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The considerable momentum propelling the regeneration
of the curriculum inquiry field in Australia and extend-
ing transnational curriculum inquiry across and beyond
international borders means it is an exciting yet chal-
lenging time to be doing curriculum inquiry. Leading
curriculum scholars are questioning the current state
of curriculum inquiry in Australia (Green, 2018; Ken-
nedy, 2022; Yates, 2018) and, more broadly, the role
of curriculum scholarship in uncertain times (Green
et al., 2021; Pinar, 2021; Priestley & Philippou, 2018).
Initiating discussion about the regeneration of Austral-
ian curriculum scholarship in this journal 5 years ago,
Green (2018) explains: ‘That notion of ‘regeneration’
is intended to invoke at once a sense of re-energising
and renewing and the idea of generations itself— in this
case, different generations of curriculum workers and
thinkers, over time’ (p. 67). Yates (2018) concurs, ‘it
requires not only a take-up by new generations of schol-
ars, and the recognition of new kinds of questions, but
also attention to prevailing conditions both in education
faculties and in schools’ (p. 86). From a Latin American
perspective, Johnson-Mardones (2018) acknowledges
the importance of ‘intergenerational and intercultural
dialogue’ in developing curriculum as an international
conversation ‘informed by distinct intellectual histories
and present circumstance’ (p. 7). As a curriculum inquiry
researcher who represents a newer generation of cur-
riculum scholars, I will reflect on the value of engag-
ing one’s historical consciousness for the purpose of
listening to curriculum voices across generations and
borders. While as a scholar and former history teacher
whose research has centered on history curriculum I am
naturally drawn to thinking about and situating the field
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of curriculum inquiry within its historical context, this
approach can be generative for contemplating how the
intersection of these histories and contemporary condi-
tions shape new questions and reanimate existing ones.

For our purposes, historical consciousness can be con-
ceptualised ‘as a process by which people understand the
links between past, present, and future to position them-
selves in time’ (Popa, 2022, p. 172). Being able to locate
ourselves, other curriculum scholars, curriculum actors,
and curriculum discourses in time and apply understand-
ings of the past-present-future nexus as a lens for cur-
riculum inquiry has parallels with, but is not the same
as, doing curriculum history, which has a more distinct
position within the field of curriculum studies. Here, I
will explore the notion that activating one’s historical con-
sciousness while doing curriculum inquiry for the pur-
pose of investigating contemporary curricular problems
can offer new insights into the state of the field and one’s
own position within it.

As we come into being with the field, we look to cur-
rent and previous generations of curriculum scholars to
understand the traditions and debates to get a sense of the
way they are embedded in national cultures and augmented
through international conversations (Johnson-Mardones,
2018). To appreciate how curriculum inquiry is moving
forward—or stagnating as the case may be—it is helpful
for emerging scholars to establish a theoretical concept
map of sorts, spanning, for example, the Tylerists, recon-
ceptualists, critical curriculum theorists, neo-Tylerists, and
key scholars from one’s own national context, as well as
developments in the internationalisation, transnationalisa-
tion, and decolonialisation of curriculum inquiry. Having
a historically informed sense of the field can also help us
reflect on our collective blind spots. This is exemplified by
the work of decolonisation and Southern theorists, who
argue curriculum theory, can act to maintain but also dis-
mantle epistemological injustices.
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While the work of southern curriculum theorist Jodo Par-
askeva (2011, 2017, 2020) presents somewhat of a theoreti-
cal baptism of fire for the novice curriculum scholar, it offers
critical insights into the notion of generational regeneration.
Paraskeva (2020) critiques the work of critical curriculum
theorists or the generation of utopia—, who ‘obsessively
chased the utopia of just education and a just world’ (p. 177).
Although these theorists engaged important analytic tools
such as ‘ideology, power, hegemony, identity, discourse’
(Paraskeva, 2017, p. 4) and developed critical curriculum
platforms that challenged dominant and counter-dominant
positions, this work presented a paradox for critical curricu-
lum scholars:

That is while on one hand counter-dominant and coun-
ter-hegemonic approaches were able to champion and
coin the field politically, by denouncing curriculum
as a social classed, gendered, and raced artifact inter-
twined with economic, cultural, and political dynamics
that blatantly produce and reproduce inequality. On
the other hand, such radical critical and in many cases
progressive approaches ignored that their criticism of
the dominant curricular mechanisms rested solely and
only on a Western epistemological framework— para-
doxically the same on which the model they criticized
was based. (Paraskeva, 2017, p. 35)

Despite its achievements, Paraskeva (2020) argues criti-
cal curriculum theory has been unable to realise the utopia
imagined, particularly during times of global unrest. He
therefore calls for ‘re-thinking the utopia through re-uto-
pianizing thinking’ in a way that has ‘respect for epistemo-
logical diversity’ (Paraskeva, 2020, p. 285). Responding to
the ‘coloniality of power and knowledge’ (Paraskeva, 2011,
p- 154) requires decolonial and anti-colonial responses and
the use of new tools from the expansive epistemic thesaurus
that exists beyond the White, Western, male, heterosexual
epistemological cannon (Santos, 2007; Paraskeva, 2018).
Drawing heavily on Santos’ (2007) ecology of knowledges,
Paraskeva’s itinerant curriculum theory advocates for
‘replacing the monoculture of knowledge by an ecology of
knowledges’ (Santos et al., 2007, p. xX).

Contemplating how to meaningfully incorporate an
ecology of knowledges has been an ongoing challenge in
my own curriculum inquiry. My analysis of Asia-related
history curriculum practices (e.g., Cairns, 2020) and a
co-authored book, The Asia Literacy Dilemma: A cur-
riculum perspective (Cairns & Weinmann, 2023) draws
on Asian Cultural Studies scholar, Chen’s (2010) Asia as
method and deimperialisation as a theoretical framework
for challenging outmoded curricular conceptualisations
of Asia. Viewing Asia from ‘alternative axes of alterity’
(Yew, 2011, p. 4) is essential for disrupting the repro-
duction of the idea of ‘Asia’ as a colonial, orientalist
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imagination, which tends to be perpetuated by histori-
cally fixed binaries such as East/West, coloniser/colo-
nised, self/other, and so on. Considering ‘the produc-
tion of knowledge about Asia has been dominated by an
academic tradition founded in Western epistemologies’
(Cairns & Weinmann, 2023, p. 13), this means also being
aware of how we as researchers based in Australia inves-
tigating Asia and Australia’s relationship with Asia are
subjectively positioned by the historical conditions that
continue to influence the reproduction of knowledge and
power relations. With the aim of showing ‘respect for
epistemological diversity’ (Paraskeva, 2020, p. 285) and
recognising ‘global opposition to neoliberal globaliza-
tion and neo-imperialism’ (Johnson-Mardones, 2018,
p. 121), we seek to engage a range of analytic tools from the
Global North and the Global South (see Cairns & Wein-
mann, 2023). Historical consciousness is essential for
interrogating how Westerncentric knowledge traditions
are reproduced by curriculum practices and acknowledg-
ing that—as a settler researcher in settler-colonial Aus-
tralia—my own sense of place and knowledge-making
practices are inherently Euro/Westerncentric and are
therefore constituted by the processes and effects of
the physical and epistemic violence of colonisation on
Indigenous people across Australia and the Asia—Pacific
region. Exercising reflexivity around individual and col-
lective historical consciousness is necessary to address
this embedded coloniality. In Chen’s (2010) words this
requires ‘the colonising or imperialising population to
examine the conduct, motives and desires and conse-
quences of its imperialist history that has formed its own
subjectivity’ (p. 4).

Historically conscious curriculum inquiry encour-
ages researchers to listen out for the voices of curricu-
lum actors in the past and think about the inclusion of
different curriculum actors in the present. Looking at
whose voices have been recorded within the curriculum
archive can help us interpret the extent to which values
and attitudes and discursive patterns change over time.
For example, the back issues of subject association jour-
nals that can be found tucked away in university library
compactus provide rich sources for tapping into on-the
ground curriculum practices and developing a sense of
the contextual conditions of schooling over the decades.
While these journals are more likely to represent the
voices of highly engaged teachers and do not necessarily
represent how the curriculum was enacted in schools,
they provide an excellent source for analysing shifting
curriculum discourses and discursive practices as they
include articles from practicing teachers, academics,
curriculum authorities, educational organisations, adver-
tisements, and occasionally quotes from students. In my
research on the history curriculum, I have integrated
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the analysis of official curriculum documents and other
education policy and academic literatures with commen-
tary from the Victorian History Association of Victoria’s
(HTAV) Agora journal, which has been published since
1967. At times, this has provided evidence of curriculum
perspectives that challenges present-day assumptions
about Asia-related history curriculum and has enabled
me to build a picture of the ways dominant and counter-
curriculum narratives are mobilised up to the present.

As we note in our book, this approach allows us ‘to
trace the nascence of teaching and learning about (and
of) Asia as an educational direction and establish a
foundation for our overall argument about the curricu-
larisation of Asia’ (Cairns & Weinmann, 2023, p. 34).
Historicising Asia as a curriculum discourse enabled us
to articulate when different modes for knowing Asia are
established, and contested and ‘by making visible the
conditions that make possible the thoughts and actions
of the present’ (Popkewitz, 2012, p. 2), we were able
to map out a curriculum history of the present. This
made the present-future possibilities and impossibili-
ties of Asia curriculum policy more perceptible. Fur-
thermore, when we pay attention to the voices of cur-
riculum actors in the past, we become more attuned to
those that have been and may continue to be silenced or
marginalised. The tendency to undervalue the voices and
perspectives of children and young people in curriculum
conversations, especially beyond the classroom, is cer-
tainly something curriculum inquiry can better attend to
in future (see Brennan, 2022) and is something I have
begun to foreground in my own work (Cairns & Wein-
mann, 2021, 2023).

Historical consciousness also relates to our capac-
ity to recognise how our own meaning-making prac-
tices might be shared or are different to others and how
they are shaped by the socio-historical conditions of
our own lives and the national and global processes of
the past and present. Doing curriculum inquiry trans-
nationally potentially expands one’s sense of historical
consciousness, as Kennedy (2010) observes: ‘Transna-
tional research forces researchers to see the other and
to respond in meaningful and helpful ways to forge
an alliance that can transcend the structures imposed
by national mind-sets’ (Kennedy, 2010, p. 900). This
does not mean abandoning curriculum questions about
the nation or in this context curriculum discourse in
Australia, rather it challenges us to recognise ‘what is
uniquely Australian and what is important to all Aus-
tralians’ (Kennedy, 2022, p. 67) while also looking
beyond national metanarratives for curriculum work to
further global solidarities and actively seek out voices
and viewpoints from diverse parts of the world (Green
et al., 2021, Gough, 2020).

As a journal that ‘supports curriculum scholarship
from the global south to decolonise the curriculum and
speak back to the global metropole’ (2023, para. 1), Cur-
riculum Perspectives provides a fertile space for all gen-
erations of curriculum inquiry researchers to contribute
to the regeneration of curriculum inquiry by exercising
curricular polyvocality. Historically conscious curricu-
lum inquiry may assist those who, like me, are relatively
new to the field to develop a nuanced understanding of
contemporary contexts to pose new curriculum questions
and invigorate the rethinking of established curriculum
problems.
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