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Abstract

Since the early days of COVID-19, university teaching has changed from face-to-
face format to online mode. With the gradual containment of the pandemic, there is
no need for school lockdown. As a result, the teaching format has changed to HyFlex
mode integrating both face-to-face and online modes. Obviously, it is necessary to
understand the academic quality of life among students under the Hyflex teaching
mode. In this paper, we report an evaluation study on a leadership subject in Hong
Kong delivered via HyFlex teaching using a post-lecture evaluation strategy. In one
of the lectures, we covered law-abiding leadership in university students, includ-
ing abiding by the Hong Kong National Security Law. The post-lecture evaluation
showed that students generally held positive views toward the HyFlex teaching and
they perceived that the subject promoted their well-being indexed by psychosocial
competence. Regarding the lecture on law-abiding leadership, students agreed that
the lecture promoted their psychosocial competence, personal development, knowl-
edge about law-abiding behavior and national security (including the Hong Kong
National Security Law), and readiness to serve as socially responsible leaders. Posi-
tive perceptions of the lecture design, teacher performance, lecture content of law-
abiding leadership and national security, and benefits positively predicted students’
overall satisfaction with the lecture on law-abiding leadership and national security.
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Introduction

COVID-19 has created unprecedented challenges for many people, including stu-
dents. During the pandemic, cities and schools are locked down and students have
to rely on online learning. Online learning is an alternative for continuing learning
under COVID-19. Despite its flexibility and avoidance of physical contact, online
learning has disadvantages. Primarily, students have to sit in front of the computer
for long periods in online lectures under COVID-19, which may lead to physical
health problems, such as a lack of exercise, dry eyes, and bodily pain. In addition,
online teaching and learning make it difficult for students to form study groups,
which may create social isolation. Furthermore, as pointed out by Shek (2021),
online learning would be a concern to students who suffer from the digital divide as
they may have to compete for resources like WIFI and computers with their family
members, thus these students may be disadvantaged in online learning.

With the gradual containment of the pandemic and availability of vaccines,
COVID-19 has stabilized in some parts of the world, which results in the resumption
of face-to-face teaching. Nevertheless, because of travel restrictions and quarantine
requirements, some international students may not be able to commence on-campus
learning. Other students who are unsuitable to get vaccinated also have the problem
of going back to the campus because most universities make vaccinations a precon-
dition for students and staff to enter the campus. Furthermore, due to the unpredict-
ability of the pandemic, there is a need for a “Plan B” in case another wave of out-
break takes place. Hence, online teaching and physical lessons are simultaneously
provided during the pandemic. As a result, teachers face two batches of students
when they teach—one batch of students join the physical class and another batch of
students attend the lesson online. Pedagogically speaking, this kind of teaching has
been termed as “hybrid learning” (i.e., a combination of face-to-face teaching and
synchronous online teaching) or “HyFlex teaching” (i.e., hybrid and flexible teach-
ing where students can choose to attend either one teaching mode according to their
needs).

Previous studies have discussed the pros and cons of online teaching. For exam-
ple, Dhawan (2020) pointed out that while online learning has strengths (e.g., time
and location flexibility, wide range of audience and courses, and immediate feed-
back), it also has some weaknesses (e.g., technical issues such as connectivity, learn-
ers’ computer competence, lack of interaction, and distraction). In essence, there
are many challenges of online teaching, such as digital illiteracy, digital divide, and
quality assurance in the online examination. Unfortunately, the evaluation findings
of online teaching and learning are not conclusive. Martin et al. (2020) conducted
a review of related studies from 2009 to 2018 and concluded that only 6.14% of the
publications focused on “the theme of evaluation and quality assurance” (p. 10). In
another review of the effect of online courses on cognitive and affective outcomes
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of the students, Tallent-Runnels et al. (2006) concluded that the findings could not
“withstand rigorous scientific scrutiny, because of the flaws in the research designs
and execution methods” (p. 109).

Compared to the number of studies on the effects of online teaching, there are
relatively fewer studies on HyFlex learning (i.e., face-to-face teaching plus online
teaching at the same time). As commented by Abdelmalak and Parra (2016),
“research regarding students’ perceptions of HyFlex is limited” (p. 20). HyFlex
learning is flexible where students are allowed to choose to study onsite or online,
thus having the greatest reach of students. However, HyFlex teaching is challeng-
ing for both teachers and students. For the teacher, hybrid teaching is very taxing
because the teacher has to take care of two groups of students (one group in the
physical classroom and another group online). For the students, there may be an
increased distraction because two batches of students are involved. A handful of
studies have evaluated the HyFlex model of teaching. Miller et al. (2013) showed
that students generally welcomed this model and felt that the teaching mode pro-
moted their understanding of the subject matter. In a social work education context,
Malczyk (2019) showed that the students were optimistic about HyFlex teaching
while they perceived both benefits and challenges of this teaching mode. Kakeshita
(2021) also showed that around 85% of the students were generally satisfied with
the HyFlex teaching. Despite the overall positive evaluation findings, there are two
reasons why we should do more research to evaluate the impact of HyFlex teaching.
First, learning quality is part of student well-being that would influence their over-
all quality of life. Obviously, learning poorly under HyFlex mode would impair the
academic performance and well-being of the students, such as creating study stress
and negative emotions. Second, evaluation findings can help teachers to reflect on
their teaching and empower them, which eventually contributes to teachers’ quality
of life.

In this paper, we report the findings of an evaluation study utilizing the post-
lecture evaluation strategy to examine student perceptions of a leadership subject
entitled “Tomorrow’s Leaders” based on HyFlex teaching mode in Semester 1 of
the 2021-22 academic year at a university in Hong Kong. Since the implementation
of the new 4-year undergraduate program in 2012, this 3-credit leadership subject
has been offered to students (Shek et al., 2020). Adopting the positive youth devel-
opment approach, this subject aims to promote the intrapersonal and interpersonal
leadership attributes among the undergraduate students using experiential learning,
including reflective, collaborative and active learning strategies. The topics covered
include self-leadership, resilience, emotional competence, moral competence, spirit-
uality, social competence, team building, conflict resolution and promotion of well-
being. Using different evaluation mechanisms, the findings indicated that students
taking this subject showed improvement in psychosocial competencies, leadership
attributes, and life satisfaction (Li & Shek, 2020; Yu et al., 2021). It also showed
that students were generally satisfied with the subject and agreed that the subject
was able to promote their holistic development in multiple areas, such as problem-
solving skills and character development. Because of its innovative approach and
positive evaluation findings, we were awarded the Silver Award (“Ethical Leader-
ship”) under the QS Reimagine Education Awards 2017. We also won the University
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Grants Committee Teaching Award in 2018 in Hong Kong. Recently, we received
the Gold Award in the Nurturing Well-being & Purpose category at QS Reimagine
Education 2021.

Under COVID-19, we moved to online teaching in the 2019-20 academic year
(second semester) and the 2020-21 academic year (first and second semesters). To
understand the quality of teaching, we conducted post-lecture evaluations to under-
stand students’ responses to online teaching and learning. Evaluation findings
showed that students had a positive evaluation of the online mode of the subject,
although they still wished to have face-to-face teaching (Shek et al., 2021, 2022). In
Semester 1 of the 2021-22 academic year, the subject was delivered through HyFlex
teaching and the routine post-lecture evaluations were carried out for all lectures,
including a newly incorporated lecture on “law-abiding leadership.”

Law-abiding Leadership Education and National Security Education

Because of the social event taking place in 2019-2020, there is a voice in the Hong
Kong society questioning whether students have a strong awareness of law-abiding-
ness. Hence, there is a call for universities to enhance students’ awareness of law-
abidingness in university education in Hong Kong. As such, we developed a new
3-hour lecture on law-abiding leadership in the leadership subject as Lecture 8 plus
seven hours of self-study on materials assigned by the teachers. Based on the argu-
ment that a leader should understand the law (Hong Kong National Security Law,
HKNSL) as well as its context (including the concept of national security and histor-
ical development of modern China), the topics covered in the law-abiding leadership
lecture include the “why there is a need of” and “what is” law-abiding leadership,
the concept of national security, and the historical and political contexts of national
security in Hong Kong (including modern Chinese history, Century of humiliation,
the Constitution of People’s Republic of China, the Basic Law), and the HKNSL.

In Lecture 8, our approach is to introduce objective facts and rationales of the
HKNSL to students and help them to understand the importance of the law from dif-
ferent perspectives. We encouraged and invited students to think about some public
opinions, such as “some people in Hong Kong say that it is ‘unreasonable’ to impose
the Hong Kong National Security Law in Hong Kong by the Central Government,”
and “the Chinese political system is not ‘democratic’ in the Western sense, Chinese
people do not have confidence about the laws enacted in China.” We also intro-
duced the recent study conducted by the Ash Center for Democratic Governance
and Innovation of Harvard Kennedy School which reported that a very high propor-
tion of Chinese people credited the Central Government (Cunningham et al., 2020),
and then asked students to reflect on the findings. In short, we take the stand that
whether one obeys the law is a personal choice and we respect the choice made by
every individual. However, as educators, we encourage, urge and admonish students
to obey the HKNSL and they should clearly understand the consequences of com-
mitting offenses under the HKNSL.

As some topic in the law-abiding leadership lecture is highly politically sensitive,
particularly the HKNSL, we have to understand the views of the students, including
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whether they endorsed the importance of law-abiding leadership and the coverage
on national security as well as the HKNSL in the lecture. More importantly, it is
essential to collect students’ opinions and to understand whether they perceived that
the lecture contributes to their well-being, such as improvement in psychosocial
competence. To this end, we used the post-lecture evaluation strategy to collect sub-
jective outcome evaluation data. Teachers in the higher education sector have com-
monly used this strategy to understand the impact of subjects.

National security has emerged as a hot topic since the September 11 attacks in
the United States. As terrorist attacks adversely affect the well-being of people in
a society, it is important to re-visit the notion of national security to make a place
more “secure”. Conceptually speaking, national security is a multi-dimensional con-
cept covering many areas (such as economic security and food security), although it
is commonly conceived in terms of military security. As a citizen, one should con-
tribute to national security by obeying national security laws (such as anti-terrorism
laws) and developing a sense of obeying the law. To achieve this goal, national secu-
rity education (or homeland security education) has been regarded as a vehicle to
promote the knowledge, attitude, and behavior of students regarding national secu-
rity. In some countries, national security education is embedded in the high school
curriculum in different forms, mostly in citizenship and civic education. For exam-
ple, Singapore covers national security under national education, such as under-
standing the vulnerabilities and constraints of the country (Chia, 2015). In Britain,
policy-makers have used the strategy of promoting “British values” to reduce radi-
calization in students (Winter et al., 2021). In the United States, there are even high
schools implementing Homeland Security programs to provide vocational training
for socially deprived students looking for jobs in national security (Nguyen, 2017).

Regarding national security education in the university context, there are three
observations. First, there are discipline-specific subjects on national security, such
as information technology (Bogolea & Wijekumar, 2004) and law (Silliman, 2005).
Second, undergraduate programs are specifically designed to train students to be
homeland security and emergency management professionals (Ramsay & Renda-
Tanali, 2018; Stewart & Vocino, 2013). Third, there are few general education sub-
jects on national security education, although liberal arts education has been con-
sidered a good way to safeguard national security, such as the preservation of the
democratic political system. For example, McCarthy (2003) suggested that topics on
homeland security should be promoted via distance learning. Spaulding and Parker
(2019) also argued that civic education is the best answer to promote national secu-
rity, although this is not well done. Bara et al. (2014) also pointed out that university
teachers were pessimistic about ethics and civic education in European higher edu-
cation and “the majority of the lecturers stated that they did not assess it, perhaps
owing to a lack of training, the difficulty in locating evidence or its negligible aca-
demic weight” (p. 29).

In Hong Kong, because of social unrest in the 2019-2020 and failure to enact
Article 23, the “Standing Committee of the National People’s Congress of the Peo-
ple’s Republic of China” passed the “Law of the People’s Republic of China on
Safeguarding National Security in the Hong Kong Special Administrative Region”
(also known as the “Hong Kong National Security Law,” HKNSL) on 30 June

@ Springer



2838 D.T.L.Sheketal.

2020. In Article 10 of the HKNSL, it is stated: “the Hong Kong Special Adminis-
trative Region shall promote national security education in schools and universities
and through social organizations, the media, the internet and other means to raise
the awareness of Hong Kong residents of national security and of the obligation to
abide by the law.” Hence, universities in Hong Kong are obligated to introduce the
HKNSL in Hong Kong. As the matter is politically sensitive, students may have
negative reactions to national security education, such as fear, rejection, confusion,
and ambivalence. Besides, there is a rumor of “brain-washing” students through
national security education. To some extent, students’ impressions and reactions to
the national security education constitute an important aspect of their quality of life
on and outside the campus. As it is important to examine the quality of life in the
context of education (Tonon, 2020a, b), we attempted to understand the views of
students on national security education, which would shape their well-being. In this
study, we asked several research questions as follows:

1. What are students’ perceptions of HyFlex teaching in the leadership subject?
With reference to the previous studies (Li & Shek, 2020; Yu et al., 2021), it was
expected that students would have positive perceptions of the lectures (Hypothesis
1). We tested this hypothesis in all lectures except for the lecture on law-abiding
leadership (Lecture 8).

2. Regarding the 3-hour HyFlex lecture on law-abiding leadership (Lecture 8), what
are students’ perceptions of the lecture content, teachers’ performance, teaching
mode, and lecture benefits? It was expected that most of the students would give
positive quantitative and qualitative responses (Hypothesis 2).

3. What factors would influence the overall perception of the lecture on law-abiding
leadership (Lecture 8)? Based on the existing findings (Shek & Law, 2014), we
expected that the perceived quality of the lecture (e.g., design and class attrib-
utes), teacher attributes, law-abiding leadership content, and benefits of the lecture
would be positively related to the overall perception of the lecture (Hypotheses
3ato 3d).

Method
Participants and Procedures

In the first semester of the 2021-21 academic year, 1,146 students took the “Tomor-
row’s Leaders” subject. As HyFlex teaching is a new teaching mode, we collected
post-lecture evaluation to understand students’ experiences and comments on the
lectures, including their views on the usefulness of HyFlex teaching. After each lec-
ture (Lecture 1 to Lecture 11), students were invited to respond to an online post-
lecture evaluation questionnaire anonymously and voluntarily. We did not collect
post-lecture evaluation data for Lecture 12 and Lecture 13 because the two lectures
were used for student presentations and discussion.
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Instruments

For all lectures except for Lecture 8, students responded to a 28-item post-lecture
evaluation questionnaire which showed high internal consistency in different lec-
tures (Table 1). The 28 items are as follows:

NS

®© =

9.
10.
11.
12.
13.
14.
15.

16.

17.

18.
19.

Table 1 Number of online post-

“The design of this lecture was very good.”

“The online classroom atmosphere of this lecture was very pleasant.”

“This lecture increased my awareness of the importance of self-development.”
“This lecture has improved my problem-solving ability.”

“This lecture has improved my understanding of the importance of attributes of
successful leaders (e.g., critical thinking, moral competence, etc.).”

“This lecture has improved my interpersonal communication skills.”

“There was much peer interaction amongst the students in this lecture.”

“This lecture has improved my critical thinking.”

“There was much student participation in this lecture.”

“There were many opportunities for reflection in this lecture.”

“This lecture is helpful to my personal development.”

“Overall speaking, I have a very positive evaluation of this lecture.”

“The lecturer had a good mastery of the lecture material.”

“The lecturer used different methods to encourage students to learn.”

“The lecturer in this lecture was able to help students understand the knowledge
covered in the lecture.”

“The lecturer was able to effectively take care of the students who attend class
in-person and students who join the class virtually.”

“Overall speaking, I have a very positive evaluation of the lecturer in this lec-
ture.”

“The hybrid teaching of this lecture was very smooth.”

“The hybrid teaching enabled me to learn more efficiently about this lecture.”

. . . Lecture Valid number Cronbach’s Alpha N of Items

lecture evaluation questionnaires

used in reliability analyses and Lecture 1 916 0.967 28

alpha values in different lectures '
Lecture 2 790 0.977 28
Lecture 3 863 0.984 28
Lecture 4 810 0.985 28
Lecture 5 806 0.986 28
Lecture 6 851 0.987 28
Lecture 7 772 0.990 28
Lecture 8 813 0.991 27
Lecture 9 791 0.990 28
Lecture 10 787 0.991 28
Lecture 11 725 0.989 28

Note: Lectures 1-7 and Lectures 9-11 used the 28-item scale and
Lecture 8 used a 27-item scale
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20.
21.
22.
23.
24.
25.
26.

27.
28.

“Compared to online teaching, the hybrid teaching approach provides me with
more interaction opportunities with teachers and classmates.”

“Compared to the traditional teaching methods, the hybrid teaching approach
provides me with more interaction opportunities with teachers and classmates.”
“Compared to the traditional teaching methods, the hybrid teaching approach
increases my flexibility of access to the lecture.”

“Compared to traditional classroom learning, I learn better in hybrid learning-
based environments.”

“Hybrid teaching allows me to learn the lecture materials according to my situ-
ation.”

“I prefer hybrid learning to traditional learning.”

“I prefer hybrid learning to online learning.”

“Overall speaking, I like the hybrid learning experience.”

“Overall speaking, I like the arrangement of this lecture (i.e., hybrid teaching
and learning).”

To understand students’ views toward the lecture on law-abiding leadership,
we modified the above original scale to form a 27-item measure with good reli-
ability (see Table 1) as follows:

1.
2.
3.
4
5

® N

11.
12.
13.

14.

15.
16.
17.
18.
19.
20.

“The design of this lecture was very good.”

“The classroom atmosphere of this lecture was very pleasant.”

“This lecture increased my awareness of the importance of self-development.”
“This lecture has improved my problem-solving ability.”

“This lecture has improved my understanding of the importance of attributes of
successful leaders (e.g., critical thinking, moral competence, etc.).”

“This lecture has improved my interpersonal communication skills.”

“There was much peer interaction amongst the students in this lecture.”

“This lecture has improved my critical thinking.”

“There was much student participation in this lecture.”

“There were many opportunities for reflection in this lecture.”

“This lecture is helpful to my personal development.”

“This lecture helps me understand the concepts of national security.”

“This lecture helps me understand the offenses and penalties surrounding the
National Security Law in Hong Kong.”

“This lecture helps me understand the importance of law abidance in leader-
ship.”

“Law abidance is important for the stability of a society.”

“I will try my best to serve as a socially responsible leader.”

“Overall speaking, I have a very positive evaluation of this lecture.”

“The lecturer had a good mastery of the lecture material.”

“The lecturer used different methods to encourage students to learn.”

“The lecturer in this lecture was able to help students understand the knowledge
covered in the lecture.”
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21. “The lecturer was able to effectively take care of the students who attend class
in-person and students who join the class virtually.”

22. *“Overall speaking, I have a very positive evaluation of the lecturer in this lec-
ture.”

23. “The hybrid teaching of this lecture was very smooth.”

24. “The hybrid teaching enabled me to learn more efficiently about this lecture.”

25. “Hybrid teaching allows me to learn the lecture materials according to my situ-
ation.”

26. “Overall speaking, I like the hybrid learning experience.”

27. *“Overall speaking, I like the arrangement of this lecture.”

Roughly speaking, there are several groups of items on this scale. These include
lecture design and its implementation (“course”: items 1, 2, 7, 9, and 10), teacher
attributes (“teacher”: items 18, 19, 20, 21, and 22), law-abiding leadership, and
national security (“law abidance” items 12, 13, 14, 15 and 16), benefits (“benefits”
items 3, 4, 5, 6, 8 and 11), and overall evaluation (“overall”: items 17, 26 and 27).

In addition to the 27 items, students were also invited to give their comments con-
cerning the following instruction: “Please write down your comments on this lecture
(e.g., what you have learned in this lecture). If there is no comment, please write
NIL”. A comment was coded into different responses if appropriate (e.g., “the lec-
ture was enjoyable and useful” were coded as “enjoyable” and “useful”). A response
was coded as “positive,” “negative,” “neutral” (i.e., with both positive and negative
elements), or undecided (i.e., cannot decide its positivity or negativity) according to
its nature. The inter-rater reliability was excellent (Fleiss’ Kappa = 0.81, Landis &
Koch, 1977).

ELINT3

Results

Reliability analyses showed that the post-lecture evaluation scale was internally
consistent across all lectures (Table 1). Regarding the lectures other than Lecture
8, frequency analyses showed that the evaluation findings are generally positive
(Table 2). For the quality of the teachers (item 13 to item 17), the students had posi-
tive perceptions of the performance of the teachers. For instance, over 90% of the
respondents agreed that the teachers encouraged and cared about the students, and
they were well-prepared for the lectures. Students also held positive views on the
lectures (items 1, 2, 7, 9, and 10), including the good design of the lectures, the good
atmosphere of the classes, and the opportunities for interaction and reflection. More-
over, the students also perceived that the lectures were beneficial to them (items 3, 4,
5, 6, 8, and 11), including improvements in problem-solving, critical thinking, per-
sonal development, and understanding of the qualities of successful leaders. Finally,
students were positive about the HyFlex teaching mode (items 18 to 28) and they
preferred HyFlex learning to traditional face-to-face teaching and online teaching. In
short, the findings provide support for Hypothesis 1 and indicate that students had
positive perceptions of the different aspects of the subject.
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For the perceptions of the lecture on law-abiding leadership (i.e., Lecture 8), find-
ings similarly showed that the students were satisfied with the lecture (Table 3).
First, more than 90% of the students were satisfied with the performance of the
teachers, including their preparation, assistance to the students to understand the
subject matter, as well as encouragement and care given to students. Second, the
students were generally satisfied with the lecture design and lecture attributes, such
as class atmosphere, student interaction, participation, and reflection opportunities.
Third, students felt that the lecture helped them to understand the concept of law
abidance and the HKNSL. Around 92% of the students agreed that they would strive
to serve as socially responsible leaders. Fourth, students were satisfied with HyFlex
teaching, including its efficiency and flexibility. Finally, the students perceived that
the lecture was able to promote their personal development, including problem-solv-
ing, interpersonal communication, critical thinking, and understanding of the attrib-
utes of successful leaders, which are significant elements of well-being.

In addition to the quantitative responses, we also asked students to give com-
ments on the lecture. Two general categories of responses emerged from the data.
While the first category is related to “general comments” on the lecture character-
istics (Table 4), the second category is specifically related to law-abiding leadership
and the HKNSL (Table 5). Generally speaking, the comments are mostly positive
with very few negative ones.

Regarding predictors of overall evaluation of Lecture 8, three sets of multiple
regression analyses were performed. In the first set where the “course” and “teacher”
were the predictors and “overall evaluation” was the outcome, both quality of the
“course” and “teacher” predicted “overall evaluation” (b = 0.44, p <.001 and b =
0.536, p < .001, respectively; F(z/gga) =3518.47,p < .001; R? = 0.89). In the second
set of analysis, we found that both “law abidance” and “benefits” significantly pre-
dicted overall evaluation (b = 0.49, p < .001 and b = 0.47, p < .001, respectively;
Flass6) = 427.78, p < .001; R? = 0.85). Finally, we found that “course” (b = 0.17,
p < .001), “teacher” (b = 0.44, p < .001), “law abidance” (b = 0.27, p < .001), and
“benefits” (b = 0.13, p < .005) significantly predicted overall evaluation (Fgs4) =
2,185.67; R? = 0.91). These findings supported Hypotheses 3a to 3d.

Discussion

In this study, we examined the perceptions of university students toward HyFlex
teaching in a leadership subject in Hong Kong based on the post-lecture evaluation.
Students generally had positive perceptions of the HyFlex mode of teaching. They
perceived the lecture design, class atmosphere, instructors, and benefits in a favora-
ble light. As the scientific literature on the evaluation of HyFlex mode of teaching is
thin, our finding is a modest addition to the database.

As a new 3-hour lecture was designed and incorporated into the leadership sub-
ject as Lecture 8 in the 2021-22 academic year to promote law-abiding leadership
and national security education among university students, we also specifically
examined students’ views on this lecture regarding the overall lecture delivery and
particular aspects related to national security education. The findings similarly
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Table4 Comments of the students on the lecture on law abidance leadership (N=85) with examples
given under each category or sub-categories

Positive Responses (70 responses)

o “General Positive Comments” Category (13 responses): #Good. #Great. #Nice. #Very nice. #Such a
great lecture! #I love it! #I think this is the best lecture I have had in this course.

o “Agreement with the Content, Support and Meaningfulness” Category (5 responses): #1 totally agree
with the content. #Support! #I think today’s lesson is educational and meaningful. #It’s really mean-
ingful to learn in this lecture.

o “Enjoyment and Comfort” Category (6 responses): #1 enjoyed the lecture a lot. #The lesson is inter-
esting! #Enjoy this course sooooo much!! #Pleasant lecture.

o “Useful/Helpful/Gain Knowledge” Category (5 responses): #1t is helpful. #Very useful knowledge.
#It’s really useful to learn in this lecture. #Useful knowledge, many misconceptions are eliminated. #I
now know more about the law.

o “Thanks, Appreciation and Regards to the Teacher and Assistant” Category (24 responses): #Thank
you! #Thanks for using so much time to teach us today~( 3 h! you should be tired). #Thank you for
such a pleasant lecture.

e “Good Classroom atmosphere / varied and interactive activities” Category (14 responses): #The
atmosphere is very good, almost every student participated in the discussion. #Very interesting!
#There are many interactions between teachers and students. #Very interesting atmosphere. #The
atmosphere is not as scary as I thought. #The game in the lesson is fun and help us more engage in
class. #There are many examples that are up to date.

o “Achievement” Category (3): #I can complete and pass the test after the lecture LoL Bravo!.
#Very fruitful learning experience.

Neutral Responses (4): #It’s good to know about what is really about in NSL. Though it’s sort of bor-
ing, it is our responsibility to know the law.
“Undecided” Responses (4): #lot of. #integrity?

“Negative” Responses (7): #The mic is too loud. #It is so cold here. #This lesson is too long for me.
#Students may lose concentration on the lesson. #quite difficult. #I don’t like the topic.

revealed that the students had positive perceptions of the lecture design, class activi-
ties and interaction, lecture content, benefits, and overall evaluation of the lecture.
Echoing the quantitative findings, qualitative findings also suggest that the lecture
was well-received by students. The findings are interesting for three reasons. First,
it demystifies the common belief that students would negatively experience national
security law education. Second, the findings did not support the conjecture that the
lecture would impair student well-being. On the contrary, the students agreed that
the lecture promoted their psychosocial competence and law-abiding leadership
knowledge, as well as behavioral intention to be socially responsible leaders. Third,
there is no sign indicating that the students had the experience of being “brain-
washed.” Instead, the students showed appreciation and felt that they had learned
something meaningful in this lecture. Law abidance in college students is important
because academic dishonesty such as plagiarism has intensified in the higher educa-
tion sector (Jurdi et al., 2011; Park, 2003).

Nevertheless, we also need to be careful in interpreting the findings for several
reasons. First, roughly one-quarter of the students did not respond to the post-lec-
ture evaluation in Lecture 8, although we can argue that the current response rate of
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around 78% (890 in 1,146) is high enough for an online survey. Second, although
the survey is anonymous, students may still hesitate to disclose their “real” feelings
and they might simply give the “politically correct” answers. However, as the sub-
ject teachers had good relationships with the students, we did not find evidence for
this possibility. Third, students’ satisfaction may just reflect their positive feelings
of having an increase in knowledge and competence. We do not know whether the
increase in knowledge and competence would lead to behavioral changes. Fourth, as
the scope of law-abiding leadership and national security is very wide, we may have
to fine-tune the content of the lecture. Furthermore, we have to answer the question
of dosage — a sufficient amount of exposure is needed to create meaningful changes
in students. Finally, we should take note of the debate on whether education in the
school context is an effective way to promote law-abiding leadership.

For Lecture 8, we also investigated what aspects may contribute to students’
overall evaluation. Findings suggest that perceived subject design, teacher attrib-
utes, content on law-abiding leadership and national security, and benefits pre-
dicted the overall evaluation of the lecture on law-abiding leadership and national
security. The present findings are generally consistent with the previous findings
that perceived program design and teacher attributes predicted the program par-
ticipants’ overall satisfaction with the program (Shek et al., 2017; Zhu & Shek,
2021). Additionally, the present findings showed that perceived benefits and qual-
ity of law-abiding leadership and national security education also predicted over-
all satisfaction. Hence, it is important to help students appreciate the benefits and
value of the learning. One way is to encourage individual and group reflections
amongst students on what they have learned and their assessment of their own
changes after the lecture. Furthermore, as non-normative political participation
such as non-law abidance is detrimental to one’s well-being (Ballard et al., 2020),
it would be important to understand how law-abiding leadership contributes to
the well-being of the students. As pointed out by Tonon (2020a), the inclusion of
quality of life in social sciences is an important area to be considered.

The present study underscores the value of HyFlex teaching and particularly
the use of HyFlex teaching to teach law-abiding leadership and national secu-
rity within the framework of leadership. It also highlights the importance of con-
ducting evaluation studies to understand the views of the students under HyFlex
teaching. However, we have to note several limitations of the study. First, per-
ceived benefits may not correspond to actual benefits in real life. Second, we only
focused on one university in Hong Kong. As all universities have the responsibil-
ity to provide national security education and introduce HKNSL in Hong Kong,
it would be important to understand the situation in other universities. Third,
researchers should collect longitudinal data to understand how the knowledge and
competence gained in the lecture may influence students’ law-abiding behavior
over time. As the quality of life is an important issue to be considered in uni-
versity teaching (Tonon, 2020a) and social sciences (Tonon, 2020b), it would be
exciting to examine how law-abiding leadership and national security education
may influence student well-being in the long run. Fourth, as the qualitative com-
ments are brief, it would be fruitful to conduct focus groups and interviews with
the students. Finally, in addition to students’ views, it would be equally important
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Table 5 Comments of the students on the lecture on national security and the Hong Kong National Secu-
rity Law (N=125) with examples given under each category or sub-categories

Positive Responses (124 responses)

o “Law abidance and law abidance Leadership” Category (40 responses): #1 learned about why and
how we obey the law. #Freedom does not means everything. We need to obey the law. #I have leant
more about the importance of obeying the law. #We should follow the law since it is fundamental
to our society. #Be a responsible resident. #The importance of being a law-abiding citizen and a
functional member of society. #I reviewed law-abidance from a new perspective. #Through this les-
son, I learnt more about the importance of obeying the law for ensuring the social stability in society.
#Know that we should follow the law.

“History and Politics Related to National Security” Category (5 responses): #About today’s class,

I am very glad to review part of the history of China and learn about some politics status. #I now
understand more about Hong Kong’s law and history. #I also learned a lot of knowledge of history of
China and other country. #I got more about the history of HK.

“Understanding and importance of National Security Category” (9 responses): #Have deep under-
standing of national security! Security is quite important. #The responsibility to protect the national
security. #I think I know the importance of national security. #We should shoulder our responsibility.
#Everyone takes a part to maintain the society a beautiful place.

“Sense of Belonging to Hong Kong and China” Category (2 responses): #Able to learn in boarder
sense of belonging to my country. Thank you. #In Hong Kong, I will always love this land. #It will
always be peaceful, develop and belong to the five-star red flag.

“Hong Kong National Security Law, Security Laws or NSL Category (68 responses): #Like the
content of NLS, it’s important for us to know what we should not to do. #This lecture I learned many
things and definition with some NSL examples, such as the four major crimes including secession,
subversion, terrorism, as well as collusion with external forces. #I also knew that it is crucial for

all of us to protect our country and city by NSL. #Enhances my understanding of NSL. #I feel safe
under national security law. #I felt happy to hear different points of view from classmates on NSL.
#1 also reflected my views on NSL. #The prospect of Hong Kong is based on National security law.
#NSL Goooooood!!!! #I like the content of National Security Law! # All Chinese should know
NSL. #Today’s lesson gives us a more detailed explanation of NSL and let is to learn more about it.
#Like to know NSL. #From this lecture, I have a deeper understanding of the four major crimes of
NSL. #From this lecture, I know more about the national security law, also the difference between
the reform and revolution. #I have learned different types of crimes and I didn’t know that a lot of
countries have implemented NSL. Through this lecture, I have learned and gained deeper knowledge
about laws. #I have a better insight about the NSL.

Negative Response (1 response): #Because of NSL, it is better not to say anything.

to understand teachers’ views in teaching law-abiding leadership and national
security issues.

Acknowledgements The preparation of this paper is financially supported by Wofoo Foundation and Li
and Fung Endowed Professorship in Service Leadership Education.

Declarations

As I am the Editor-in-Chief of ARQOL, I have conflict of interest. Hence, I have invited Dr. Graciela
Tonon (Book Reviewer Editor) to be the Action Editor who will invite two anonymous reviewers to review
the paper.

Open Access This article is licensed under a Creative Commons Attribution 4.0 International License,
which permits use, sharing, adaptation, distribution and reproduction in any medium or format, as long
as you give appropriate credit to the original author(s) and the source, provide a link to the Creative

@ Springer



Satisfaction with HyFlex Teaching and Law-abiding Leadership... 2857

Commons licence, and indicate if changes were made. The images or other third party material in this
article are included in the article’s Creative Commons licence, unless indicated otherwise in a credit line
to the material. If material is not included in the article’s Creative Commons licence and your intended
use is not permitted by statutory regulation or exceeds the permitted use, you will need to obtain permis-
sion directly from the copyright holder. To view a copy of this licence, visit http://creativecommons.org/
licenses/by/4.0/.

References

Abdelmalak, M. M. M., & Parra, J. L. (2016). Expanding learning opportunities for graduate students
with HyFlex course design. International Journal of Online Pedagogy and Course Design, 6(4),
19-37. https://doi.org/10.4018/ijopcd.2016100102

Ballard, P. J., Ni, X. Y., & Brocato, N. (2020). Political engagement and wellbeing among college
students. Journal of Applied Developmental Psychology, 71, Article 101209. https://doi.org/10.
1016/j.appdev.2020.101209

Bara, F., Mellen, T., & Buxarrais, M. R. (2014). University Lecturers’ Conceptions of Ethics and Citi-
zenship Education in the European Higher Education Area: a case study. RUSC. Universities and
Knowledge Society Journal, 11(3), 22-31. https://doi.org/10.7238/rusc.v11i3.1778

Bogolea, B., & Wijekumar, K. (2004). Information security curriculum creation: A case study. In M.
E. Whitman (Ed.), The Ist annual conference on Information security curriculum development
(pp. 59-65). Association for Computing Machinery. https://doi.org/10.1145/1059524.1059537

Chia, Y. T. (2015). The crisis of national security and social cohesion: national education institution-
alized in curriculum. In Y. T. Chia (Ed.), Education, Culture and the Singapore Developmental
State (pp. 152-178). Palgrave Macmillan

Cunningham, E., Saich, T., & Turiel, J. (2020). Understanding CCP Resilience: Surveying Chinese
public opinion through time. https://ash.harvard.edu/files/ash/files/final_policy_brief 7.6.2020.
pdf. Accessed 20 Dec 2021

Dhawan, S. (2020). Online learning: A panacea in the time of COVID-19 crisis. Journal of Educational
Technology Systems, 49(1), 5-22

Jurdi, R., Hage, H. S., & Chow, H. P. H. (2011). Academic dishonesty in the Canadian classroom: Behav-
iours of a sample of university students. Canadian Journal of Higher Education, 41(3), https://doi.
org/10.47678/cjhe.v41i3.2488

Kakeshita, T. (2021). Improved HyFlex course design utilizing live online and on-demand courses. In
B. Csapo & J. Uhomoibhi (Eds.), Proceedings of the 13th international conference on computer
supported education (CSEDU 2021) (Vol. 2, pp. 104-113). SCITEPRESS. https://doi.org/10.5220/
0010470901040113

Landis, J. R., & Koch, G. G. (1977). The measurement of observer agreement for categorical data. Biom-
etrics, 33(1), 159-174

Li, X., & Shek, D. T. L. (2020). Objective outcome evaluation of a leadership course utilising the positive
youth development approach in Hong Kong. Assessment & Evaluation in Higher Education, 45(5),
741-757. https://doi.org/10.1080/02602938.2019.1696944

Malczyk, B. R. (2019). Introducing social work to HyFlex blended learning: a student-centered approach.
Journal of Teaching in Social Work, 39(4-5), 414-428. https://doi.org/10.1080/08841233.2019.
1652226

Martin, F., Sun, T., & Westine, C. D. (2020). A systematic review of research on online teaching and
learning from 2009 to 2018. Computers & Education, 159, Article 104009. https://doi.org/10.
1016/j.compedu.2020.104009

McCarthy, M. E. (2003). Utilizing K—12 School and higher education programs to incorporate homeland
security topics for public education. Health Physics, 85, S42-S45. https://doi.org/10.1097/00004
032-200308001-00013

Miller, J., Risser, M., & Griffiths, R. (2013). Student choice, instructor flexibility: moving beyond the
blended instructional model. Issues and Trends in Educational Technology, 1(1), 8-24. https://doi.
org/10.2458/azu_itet_v1il_16464

@ Springer


http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.4018/ijopcd.2016100102
https://doi.org/10.1016/j.appdev.2020.101209
https://doi.org/10.1016/j.appdev.2020.101209
https://doi.org/10.7238/rusc.v11i3.1778
https://doi.org/10.1145/1059524.1059537
https://ash.harvard.edu/files/ash/files/final_policy_brief_7.6.2020.pdf
https://ash.harvard.edu/files/ash/files/final_policy_brief_7.6.2020.pdf
https://doi.org/10.47678/cjhe.v41i3.2488
https://doi.org/10.47678/cjhe.v41i3.2488
https://doi.org/10.5220/0010470901040113
https://doi.org/10.5220/0010470901040113
https://doi.org/10.1080/02602938.2019.1696944
https://doi.org/10.1080/08841233.2019.1652226
https://doi.org/10.1080/08841233.2019.1652226
https://doi.org/10.1016/j.compedu.2020.104009
https://doi.org/10.1016/j.compedu.2020.104009
https://doi.org/10.1097/00004032-200308001-00013
https://doi.org/10.1097/00004032-200308001-00013
https://doi.org/10.2458/azu_itet_v1i1_16464
https://doi.org/10.2458/azu_itet_v1i1_16464

2858 D.T.L.Sheketal.

Nguyen, N. (2017). From school militarization to school securitization: national security finds its place in
schools. Critical Studies in Education, 58(1), 52—68. https://doi.org/10.1080/17508487.2015.11179
83

Park, C. (2003). Other (People’s) Words: Plagiarism by university students--literature and lessons. Assess-
ment & Evaluation in Higher Education, 28(5), 471-488. https://doi.org/10.1080/02602930301677

Ramsay, J. D., & Renda-Tanali, I. (2018). Development of competency-based education standards for
homeland security academic programs. Journal of Homeland Security and Emergency Manage-
ment, 15(3), 1-27. https://doi.org/10.1515/jhsem-2018-0016

Shek, D. T., Zhu, X., Dou, D., Law, M. Y., Yu, L., Ma, C. M., & Lin, L. (2020). Nurturing holistic devel-
opment in university students through leadership courses: The Hong Kong experience. In G. H.
Tonon (Ed.), Teaching Quality of Life in Different Domains (pp. 61-80). Springer

Shek, D. T. L. (2021). COVID-19 and quality of life: twelve reflections. Applied Research in Quality of
Life, 16(1), 1-11. https://doi.org/10.1007/s11482-020-09898-z

Shek, D. T. L., & Law, M. Y. M. (2014). Evaluation of the Project P.A.T.H.S. based on the client satisfac-
tion approach: View of the students. Journal of Pediatric and Adolescent Gynecology, 27, S2-S9.
https://doi.org/10.1016/j.jpag.2014.02.006

Shek, D. T. L., Yu, L., Li, X., Zhu, X., Dou, D., Chai, W. ... Jin, T. (2021). Nurturing leadership quali-
ties under COVID-19: Student perceptions of the qualities and effectiveness of online teaching and
learning on leadership development. International Journal of Child and Adolescent Health, 14(1),
89-100

Shek, D. T. L., Yu, L., Li, X., Zhu, X., Dou, D., Chan, C. H. M. ... Shek, E. Y. W. (2022). Online teach-
ing of a leadership course under COVID-19: Evidence based on two semesters. International Jour-
nal of Child and Adolescent Health, in press.

Shek, D. T. L., Zhu, X., & Leung, J. T. Y. (2017). Subjective outcome evaluation of the Tin Ka Ping
P.A.T.H.S. project training program in mainland China. International Journal of Child and Adoles-
cent Health, 10(2), 201-211

Silliman, S. L. (2005). Teaching national security law. Journal of National Security Law & Policy, 1,
161-168

Spaulding, S., & Parker, E. R. (2019). Creating an Expectation of Service: Civic Education as a National
Security Imperative. Centre for Strategic and International Studies. https://csis-website-prod.s3.
amazonaws.com/s3fs-public/publication/190710_spaulding_testimony.pdf. Accessed 20 Dec 2021

Stewart, K. B., & Vocino, J. (2013). Homeland security in higher education: The state of affairs. Journal
of Public Affairs Education, 19(1), 13-29. https://doi.org/10.1080/15236803.2013.12001718

Tallent-Runnels, M. K., Thomas, J. A., Lan, W. Y., Cooper, S., Ahern, T. C., Shaw, S. M., & Liu, X. M.
(2006). Teaching courses online: A review of the research. Review of Educational Research, 76(1),
93-135. https://doi.org/10.3102/00346543076001093

Tonon, G. H. (2020a). The importance of teaching quality of life theory and methodology in social sci-
ences programs. In G. H. Tonon (Ed.), Teaching Quality of Life in Different Domains (pp. 1-14).
Springer

Tonon, G. H. (2020b). Teaching quality of life in different domains. Springer

Winter, C., Heath-Kelly, C., Kaleem, A., & Mills, C. (2021). A moral education? British Values, colour-
blindness, and preventing terrorism. Critical Social Policy, 42(1), 85-106. https://doi.org/10.1177/
0261018321998926

Yu, L., Lin, L., Shek, D. T. L., & Chai, W. Y. (2021). Students’ perceived attributes and benefits of a
leadership course: subjective outcome evaluation. Research on Social Work Practice, 1-16., Article
10497315211042823. https://doi.org/10.1177/10497315211042823

Zhu, X., & Shek, D. T. L. (2021). Subjective outcome evaluation of a positive youth development pro-
gram in Mainland China. Research on Social Work Practice, 31(3), 285-297. https://doi.org/10.
1177/1049731520980802

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published
maps and institutional affiliations.

@ Springer


https://doi.org/10.1080/17508487.2015.1117983
https://doi.org/10.1080/17508487.2015.1117983
https://doi.org/10.1080/02602930301677
https://doi.org/10.1515/jhsem-2018-0016
https://doi.org/10.1007/s11482-020-09898-z
https://doi.org/10.1016/j.jpag.2014.02.006
https://csis-website-prod.s3.amazonaws.com/s3fs-public/publication/190710_spaulding_testimony.pdf
https://csis-website-prod.s3.amazonaws.com/s3fs-public/publication/190710_spaulding_testimony.pdf
https://doi.org/10.1080/15236803.2013.12001718
https://doi.org/10.3102/00346543076001093
https://doi.org/10.1177/0261018321998926
https://doi.org/10.1177/0261018321998926
https://doi.org/10.1177/10497315211042823
https://doi.org/10.1177/1049731520980802
https://doi.org/10.1177/1049731520980802

	Satisfaction with HyFlex Teaching and Law-abiding Leadership Education in Hong Kong University Students Under COVID-19
	Abstract
	Introduction
	Law-abiding Leadership Education and National Security Education
	Method
	Participants and Procedures
	Instruments

	Results
	Discussion
	Acknowledgements 
	References


