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Contextualising Phone-Banning Guidance

As identified by Selwyn and Aagaard (2021), there has been a growing trend
amongst countries globally to ban young people’s access to and uses of smartphones
in school; mobile phones are banned in schools by law in approximately one in seven
countries (UNESCO 2023). The debate on whether young people’s mobile technolo-
gies should be removed in educational settings is not new, and there are well-versed
arguments in relation to cyberbullying, screen addiction, and distraction. As Selwyn
(2012) suggests, these technologically deterministic views have underpinned policy
discourse, yet only offer a narrow view on the ways in which technology intersects
with the lives of young people.

Technological determinism emerges as an important focal point within our com-
mentary. It acknowledges the ways in which technology may serve as a catalyst for
both constructive and detrimental societal transformations, thereby exerting deter-
ministic influence over the quotidian human experience (Kaplan 2009; Fawns
2022). Drawing on the longitudinal studies from Ofcom (2023), we recognise that
young people’s media lives are passively woven into the fabric of their day-to-day
leisure, interactions, and knowledge generation. Networked infrastructures may be
acknowledged as a conduit through which routine modes of socialisation and con-
sumption cannot be disentangled from our offline worlds.

It is intriguing that, at the end of 2023, the Department for Education (2023:
Para 2) in the United Kingdom (UK) announced its intention to provide guidance to

P4 Jack Reed
j-reed2 @exeter.ac.uk

Catherine Dunn
catherinedunn @ catdunn.co.uk

Environment and Sustainability Institute, The University of Exeter, Penryn, Cornwall, UK

Independent Researcher, Exeter, Devon, UK

Published online: 05 March 2024 @ Springer


http://crossmark.crossref.org/dialog/?doi=10.1007/s42438-024-00464-6&domain=pdf

Postdigital Science and Education

schools in England ‘banning mobile phone use throughout the school day ... to
tackle disruptive behaviour and online bullying while boosting attention during les-
sons’. The press release goes on to say that in the event ‘schools fail to implement
the new guidance, the government will consider legislating in the future to make the
guidance statutory’ (Department for Education 2023: Para 5). This announcement
followed the address by the Secretary of State for Education at the 2023 Conserva-
tive Party Conference (Keegan 2023), where she said:

Today, one of the biggest issues facing children and teachers is grappling with
the impact of smartphones in our schools. The distraction, the disruption, the
bullying, we know that teachers are struggling with their impact, and we know
that they need support. So today, we’re recognising the amazing work that
many schools have done in banning mobile phones and we’re announcing that
we will change guidance so that all schools will follow their lead. [Following
applause] Because the focus should be on children learning in the classroom.
(Keegan 2023)

It is notable that Keegan’s (2023) speech identified the exact same factors dis-
cussed by Selwyn and Aagaard (2021) (e.g. technology facilitating distraction, dis-
ruption, and cyberbullying). Further, her argument aligns young people’s uses of
technology with deterministic narratives of harm and moral corruption. In February
2024, the UK government’s guidance was published and includes advice on search-
ing students for their phones whilst instructing ‘that all schools should prohibit the
use of mobile phones throughout the school day — not only during lessons but break
and lunchtimes as well’ (Department for Education 2024: 3).

This article explores these foundational discussions through the postdigital condi-
tion, before drawing attention to the United Nations (1989) Convention on the Rights
of the Child and the updated comment on children’s rights in relation to the digi-
tal environment (United Nations 2021). Following this discussion, the commentary
transitions towards an examination of the ethical considerations and broader ramifi-
cations inherent in the prohibition of mobile devices within schools across England.
Grounded in a postdigital interpretation of phone-banning guidance, our commen-
tary goes some way towards outlining the relationships between state-driven inter-
ventions in education, young people’s mobile technologies, and human rights.

Banning Phones in Postdigital Schools—A Pointless
Epistemological Endeavour?

The widely accepted definition of the postdigital is that ‘we are increasingly no
longer in a world where digital technology and media is separate, virtual, “other”
to a “natural” human and social life’ (Jandri¢ et al. 2018: 893). Such a definition
immediately calls into question the potential efficacy of phone-banning guidance
in England; to what extent can young people be removed from their online archi-
tectures in a world of normalised connectivity? Such a question builds on Alcoff’s
(2007) work on epistemologies of ignorance, especially in relation to the intensity
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with which social epistemologies collide with political ideology in phone-banning
discourse. Of Alcoff’s (2007) three types of epistemological ignorance, the post-
digital stance adopted in this commentary best aligns with type three—structural
epistemological ignorance.

Structural epistemological ignorance specifies that prevailing ways of know-
ing and forgetting are constructed by the socially dominant group. Crucially, these
ways of knowing distinguish the dominant group from subordinated social actors. In
the case of phone-banning in schools, we may define dominant social actors as policy
makers, politicians, and educators and the subordinated group as young people who
are having a phone-free education imposed on them. Interpreting Alcoff’s (2007: 48)
work in the context of banning phones in English schools, it could be seen that deter-
ministic decision-making is filtered through the subjective bias of such dominant
actors, which may ‘result in a distorted or faulty account of reality’. Indeed, look-
ing to the Programme for International Student Assessment data, presented by Kemp
et al. (2024), we can see evidence of such false realities. Students attending schools
both in the UK and internationally, where phone-bans are imposed, were found to
have lower achievement scores than their non-phone-banning counterparts.

To assess the extent with which phone-banning represents a distorted account of
young people’s realities, the text from Macgilchrist et al. (2023) on who is design-
ing postdigital futures is helpful. They suggest ‘that practitioners, researchers, and
others impacted by sociotechnical systems need to design futures and think about
how to design futures that matter to them; otherwise, they (we) hand over design
decisions to dominant actors’ (Macgilchrist et al. 2023: 2). This viewpoint squarely
addresses narratives around structural epistemological gaps inherent in the discourse
on phone-banning directives and calls for an interrogation on which influential
actors are shaping and executing educational policy in relation to technology.

In the context of our commentary, the sociotechnical systems in play lean on
the interrelatedness between young people’s social/cultural lives and their mobile
technologies. These systems are at risk of being ignored by dominant actors in the
development of phone-banning guidance in England, and the impact of such deci-
sions at both policy and grassroot levels are as yet unknown. It could also be argued
that such policy would hinder young people entering their postdigital working lives
where key technological influences, such as artificial intelligence and augmented
reality, will likely feature in some capacity.

This encourages us to consider whether current political discourse in England is
engaging in some level of structural epistemological ignorance. Indeed, with Sec-
retary of State for Education, Keegan (2023), identifying factors such as distrac-
tion, disruption, and cyberbullying as fallout from mobile phone use in schools, we
can infer that policy is presently influenced by the understanding that technology
is driving these aspects of young people’s behaviour. Interestingly, the Department
for Culture, Media, and Sport (2022: 37) recently released the UK Digital Strategy
which, amongst other things, aims to give ‘pupils the necessary skills and develop-
ment opportunities to succeed in later life and access jobs in important growth sec-
tors such as digital’. Yet, it could be seen that the policy drive towards pessimistic
techno-determinism stands at odds with such strategic ambitions. A blanket ban on
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mobile phones in England could constitute a nanny-state intervention, where over-
protective government policy serves to hinder progression in a postdigital society.

Taking account of works such as Elwell (2014) and Ryberg et al. (2021) adds addi-
tional layers to this discussion. Collectively, they acknowledge that a truly non-digital
life is no longer possible and that, even if phones are removed, young people’s digi-
tal cultures remain ever-present in the background and are never ‘off” (Hodkinson
2017). To break this down, the view of Traxler et al. (2022) on the entanglement of
digital technologies with our day-to-day lives is important and offers a starting point
for postdigitally situated policy developments that are receptive to young people’s
networked lives and address accusations of epistemological ignorance.

In the context of phone-banning in English schools, Traxler et al. (2022) would
purport that the removal of young people’s phones is unlikely to disentangle them
from the social and cultural aspects of their digital lives. Indeed, this perspective
could call into question Keegan’s (2023) rationale for phone-banning, on the basis
that cyberbullying, distraction, and disruption would continue in young people’s
lives regardless. Our inquiry into this entanglement commences with an examina-
tion of contemporary conceptions of young people’s rights vis-a-vis their access to
digital environments.

Postdigital Young People’s Rights

Consideration of young people’s rights in relation to the digital environment is not
new (see Green et al. 2021). Current discourse recognises that young people’s rights
may no longer be viewed in a narrow rights protection sense and could be extended
to include the legal protection of young people’s autonomous exploration of digital
spaces (Simpson 2021). Building on this foundation, Livingstone et al. (2021: 378)
suggest that there is a pressing need to acknowledge young people as ‘independent
actors and rights-holders in relation to the fast-evolving digital environment’. We
may recognise the promotion of youth agency as one foundational component in
reframing how phone-banning guidance is discussed and interpreted.

Indeed, it has been noted that young people’s voices are often omitted from the
decisions which affect them the most (Livingstone et al. 2021). This is particularly
important given it is unclear whether the UK government has undertaken any form
of original and methodologically sound research to evaluate young people’s perspec-
tives in relation to the new guidance on banning phones in England’s schools. If
not consulted, Herring’s (2008) stance on troublesome adult constructions of young
people’s uses of technology may be important. It is suggested that generational
biases may emerge when adults talk about young people’s engagement with their
phones without consulting young people themselves. To explore these issues fur-
ther, it is necessary to view phone-banning in schools through the lens of the United
Nations (1989) Convention on the Rights of the Child.

In 2021, a clarification of the United Nations (1989) Convention on the Rights of
the Child was published to reflect children’s rights in relation to the digital environ-
ment (see United Nations 2021). This update followed consultation with 709 young
people from 27 countries across six continents. In the context of this commentary,
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it is necessary to firstly consider the text in section VI on civil rights and freedoms.
Here, the general comment states that young people have the right to access infor-
mation through technology and ‘that the exercise of that right is restricted only when
it is provided by law’ (United Nations 2021: Para. 50). Given that the UK govern-
ment’s current advice does not constitute statutory guidance, significant questions
should be raised on whether action taken to ban young people’s access to phones at
the individual school level represents a breach of human rights.

There is an empirical foundation which demonstrates that young people use their
smartphones as a method of accessing information in educational contexts (e.g.
Sullivan et al. 2019; Cranmer 2020; Andersson 2022). As stated in an American
study from Squire and Dikkers (2012: 458-459), young people use their mobile
technologies ‘for amplifying their access to social networks, interests, and access
to information, which taken together constituted a form of learning’. It is, there-
fore, necessary to examine how these developments breach young people’s right to
access information through technological means. Building on the epistemologies of
ignorance stance, questions could be raised concerning how the structural domina-
tion of young people’s digital tools overlooks a significant pedagogical and learn-
ing aid in learning environments.

The second aspect to draw attention to is found in section XI of the Convention
on the Rights of the Child, in relation to education, leisure, and cultural activities.
Access to smartphones and broader networked spaces is described as promoting
young people’s ‘right to culture, leisure and play, which is essential for their well-
being and development’ (United Nations 2021: Para. 106). The literature readily
demonstrates that young people’s identity, culture, and leisure are rooted in their
access to mobile technologies and networked spaces (e.g. boyd 2014; Turner 2015).
This viewpoint is supported in the work of Mittmann et al. (2022) who recognised
how platforms such as TikTok and Snapchat generate essential participatory spaces
where young people maintain friendships and may construct a sense of peer con-
nectedness. It is possible, therefore, to characterise young people’s online and
offline cultures, leisure practices, and play ecologies as closely interconnected. This
could mean that ‘distinguishing between so-called digital and non-digital spaces
becomes increasingly difficult and probably impossible’ (Reed 2022: 2).

In this sense, the ways in which phone-banning guidance in England appears
to ignore the protected rights of young people presents a risk to the contemporary
youth cultures that underpin the lives of young people in the UK. This is especially
so given that the guidance in England includes the removal of phones throughout the
whole school day, not just during in-class time. This constructs fresh epistemic ter-
rain to navigate in relation to postdigital discourse and invites further analysis which
may consider how subjective constructions of young people’s phone uses coincide
with legal, political, and cultural structures.

Our understanding is that little discussion has been had on this topic in either the
academic or policy literature, and much further work is required beyond this initial
commentary to understand the theoretical, legal, social, cultural, and ethical conse-
quences of these decisions. What is clear, however, is that young people are post-
digitally entangled with their mobile technologies and the networked spaces such
devices grant access to. The entanglement perspective from Traxler et al. (2022)
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may serve to address epistemic ignorance and facilitate ways of knowing that, as
Alcoff (2007) suggested, produce epistemic frameworks that enable individual
actors to reflexively engage with narratives of power and structure. In the context
of this commentary, a reflexive postdigital epistemological stance on entangle-
ment could move us beyond one-size-fits-all phone-banning guidance in ways that
acknowledge the potential for smartphones to serve as valuable educational and cul-
tural tools which also enhances accessibility.

Recommendations: Overcoming Epistemological Ignorance

In order to move beyond structural epistemological ignorance, this section outlines
three key recommendations which may encourage those policy makers, politicians,
and educators at the forefront of phone-banning guidance to recognise the value
phones could present in educational contexts. These recommendations are far from
exhaustive, but provide an initial reflexive epistemic foundation that is grounded
in postdigital narratives of entanglement. Emphasis is also placed on how such an
approach may be linked to the development and maintenance of digital literacy, the
economy, and collaboration.

Technological Entanglements, Not Technological Disconnection

Adams and Jansson’s (2023) work on constructing postdigital disentanglements,
rather than simply constructing improbable narratives around disconnection, pro-
vides a lens through which hybridised relationships between individual actors and
technological architectures may be observed. In England’s schools, recognising
young people as entangled with mobile technologies and networked spaces may go
some way towards promoting a more productive, future-facing, stance. Adopting
this approach may assist policymakers and educators to develop more informed and
realistic strategies that align with the daily experiences of young people.

Phone-banning guidance in England could, therefore, be reassessed to advocate for
more nuanced policies that transcend binary categorisations of technology as either
beneficial or detrimental. The emphasis here could be placed on welcoming young
people’s postdigital baselines and building a set of holistic, context-specific recom-
mendations for schools, which place young people’s voices at the centre of phone-
banning discourse. Doing so could reflexively reconstruct educational approaches
around phone use, ensuring that classroom practices remain responsive to the evolv-
ing needs and capabilities of today’s learners.

Digital Literacy: Preparing Young People for Their Futures

Much has been written in relation to the role of educators and classroom envi-
ronments in the promotion of young people’s digital literacy (e.g. Connolly and
McGuinness 2018). As Burnett (2014: 192) suggested in relation to the develop-
ment of young people’s responsible and productive technological practices, there
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is a greater ‘need for literacy provision in schools to be more aligned to literacies
in everyday life’. In order to construct an education that is receptive to young peo-
ple’s daily networked lives, rather than focussing on outright bans, educators and
policymakers should consider fostering digital literacy skills to empower students
in navigating the complexities of the digital landscape responsibly. This could
entail incorporating innovative pedagogical strategies that leverage technology for
educational purposes, while concurrently promoting critical thinking and ethical
digital citizenship in ways which recognise the inseparability of the digital with
the physical.

Collaborative Partnerships: Education and the Economy

A focus on technological entanglements underscores the importance of collaborative
partnerships between government bodies, educational institutions, industry stake-
holders, and young people. A collaborative approach that is receptive to ongoing
technological developments, and the ways in which these shape and re-shape the
trajectory of socioeconomic progress, would call on the UK government to reas-
sess the blanket-ban approach in England. Such collaboration could facilitate a set
of adaptive and reflexive policies grounded in postdigital ways of knowing that can
evolve with the rapid pace of technological advancements. Constructing a collabora-
tive approach may also help young people harness the transformative potential of
technology in the classroom, while developing the future workforce in ways which
underscore and deliver the UK’s digital strategy (Department for Culture, Media,
and Sport 2022).

Summary

This commentary has lifted the postdigital lid on phone-banning guidance in Eng-
land’s schools and has considered such a move in the context of young people’s
rights in relation to the digital environment (United Nations 2021). The discussion
has drawn on the structural epistemology of ignorance outlined by Alcoff (2007)
and has positioned a postdigital theoretical stance on entanglement within this dis-
course. By engaging with ways of knowing and how epistemic structures of power
and authority coincide with phone-banning guidance, this commentary has advo-
cated for a shift towards more nuanced and inclusive approaches to taking young
people’s phones away from them in educational contexts. These considerations were
underscored by the importance of recognising young people’s rights within the digi-
tal landscape and calls for a reconsideration of educational practices to acknowledge
the complexities of young people’s networked lives.

Two potential areas of the United Nations (2021) updated comment on children’s
rights in relation to the digital environment were considered in the context of ban-
ning phones; these were (1) young people’s right to access information through
digital spaces and (2) young people’s right to participate in online cultural, leisure,
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and play activities. From a postdigital perspective, these potential breaches of young
people’s rights have been further explored and have called into question the theoreti-
cal, legal, social, cultural, and ethical consequences of banning phones in England’s
classrooms. In particular, a reflexive postdigital epistemological stance on entangle-
ment has been outlined and adds an initial foundation to the ways in which phone-
banning guidance may be approached and discussed. Much more work is required in
this area.

With this epistemological foundation, a postdigital characterisation suggests that
banning phones may be a futile endeavour, one which overlooks the intricate entan-
glement of technology in young people’s contemporary lives. We have, therefore,
proposed a set of recommendations grounded in existing literature which seek to
acknowledge and reconcile the entangled nature of young people’s day-to-day net-
worked engagements. These recommendations focus on identifying the inescapable
nature of technological entanglements, the role and importance of promoting digital
literacy in the classroom, and how fostering collaborative partnerships between vari-
ous stakeholders may contribute towards the UK’s digital strategy (Department for
Culture, Media, and Sport 2022).

Perhaps most of all, the article calls for more reflexive, adaptive, and future-facing
educational policies which recognise and value the voices of young people in the devel-
opment of school-based guidelines. Doing so would prioritise the evolving relation-
ships between technology and society, and could provide the foundations required for
supporting young people as they navigate their networked worlds.

Open Access This article is licensed under a Creative Commons Attribution 4.0 International License,
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long
as you give appropriate credit to the original author(s) and the source, provide a link to the Creative
Commons licence, and indicate if changes were made. The images or other third party material in this
article are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line
to the material. If material is not included in the article’s Creative Commons licence and your intended
use is not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permis-
sion directly from the copyright holder. To view a copy of this licence, visit http://creativecommons.org/
licenses/by/4.0/.

References

Adams, P. C., & Jansson, A. (2023). Postdigital Territoriality: Disentangling from Digital Media as a Return
to Place. Annals of the American Association of Geographers, 113(3), 658-674. https://doi.org/10.
1080/24694452.2022.2124147.

Alcoff, L. M. (2007). Epistemologies of Ignorance: Three Types. In S. Sullivan & N. Tuana (Eds.), Race and
Epistemologies of Ignorance (pp. 39-58). Albany, NY: State University of New York Press.

Andersson, C. (2022). Smartphones and Online Search: Shifting Frames in the Everyday Life of Young Peo-
ple. Information and Learning Sciences, 123(7/8), 351-370. https://doi.org/10.1108/ILS-03-2022-0025.

Burnett, C. (2014). Investigating Pupils’ Interactions around Digital Texts: A Spatial Perspective on
the ‘Classroom-ness’ of Digital Literacy Practices in Schools. Educational Review, 66(2), 192—
209. https://doi.org/10.1080/00131911.2013.768959.

boyd, d. (2014). It’s complicated: The Social Lives of Networked Teens. New Haven, CT: Yale University
Press.

Connolly, N., & McGuinness, C. (2018). Towards Digital Literacy for the Active Participation and Engage-
ment of Young People in a Digital World. In Council of Europe (Ed.), Perspectives on Youth: Young
People in a Digitalised World (pp. 77-92). Brussels: Council of Europe and European Commission.

@ Springer


http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1080/24694452.2022.2124147
https://doi.org/10.1080/24694452.2022.2124147
https://doi.org/10.1108/ILS-03-2022-0025
https://doi.org/10.1080/00131911.2013.768959

Postdigital Science and Education

Cranmer, S. (2020). Disabled Children’s Evolving Digital Use Practices to Support Formal Learning. A
Missed Opportunity for Inclusion. British Journal of Educational Technology, 51(2), 315-330. https://
doi.org/10.1111/bjet.12827.

Department for Culture, Media, and Sport. (2022). UK Digital Strategy. 13 June. https://www.gov.uk/
government/publications/uks-digital-strategy. Accessed 6 February 2024.

Department for Education. (2023). Mobile Phone Use to be Banned in Schools in England: Mobile Phone
Use to be Banned During the School Day, Including at Break Times, New Guidance Recommends.
https://www.gov.uk/government/news/mobile-phone-use-to-be-banned-in-schools-in-england.
Accessed 6 February 2024.

Department for Education. (2024). Mobile Phones in Schools: How Schools Can Prohibit the Use of Mobile
Phones Throughout the School Day. https://www.gov.uk/government/publications/mobile-phones-
in-schools?fbclid=IwAR2Gnzs50aVyFeH96sWivXNOPgBN1toj YphR7enzvbol Yt5f5XErCcTntol.
Accessed 27 February 2024.

Elwell, J. S. (2014). The Transmediated Delf: Life Between the Digital and the Analog. Convergence, 20(2),
233-249. https://doi.org/10.1177/1354856513501423.

Fawns, T. (2022). An Entangled Pedagogy: Looking Beyond the Pedagogy - Technology Dichotomy. Post-
digital Science and Education, 4(3), 711-728. https://doi.org/10.1007/s42438-022-00302-7

Green, L., Holloway, D., Stevenson, K., Leaver, T., & Haddon, L. (Eds.). (2021). The Routledge Companion
to Digital Media and Children. New York: Routledge. https://doi.org/10.4324/9781351004107.

Herring, S. C. (2008). Questioning the Generational Divide: Technological Exoticism and Adult Construc-
tions of Online Youth Identity. In D. Buckingham (Ed.), Youth, Identity, and Digital Media (pp. 71-92).
Cambridge, MA: The MIT Press.

Hodkinson, P. (2017). Bedrooms and Beyond: Youth, Identity and Privacy on Social Network Sites. New
Media & Society, 19(2), 272-288. https://doi.org/10.1177/1461444815605454.

Jandri¢, P., Knox, J., Besley, T., Ryberg, T., Suoranta, J., & Hayes, S. (2018). Postdigital Science and Edu-
cation. Educational Philosophy and Theory, 50(10), 893—-899. https://doi.org/10.1080/00131857.2018.
1454000.

Kaplan, D. (2009). Readings in the Philosophy of Technology. Lanham, MA: Rowman & Littlefield.

Keegan, G. (2023). Secretary of State for Education Gillian Keegan Party Address at the Conservative Party
Conference. Manchester: Conservative Party Conference. https://www.ukpol.co.uk/gillian-keegan-
2023-speech-to-conservative-party-conference/. Accessed 6 February 2024.

Kemp, P., Brock, R., & O’Brien, A. (2024). Mobile Phone Bans in Schools: Impact on Achievement. British
Educational Research Association Blog, 15 February. https://www.bera.ac.uk/blog/mobile-phone-bans-
in-schools-impact-on-achievement. Accessed 16 February 2024.

Livingstone, S., Third, A., & Lansdown, G. (2021). Children’s Rights in the Digital Environment: A Chal-
lenging Domain for Evidence-Based Policy. In L. Green, D. Holloway, K. Stevenson, T. Leaver, & L.
Haddon (Eds.), The Routledge Companion to Digital Media and Children (pp. 378-390). New York:
Routledge.

Macgilchrist, F., Allert, H., Cerratto Pargman, T., & Jarke, J. (2023). Designing Postdigital Futures: Which
Designs? Whose Futures?. Postdigital Science and Education. https://doi.org/10.1007/s42438-022-00389-y.

Mittmann, G., Woodcock, K., Dorfler, S., Krammer, 1., Pollak, I., & Schrank, B. (2022). ‘TikTok is my Life
and Snapchat is my Ventricle’: A Mixed-Methods Study on the Role of Online Communication Tools
for Friendships in Early Adolescents. The Journal of Early Adolescence, 42(2), 172-203. https://doi.
org/10.1177/02724316211020368.

Ofcom. (2023). Children’s Media Lives, 2023: A Report from Ofcom. Ofcom, 29 March. https:/www.
ofcom.org.uk/__data/assets/pdf_file/0025/255850/childrens-media-lives-2023-summary-report.pdf.
Accessed 6 February 2024.

Reed, J. (2022). Postdigital Outdoor and Environmental Education. Postdigital Science and Education.
https://doi.org/10.1007/s42438-022-00323-2.

Ryberg, T., Davidsen, J., Bernhard, J., & Larsen, M. C. (2021). Ecotones: A Conceptual Contribution to
Postdigital Thinking. Postdigital Science and Education, 3(2), 407-424. https://doi.org/10.1007/
$42438-020-00213-5.

Selwyn, N. (2012). Making Sense of Young People, Education and Digital Technology: The Role of Socio-
logical Theory. Oxford Review of Education 38(1), 81-96. https://doi.org/10.1080/03054985.2011.
577949.

Selwyn, N., & Aagaard, J. (2021). Banning Mobile Phones from Classrooms - An Opportunity to Advance
Understandings of Technology Addiction, Distraction and Cyberbullying. British Journal of Educa-
tional Technology, 52(1), 8-19. https://doi.org/10.1111/bjet.12943.

@ Springer


https://doi.org/10.1111/bjet.12827
https://doi.org/10.1111/bjet.12827
https://www.gov.uk/government/publications/uks-digital-strategy
https://www.gov.uk/government/publications/uks-digital-strategy
https://www.gov.uk/government/news/mobile-phone-use-to-be-banned-in-schools-in-england
https://www.gov.uk/government/publications/mobile-phones-in-schools?fbclid=IwAR2Gnzs5OaVyFeH96sWivXNOPqBN1tojYphR7enzvboIYt5f5XErCcTntoI
https://www.gov.uk/government/publications/mobile-phones-in-schools?fbclid=IwAR2Gnzs5OaVyFeH96sWivXNOPqBN1tojYphR7enzvboIYt5f5XErCcTntoI
https://doi.org/10.1177/1354856513501423
https://doi.org/10.1007/s42438-022-00302-7
https://doi.org/10.4324/9781351004107
https://doi.org/10.1177/1461444815605454
https://doi.org/10.1080/00131857.2018.1454000
https://doi.org/10.1080/00131857.2018.1454000
https://www.ukpol.co.uk/gillian-keegan-2023-speech-to-conservative-party-conference/
https://www.ukpol.co.uk/gillian-keegan-2023-speech-to-conservative-party-conference/
https://www.bera.ac.uk/blog/mobile-phone-bans-in-schools-impact-on-achievement
https://www.bera.ac.uk/blog/mobile-phone-bans-in-schools-impact-on-achievement
https://doi.org/10.1007/s42438-022-00389-y
https://doi.org/10.1177/02724316211020368
https://doi.org/10.1177/02724316211020368
https://www.ofcom.org.uk/__data/assets/pdf_file/0025/255850/childrens-media-lives-2023-summary-report.pdf
https://www.ofcom.org.uk/__data/assets/pdf_file/0025/255850/childrens-media-lives-2023-summary-report.pdf
https://doi.org/10.1007/s42438-022-00323-2
https://doi.org/10.1007/s42438-020-00213-5
https://doi.org/10.1007/s42438-020-00213-5
https://doi.org/10.1080/03054985.2011.577949
https://doi.org/10.1080/03054985.2011.577949
https://doi.org/10.1111/bjet.12943

Postdigital Science and Education

Simpson, B. (2021). Law, Digital Media, and the Discomfort of Children’s Rights. In L. Green, D. Holloway,
K. Stevenson, T. Leaver, & L. Haddon (Eds.), The Routledge companion to digital media and children
(pp. 308-317). New York: Routledge.

Squire, K., & Dikkers, S. (2012). Amplifications of Learning: Use of Mobile Media Devices Among
Youth. Convergence, 18(4), 445-464. https://doi.org/10.1177/1354856511429646.

Sullivan, T., Slater, B., Phan, J., Tan, A., & Davis, J. (2019). M-learning: Exploring Mobile Technologies for
Secondary and Primary School Science Inquiry. Teaching Science, 65(1), 13—16.

Traxler, J., Connor, S., Hayes, S., & Jandri¢, P. (2022). Futures Studies, Mobilities, and the Postdigital Condi-
tion: Contention or Complement. Postdigital Science and Education, 4(2), 494-518. https://doi.org/10.
1007/s42438-021-00245-5.

Turner, A. (2015). Generation Z: Technology and Social Interest. The Journal of Individual Psychology,
71(2), 103-113. https://doi.org/10.1353/jip.2015.0021.

United Nations. (1989). The United Nations Convention on the Rights of the Child. https://www.unicef.org.
uk/what-we-do/un-convention-child-rights/. Accessed 6 February 2024.

United Nations. (2021). General Comment No. 25 (2021) on Children’s Rights in Relation to the Digital
Environment. https://www.ohchr.org/en/documents/general-comments-and-recommendations/general-
comment-no-25-2021-childrens-rights-relation. Accessed 6 February 2024.

UNESCO. (2023). Technology in Education: A Tool on Whose Terms?. https://unesdoc.unesco.org/ark:/
48223/pf0000385723. Accessed 6 February 2024.

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published maps
and institutional affiliations.

@ Springer


https://doi.org/10.1177/1354856511429646
https://doi.org/10.1007/s42438-021-00245-5
https://doi.org/10.1007/s42438-021-00245-5
https://doi.org/10.1353/jip.2015.0021
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://www.unicef.org.uk/what-we-do/un-convention-child-rights/
https://www.ohchr.org/en/documents/general-comments-and-recommendations/general-comment-no-25-2021-childrens-rights-relation
https://www.ohchr.org/en/documents/general-comments-and-recommendations/general-comment-no-25-2021-childrens-rights-relation
https://unesdoc.unesco.org/ark:/48223/pf0000385723
https://unesdoc.unesco.org/ark:/48223/pf0000385723

	Postdigital Young People’s Rights: A Critical Perspective on the UK Government’s Guidance to Ban Phones in England’s Schools
	Contextualising Phone-Banning Guidance
	Banning Phones in Postdigital Schools—A Pointless Epistemological Endeavour?
	Postdigital Young People’s Rights
	Recommendations: Overcoming Epistemological Ignorance
	Technological Entanglements, Not Technological Disconnection
	Digital Literacy: Preparing Young People for Their Futures
	Collaborative Partnerships: Education and the Economy

	Summary
	References


