beliefs in EFL Writing,
Second Language Learning and Teaching,
https://doi.org/10.1007/978-3-319-69560-0

231

232

Appendix B—Questionnaire on Beliefs About Writing (October 2013)

1. Group: ……………………………………………………..
2. Name and surname: …………………………………………………………………………………
3. Sex: Female / Male
4. Age: ……………………….
5. How long have you been learning English? ………………………………………………………
6. How would you assess you English competence: (choose one answer)
A1-A2
basic user

B1
independent user
(basic matura
exam)

B2
independent user
(advanced matura
exam)

C1
proficient user,
e.g. CAE exam

C2
proficient user,
e.g. CPE exam

7. What is your attitude towards writing? (choose one answer)
I like writing very
much.

I like writing.

I only write what is
necessary for school.

I don't like writing.

8. How often do you write texts outside school? (choose one answer)
every day

a few times a
week

once a week

once a month

never

9. Which language do you write in outside school? (choose one answer)
in Polish

in English

in Polish and in
other answer
English
…………………………………………………………………………………………………………
………………………………………………
10. How would you assess your writing experience? (choose one answer for every language)
in Polish:
considerable

some

in English:
considerable

some

little

little

very little

very little

11. When writing a text, how often do you concentrate on: (choose one out of four options per every
category):
in Polish?
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
………………………………………………
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in English?
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
…………………………………………………

in English:
considerable

some

little

very little

11. When writing a text, how often do you concentrate on: (choose one out of four options per every
category):
in Polish?
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
………………………………………………
in English?
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
…………………………………………………
12. Which language do you find it easier to write in? (choose one answer)
Polish is easier
English is easier
both are easy
both are difficult
other answer
…………………………………………………………………………………………………………
…………………………………………………
Why?........................................................................................................................................................
.....................................................................................................
13. When writing a text, how difficult is it for you to (choose one out of four options per every
category):
in Polish:
express ideas clearly
very difficult
difficult
easy
very easy
choose proper arguments
very difficult
difficult
easy
very easy
select appropriate vocabulary
very difficult
difficult
easy
very easy
be linguistically accurate
very difficult
difficult
easy
very easy
be genre accurate
very difficult
difficult
easy
very easy
other answer
…………………………………………………………………………………………………………
…………………………………………………
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in English:
express ideas clearly
choose proper arguments
select appropriate vocabulary
be linguistically accurate
be genre accurate

very difficult
very difficult
very difficult
very difficult
very difficult

difficult
difficult
difficult
difficult
difficult

easy
easy
easy
easy
easy

very easy
very easy
very easy
very easy
very easy

other answer
…………………………………………………………………………………………………………
…………………………………………………
14. While writing in English, how much do you think in Polish? (choose one answer)
<25%

25%-50%

51%-75%

>75%

15. How often do you refer to Polish when writing in English? (choose one out of four options per
every category):
analyzing the topic
always
often
rarely
never
planning the paper
always
often
rarely
never
brainstorming for ideas
always
often
rarely
never
taking notes
always
often
rarely
never
looking for appropriate words
always
often
rarely
never
structuring sentences
always
often
rarely
never
proofreading the paper
always
often
rarely
never
other answer
………………………………………………………………………………………………………
……
16. Does your use of the Polish language when writing in English depend on the genre? (choose one
answer)
yes
no
other answer
…………………………………………………………………………………………………………
………………………………………………..
Why?.......................................................................................................................
…………………………………………………………………………………………………………
…………………………………………………
17. While writing in Polish, how much do you think in English? (choose one answer)
<25%

26%-50%

51%-75%

>76%

18. How often do you refer to English when writing in Polish? (choose one out of four options per
every category):
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analyzing the topic
always
often
rarely
never
planning the paper
always
often
rarely
never
brainstorming for ideas
always
often
rarely
never
taking notes
always
often
rarely
never
looking for appropriate words
always
often
rarely
never
structuring sentences
always
often
rarely
never
proofreading the paper
always
often
rarely
never
other answer
………………………………………………………………………………………………………
……
19. Does your use of the English language when writing in Polish depend on the genre? (choose one
answer)
yes
no
other answer
…………………………………………………………………………………………………………
………………………………………………
Why?.......................................................................................................................
…………………………………………………………………………………………………………
…………………………………………………
20. Did your English teachers refer to writing in Polish when teaching composition (comparing genres
etc.)? (choose one answer)
yes, often
only sometimes
no, never
other answer
…………………………………………………………………………………………………………
…………………………………………………
21. Did your Polish teachers refer to writing in English when teaching writing (comparing genres etc.)?
(choose one answer)
yes, often
only sometimes
no, never
other answer
…………………………………………………………………………………………………………
…………………………………………………
22. What did your teachers concentrate on when assessing your papers? (choose one out of four options
per every category):
in Polish:
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
………………………………………………
in English?
content
always
often
rarely
never
coherence
always
often
rarely
never
lexical variety
always
often
rarely
never
linguistic accuracy
always
often
rarely
never
genre accuracy
always
often
rarely
never
other answer
…………………………………………………………………………………………………………
…………………………………………………

236

Appendix B—Questionnaire on Beliefs About Writing (October 2013)

23. If you were to start writing a journal, which language would you prefer to write your journal in?
(choose one answer)
in Polish
in English
no difference
other answer
…………………………………………………………………………………………………………
…………………………………………………
Why?........................................................................................................................................................
.....................................................................................................
Thank you very much for your help!

Appendix C—Mini-questionnaire on Opinions
About Writing in Polish and English (May 2014)

University of Lodz
May 2014
QUESTIONNAIRE
Please ﬁll in the questionnaire, which is a part of the study on structuring
written texts in Polish and English. Please provide sincere answers, otherwise
the questionnaire will not serve its purpose. Since the study will have its
continuation, please provide your name.
Thank you very much for your help!
Ola Majchrzak
Name: ….......................................................
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Appendix C—Mini-questionnaire on Opinions About Writing …
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1. What does good writing mean to you?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
2. Give 5 words that describe writing in English:
…………………………………………………………………..………………………
………………………………………
3. Give 5 words that describe writing in Polish:
…………………………………………………………………………………………
………………………………………..
4. In comparison to writing in Polish, writing in English feels
more……………………………….
………….……………………………………………………………………………
and less
…………………………………………………………………………………………
…………………………. .
5. Are the processes of writing in Polish and English rather similar or different? In what
ways?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
………………………………………..
6. In general, is it easier to write in Polish or in English to you? Why?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………
7. If you could choose, in which language would you like to write your diary? Why?
…………………………………………………………………………………………
…………………………………………………………………………………………
…………………………………………………………………………………………

Appendix D—Questionnaire (Writing a Letter
of Application in Polish) (May 2014)

University of Lodz
November 2014
QUESTIONNAIRE
Part 1
You are looking for a job because this year you have ﬁnished your studies. You
have found such an advertisement on the Internet:
Galileusz is looking for teachers or people who can teach English at a secondary
school level in Lodz. We are only interested in people with exceptional abilities in
communicating knowledge, who are easy-going, like young people, and have great
knowledge in their ﬁeld.
Please send your letter of application in Polish to:
Galileusz
ul. Ziębia 3A
87-812 Wloclawek
Please respond to the above advert.
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Appendix E—Questionnaire (Questions
Concerning the Letter Written in Polish)
(May 2014)

QUESTIONNAIRE
Part 2
1.
2.
3.
4.

Was writing the letter in Part 1 difﬁcult for you? Why?
What was most difﬁcult for you when writing the letter in Part 1? Why?
What did you focus on mostly when writing the letter in Part 1?
Have you ever written a similar letter to the one in Part 1? In which language? In
what situation?
5. Where do you usually look for information concerning writing such letters?
6. Is there anything else you would like to add?
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Appendix F—Interview Form (Concerning
the Polish Letter) (May 2014)

General questions
What is your attitude towards writing? (Question 7)
What has influenced your attitude towards writing?
What, how often, and in which language do you write?
What is your experience connected with writing in Polish and English?
(Question 10)
What instructions from your teachers have you received most often?
Questions concerning the questionnaire
What does it mean that it is easier to write in English?
Question 11—Why do you concentrate on content more often when you write in
Polish?
Question 11—Why do you concentrate on lexical variety, coherence, and genre
accuracy more often when you write in English?
Question 13—Why do you ﬁnd it more difﬁcult to express your ideas clearly and
select appropriate vocabulary when you write in English?
Question 13—Why is it more difﬁcult to be linguistically and genre accurate when
writing in Polish?
Question 14 and 17—Do you think in English when writing in Polish?
Question 15—When and how do you refer to Polish when writing in English?
Question 18—When and how do you refer to English when writing in Polish?
In which situations would you write your journal entries in English?
Questions concerning the letter
How do you assess the letter you wrote in Part 1? Is there anything you would like
to modify if you had such a chance?
Read the letter you wrote. Is there anything you would like to comment on /
change?
What did you concentrate on when you were writing the letter?
Have you ever written a letter of application in Polish? And in English?
Did you use English when you were writing this letter? If yes, how?
How would you approach writing such a letter in everyday life?
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Appendix G—Questionnaire (Writing a Letter
of Application in English) (May 2014)

University of Lodz
November 2014
QUESTIONNAIRE
Part 3
You are looking for a holiday job. You have found such an advertisement in the
newspaper:
This year our city has been the organizer of the International Summer Camp. We
need 12 helpers aged 17–29 who speak English very well and are energetic and
enthusiastic about working with children aged 12–15 from around the world. We
would appreciate the knowledge of the region and conﬁrmed organizational skills
as helpers may need to coordinate sports events and socio-cultural programs.
Letters of applications in English should be sent to:
Orbis Travel
Ul. Tatrzańska 55
91-098 Łódź
Respond to the advertisement above.
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Appendix H—Questionnaire (Questions
Concerning the Letter Written in English)
(May 2014)

QUESTIONNAIRE
Part 4
1.
2.
3.
4.

Was writing the letter in Part 3 difﬁcult for you? Why?
What was most difﬁcult for you when writing the letter in Part 3? Why?
What did you focus on mostly when writing the letter in Part 3?
Which statement is closer to you:
A. When writing in English I use the Polish writing style.
B. When writing in Polish I use the English writing style.

Was this statement true in the case of the letters of applications you wrote?
5. Is there anything else you would like to add?
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Appendix I—Interview form (Concerning
the English Letter) (May 2014)

Questions concerning the letter
Are you satisﬁed with the letter you wrote?
Is there anything you would like to modify?
What did you concentrate on when you were writing the letter?
Did you use Polish when you were writing this letter? If yes, when and how? Why?
Why did you write this letter on the basis of the one in Polish?
Writing which letter was more difﬁcult: the one in Polish or in English? Why?
What were the differences / similarities in writing the two letters?
Final questions
What does it mean that when writing in …………… you use the writing style used
in …………..?
Why do you use the writing style used in …………….?
Would the change of genre (e.g. email, journal entry, essay, research paper) have
resulted in different results / answers?
Can we say that you did not have any format of an application letter either in
English or in Polish coded in your memory?
In your opinion, is there a relation between the easiness of writing in a given genre
and switching between the languages versus the knowledge and the language
through which the knowledge was gained?
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Appendix J—Questionnaire on Writing in Polish
(January 2015)

University of Lodz
January 2015
QUESTIONNAIRE
Below there is a list of 25 items concerning different aspects connected with
writing. For each item please mark (by circling) one of the numbers given (extreme
values are given next to every item), which express how you assess writing in
Polish from the perspective of yourself as a writer.
To me, writing in Polish is…
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19

Easy
Unsatisfying
Boring
Depressing
Schematic
Imitative
Impersonal
Intuitive
Natural
Spontaneous
Limiting
Obligatory
Clear
Disturbing
Organized
Concise
Coherent
Unaesthetic
Literal

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5

6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
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7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7

Difﬁcult
Satisfying
Interesting
Inspiring
Creative
Explorative
Personal
Learned
Artiﬁcial
Forced
Liberating
Voluntary
Vague
Relaxing
Chaotic
Wordy
Incoherent
Aesthetic
Metaphorical
(continued)
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Appendix J—Questionnaire on Writing in Polish (January 2015)

(continued)
20
21
22
23
24
25

Simple
A suffering
Frustration
Conﬁnement
A routine
A craft

1
1
1
1
1
1

2
2
2
2
2
2

3
3
3
3
3
3

4
4
4
4
4
4

5
5
5
5
5
5

6
6
6
6
6
6

7
7
7
7
7
7

Complex
A pleasure
Happiness
Freedom
A challenge
An art

Appendix K—Questionnaire on Writing
in English (March 2015)

University of Lodz
March 2015
QUESTIONNAIRE
Below there is a list of 25 items concerning different aspects connected with
writing. For each item please mark (by circling) one of the numbers given (extreme
values are given next to every item), which express how you assess writing in
English from the perspective of yourself as a writer.
To me, writing in English is…
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19

Easy
Unsatisfying
Boring
Depressing
Schematic
Imitative
Impersonal
Intuitive
Natural
Spontaneous
Limiting
Obligatory
Clear
Disturbing
Organized
Concise
Coherent
Unaesthetic
Literal

1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1
1

2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2

3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3
3

4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4
4

5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5
5

6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
6
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7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7
7

Difﬁcult
Satisfying
Interesting
Inspiring
Creative
Explorative
Personal
Learned
Artiﬁcial
Forced
Liberating
Voluntary
Vague
Relaxing
Chaotic
Wordy
Incoherent
Aesthetic
Metaphorical
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(continued)
20
21
22
23
24
25

Simple
A suffering
Frustration
Conﬁnement
A routine
A craft

1
1
1
1
1
1

2
2
2
2
2
2

3
3
3
3
3
3

4
4
4
4
4
4

5
5
5
5
5
5

6
6
6
6
6
6

7
7
7
7
7
7

Complex
A pleasure
Happiness
Freedom
A challenge
An art

Appendix L—A Guide on How to Compose
Reflections About Writing (January 2015)

University of Lodz
January 2015
Reflections concerning writing—instructions
When analyzing the results of the questionnaire on writing and the conversations
that took place after you wrote the letters of application, I came to the conclusion
that your comments on writing in both languages largely depend on how you feel in
the language, what are your experiences concerning writing, and the situations you
write in. All these factors make up your identity, namely the identity of the person
writing in a given language.
Because not all the conversations have allowed me to touch the aspects of identity
which were interesting for me, I would like you to share with me your insights on
the role of identity in the writing process. I hope that your reflections will help me
better understand your choices and perceptions of the writing process.
The ﬁrst aspect of interest to me is
Language as a protective shield
I would like you to share with me your reflections on this subject in the context of
the writer's identity. I am interested in your comments on writing in both languages.
The language you use to describe your own reflections is up to you; it is also
possible to switch between the languages if you consider it necessary.
I have not set a word limit concerning your reflections. It seems to me that you will
know whether the topic has been exhausted.
Please send the completed electronic entries to my email address: olaremblewska@tlen.pl by Sunday, January 18, 2015.
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