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Abstract
The literature suggests an increased risk of cybervictimisation during the COVID-19 
pandemic. This paper explores student and staff experiences in a higher education 
community as victims of cyberbullying and cyberstalking during the COVID-19 
lockdowns. An online semi-structured questionnaire was administered to self-iden-
tified students and staff victims within a higher education context. By analysing vic-
tim responses, within a qualitative framework, this research identifies perceptions, 
impacts and support mechanisms. The findings offer insights for the development 
of effective practices and policies to mitigate risk factors and foster resilience. This 
research addresses the need for comprehensive understanding in the face of emerg-
ing digital challenges and future traumatic events.
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Introduction

The cyberspace environment presents a variety of activities and human behaviours. 
Examples include new academic and stimulating environments, open learning (Al-
Rahmi et al. 2022), and social and human capital (Benson et al. 2019). During the 
COVID-19 pandemic, academic institutions across the globe underwent a complete 
transition to online activities, significantly augmenting their dependence on cyber-
space. This transition led to the exploration of new academic environments and 
social interactions, and open learning opportunities. Consequently, the pandemic 
amplified the importance of the cyberspace environment for facilitating academic 
activities.

Yet, research has also shown the negative consequences of the extensive use of 
Information, Communication, and Technology (ICT). Deviant behaviour is likely 
to occur online, in workplaces and academic contexts (Fissel et al. 2020), such as 
cyberloafing, when employees access the internet at work for personal use while 
pretending to do legitimate work (Tandon et al. 2021), cyberbullying (CB) (Abaido 
2020) and cyberstalking (CS) (Stevens et al. 2021).

CB is defined as a ‘willful and repeated harm inflicted through the use of com-
puters, cell phones, and electronic devices’ (Hinduja and Patchin 2014a, 1). CB 
includes sending, posting, or sharing negative, harmful, false, or malicious content 
about someone else, causing embarrassment or humiliation (Olweus 1993; Hinduja 
and Patchin 2014b). The cyberbully intends to intimidate and disparage the victim 
and can also steal confidential material or write threatening comments through elec-
tronic communications (Marcum and Higgins 2019). CB can occur in many forms: 
denigration (posting untrue information), flaming (hostile and insulting interaction), 
harassment (insults or taunts with repetitive messaging or posts), and outing (reveal-
ing personal information without permission) (Hinduja and Patchin 2014a; Marcum 
and Higgins 2019).

CS is defined as the repeated use of electronic communications to harass or 
frighten someone persistently, for example, by sending threatening emails or find-
ing out information about victims (Kraft and Wang 2010). CS behaviours relate to 
harassment and intimidation and may include spying, monitoring, or controlling the 
victim’s behaviour (e.g., hidden webcams, SpyWare, and GPS devices). Cyberstalk-
ers may also pursue and contact their victims anonymously through fake online pro-
files (Shorey et  al. 2015; Smoker and March 2017). Their behaviour may include 
monitoring, false accusations, defamation, slander, and libel (Ronsefeld 2004).

Online victimisation, through CB and CS, affects students (Kowalski and Limber 
2013), especially more vulnerable groups (Kowalski et al. 2016), and staff (e.g., lec-
turers and admins) in Higher Education (HE) context (i.e., universities) (Larrañaga 
et  al. 2018; Heiman and Olenik-Shemesh 2019; see also Stevens et  al. 2021 for a 
systematic review).

Yet, there are no precise statistics on the prevalence of CB and CS among under-
graduate students and academic staff. According to the Working to Halt Online 
Abuse website, in 2013, approximately 38% of CS victims were aged between 18 
and 29, reflecting the age of most HE students. Besides, rates of CB prevalence 
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were high in HE student populations even before the COVID-19 pandemic, ranging 
between 6 and 35% in the studied samples (Bottino et al. 2015; Kamali 2015). These 
figures raise concerns for CB/CS in academic communities, especially after the 
COVID-19 pandemic, which possibly increased risk factors (Heiman and Olenik-
Shemesh 2022; Oksanen et al. 2022). Associated behaviours such as increased use 
of social media may also have impacted increased victimisation (Kaur et al. 2021).

A recent systematic review (Bussu et al. forthcoming) highlights a gap in the lit-
erature relating to CS and CB behaviour and their impact on staff and students as 
victims on university campuses (Oksasen et  al., 2021), especially during and post 
pandemic. CB (Abaido 2020) and CS (Stevens et al. 2021) have been investigated 
independently in the workplace and academic context rather than jointly (e.g., Al-
Rahmi et al. 2022; Heiman and Olenik-Shemesh 2022).

The present study provides a novel investigation of cyberbullying and cyber-
stalking victimisation, exploring students and staff experiences during the COVID-
19 pandemic when online activities, including virtual classes, and remote work 
increased. This unprecedented online sharing may have exposed users to extra risk 
and thus represents an opportunity to examine the challenges faced by these two 
groups regarding CB and CS. The aim is to offer insights into common experiences, 
vulnerability, perceived organizational responses and support mechanisms in a uni-
versity community.

Literature review

Melander’s research highlighted the transformative impact of technology on student 
relationships and revealed new modalities for perpetrating psychological aggres-
sion characterized by “quick and easy violence” (2010, 266). Shaikh et al. (2021) 
highlight that, due to the COVID-19 pandemic, academic staff and students have 
increased their use of mobile devices, ICT, and social media networks (e.g., Twitter, 
Facebook) in their everyday lives. These platforms facilitate communication among 
colleagues and students, with mobile apps like WhatsApp, Discord, Snapchat, and 
emails being used to exchange academic and personal information (e.g., Zakar et al.  
2021). While this shift brought positive outcomes, such as the adoption of innova-
tive teaching methods and the adherence to social distancing protocols, it also raised 
concerns about the increased risk of deviant cyber behaviours within HE settings. 
The pandemic emergency further enhanced the global shift towards remote work, 
significantly transforming the work environment for many individuals compared to 
pre-COVID-19.

Kowalski et al. (2020) found that more than 45% of their respondents had been 
victims of CB at least once. However, other studies, such as Zhong et  al. (2021), 
reported a lower prevalence rate of CB. Additionally, Saeed et al. (2021) conducted 
a cross-sectional survey involving 272 students to investigate CS in higher educa-
tion during the pandemic. The findings indicate that most respondents demonstrated 
explicit awareness of social media regulations and CS behaviors.

CB and CS are also associated with detrimental consequences for vic-
tims, characterized by distressing and intrusive behaviors facilitated through 
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computers, cell phones, and electronic devices that disrupt relationship forma-
tion, online communication, and social identity (Marcum and  Higgins 2019). 
Moreover, these adverse cyber behaviours can lead to financial burdens. Victims 
may incur tangible costs, including medical expenses and loss of income, and 
intangible costs such as poor academic performance, social isolation, psychologi-
cal distress, and the onset of psychological disorders (Fissel et  al. 2020; Kaur 
et al. 2021).

Other studies highlighted negative impacts on the well-being and academic 
performance of students. For instance, Alsawalqa (2021) revealed a detrimen-
tal impact on students’ self-esteem. Similarly, Yang (2021) found that the cop-
ing strategies employed by college students during COVID-19 lockdowns were 
affected. Additionally, Al-Rahmi et al. (2022) identified the negative moderating 
role of CB and CS in terms of learning success. These authors also reported that 
collaborative learning suffered from the adverse effects of CB due to its impact on 
student relationships. Previous research also uncovered the presence of cultural 
variations in the coping strategies employed to address cybervictimisation, thus 
emphasising the significance of cross-cultural investigations (Wright et al. 2018; 
Bussu et al. forthcoming). Notably, most of the studies on CB and CS focus on 
the United States university system, which is notably different from other West-
ern Countries (e.g., European countries, Canada, Australia, and New Zealand), 
and non-Western Countries (e.g., Africa, Asia, India). Souza et al. (2018) further 
asserted that the association between experiencing victimisation and engaging in 
cyberbullying as an aggressor is primarily influenced by psychosocial campus cli-
mate and cultural factors.

Several recent studies identified a correlation between CB and psychological dis-
tress, which can be attributed to the increased reliance on remote access and online 
teaching during the pandemic lockdowns (Barlett et  al. 2021; Shoib et  al. 2022). 
Furthermore, Lee et  al. (2022) highlighted that systematic reviews consistently 
reported a significant association between CB victimization and various psychologi-
cal disorders, including social and behavioral problems (Shaikh et al. 2021).

Regarding academic staff, a survey conducted by Oksanen et al. (2022) revealed 
that 30% of the participants reported experiencing online harassment within the 
previous six months. The victims were predominantly senior staff or individuals 
belonging to minority groups in social sciences and humanities. Additionally, sev-
eral studies specifically emphasised the adverse impact of the pandemic on both 
mental and physical health (Das et al. 2020; Holmes et al. 2020). At the same time, 
research on both CB and CS indicated a significant association between cybervic-
timisation and severe mental health problems, particularly during the pandemic 
(Martínez-Monteagudo et al. 2020).

Hence, empirical evidence suggests that the pandemic posed a new victimisation 
risk for academic students and staff and also raised concerns about the prevalence 
of CB via social media (Karmakar and Das 2020; Daigle et al. 2021). Barlett et al. 
(2021) found a correlation between COVID-19 experiences and CB perpetration, 
with direct experiences of victimisation increasing the likelihood of becoming a CB 
perpetrator. These studies highlight the need for implementing mitigation strategies 
to support vulnerable groups during future traumatic events.
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Existing literature primarily relies on quantitative methods to study CB and CS 
affecting students (Karmakar and  Das 2020; Martínez-Monteagudo et  al. 2020), 
staff (Oksanen 2022) as two separate groups (e.g., Alsawalqa 2021; Hossain 2021). 
However, investigating both groups together is crucial since they belong to the same 
community and face similar challenges. From a methodological perspective, there 
is a notable lack of qualitative research on the perception of CS and CB’s impact in 
higher education especially during and after the pandemic, which prevents the plan-
ning of adequate institutional support for victims (Meter et al. 2021; Harrison et al. 
2022). Indeed, qualitative research offers valuable insights into complex interrela-
tionships and behaviours, providing richer and more in-depth information.

There is a consensus among researchers that more education and informed 
resources are needed to address CB (Meter et al. 2021) and CS (Karmakar and Das 
2020) to prevent and manage aggressive online behaviours. Meter’s (2021) study 
revealed that participants lacked training and pertinent information on CB during 
their adolescence and were unfamiliar with procedures and academic protocols. 
Notably, there is limited research discussing policies on CB and CS for students and 
staff in higher education, particularly in the post-pandemic context (Marcum and 
Higgins 2019; Mace et al. 2016; Wozencroft et al. 2015).

Research rationale and research questions

University and college student samples have been extensively studied. However, 
most studies (see, e.g. Kamali 2015; Kaur et  al. 2021) focus on cyberbullying or 
cyberstalking. There are several reasons for exploring CB and CS jointly in an aca-
demic context, involving students and staff.

(1) CB and CS research in HE lacks consistent definitions. CB and CS tend to be 
confused regarding their definition by victims and often overlap in Higher Educa-
tion (Bauman and Baldasare 2015; Huang and Chou 2010; Ronsefeld 2004; Steven 
et al. 2021). In this respect, CB is mainly used for adolescents, while CS and cyber-
harassment are often used to describe adult behaviours (Kamali 2015).

CB (Abaido 2020) and CS (Stevens 2021) have been investigated in the work-
place and academic context independently but not together (Fissel and Reyns 2020).

CB and CS lack consistent definitions, and both behaviours are under-researched 
in HE environments (Oksanen et al. 2022; Kamali 2015), especially regarding staff. 
This definition inconsistency has led to a scarcity of policies, especially during and 
post-pandemic. Furthermore, as noted by Oksanen et al. (2020, 2021), CB overlaps 
with harassment, but it has typically been investigated in the context of school and, 
only more recently, in the workplace (Kowalski et  al. 2018; Oksanen et  al. 2020; 
Wan Rosli et al. 2021; Zych et al. 2015). HE environments include both contexts but 
remain under-researched (Oksanen et al. 2021).

(2) Studying students and staff jointly Students and staff are vulnerable because 
social network sites (e.g., Facebook, Snapchat, Twitter, Google, YouTube, Wiki-
pedia and other Mobile Devices Application (MDAs)) that are part of their eve-
ryday social lives and education. Students and staff share information (e.g., about 
academic issues) via chat (i.e., WhatsApp, Instagram, Snapchat, Discord) with 
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other students or colleagues also outside formal lectures. These activities increase 
the risks of CS and CB victimisation.

A limited number of studies discuss policies on CS and CB for students and 
staff in HE (Arafa and Senosy 2017; Mace et  al. 2016; Marcum and Higgins 
2019; Wozencroft et al. 2015). In comparison with the school context (Kowalski 
et al. 2018; Oksanen et al. 2020; Polanin et al. 2022; Zych et al. 2015), there is a 
gap in our understanding of risk factors, impacts and, consequently, best practices 
and prevention strategies at the university level for supporting students and staff.

As a novel research thread, it is appropriate to collect survey data from vari-
ous ages and population groups (e.g., staff), and to triangulate richer informa-
tion through different methodologies (Marcum and Higgins 2019). Notably, the 
academic staff (academic and admin groups) is still under-researched (Stevens 
et  al. 2021). In a pre-pandemic qualitative study on cyberstalking, cyberharass-
ment and cyberbullying against students and staff, Short et  al. (2016) showed 
that online communication is ambiguous and there is a need for the promotion 
of online norms to which young people and staff can adhere. Furthermore, par-
ticipants were generally unaware of academic policy for preventing these adverse 
behaviours (see also Oksanen et al. 2021).

A recent study published by Oksanen et  al. (2021), based on nationally rep-
resentative data from university staff in Finland, revealed that 30% of the par-
ticipants experienced online harassment during the prior six months; participants 
also showed higher levels of post-traumatic stress disorder (PTSD) symptoms. 
Furthermore, very few victims reported the assaults to supervisors or the police.

It would be helpful to assess whether CB and CS consequences are similar for 
students and staff and, on this basis, plan preventive and supportive programs for 
each category.

(3) Need to explore cybervictimisation in HE during the COVID-19 pan-
demic. As previously mentioned, the pandemic and subsequent lockdowns have 
prompted concerns regarding their potential contribution to social stigma and the 
increased prevalence of CB victimization through social media. A recent study 
by Barlett et  al. (2021, cited in Shoib et  al. 2022) showed that the stresses of 
being diagnosed with COVID-19 or knowing infected people were often associ-
ated with cybervictimisation and cyberbullying.

There are no precise statistics on the prevalence of CB and CS among under-
graduate students before and during the pandemic. However, one recent study on 
adolescents in schools in South Korea examined the prevalence of CB and the risk 
factors before and during the COVID-19 pandemic (2019 and 2020). They found 
that the phenomenon decreased (Shin and Choi 2021), possibly due to increased 
awareness of CB issues by teachers, families and children during this time.

So far, the literature has not provided a qualitative paper on victims of CB and 
CS in HE (i.e. students and staff) during the pandemic. Such research can provide 
insight into the phenomenon and outline preventive measures and policies for on 
campus support for victims.

(4) Lack of clear policies for students and staff. The final reason for exploring 
CB and CS in HE is that neither has received adequate international attention, UK 
included (see e.g. Myers and  Cowie 2019), leading to a lack of clear policies for 
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students and staff (e.g., Kamali 2015; Alotaibi 2019). Studies have highlighted gaps 
in the literature and the importance of implementing research on CB and CS within 
an HE context to develop new protocols and best practices (e.g. Ahlgrim and Ter-
rance 2021; Kaur et al. 2021; Kraft and Wang 2010; Marcum et al. 2016; Marcum 
and  Higgins 2019; Pereira et al. 2016; Reyns 2019; Reyns et al. 2018; Walker et al. 
2011).

This paper explores the impact of CS and CB on the everyday lives of students 
and staff and will explore potential strategies to counteract cybervictimisation. In 
this respect, investigating this phenomenon in HE will provide information on how 
best to prioritise student and academic well-being, and how to promote a safer digi-
tal world post-pandemic.

Although increased research has focused on CB and CS over the past decade, 
there has been limited qualitative work to obtain a clear understanding of both cyber 
behaviours among students and staff on university campuses (Alexy et  al. 2005). 
There is also limited empirical evidence to evaluate the impact on staff and stu-
dents as victims. According to Naidoo (2020), institutions need to implement fur-
ther cybercrime research into CS and CB, collect and compare evidence and design 
effective countermeasures to ensure a safer digital environment, especially in times 
of distress. ‘A safer digital world can help us cope with many of the other pressing 
challenges during the pandemic and new challenges that can be expected in the post-
pandemic future.’ (Naidoo 2020, 27).

This paper explores victims’ perceptions of cyberbullying and cyberstalking in 
a HE context, in the United Kingdom (UK), during the COVID-19 pandemic. An 
online semi-structured questionnaire was administered  to students and academic 
staff to elicit richer information on cyberbullying and/or cyberstalking experiences. 
A qualitative analysis explores the consequences of these adverse events regarding 
their impact on lives and well-being.

Based on gaps in the literature, the following research questions are addressed in 
this paper:

RQ1. What were victim perceptions about their experiences of CB and CS during 
COVID-19? This research question explores victim experiences and perceptions 
concerning online adverse events during the pandemic lockdowns.
RQ2. Did victims experience any impact or changes in their lives because of the 
CB and CB as adverse events during COVID-19? This research question explores 
the vulnerability of victims and examines whether they faced any negative con-
sequences or alterations in their lives due to their experiences with CB and CS 
during the pandemic. In this way, the study offers an exploratory insight into the 
broader ramifications of online cybervictimisation on victim well-being and daily 
routine.
RQ3. Are there any differences between students and staff? This third research 
question assesses whether there were common factors in the experiences of stu-
dents and staff regarding online cybervictimisation, emotions and resilience 
mechanisms.
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These research questions will be investigated using qualitative data to provide 
an explorative understanding of the phenomenon under analysis. Qualitative anal-
ysis helps understand participant perceptions, vulnerability, impact, resilience, 
and perceived support mechanisms within a university community.

Methods

Sample and procedures

A convenience sampling technique targeted students and academic staff at a uni-
versity in the North-West of England. This sampling method is commonly used in 
qualitative research for demographically and geographically local samples, thus 
restricting generalisation to that local level (Robinson 2014; Etikan et al. 2016). It 
also retrieves sensitive information from a target population likely to be involved 
as victims of CB and CS.

An online survey decreases error margins because the information is collected 
from the best-fit respondents anonymously and voluntarily. A further advantage 
relates to the sample’s ability to communicate adverse experiences with a higher 
level of awareness in a more articulated and reflective way (Kerlinger 2014). As 
selection criteria, the survey was available to all university adult students and 
staff (academic and admin). As an initial filter, participants had to self-identify 
as CB and/or CS victims during the pandemic. No sample filters were applied 
regarding ethnicity,  gender, age and role. All these criteria were explained in 
detail in the invitation letter and the participation information sheet.

The online survey was available for eight months. We collected 34 complete 
semi-structured sections of the questionnaire; on average, they took approxi-
mately 30 min. The online and anonymous survey was self-administered and con-
sisted of self-reported measures and open questions intended to gather data on 
CS and CB events. The research team promoted the study across all the facul-
ties by email. Ethical clearance was obtained from the Ethics Committee at a UK 
university.

The survey provided an information sheet about the research project, and par-
ticipants were required to complete a consent form, which was submitted elec-
tronically. The participant information sheet included instructions on withdraw-
ing from the study if necessary and provided the institutional contact details for 
the Principal Investigator and the Associate Dean of the Faculty. Each completed 
semi-structured questionnaire was linked to a unique identification number (ID) 
associated with participants, enabling them to withdraw their consent anony-
mously, if necessary. The online survey was promoted and disseminated through 
various internal mailing groups at the university to gain maximum exposure, in 
line with previous research (Faucher et  al. 2014; Marraccini et  al. 2015). The 
authors stressed that the project was run independently of the university, and par-
ticipant anonymity will be maintained at all the project stages.
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Study design

Recent studies (e.g., Harrison et  al. 2022) have shown that collecting qualitative 
data, especially victim perspectives, can help address a methodological gap in the 
research related to CB and CS in HE contexts. In addition, the qualitative approach 
revealed richer information about victims’ emotions, opinions, behaviours/changes, 
and personal consequences during the pandemic. Based on the literature, the semi-
structured section of an online questionnaire explored participants’ CB and CS 
experiences (see Sheridan et al. 2001; Spitzbergen and Hoobler 2002; Walker et al. 
2011). The survey consisted of four main sections, as follows:

Section 1)  Demographics. This section recorded age, gender, ethnic background, 
university role (staff or student), faculty, and living arrangements.

Section 2) Relationship between the victim and the cyberstalker/cyberbully. This 
section focused on the cyberstalker/cyberbully. Any prior relationship between vic-
tims and cyberstalker/cyberbully; the duration and frequency of the cyber behaviour; 
nature and course of the cyberstalking; the perceived impact; specific behaviour of 
the CS/CB offender; the reaction of the victim; the response of the authorities; and 
finally, sources of support available for victims (Sheridan et al. 2001; Walker et al. 
2011).

Section  3)  CB and CS behaviour. We also adopted an Electronic Use Pursuit 
Behavioral Index (EUPBI) (Strawhun et al. 2013). This self-reported questionnaire 
asks respondents to specify if they  have been a victim in a series of CS and CB 
events.

 Section 4) Open questions, the participants were invited to answer open ques-
tions on their CB and CS experiences, the impact on their life, offence reporting, 
and suggestions on prevention strategies and service facilities. This information ena-
bled us to explore practical actions adopted by the victims to protect and support 
themselves and any specific recommendations they wished to provide to academic 
institutions for helping victims of CB and CS behaviour. This paper will present and 
discuss the data that emerged from Sections 1, 2, and 4 of the questionnaire.

Data analysis

A thematic analysis explores participant opinions regarding their experiences of vic-
timisation and elicits suggestions for supporting victims more effectively (Clarke 
& Braun 2013). An interpretative approach reconstructs the ‘implicit theories’ of 
the respondents (Ross 1989; Ashton and Bussu 2020). According to Ross (1989, 1), 
“People possess implicit theories regarding the inherent consistency of their attrib-
utes, as well as a set of principles concerning the conditions that are likely to pro-
mote personal change or stability (…); people use their implicit theories of self to 
construct their personal histories”.

A rigorous methodological process was adopted for coding and analysis while 
avoiding the loss of valuable information. All the interviews were transcribed 
verbatim with written permission from the participants. Data gathered from the 
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respondents’ narratives were analysed using ATLAS.ti 7.5 Two researchers car-
ried out the coding and analysis, but there was continuous feedback from the whole 
research team (internal coding) throughout the coding process.

The software ATLAS.ti assists in the accomplishment of the  thematic  analy-
sis  and methodologies/frameworks (e.g. grounded theory, content analysis, and 
thematic analysis) (see, e.g. Archer et al. 2017; Janis 2022). The ATLAS.ti coding 
process  is not hierarchical but rather inductive. The software provides the “abil-
ity to express relationships between codes, concepts, and themes in a range of dif-
ferent ways, and often these cannot be represented in a hierarchical list” (Silver  
and Lewins 2014, 210). A qualitative text analysis elicits themes that resemble and 
summarise the meaning of participants’ responses (Thematic coding, also defined as 
thematic analysis). The frequency of codes and themes was also detected. ATLAS.ti 
network summarises the interpretation process, which was iterative and progressive. 
In this respect, the researchers reflected on various conceptual issues and unveiled 
new central aspects. Every code in each network includes two numbers: the number 
on the left represents the frequency of a given code within the transcriptions; the 
number on the right refers to the number of direct associations (Bussu 2016).

The data were analysed according to the criteria set by Patton (2002). The quality 
criteria (i.e., credibility; transferability; dependability; authenticity; confirmability) 
proposed by Seale (1999) were applied (Table 1 Quality Criteria Guidelines). A tri-
angulation technique was implemented to validate the data through cross-verifica-
tion from two sources (qualitative and quantitative data collection methods). Indeed, 
methodological triangulation can more accurately identify multifaceted aspects 
by approaching the same phenomenon from different perspectives and using other 
methods and techniques (Greene 2006). However, this paper presents the main find-
ings from the qualitative data that were collected.

Table 1   Quality criteria guidelines

1. Credibility: member validation or validating findings with the participants to assess if they can relate 
to the researcher’s construct of the phenomenon.

2. Transferability: the ability of the results to be transferred to situations with similar parameters, popula-
tions and characteristics, and require the audience to use data to assess the relevance of the findings to 
other situations.

3. Dependability: criteria of external validity that can be applied also through a careful description of the 
research context and of the research design.

4. Authenticity: participants can develop greater understanding of the phenomenon and can compare 
different perspectives.

5. Confirmability: or internal reliability if there is an agreement between the researchers who coded and 
interpreted the information; external reliability refers to the replicability of the study.
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Findings

Socio‑demographic data, victims and cyber offender relationship

The sample consisted of 25 females (73.5%) and 9 males. The sample age median 
was 38.5  years old. Respondents were balanced regarding the age segments: 
18–25 years, n = 10; 26–35 years, n = 6; ≥ years 36, n = 16. There were 22 staff mem-
bers (65% of the sample: 20 academics and 2 administrators) and 12 students (equiv-
alent to a quota of 35%).

Concerning their ethnicity, 94.1% declared white (British, Irish and/or other 
white backgrounds), and 5.9% Asian (Asian/Asian British Indian and Pakistani).

 One noteworthy finding is that 65% of the respondents in the sample comprised 
staff members. This outstanding observation is particularly significant given the lim-
ited research on staff, as existing studies predominantly concentrate on cyber safety 
within the school and youth population. Most participants (47.1%) declared that 
they were victims of CB, 29.4% of CS, and 23.5% were both CB and CS victims 
(see Table 2).

Beyond these numerical percentages, the qualitative insights provided by 
respondents significantly enhance our understanding of victimization (see also 
Table 3). Staff stated that when they were victims of CB, usually the cyberbully was 
either work-related (student or colleague) or a stranger; a similar result was found 
for victims of both offences. CS occurred more frequently because of adverse behav-
iour of ex-partners or strangers. The perpetrators of student CB were typically either 
a university contact or stranger and, less frequently, an ex-partner or friend. Stu-
dents were also victims of CS by ex-partners or friends. Interestingly, two of the 
student cyberstalkers were strangers. One student was a victim of CB and CS, and 
the ex-partner committed both offences. The ‘perpetrator work related’ (students 
and colleagues) and ‘stranger’ were more common for the staff than the students. In 

Table 2   Descriptive statistics

Gender % Age

Female 73.5 Standard deviation 13.4
Male 26.5 Mean 37.3

Median 38.5
Mode 50

Status Min 20
Staff 64.7 Max 61
Student 35.3
Ethnicity % Victim of %
White-British 73.5 Cyberbullying 47.1
White-any other country 17.1 Cyberstalking 29.4
Asian or Asian british-Indian 5.9 Both 23.5
White-Irish 2.9
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comparison (RQ3), the perpetrators of student victimisation were primarily an ex-
partner, a student/colleague, or a friend rather than a stranger.

These findings accord with a previous study that focused on academic staff 
during the pandemic (Oksanen et al. 2022). The perpetrator was a member of the 
respondent’s work community (17.8%), and very often, the victims knew the perpe-
trators (43.0%) compared to 33.1% of the sample who reported that the perpetrator 
was a stranger. In previous research by Cassidy et al. (2016), staff were victims of 
CB either by students and/or colleagues. In both studies, as in the present research, 
the victims were usually females. Regarding the staff and according to our research 
and previous studies, it seems relevant to explore stranger perpetrators who offend 
female staff members. The males in our sample were all academic staff members, 
while the students were all females.

Main qualitative findings and discussion

After analysing the data, we decided not to provide specific sections for CB and CS 
outcomes because the patterns of victimisation were very similar, especially regard-
ing the central theme that emerged from the qualitative analysis. We consider it more 
beneficial to discuss the victim’s self-perceptions of the impact of both cyberbehav-
iours and to explore their reactions to the phenomenon. Where relevant, we have 
compared the experiences of students and staff (RQ3) to offer a holistic approach to 
the problem in a HE context.

From the thematic analysis, 101 macro-codes, six families, and 26 memos 
emerged. Every code in each network (Fig.  1, 2) includes two numbers: the first 

Table 3   Victims and cyber offender relationship

* The victim claims has been victims of student/colleague and also ex-partner

Student/col-
league work-
related

Stranger Ex-partner Friend Total sample

Staff
I am a victim of cyberbullying

5 4 1 10

Staff
I am a victim of cyberstalking

1 2 3 1 7

Staff
I am a victim of both

3 2 5

Total 22
Students
I am a victim of cyberbullying

3 2 1 1 7

Students
I am a victim of cyberstalking

1 2 2 5

Students
I am a victim of both

1 1

Total 13*
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number represents the frequency of a given code within primary documents (quali-
tative responses) provided in the hermeneutic unit. At the same time, the latter refers 
to the number of direct associations with other codes. ATLAS.ti networks and quo-
tations (Q) are commented on to examine and represent the main findings. Specifi-
cally, the following thematic areas were identified by the analysis, as perceived by 
the respondents.

Fig. 1   Victim perception of Cyberbullying and Cyberstalking during COVID-19

Fig. 2   Impact of Cyberbullying and Cyberstalking on the victims
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Victim perception of cyberbullying and cyberstalking during COVID‑19 (RQ1‑RQ3)

CB and/or CS victims were asked to share lifestyle adaptations before and during 
the pandemic. Where changes occurred, they were asked to explain why. Most of 
the sample (17 staff members and 12 students) believed both cyber behaviours 
increased during the pandemic. This result confirms previous research by Barlett 
et  al. (2021) and Kaur et  al. (2021), where their participants perceived that CB 
and CS increased during COVID-19. Nevertheless, there is no particular differ-
ence concerning CB/CS. While both phenomena are equally crucial in HE, CB 
appears more common in the academic context than CS (Table  4). The victims 
also explored potential reasons for motivating their perception, as discussed 
below (RQ1- RQ3).

Staff: social media networks and  the  academic online workload during  the  lock‑
down  Academic staff and students believed the diffusion of social networks, 
mobile device applications (MDA), and innovation technology during the pandemic 
increased (Extract 1) (Fig. 1, Q29:11, Q33:12). Overall, ICT impacted CB and CS 
(e.g., Facebook, Twitter and WhatsApp) (Extract 2). Cybercrimes in workplaces 
are increasing due to students and staff using more social networks (Fig. 1, Q30:11; 
Q29:11) and due to people feeling more frustrated and anxious because of COVID-19 
(Fig. 1, Q12:11; Q28:12), as also addressed in the literature (e.g., Zakar et al. 2021).

Ex 1   “As a result of people’s reliance upon social networks more than 
ever. People are turning their attention away from physical interactions and 
directing them more towards digital interactions” (Staff, male)
Ex 2 “I believe that Cyberbullying at work is increasing because we use 
more social networks/ innovative technologies, and it is also directly associ-
ated with the workload.” (Staff, female)

Staff claimed to have increased their use of social networks for work (Extract 
2) to communicate with students and colleagues during COVID-19, in accord 
with other professional populations (Pérez-Escoda et al. 2020). Universities had 
to move teaching to a wholly or partially remote setting, which likely caused and/
or increased stress and mental health problems that were already raised due to 

Table 4   Self-perception of cyberstalking and cyberbullying during pandemic

Cyberstalking 
and cyberbul-
lying have 
increased

Cyberstalking and 
cyberbullying have 
not increase/I do not 
know

Total 
sample

Victims 
of cyber-
bullying

Victims 
of cyber-
stalking

Victims of 
both cyber 
behaviours

Total 
sample

Staff 17 3 no/ 2 I do not know 22 10 7 5 22
Stu-

dents
8 3 no/1 I do not know 12 6 4 2 12

Total 25 9 34 16 11 7 34
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self-isolation (Yang 2021). Indeed, lockdowns and heavy restrictions impacted 
the daily life of students and staff worldwide.

The phenomenon is also directly associated by participants with the academic 
online workload. For example, staff use Twitter, Linkedin, and Facebook to pro-
mote their research or stay in touch with other academics (Oksanen et al. 2022). 
Our results align with recently published papers that emphasised that staff has 
moved their professional lives online, especially for teaching and meeting with 
students and colleagues, while further exposing academic staff to potential CB 
and CS (Oksanen et  al. 2022; Watermeyer et  al. 2021). Greater access to tech-
nology generates/leads to a greater frequency of cyber victimisation. Also, more 
time spent on social networking sites increases the likelihood of experiencing 
online harassment from a perpetrator known to the victim (Ramsey et al. 2016).

Academic staff believed that COVID-19 had given perpetrators a reason to 
contact their former CB and CS victims and that such people used the pandemic 
as an excuse to return to the conversation because they had more time (Extracts 3 
and 4; Fig. 1, Q19:11). During the lockdown, there was less opportunity to follow 
or see the victims in real life (Fig. 1, Q5:7). It was also more noticeable (from an 
onlooker’s perspective) since there are fewer people around (Fig. 1, Q5:8).

Ex 3 “I think COVID-19 has given people the reason to contact those they 
have been cyberstalking. They have used it to re-start up a conversation.” 
(Staff, female)
Ex 4 “I believe in my circumstance, they have had more time on their hands 
during lockdowns to think and dwell on things. This has led to more actions 
on their part.” (Staff, male)

One participant commented that COVID-19 had changed young people’s com-
munication and interaction modalities. Furthermore, perpetrators focused more 
on digital interactions with their victims (Extract 5). In contrast, some victims 
reflected that the pandemic had not increased the impact of their experience as 
victims of CB and CS; however, they reported noticing changes in their social 
networks and referenced other CB and CS victims during the lockdown (Extract 
6). Furthermore, some participants recognised that mental health deteriorated 
during the worldwide pandemic (Holmes et al. 2020; Wong et al. 2020) and that 
some disturbing “online” behaviours were not definable or easily misinterpreted 
(Extract 7).

Ex 5 “Furthermore, COVID-19 has had an impact on young people’s commu-
nication and dynamics because online communication has become a norm and 
their perpetrators direct more attention towards digital interactions with their 
victims.”(Staff, female)
Ex 6 “I answered that I don’t know because it hasn’t increased for me per-
sonally, but I’ve heard about more cases/other victims during the lockdown.” 
(Staff, male)
Ex 7 “I think the lockdown makes it more difficult to identify cyberstalking 
from anxious behaviour exhibited by many people online. It seems some don’t 
know where to draw the line anymore.” (Staff, female)



374	 A. Bussu et al.

Students: cyber offenders are more confident and aggressive online, and the victims 
feel more vulnerable than in the past.  Interestingly, students also commented that 
it had become easier to communicate aggressively online rather than “face to face”; 
they feel less responsible and can get away with it (Extract 8; Fig. 1, Q23:10). Perpe-
trators feel more confident and protected to harass people virtually (Extract 9) (Fig. 1, 
Q20:11). The pandemic contributed to making the victims more accessible to CB 
and CS online, and the ‘monitoring’ modalities appear to have intensified (Brace-
well et al., 2020). Overall, the COVID-19 epidemic hugely influenced the HE sector 
worldwide, and students are behind in their learning due to lockdown measures. Stu-
dents admitted to spending more time online than before (e.g., they enforced online 
education (Khan 2021), and this factor, according to Barlett et al. (2021), increased 
cyber offending behaviour.

Ex 8 “People can’t argue things out face to face or figure things out easily. 
Instead, it has to go online where people can be keyboard warriors and even 
more malicious than face-to-face because they think they can get away with it 
if they delete it. Due to COVID, the only way of contacting people is online.” 
(Student, female)
Ex 9 “Because people feel more confident to be mean behind a screen, and 
people can easily take photos of you when you’re in zoom calls for lessons.” 
(Student, female)

Some students highlighted the fear associated with the pandemic, and women 
especially felt more vulnerable during this period (Extract 10). In effect, the stu-
dent victims were all female. According to recent literature, young women are 
likely to become targets of some of the most severe instances of online harass-
ment (Pew Research Center 2021). Also, people from minority backgrounds 
have been targeted based on their appearance and sexual orientation (Gosse et al. 
2021). These findings accord with previous studies showing that online harass-
ment in higher education often targets minority members and women (Oksanen 
et al. 2022; Yelin and Clancy 2021). In our survey, 73.5% of our participants were 
female, and we had just three victims from minority groups.

Ex 10 “Yes, Cyberstalking and cyberbullying behaviour increased during 
COVID-19”. “Women are more scared than ever.” (Student, female)

When we compared personal opinions of students and staff regarding CB and 
CS, we noticed that staff became more vulnerable cyber aggressions due to an 
increased use of social channels, MDA and platforms (e.g. MT, Zoom, Twitter 
and LinkedIn) during the pandemic for activities related to their academic job 
(e.g. staying in touch/work with other academics and students) (RQ3). These find-
ings also emerged in Oksanen et al.’s (2022) study. Staff in our study explained 
this increase during the pandemic by citing face-to-face restrictions and “online 
communication” becoming more of a “norm”. Students also adopted more social 
channels for academic tasks and staying in touch with friends. However, they 
highlighted the opportunity for cyber -aggressor’s to hide their behaviours eas-
ily “behind the screen”. Both students and staff emphasised that they believe 
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perpetrators of CB and CS became “more confident” to cyberattack their victims. 
This accords with prior research that found perpetrators felt more confident and 
protected to harass people virtually during the lockdowns, and the victims were 
more accessible online (see Bracewell et al. 2020).

Impact of cyberbullying and cyberstalking on the victim (RQ2‑RQ3)

Regarding this specific theme, the analysis showed that staff shared more experi-
ences relating to the impact of CB and CS than students. It is possible that, as more 
mature adults, they were more willing to share their experiences anonymously. 
All participants referenced the negative impact of CB and CS on their lives. Our 
research especially highlighted interpersonal and psycho-emotional effects on vic-
tims’ lives and the changes they have been forced to implement to protect them-
selves. It was excruciating for several of the participants, both staff and students, 
not just being a victim of invasive and aggressive behaviours by the cyber offenders 
but also having to experience “secondary victimisation” as a direct result of the way 
institutions have dealt with them (Clemente and Padilla-Racero 2020) (RQ2- RQ3).

Staff: low confidence, feeling guilty and  secondary victimisation  The staff mainly 
reported stress and displeasure because of the institution’s lack of understanding of 
their situation (RQ2-RQ3). Some staff suffered emotional impact from the cyber-
bullying/cyberstalking psychological aggressiveness, and they decided to reduce 
their socialising and ask for medical support for anxiety and depression (Extract 11). 
These findings also emerged in previous studies (see, e.g. Alsawalqa et  al. 2021; 
Yubero et al. 2017) that showed that cyber aggression lowered victims’ self-esteem 
and confidence during the pandemic. This negative result was also shown in our 
research, where victims felt that this experience had destroyed their confidence and 
self-esteem (Extract 12).

Ex 11 “At times, I was made to feel like I was in the wrong – when I wasn’t 
– and so another’s reassurance was really important before I accepted that 
thinking.” (Staff, male)
Ex 12 “It destroyed my confidence. The investigation was awful. I can never 
meet the investigator again because I felt he didn’t understand the nuances of 
the situation: he said: “No blame, but you shouldn’t have given her your num-
ber...”. He humiliated me in a situation where there was a power-play from 
the perpetrator already in operation. It was the investigation, not the situation 
itself, which drove me over the edge.” (Staff, female)

Overall, male staff victims were less worried about the impact of CB and CS in 
their life and did not feel particularly distressed (Extract 13, Fig. 2, Q25:19). As a 
more vulnerable target, women may be more conscious of these offences and per-
ceive them as a problem to tackle. A more recent study focusing on allocating blame 
exhibited significant differences in judgments based on gender, whereby female par-
ticipants perceived CB and CS as more harmful than males and recommended more 
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severe punishments for perpetrators (Marr and Duell 2021). This aspect is relevant: 
if the victims do not feel vulnerable but feel self-confident and supported, they can 
manage CB and CS better. In some cases, our participants were made to feel guilty 
and co-responsible for the cyber behaviours or humiliated and blamed by the police 
and misunderstood (Extracts 11 and 12; Fig. 2, Q6:24).

Ex 13 “Whilst I don’t find the cyberstalking particularly distressing, I suspect 
that is because I do not feel the person is a threat, they are lonely, and despite 
explaining the reasons they should not contact, they continue to do so. How-
ever, I feel that this may provide them with some benefit and doesn’t cause me 
particular harm other than reducing my use of social media and my willing-
ness to engage with it. (Staff, male).”

We also found that CS and CB forced the participants to change their habits to 
protect themselves and their personal information (Extract 14). One staff member, 
a victim of a colleague cyberbully, also experienced a counter allegation for sexual 
misconduct (Extract 15; Fig. 2, Q28:14- Q28:15). Thus, victims can experience sec-
ondary victimisation that can amplify the negative impact on their mental health. 
Both staff and students have indicated that this issue is problematic and annoying for 
them (e.g., Yubero et al. 2017). According to Clemente and Padilla-Racero (2020), 
re-victimisation and secondary victimisation affect mental health. Furthermore, the 
isolation related to the pandemic lockdown was a significant risk factor for psycho-
logical and physical health (Holmes et  al. 2020; Das et  al. 2020) and determined 
emotional vulnerabilities, anxiety, and depression (Holmes et al. 2020; Wong et al. 
2020).

Cyber victimisation during the pandemic was associated with higher psychologi-
cal distress and lower self-perceived support and trust. Victims targeted by other 
members of their university community reported higher PTSD symptoms and a 
more significant impact of perceived online harassment than other victims (Oksanen 
et al. 2022). These results are also confirmed in a recent systematic review on CS 
and cyber-harassment in the general population (Stevens et al. 2021). The research 
found relevant consequences for the mental health of victims (e.g. depression, anxi-
ety, suicidal ideation and panic attacks).

Ex 14 “The behaviour began when the person was a client of the service I 
worked for in 2016 and they formed an attachment. They initially tried to find 
information about me but failed. I had previously been physically stalked, and 
therefore I have been more protective of my information. They sent me gifts via 
work, and continue to do so, they send me messages online, and continue to do 
so. I don’t feel threatened and don’t see the benefit of continuing to challenge 
it, I just ignore the messages.” (Staff, male)
Ex 15 “I ended up being investigated myself because the bully made an alle-
gation of sexual misconduct against me. I was cleared after a year of hell.” 
(Staff, female)

Negative emotions and  psychological distress  According to recent studies (Peled 
2019), the strong negative emotions and psychological distress caused by social net-
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working CB victimisation can influence the academic, social and emotional develop-
ment of undergraduate students. Furthermore, research by Vranjes et al. (2018) found 
that feeling sad and afraid in the workplace predicted exposure to CB six months 
later.

Figure 3 presents an insight into different emotional statuses, scaled from positive 
emotions (i.e., relieved/ indifferent) to negative emotions (i.e., annoyed/angry; sad/
scared/threatened). On the left, frequencies of emotions are presented according to 
cyber offences. Overall, negative emotions surpass positive emotions, with a higher 
quota for CS (29.4% against 26.4% for CB). On the right, Fig.  3 shows that staff 
tended to feel negative emotions more than students. In some cases, staff reported 
taking antidepressants to manage negative emotions, self-isolating and reducing 
socialising to protect themselves (Extract 16).

Ex 16 “Went to GP and was put on antidepressants. Cut off all my friends (…) 
Don’t socialise. Deleted all social media for a few months. Created new social 
media with only close friends and family. Block any new friend requests I don’t 
recognise. Don’t interact on public platforms. Changed all passwords. Got a 
new email account and phone number” (Staff, female).

Students, often digital natives, may be more able to mitigate psychological dis-
tress than staff (RQ3). It is also possible that staff may be more aware of victimi-
sation’s short- and long-term impacts, and their negative emotions may be directly 
correlated with the perception of the danger faced, especially for cyberstalking. This 
outcome may also be related to the fact that staff may feel less supported by the insti-
tutions as victims. In a previous study published by Bauman and Baldasare (2015), 
not all students in their sample were equally upset by CB offences. In the present 
study, respondents experienced a stressful and uncomfortable situation, especially 
when the cyberbully/cyberstalker was a colleague or were even wrongly blamed for 
being a victim of a cyber-attack (Yubero et al. 2017).

Fig. 3   Emotions: cyber offences, staff and students
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It emerged that the staff declared more negative strong emotions (e.g. feeling 
angry, scared, threatened) compared to students, who adopted more neutral/posi-
tive emotions (e.g. feeling annoyed, indifferent, fine-relieved) (RQ3). There are sev-
eral possible explanations for this outcome. Students may be more accustomed to 
this type of online behaviour by adopting more social networks and consequently 
more resilient. The “secondary victimisation” reported by staff regarding a lack of 
understanding and support from formal institutions or trust (e.g. polices forces, man-
agers) may have impacted on their responses (RQ3). Peled (2019) also found that 
although both groups highlighted the negative impact of CB and CS on their lives, 
staff reported strong negative emotions and psychological distress (Peled 2019). 
These findings are also consistent with a recent study on staff, and students indicated 
that the problem of online harassment is highly prevalent among staff, and very few 
victims reported the assaults to supervisors or police, which is concerning. The 
research has also showed that staff victims reported higher PTSD symptoms than 
other victims (Oksanen et al. 2022). In this regard, Collen et al. (2021) have shown 
that resilience is a positive mediator in the relationship between cyberbehaviour and 
psychological well-being. Student resilience protects them from cyberbullying and 
prevents the impairment of their psychological well-being.

Limitations

The study presents some potential limitations that merit attention.

1.	 The small sample size in the study. The topic’s sensitive nature led to the collec-
tion of victim experiences through a semi-structured section as part of an online 
questionnaire. Face-to-face interviews may have posed challenges in people’s 
willingness to respond openly regarding their experiences while ensuring ano-
nymity.

2.	 The Ethics Committee at a UK university provided ethical clearance. However, 
the Committee requested two conditions: to promote the study internally via uni-
versity channels (e.g., via email, blackboard); to receive departmental approval to 
involve students as participants. These two understandable restrictions negatively 
impacted the size of the final sample. This also resulted in some departments 
not taking part in the study. Compliance with the University Ethics Committee’s 
requirements limited recruitment to the university and prohibited direct one-to-
one approaches to potential participants, which affected research dissemination 
and reduced the potential participant pool.

3.	 Participants may have had concerns, especially staff, about completing the ques-
tionnaire at the university due to potential recognition. Despite emphasising par-
ticipant anonymity in the invitation letter and participant information sheet, these 
concerns may have influenced their decision not to take part.

4.	 The sample size from a single university presents an explicit limitation; further-
more, it is not certain whether the results are unique to this institution.
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5.	 Regarding the sample, the males were all academic staff members, whereas the 
students were all females. We can hypothesise that women feel more willing to 
admit being victims of cyberstalking and cyberbullying, consistent with previous 
studies (Faucher et al. 2014; Cassidy et al. 2016; 2017).

Conclusions and implications

This paper investigated CB and CS within HE, an under-researched setting (Oksanen 
et  al. 2022; Stevens et  al. 2021). To this aim, a convenience sampling technique, 
through an online semi-structured survey, self-selected academic students and staff 
who claimed to be victims of these adverse events, during the COVID-19 pandemic. 
The sensitive nature of the topic posed several challenges to this research. From a 
methodological perspective, qualitative research proved to be a tool to elicit victims’ 
perceptions and CS and CB’s impacts (Meter et al. 2021; Harrison et al. 2022). In 
addition, the qualitative approach provided rich data about victims’ emotions, opin-
ions, vulnerability and behavioural changes, and perceived support mechanisms 
(RQ1, RQ2).

Most participants, students, and staff, believed cyber behaviours increased during 
the pandemic (RQ1), which confirms previous research (Barlett et  al. 2021; Kaur 
et al. 2021; Heiman and Olenik-Shemesh 2022). Respondents felt that CB and CS 
were equally relevant to HE, although CB was perceived as a slightly more common 
offence. Staff claimed to have augmented the use of social networks for working and 
communicating with students and colleagues during COVID-19 and directly associ-
ated it with their academic online workload. Students (all females) also admitted to 
spending more time online than before and thus increased their vulnerability (see 
also Khan 2021). In this explorative study, students appeared more resilient than 
staff in dealing with adverse cyber events (RQ3). Students coped with stress more 
effectively and proactively managed negative emotions compared to staff, aligning 
with previous studies (e.g. Collen et al. 2021).

More research should focus on these two academic groups as victims of CB and 
CS, their associated risk factors, and psychological and institutional needs (e.g., 
Oksanen et  al. 2022; Alsawalqa et  al., 2021). More qualitative research should 
explore participants’ needs and support mechanisms, and why staff do not feel com-
fortable reporting cyber aggressions in the academic context. Future research should 
compare academic and admin staff to deepen our understanding of their needs. 
Notably, in the present study, only two respondents worked in administration, out of 
a total of twenty-two staff.

The present findings encourage developing support programs for different groups 
and implementing effective tools at all levels of the academic community, for coping 
with online media and exposure and cybervictimisation (Oksanen et al. 2022; Hei-
man and Olenik-Shemesh 2022).

Acknowledgments  The authors thank the anonymous reviewers and Sam Burton for his support in data 
collection. The authors acknowledge Edge Hill University for supporting the research. Dr Anna Bussu is 
the PI of the research project.



380	 A. Bussu et al.

Funding  The author(s) disclosed receipt of the following financial support for the research, authorship, 
and /or publication of this article.

Declarations 

Conflict of interest/Competing interest  The authors have no competing interests to declare that are rel-
evant to the content of this article.

Open Access   This article is licensed under a Creative Commons Attribution 4.0 International License, 
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long as 
you give appropriate credit to the original author(s) and the source, provide a link to the Creative Com-
mons licence, and indicate if changes were made. The images or other third party material in this article 
are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line to the 
material. If material is not included in the article’s Creative Commons licence and your intended use is 
not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permission 
directly from the copyright holder. To view a copy of this licence, visit http://​creat​iveco​mmons.​org/​licen​
ses/​by/4.​0/.

References

Abaido, G. 2020. Cyberbullying on social media platforms among university students in the United Arab 
Emirates. International Journal of Adolescence and Youth 25 (1): 407–420. https://​doi.​org/​10.​
1080/​02673​843.​2019.​16690​59

Ahlgrim, B., and C. Terrance. 2021. Perceptions of cyberstalking: Impact of perpetrator gender and 
cyberstalker/victim relationship. Journal of interpersonal violence 36 (7–8): NP4074–NP4093.

Al-Rahmi, W.M., N. Yahaya, U. Alturki, A. Alrobai, A.A. Aldraiweesh, A. Omar Alsayed, and Y.B. 
Kamin. 2022. Social media–based collaborative learning: the effect on learning success with the 
moderating role of cyberstalking and cyberbullying. Interactive Learning Environments 30 (8): 
1434–1447. https://​doi.​org/​10.​1080/​10494​820.​2020.​17283​42.

Alexy, E.M., A.W. Burgess, T. Baker, and S. Smoyak. 2005. Perceptions of cyberstalking among college 
students. Brief Treatment and Crisis Intervention, 5(3): 279–289. https://​doi.​org/​10.​1093/​brief-​
treat​ment/​mhi020

Alotaibi, N. B. 2019. Cyber bullying and the expected consequences on the students’ academic achieve-
ment. IEEE access 7: 153417–153431.

Alsawalqa, R.O. 2021. Cyberbullying, social stigma, and self-esteem: the impact of COVID-19 on stu-
dents from East and Southeast Asia at the University of Jordan. Heliyon 7 (4): 1–13. https://​doi.​
org/​10.​1016/j.​heliy​on.​2021.​e06711.

Arafa, A., and S. Senosy. 2017. Pattern and correlates of cyberbullying victimization among Egyptian 
university students in Beni-Suef, Egypt. Journal of Egyptian Public Health Association 92 (2): 
107–115. https://​doi.​org/​10.​1007/​s12528-​017-​9149-x

Archer, E., H.J.V.V. Herman, and D.V.D.W. Hugo. 2017. Introduction to Atlas. ti: basic operations, tips 
and tricks for coding, 6th ed. Pretoria: Research Rescue.

Ashton, S-A., and A. Bussu. 2020. Peer groups, street gangs and organised crime in the narratives of ado-
lescent male offenders. Journal of Criminal Psychology 10 (4): 277–292.  https://​doi.​org/​10.​1108/​
JCP-​06-​2020-​0020 

Barlett, C. P., M.M. Simmers, B. Roth, and D. Gentile. 2021. Comparing cyberbullying prevalence and 
process before and during the COVID-19 pandemic. The Journal of Social Psychology 161 (4): 
408–418. https://​doi.​org/​10.​1080/​00224​545.​2021.​19186​19

Bauman, S., and A. Baldasare. 2015. Cyber aggression among college students: demographic differ-
ences, predictors of distress, and the role of the university. Journal of College Student Develop-
ment 56 (4): 317–330. https://​doi.​org/​10.​1353/​csd.​2015.​0039.

Benson, V., C. Hand, and R. Hartshorne. 2019. How compulsive use of social media affects perfor-
mance: Insights from the UK by purpose of use. Behaviour & Information Technology 38 (6): 
549–563. https://​doi.​org/​10.​1080/​01449​29X.​2018.​15395​18

http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1080/02673843.2019.1669059
https://doi.org/10.1080/02673843.2019.1669059
https://doi.org/10.1080/10494820.2020.1728342
https://doi.org/10.1093/brief-treatment/mhi020
https://doi.org/10.1093/brief-treatment/mhi020
https://doi.org/10.1016/j.heliyon.2021.e06711
https://doi.org/10.1016/j.heliyon.2021.e06711
https://doi.org/10.1007/s12528-017-9149-x
https://doi.org/10.1108/JCP-06-2020-0020
https://doi.org/10.1108/JCP-06-2020-0020
https://doi.org/10.1080/00224545.2021.1918619
https://doi.org/10.1353/csd.2015.0039
https://doi.org/10.1080/0144929X.2018.1539518


381An explorative qualitative study of cyberbullying and…

Bottino, S.M.B., C. Bottino, C.G. Regina, A.V.L. Correia, and W.S. Ribeiro. 2015. Cyberbullying and 
adolescent mental health: systematic review. Cadernos De Saúde Pública 31: 463–475.

Bracewell, K., P. Hargreaves, and N. Stanley. 2020. The consequences of the COVID-19 lockdown 
on stalking victimisation. Journal of Family Violence 37: 951–957. https://​doi.​org/​10.​1007/​
s10896-​020-​00201-0

Bussu, A. 2016. Gathering evidence: Problems, training requirements, and good practices in the Italian 
Judicial Police force. Police Practice and Research 17 (5): 394–407. https://​doi.​org/​10.​1080/​15614​
263.​2016.​11570​23

Bussu, A., M. Pulina, S-.A. Ashton, E. Molloy, and M. Mangiarulo. (forthcoming). Cyberbullying and 
Cyberstalking victimisation among university students: A Narrative Systematic Review.

Cassidy, W., M. Jackson, and C. Faucher. 2016. Gender differences and cyberbullying towards faculty 
members in higher education. In Cyberbullying across the globe, ed. R. Navarro, S. Yubero, and 
E. Larrañaga, 79–291. UK: Springer.

Cassidy, W., C. Faucher, and M. Jackson. 2017. Adversity in university: cyberbullying and its impacts 
on students, faculty and administrators. International Journal of Environmental Research and 
Public Health 14 (8): 1–19. https://​doi.​org/​10.​3390/​ijerp​h1408​0888.

Clarke, V., and V. Braun. 2013. Teaching thematic analysis: overcoming challenges and developing 
strategies for effective learning. The Psychologist 26 (2): 120–123. https://​doi.​org/​10.​1080/​
17439​760.​2016.​12626​13.

Clemente, M., and D. Padilla-Racero. 2020. The effects of the justice system on mental health. Psy-
chiatry. Psychology and Law 27 (5): 865–879. https://​doi.​org/​10.​1080/​13218​719.​2020.​17513​
27.

Collen, H.O., and N. Onan. 2021. Cyberbullying and well-being among university students: the role 
of resilience. International Journal of Caring Sciences 14 (1): 632–641.

Daigle, L.E., K.P. Hancock, and T.C. Chafin. 2021. CoViD-19 and its link to victimization among col-
lege students. American Journal of Criminal Justice 46 (5): 683–703. https://​doi.​org/​10.​1007/​
s12103-​021-​09638-5.

Das, S., Kim, A., & Karmakar. S (2020). Change-Point Analysis of Cyberbullying-Related Twitter 
Discussions During COVID-19. Retrieved from https://​papers.​ssrn.​com/​sol3/​papers.​cfm?​abstr​
act_​id=​36694​00

Etikan, I., S.A. Musa, and R.S. Alkassim. 2016. Comparison of convenience sampling and purposive 
sampling. American Journal of Theoretical and Applied Statistics 5 (1): 1–4. https://​doi.​org/​10.​
11648/j.​ajtas.​20160​501.​11.

Faucher, C., M. Jackson, and C. Wanda. 2014. Cyberbullying among university students: gendered 
experiences, impacts, and perspectives. Education Research International. https://​doi.​org/​10.​
1155/​2014/​698545.

Fissel, E.R., and B.W. Reyns. 2020. The aftermath of cyberstalking: School, work, social, and health 
costs of victimization. American Journal of Criminal Justice 45 (1): 70–87. https://​doi.​org/​10.​
1007/​s12103-​019-​09489-1.

Gosse, C., G. Veletsianos, J. Hodson, S. Houlden, T.A. Dousay, P.R. Lowenthal, and N. Hall. 2021. 
The hidden costs of connectivity: nature and effects of scholars’ online harassment. Learning, 
Media and Technology 46 (3): 264–280.

Greene, J.C. 2006. Toward a methodology of mixed methods social inquiry. Research in the Schools 
13 (1): 93–98. https://​doi.​org/​10.​1177/​15586​89807​309969.

Harrison, E.D., J.A. Hulme, and C.L. Fox. 2022. A thematic analysis of students’ perceptions and 
experiences of bullying in UK higher education. Eur. Journal of Psychology 18 (1): 53–69. 
https://​doi.​org/​10.​5964/​ejop.​3669.

Heiman, T., and D. Olenik Shemesh. 2019. Predictors of cyber-victimization of higher-education stu-
dents with and without learning disabilities. Journal of Youth Studies 22 (2): 205–222.

Heiman, T., and D. Olenik-Shemesh. 2022. Cyber-victimization experience among higher education 
students: Effects of Social Support, loneliness, and self-efficacy. International Journal of Envi-
ronmental Research and Public Health 19 (12): 7395.

Hinduja, S., and J. W. Patchin. 2014a. Cyberbullying. Cyberbullying Research Center. Retrieved from 
https://​cyber​bully​ing.​org/​Cyber​bully​ing-​Ident​ifica​tion-​Preve​ntion-​Respo​nse.​pdf

Hinduja, S., and J. W. Patchin. 2014b. Bullying beyond the schoolyard: Preventing and responding to 
cyberbullying. Corwin press.

https://doi.org/10.1007/s10896-020-00201-0
https://doi.org/10.1007/s10896-020-00201-0
https://doi.org/10.1080/15614263.2016.1157023
https://doi.org/10.1080/15614263.2016.1157023
https://doi.org/10.3390/ijerph14080888
https://doi.org/10.1080/17439760.2016.1262613
https://doi.org/10.1080/17439760.2016.1262613
https://doi.org/10.1080/13218719.2020.1751327
https://doi.org/10.1080/13218719.2020.1751327
https://doi.org/10.1007/s12103-021-09638-5
https://doi.org/10.1007/s12103-021-09638-5
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3669400
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3669400
https://doi.org/10.11648/j.ajtas.20160501.11
https://doi.org/10.11648/j.ajtas.20160501.11
https://doi.org/10.1155/2014/698545
https://doi.org/10.1155/2014/698545
https://doi.org/10.1007/s12103-019-09489-1
https://doi.org/10.1007/s12103-019-09489-1
https://doi.org/10.1177/1558689807309969
https://doi.org/10.5964/ejop.3669
https://cyberbullying.org/Cyberbullying-Identification-Prevention-Response.pdf


382	 A. Bussu et al.

Holmes, E.O., R.C. Connor, V.H. Perry, I. Tracey, et  al. 2020. Multidisciplinary research priorities 
for the COVID-19 pandemic: a call for action for mental health science. Lancet Psychiatry 7: 
547–560. https://​doi.​org/​10.​1016/​S2215-​0366(20)​30168-1.

Hossain, M.A. 2021. Cyber Bullying Tendency among Young Generation during COVID-19 Pan-
demic.  Institute of Industry and Academic Research Incorporated, 100–110.Retrieved from 
https://​iiari.​org/​wp-​conte​nt/​uploa​ds/​2021/​10/​The-​World-​in-​Diffe​rent-​Persp​ective.​pdf#​page=​
111

Huang, Y., and Chou, C. 2010. An analysis of multiple factors of cyberbullying among junior high school 
students in Taiwan. Computers in Human Behavior 26 (6): 1581–1590.

Janis, I. 2022. Strategies for establishing dependability between two qualitative intrinsic case studies: a 
reflexive thematic analysis. Field Methods 34 (3): 240–255. https://​doi.​org/​10.​1177/​15258​22X21​
10696​36.

Kamali, A. 2015. Assessing cyber-bullying in higher education. Information Systems Education Journal 
13 (6): 43–53.

Karmakar S, Das S (2020). Evaluating the Impact of COVID-19 on Cyberbullying through Bayesian 
Trend Analysis. Retrieved from https://​papers.​ssrn.​com/​sol3/​papers.​cfm?​abstr​act_​id=​36694​24

Kaur, P., A. Dhir, A. Tandon, E.A. Alzeiby, and A.A. Abohassan. 2021. A systematic literature review on 
cyberstalking. An analysis of past achievements and future promises. Technological Forecasting 
and Social Change 163: 120426. https://​doi.​org/​10.​1016/j.​techf​ore.​2020.​120426.

Kerlinger, F.N. 2014. Foundations of behavioural research. Yogyakarta: Gadjah Mada University Press.
Khan, M.A. 2021. The impact of COVID-19 on UK higher education students: experiences, observations 

and suggestions for the way forward. Corporate Governance: The International Journal of Business 
in Society. The International Journal of Business in Society 21 (6): 1172–1193.

Kowalski, R.M., and S.P. Limber. 2013. Psychological, physical, and academic correlates of cyberbul-
lying and traditional bullying. Journal of Adolescent Health 53 (1): S13–S20. https://​doi.​org/​10.​
1016/j.​appdev.​2014.​04.​001.

Kowalski, R.M., C.A. Morgan, K. Drake-Lavelle, and B. Allison. 2016. Cyberbullying among college 
students with disabilities. Computers in Human Behavior 57: 416–427. https://​doi.​org/​10.​1016/j.​
chb.​2015.​12.​044.

Kowalski, R.M., A. Toth, and M. Morgan. 2018. Bullying and cyberbullying in adulthood and the work-
place. The Journal of Social Psychology 158 (1): 64–81. https://​doi.​org/​10.​1080/​00224​545.​2017.​
13024​02.

Kowalski, R.M., E. Dillon, J. Macbeth, M. Franchi, and M. Bush. 2020. Racial differences in cyberbully-
ing from the perspective of victims and perpetrators. American Journal of Orthopsychiatry 90 (5): 
644–652. https://​doi.​org/​10.​1037/​ort00​00492.

Kraft, E., and J. Wang. 2010. An exploratory study of the cyberbullying and cyberstalking experiences 
and factors related to victimization of students at a public liberal arts college. International Journal 
of Technoethics 1 (4): 1–18. https://​doi.​org/​10.​4018/​jte.​20101​00106.

Larrañaga, E., S. Yubero, R. Navarro, and A. Ovejero. 2018. From traditional bullying to cyberbullying: 
cybervictimization among higher education students. Routledge: In Cyberbullying at University in 
International Contexts.

Lee, J.M., H.H. Choi, H. Lee, J. Park, and J. Lee. 2022. The impact of cyberbullying victimization on 
psychosocial behaviors among college students during the covid-19 pandemic: the indirect effect of 
a sense of purpose in life. Journal of Aggression, Maltreatment & Trauma,. https://​doi.​org/​10.​1080/​
10926​771.​2022.​21365​54.

Mace, S., M. Campbell, and C. Whiteford. 2016. Coping with victimization in heterosexual and sexual 
minority university students. Journal of Gay & Lesbian Social Services 28 (2): 159–170.

Marcum, C.D., and G.E. Higgins. 2019. Examining the effectiveness of academic scholarship on the fight 
against cyberbullying and cyberstalking. American Journal of Criminal Justice 44 (4): 645–655. 
https://​doi.​org/​10.​1007/​s12103-​019-​09482-8.

Marcum, C.D., G.E. Higgins, and B.A. Poff. 2016. Exploratory investigation on theoretical predictors of 
the electronic leash. Computers in Human Behavior 2013-2018. https://​doi.​org/​10.​1016/j.​chb.​2016.​
03.​010

Marr, K.L., and M.N. Duell. 2021. Cyberbullying and cybervictimization: Does gender matter? Psycho-
logical Reports 124 (2): 577–595. https://​doi.​org/​10.​1177/​00332​94120​91686

Marraccini, M.E., L. Weyandt, and J.S. Rossi. 2015. College students’ perceptions of professor/instructor 
bullying: questionnaire development and psychometric properties. Journal of American College 
Health 63 (8): 563–572. https://​doi.​org/​10.​1080/​07448​481.​2015.​10605​96.

https://doi.org/10.1016/S2215-0366(20)30168-1
https://iiari.org/wp-content/uploads/2021/10/The-World-in-Different-Perspective.pdf#page=111
https://iiari.org/wp-content/uploads/2021/10/The-World-in-Different-Perspective.pdf#page=111
https://doi.org/10.1177/1525822X211069636
https://doi.org/10.1177/1525822X211069636
https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3669424
https://doi.org/10.1016/j.techfore.2020.120426
https://doi.org/10.1016/j.appdev.2014.04.001
https://doi.org/10.1016/j.appdev.2014.04.001
https://doi.org/10.1016/j.chb.2015.12.044
https://doi.org/10.1016/j.chb.2015.12.044
https://doi.org/10.1080/00224545.2017.1302402
https://doi.org/10.1080/00224545.2017.1302402
https://doi.org/10.1037/ort0000492
https://doi.org/10.4018/jte.2010100106
https://doi.org/10.1080/10926771.2022.2136554
https://doi.org/10.1080/10926771.2022.2136554
https://doi.org/10.1007/s12103-019-09482-8
https://doi.org/10.1016/j.chb.2016.03.010
https://doi.org/10.1016/j.chb.2016.03.010
https://doi.org/10.1177/003329412091686
https://doi.org/10.1080/07448481.2015.1060596


383An explorative qualitative study of cyberbullying and…

Martínez-Monteagudo, M.C., B. Delgado, Á. Díaz-Herrero, and J.M. García-Fernández. 2020. Relation-
ship between suicidal thinking, anxiety, depression and stress in university students who are vic-
tims of cyberbullying. Psychiatry Research 286: 112856. https://​doi.​org/​10.​1016/j.​psych​res.​2020.​
112856.

Melander, L.A. 2010. College students’ perceptions of intimate partner cyber harassment. Cyberpsychol-
ogy, Behaviour and Social Networking 13 (3): 263–268. https://​doi.​org/​10.​1089/​cyber.​2009.​0221.

Meter, D.J., R. Budziszewski, A. Phillips, and T.E. Beckert. 2021. A qualitative exploration of college 
students’ perceptions of cyberbullying. TechTrends 65 (4): 464–472.

Myers, C.A., and H. Cowie. 2019. Cyberbullying across the lifespan of education: issues and interven-
tions from school to university. International Journal of Environmental Research and Public 
Health 16 (7): 1217. https://​doi.​org/​10.​3390/​ijerp​h1607​1217.

Naidoo, R. 2020. A multi-level influence model of COVID-19-themed cybercrime. European Journal of 
Information Systems 29 (3): 306–321. https://​doi.​org/​10.​1080/​09600​85X.​2020.​17712​22

Oksanen, A., R. Oksa, N. Savela, M. Kaakinen, and N. Ellonen. 2020. Cyberbullying victimization at 
work: Social media identity bubble approach. Computers in Human Behavior 109: 106363. https://​
doi.​org/​10.​1016/j.​chb.​2020.​106363.

Oksanen, A., M. Celuch, R. Latikka, R. Oksa, and N. Savela. 2021. Hate and harassment in academia: 
the rising concern of the online environment. Higher Education 1–27. https://​doi.​org/​10.​1007/​
s10734-​021-​00787-4

Oksanen, A., M. Celuch, R. Latikka, R. Oksa, and N. Savela. 2022. Hate and harassment in academia: 
The rising concern of the online environment. Higher Education. https://​doi.​org/​10.​1007/​
s10734-​021-​00787-4.

Olweus, D. 1993. Bullying at school: What we know and what we can do. Oxford, UK and Cambridge 
MA, USA: BlackwellPublishers.

Patton, M.Q. 2002. Qualitative research and evaluation methods, 3rd ed. Thousand Oaks, California: 
Sage.

Peled, Y. 2019. Cyberbullying and its influence on the academic, social, and emotional development of 
undergraduate students. Heliyon 5 (3): e01393. https://​doi.​org/​10.​1016/j.​heliy​on.​2019.​e01393

Pérez-Escoda, A., C. Jiménez-Narros, M. Perlado-Lamo-de-Espinosa, and L.M. Pedrero-Esteban. 2020. 
Social networks’ engagement during the COVID-19 pandemic in Spain: health media versus 
healthcare professionals. International Journal of Environmental Research and Public Health 17 
(14): 5261. https://​doi.​org/​10.​3390/​ijerp​h1714​5261.

Pereira, F., B.H. Spitzberg, and M. Matos. 2016. Cyber-harassment victimization in Portugal: Prevalence, 
fear and help-seeking among adolescents. Computers in Human Behavior 62:136–146. https://​doi.​
org/​10.​1016/j.​chb.​2016.​03.​039

Pew Research Center 2021. The state of online harassment. Pew Research Center. https://​www.​pewre​
search.​org/​ inter​net/​2021/​01/​13/​the-​state-​of-​online-​haras​sment/

Polanin, J.R., D.L. Espelage, J.K. Grotpeter, K. Ingram, L. Michaelson, E. Spinney, and L. Robinson. 
2022.  A systematic review and meta-analysis of interventions to decrease cyberbullying perpetra-
tion and victimization. Prevention Science 1–16. https://​doi.​org/​10.​1007/​s11121-​021-​01259-y

Ramsey, J., L. DiLalla, and M. McCrary. 2016. Cyber victimization and depressive symptoms in sexual 
minority college students. Journal of School Violence 15 (4): 483–502. https://​doi.​org/​10.​1080/​
15388​220.​2015.​11001​16.

Reyns, B.W. 2019. Online pursuit in the twilight zone: Cyberstalking perpetration by college students. 
Victims & Offenders 14 (2):183–198. https://​doi.​org/​10.​1080/​15564​886.​2018.​15570​92

Reyns, B.W., B.S. Fisher, and R. Randa. 2018. Explaining cyberstalking victimization against college 
women using a multitheoretical approach: Self-control, opportunity, and control balance. Crime & 
Delinquency 64 (13): 1742–1764. https://​doi.​org/​10.​1177/​00111​28717​7531

Robinson, O. C. 2014. Sampling in interview-based qualitative research: A theoretical and practical 
guide. Qualitative Research in Psychology 11 (1): 25–41. https://​doi.​org/​10.​1080/​14780​887.​2013.​
801543

Ronsefeld, B. 2004. Violence risks factors in stalking and obsessional harassment. Criminal Justice and 
Behaviour 31 (1): 9–36.

Ross, M. 1989. Relation of implicit theories to the construction of personal histories. Psychological 
Review 96 (2): 341–357. https://​doi.​org/​10.​1037/​0033-​295X.​96.2.​341.

Saeed, A., W.Y. Warraich, A. Azeem, M. Siddique, and Z. Faiz. 2021. Use of social media apps for 
cyberstalking during pandemic COVID-19 lockdown: A cross-sectional survey at university stu-
dents of Lahore. Multicultural Education 7 (11): 334–343. https://​doi.​org/​10.​5281/​zenodo.​57059​98

https://doi.org/10.1016/j.psychres.2020.112856
https://doi.org/10.1016/j.psychres.2020.112856
https://doi.org/10.1089/cyber.2009.0221
https://doi.org/10.3390/ijerph16071217
https://doi.org/10.1080/0960085X.2020.1771222
https://doi.org/10.1016/j.chb.2020.106363
https://doi.org/10.1016/j.chb.2020.106363
https://doi.org/10.1007/s10734-021-00787-4
https://doi.org/10.1007/s10734-021-00787-4
https://doi.org/10.1007/s10734-021-00787-4
https://doi.org/10.1007/s10734-021-00787-4
https://doi.org/10.1016/j.heliyon.2019.e01393
https://doi.org/10.3390/ijerph17145261
https://doi.org/10.1016/j.chb.2016.03.039
https://doi.org/10.1016/j.chb.2016.03.039
https://www.pewresearch.org/ internet/2021/01/13/the-state-of-online-harassment/
https://www.pewresearch.org/ internet/2021/01/13/the-state-of-online-harassment/
https://doi.org/10.1007/s11121-021-01259-y
https://doi.org/10.1080/15388220.2015.1100116
https://doi.org/10.1080/15388220.2015.1100116
https://doi.org/10.1080/15564886.2018.1557092
https://doi.org/10.1177/00111287177531
https://doi.org/10.1080/14780887.2013.801543
https://doi.org/10.1080/14780887.2013.801543
https://doi.org/10.1037/0033-295X.96.2.341
https://doi.org/10.5281/zenodo.5705998


384	 A. Bussu et al.

Seale, C. 1999. The Quality of Qualitative Research. London: Sage.
Shaikh, F.B., M. Rehman, A. Amin, A. Shamim, and M.A. Hashmani. 2021. Cyberbullying behaviour: a 

study of undergraduate university students. IEEE Access 9: 92715–92734. https://​doi.​org/​10.​1109/​
ACCESS.​2021.​30866​79.

Sheridan, L., G. Davies, and J. Boon. 2001. The course and nature of stalking: a victim perspective. The 
Howard Journal 40 (3): 215–234. https://​doi.​org/​10.​1111/​1468-​2311.​00204.

Shin, S.Y., and Y.J. Choi. 2021. Comparison of cyberbullying before and after the COVID-19 pandemic 
in Korea. International Journal of Environmental Research and Public Health 18 (19): 10085.

Shoib, S., S. Philip, S. Bista, F. Saeed, S. Javed, D. Ori, M. Chandradasa, et al. 2022. Cyber victimization 
during the COVID-19 pandemic: a syndemic looming large. Health Science Reports 5 (2): e528. 
https://​doi.​org/​10.​1002/​hsr2.​528.

Shorey, R.C., T.L. Cornelius, and C. Strauss. 2015. Stalking in college student dating relationships: A 
descriptive investigation. Journal of Family Violoence 30: 935–942. https://​doi.​org/​10.​1007/​
s10896-​015-​9717-7

Short, E., A. Brown, A.B.J. Barnes, M.C. Zhraa, A.M. Pitchford, L. Conradie, G. Stwart, and A. Dobo-
can. 2016. Cyberharassment and cyberbullying; Individual and institutional perspectives. Annual 
Review of Cybertherapy and Telematiche.

Silver, C., and A. Lewins. 2014. Using software in qualitative research: a step-by-step guide, 2nd ed. 
Thousand Oaks, CA: Sage.

Smoker, M., and E. March. 2017. Predicting perpetration of intimate partner cyberstalking: gender and 
the dark tetrad. Computers in Human Behavior 72: 390–396. https://​doi.​org/​10.​1016/j.​chb.​2017.​
03.​012.

Souza, S.B., A.M. Veiga Simão, A.I. Ferreira, and P. Costa Ferreira. 2018. University students’ percep-
tions of campus climate, cyberbullying and cultural issues: implications for theory and practice. 
Studies in Higher Education 43 (11): 2072–2087. https://​doi.​org/​10.​1080/​03075​079.​2017.​13078​
18.

Spitzbergen, B.H., and G. Hoobler. 2002. Cyberstalking and the technologies of interpersonal terrorism. 
New Media & Society 4 (1): 67–88.

Stevens, F., J.R.C. Nurse, and B. Arief. 2021. Cyber stalking, cyber harassment, and adult mental health: 
a systematic review. Cyberpsychology, Behavior, and Social Networking 24 (6): 367–376. https://​
doi.​org/​10.​1089/​cyber.​2020.​0253.

Strawhun, J., N. Adams, and M.T. Huss. 2013. The assessment of cyberstalking: an expanded examina-
tion including social networking, attachment, jealousy, and anger in relation to violence and abuse. 
Violence and Victims 28 (4): 715–730. https://​doi.​org/​10.​1891/​0886-​6708.​11-​00145.

Tandon, A., P. Kaur, N. Ruparel, J.U. Islam, and A. Dhir. 2021. Cyberloafing and cyberslacking in 
the workplace: Systematic literature review of past achievements and future promises. Internet 
Research 32 (1): 55–89. https://​doi.​org/​10.​1108/​INTR-​06-​2020-​0332

Vranjes, I., E. Baillien, H. Vandebosch, S. Erreygers, and H. De Witte. 2018. Kicking someone in cyber-
space when they are down: Testing the role of stressor evoked emotions on exposure to workplace 
cyberbullying. Work & Stress 32 (4): 379–399.

Walker, C.M., B.R. Sockman, and S. Koehn. 2011. An exploratory study of cyberbullying with undergrad-
uate university students. TechTrends 52 (2): 31–38. https://​doi.​org/​10.​1007/​s11528-​011-​0481-0.

Wan Rosli, W.R., S.N. Yacob, M.H.A. Bakar, and M.S.M. Bajury. 2021. Governing the risks of cyber 
bullying in the workplace during the era of Covid-19. Malaysian Journal of Social Sciences and 
Humanities (MJSSH) 6 (10): 334–342. https://​doi.​org/​10.​47405/​mjssh.​v6i10.​1079.

Watermeyer, R., T. Crick, C. Knight, and J. Goodall. 2021. COVID-19 and digital disruption in UK uni-
versities: Afflictions and affordances of emergency online migration. Higher Education 81: 623–
641. https://​doi.​org/​10.​1007/​s10734-​020-​00561-y.

Wong, A.H., L.P. Roppolo, B.P. Chang, K.A. Yonkers, M.P. Wilson, S. Powsner, and J.S. Rozel. 2020. 
Management of agitation during the COVID-19 pandemic. The Western Journal of Emergency 
Medicine 21 (4): 795–800. https://​doi.​org/​10.​5811/​westj​em.​2020.5.​47789.

Wozencroft, K., M. Campbell, A. Orel, M. Kimpton, and E. Leong. 2015. University students’ intentions 
to report cyberbullying. Australian Journal of Educational & Developmental Psychology 15: 1–12.

Wright, M.F., T. Yanagida, H. Macháčková, L. Dědková, A. Ševčíková, I. Aoyama, F. Bayraktar, S.V. 
Kamble, Z. Li, S. Soudi, L. Lei, and C. Shu. 2018. Face-to-face and cyber victimization among 
adolescents in six countries: the interaction between attributions and coping strategies. Journal of 
Child & Adolescent Trauma 11 (1): 99–112. https://​doi.​org/​10.​1007/​s40653-​018-​0210-3.

https://doi.org/10.1109/ACCESS.2021.3086679
https://doi.org/10.1109/ACCESS.2021.3086679
https://doi.org/10.1111/1468-2311.00204
https://doi.org/10.1002/hsr2.528
https://doi.org/10.1007/s10896-015-9717-7
https://doi.org/10.1007/s10896-015-9717-7
https://doi.org/10.1016/j.chb.2017.03.012
https://doi.org/10.1016/j.chb.2017.03.012
https://doi.org/10.1080/03075079.2017.1307818
https://doi.org/10.1080/03075079.2017.1307818
https://doi.org/10.1089/cyber.2020.0253
https://doi.org/10.1089/cyber.2020.0253
https://doi.org/10.1891/0886-6708.11-00145
https://doi.org/10.1108/INTR-06-2020-0332
https://doi.org/10.1007/s11528-011-0481-0
https://doi.org/10.47405/mjssh.v6i10.1079
https://doi.org/10.1007/s10734-020-00561-y
https://doi.org/10.5811/westjem.2020.5.47789
https://doi.org/10.1007/s40653-018-0210-3


385An explorative qualitative study of cyberbullying and…

Yang, F. 2021. Coping strategies, cyberbullying behaviors, and depression among Chinese netizens dur-
ing the COVID-19 pandemic: a web-based nationwide survey. Journal of Affective Disorders 281: 
138–144. https://​doi.​org/​10.​1016/j.​jad.​2020.​12.​023.

Yelin, H., and L. Clancy. 2021. Doing impact work while female: Hate tweets, ‘hot potatoes’ and having 
‘enough of experts.’ European Journal of Women’s Studies 28 (2): 175–193.  https://​doi.​org/​10.​
1177/​13505​06820​910194.

Yubero, S., R. Navarro, M. Elche, E. Larranaga, and A. Ovejero. 2017. Cyberbullying victimization 
in higher education: an exploratory analysis of its association with social and emotional factors 
among Spanish students. Computer in Human Behaviour 75: 439–449. https://​doi.​org/​10.​1016/j.​
chb.​2017.​05.​037.

Zakar, R., S. Iqbal, M.Z. Zakar, and F. Fischer. 2021. COVID-19 and health information seeking behav-
ior: digital health literacy survey amongst university students in Pakistan. International Journal of 
Environmental Research and Public Health 18 (8): 4009. https://​doi.​org/​10.​3390/​ijerp​h1808​4009

Zhong, J., Y. Zheng, X. Huang, D. Mo, J. Gong, M. Li, and J. Huang. 2021. Study of the influencing fac-
tors of cyberbullying among Chinese college students incorporated with digital citizenship: from 
the perspective of individual students. Frontiers in Psychology 12: 621418–621498. https://​doi.​org/​
10.​3389/​fpsyg.​2021.​621418.

Zych, I., R. Ortega-Ruiz, and R. Del Rey. 2015. Systematic review of theoretical studies on bullying and 
cyberbullying: Facts, knowledge, prevention, and intervention. Aggression and Violent Behavior 
23: 1–21. https://​doi.​org/​10.​1016/j.​avb.​2015.​10.​001

Publisher’s Note  Springer Nature remains neutral with regard to jurisdictional claims in published maps 
and institutional affiliations.

https://doi.org/10.1016/j.jad.2020.12.023
https://doi.org/10.1177/1350506820910194
https://doi.org/10.1177/1350506820910194
https://doi.org/10.1016/j.chb.2017.05.037
https://doi.org/10.1016/j.chb.2017.05.037
https://doi.org/10.3390/ijerph18084009
https://doi.org/10.3389/fpsyg.2021.621418
https://doi.org/10.3389/fpsyg.2021.621418
https://doi.org/10.1016/j.avb.2015.10.001

	An explorative qualitative study of cyberbullying and cyberstalking in a higher education community
	Abstract
	Introduction
	Literature review
	Research rationale and research questions
	Methods
	Sample and procedures
	Study design
	Data analysis

	Findings
	Socio-demographic data, victims and cyber offender relationship
	Main qualitative findings and discussion
	Victim perception of cyberbullying and cyberstalking during COVID-19 (RQ1-RQ3)
	Staff: social media networks and the academic online workload during the lockdown 
	Students: cyber offenders are more confident and aggressive online, and the victims feel more vulnerable than in the past. 

	Impact of cyberbullying and cyberstalking on the victim (RQ2-RQ3)
	Staff: low confidence, feeling guilty and secondary victimisation 
	Negative emotions and psychological distress 



	Limitations
	Conclusions and implications
	Acknowledgments 
	References




