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Abstract
This study explored how self-control and eudaimonic orientation are associated 
with learning burnout and internet addiction risk (IAR). Our results demonstrate 
that learning burnout has a significant and positive impact on IAR. The impulse 
system and control system play parallel mediating roles in the relationship between 
learning burnout and IAR. The relationship between learning burnout and IAR is 
moderated by eudaimonic orientation. Finally, the mediating role of the impulse 
system on learning burnout and IAR is moderated by eudaimonic orientation. With 
these findings, our study clarifies the mediating roles of the impulse system and 
control system in learning burnout and IAR and the moderating effects of hedonic 
orientation and eudaimonic orientation. Our study not only offers a new perspec-
tive for IAR research but also has practical implications for intervening in middle 
school students’ IAR.

Keywords Learning burnout · Internet addiction risk · Self-control dual-system · 
Happiness orientation

1 Introduction

In the past, pathological network use was widely defined as the use of the internet 
causing psychological, social, learning or work difficulties in a person’s life (Beard 
& Wolf, 2001). More recently, the internet has become an important part of people’s 
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daily lives (Pangrazio & Selwyn, 2018) and an important platform for teenagers to 
acquire knowledge, exchange ideas, and enjoy leisure and entertainment (Daoud et 
al., 2020). The internet is related to people’s learning and work. With increasing 
use, the possibility of internet addiction risk (IAR) has also increased (Kayiş et al., 
2016). A meta-analysis showed that from 1999 to 2021, the global prevalence of IAR 
increased significantly (Meng et al., 2022). The survey on the prevalence of IAR 
among adolescents showed that society should pay more attention to this problem. 
Indian research showed that the prevalences of moderate and severe pathological 
internet use among adolescents were 21.5% and 2.6% respectively, leading to the 
estimate that approximately one fifth of school adolescents are at risk of IA (Joseph 
et al., 2022). A German study examined 1268 adolescents aged 12–17 and found that 
the average prevalence of pathological network use was 43.69% (Paulus et al., 2022). 
Additionally, South Korean research showed that the IAR rate of teenagers aged 10 to 
19 was 10.4% (677,000 addicts), which was the highest level among all age groups 
(Sejin & Kim Kyo, 2013). According to the 48th Statistical Report on the Develop-
ment of Internet in China, as of June 2021, the number of internet users in China aged 
6–19 had reached 158 million, accounting for 15.7% of the total number of internet 
users (CNNIC, 2021).

The internet has a great impact on middle school students. In the past, it has been 
used as a tool for entertainment for middle school students. They played games or 
chatted online in their spare time, and learning was a separate activity. However, in 
the era of the COVID-19 epidemic, schools were closed, and people were gener-
ally worried about infection. Many parents reduced their children’s outdoor activities 
and social interactions. Middle school students had to take a large number of online 
classes, experiencing an unprecedented period of online learning, and spent more 
time learning, socializing and relaxing on the internet (Amidi Mazaheri et al., 2020; 
Huang et al., 2022). Therefore, compared with adults, middle school students are 
more prone to IAR (Amidi Mazaheri et al., 2020; Lu et al., 2018).

We believe that at present, it is not easy to identify IAR. However, in the current 
context of internet development, people are prone to IAR or overuse, with internet 
overuse being considered a high-risk or critical stage that precedes IAR. The funda-
mental difference between internet overuse and addiction is that when individuals 
end the state of overuse, there is no obvious discomfort or emotional reaction (Choi 
et al., 2009).

One reason for middle school students’ IAR is external pressure, as peer pressure, 
academic pressure and social environmental pressure are risk factors for IAR. For 
example, several studies have revealed that peer pressure is the driving force of IAR 
among students (Muche & Asrese, 2021). Research on academic stress has suggested 
that high learning stress is positively correlated with the severity of mobile phone 
addiction (Li et al., 2020). In terms of the social environment, the prevalence of 
COVID-19 has had a negative impact on internet use, increasing the incidence and 
severity of IAR (Jahan et al., 2021; Liao et al., 2021). External pressure also affects 
IAR through individual coping style.

The second reason for middle school students’ IAR is individual factors. As they 
confront many pressures, difficulties and academic challenges, some teenagers are 
unable to reasonably deal with and adjust to these and therefore project their unmet 
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concrete needs online to avoid problems and pressures, leading to IAR (Kuss et al., 
2014). Recent research has found that individuals’ cognitive, emotional and self-
control abilities are all influencing factors of IAR (Wu & Li, 2021). The cognitive 
factors to maintain the excessive use of the internet are related to an individual’s way 
of thinking, beliefs, opinions, and understanding of him-or herself, behavior, and the 
surrounding environment (Davis, 2001). Among these factors, cognitive control and 
the executive function of the ego are particularly important because impaired cogni-
tive control may lead to limited and simplified perception of the situation, making it 
difficult to inhibit the response to the use of the internet (Cudo & Zabielska-Mendyk, 
2019; Lopez-Fernandez et al., 2022). Specifically, self-control means consciously 
controlling one’s own cognition, emotions and behaviors, and improving self-control 
can reduce the risk of internet overuse (Song & Park, 2019).

Adolescent IAR is also closely related to negative emotions. Some studies have 
shown that academic stress can affect adolescent IAR through negative emotions; 
specifically, adolescents who have experienced academic stress accompanied by neg-
ative emotions (anxiety, depression, burnout) are more likely to be at risk of internet 
overuse (Ranjan et al., 2021; Yusoff et al., 2021). Research on burnout in the field 
of education can be divided into three aspects: academic burnout, learning burnout 
and school burnout (Rahmati, 2015; Wang et al., 2019). The main task of teenagers 
is learning, which can easily cause learning burnout (Fengjun et al., 2022). Learn-
ing burnout, which can be regarded as an extension of general burnout, refers to a 
negative learning mentality, attitude and behavior, including emotional exhaustion, 
cynicism and low efficiency, due to pressure or lack of learning motivation (Wang et 
al., 2020). Academic burnout refers to a state of exhaustion characterized by extreme 
fatigue, decreased cognitive and emotional adjustment ability, and reduced psycho-
logical distance accompanied by depression and complaints (Schaufeli et al., 2020). 
Most studies on this type of burnout have focused on higher education, with college 
students as the main research objects (Wang et al., 2022; Yu et al., 2016). School 
burnout refers to responses to school-related stress that are characterized by emo-
tional exhaustion and dissatisfaction with the school-related environment involving 
an aversion to the whole school (Parker & Salmela-Aro, 2011). In this study, middle 
school students were the research participants. Middle school students must attend 
classes, complete homework and deal with exams every day and are vulnerable to 
learning burnout (Wenkai et al., 2022). Therefore, in this study, we attempt to under-
stand the relationship between the negative emotional state of middle school stu-
dents’ learning burnout and IAR.

In real life, IAR has a significantly negative influence on the health of middle 
school students: watching electronic screens for an extended period leads to eye 
fatigue, sleep problems, back pain and eating disorders (George et al., 2019). IAR 
will also cause psychological damage to middle school students and increase their 
risk for depression and anxiety (Jiang et al., 2022; Shan et al., 2021). However, the 
middle school period is an important stage for students to learn about themselves and 
determine their direction in life, when they usually undergo a key period of growth. 
At this time, middle school students also face multiple external pressures, and IAR 
occupies the time they could be using to study and consider practical problems, 
reducing their time for thinking about and exploring their life goals. Hence, they eas-
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ily lose their direction on the road of life. It is therefore crucial to identify the influ-
ence mechanism of middle school students’ IAR and provide a basis for the scientific 
prevention and effective control of middle school students’ IAR.

Although previous research on IAR has theoretical and practical value, it also has 
some deficiencies. First, this research focuses on the impact of self-control on IAR, 
but self-control involves two forces, the impulse system and the control system. To 
accurately predict the results of self-control, we must also consider the impacts of 
these two aspects on IAR behavior. Second, teenagers, who are in a critical period 
of growth and development, will gradually form their outlook on life and values and 
establish their own lifestyle and goals under the influence of their family environ-
ment, school education and social culture. Do the latest generation of Chinese teen-
agers, who have grown up amid the impacts of materialism and individualism, want 
to live a “happy” or “meaningful” life? How will their updated pursuits of happiness 
affect their important life tasks (such as learning behavior) and IAR? Few extant 
studies have explored the impact of happiness orientation on middle school students’ 
IAR. Finally, most interventions in middle school students’ IAR are external, e.g., 
family, interpersonal or drug interventions (Khazaei et al., 2017; Lo et al., 2020). 
However, at present, internet overuse is a common phenomenon for middle school 
students (Munno et al., 2017). Under high learning pressure, middle school students 
are addicted to the anxiety of escaping from reality, and they are prone to fall into 
a vicious circle (Xiao, 2018). There are few opportunities for external intervention. 
Schools should alleviate students’ overuse of the internet by improving their qualities 
and abilities.

To bridge the research gaps discussed above, we use the dual-system theory of 
self-control to theoretically and empirically investigate the mediating mechanism of 
the impulse system and control system between learning burnout and IAR. Based on 
positive psychology, we emphasize the variable of happiness orientation, discuss-
ing its influence mechanism on IAR, enriching the empirical research on this topic. 
We also explore the relationship between individual motivation and middle school 
students’ IAR, prioritizing the influence of individual strength on altering addiction 
behavior.

This study thus contributes to several strands of future research. First, it has impor-
tant theoretical value for enriching the research on happiness orientation and how 
happiness orientation affects middle school students’ IAR behavior, providing a new 
approach for alleviating middle school students IAR. In addition, this study investi-
gates the mediating mechanism of the impulse system and control system between 
learning burnout and IAR, facilitating the identification of where the problem of 
middle school students’ IAR originates while providing more detailed information 
and a clearer direction for intervention. Third, this study focuses on the influence 
of individual strength on altering addictive behavior, which has a certain utility for 
intervening in and alleviating middle school students’ IAR by cultivating its influenc-
ing factors.
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1.1 Learning burnout and IAR

The pathological psychological mechanism of the IAR “compensation hypothesis” 
entails that IAR is occurs among teenagers when their psychological development is 
blocked. Many investigators have claimed that when teenagers’ needs are not met in 
real life, they obtain a sense of self-identity and belonging by participating in online 
activities, enhancing their self-esteem and obtaining spiritual compensation (Chu, 
2013). Twenty years ago, Chinese teenagers enriched their spiritual life through 
poetry, playing guitar and sports activities; however, contemporary teenagers are 
more inclined to indulge in the online world to obtain spiritual compensation. Thus, 
when teenagers do not meet their interpersonal needs in real life, they seek social 
communication in the online environment to compensate for their lack of social rela-
tions, increasing the possibility of internet overuse (Savci & Aysan, 2017). Middle 
school students are therefore more likely to indulge on the internet when their devel-
opment is blocked. In middle school, learning is an important task for students, but 
learning burnout generally affects contemporary students (Luo et al., 2020; Zhang 
et al., 2021). The research on burnout originates from the service industry. Burnout 
refers to the emotional, mental and physical fatigue caused by excessive and long-
term stress (Jeung et al., 2018). When burnout affects students, it is called learning 
burnout. Learning burnout is characterized by the psychological states of emotional 
exhaustion, depersonalization and a low sense of achievement, which are caused 
by curriculum pressure or other psychological factors (Ma et al., 2020). As pointed 
out by some researchers, students with learning burnout do not meet their needs via 
learning development, and their senses of learning achievement, self-efficacy and 
mental health are low (Lin & Huang, 2012; Lingard et al., 2007). The internet can 
thus enable students to obtain a sense of satisfaction and assuage the troubles caused 
by their learning burnout. However, if not promptly controlled, individuals can easily 
indulge online. Previous studies have explored the relationship between adult burn-
out and IAR, and they have found that job burnout is associated with a higher risk of 
internet addiction (Kuşaslan Avcı & Avni Şahin, 2017). Other studies have predicted 
that job burnout can serve as a negative coping mechanism for substance abuse or 
addictive behavior (Toth et al., 2021). Nevertheless, little attention has thus far been 
paid to the relationship between middle school students’ learning burnout and IAR. 
Based on the “compensation hypothesis” and existing studies, we therefore propose 
the study’s first hypothesis as follows:

H1: Learning burnout has a positive impact on IAR.

1.2 Parallel mediation model

Currently, the dual-system theory of self-control offers a unique method for explain-
ing adolescent developmental problems (Connolly et al., 2020). Some researchers 
believe that self-control is a process that includes impulse and self-control. When an 
individual is faced with temptation, he or she needs to confront two hostile forces: the 
self-control force, which drives reasonable behavior, and the impulse force, which 
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encourages an individual to perform behaviors that match their desires (Hofmann et 
al., 2009). The internet offers unique temptations for middle school students whose 
psychological development remains immature. When middle school students con-
front the internet, their control system makes them restrain the impulse to indulge and 
use the internet normally, but their impulse system encourages them to obtain imme-
diate happiness online, rendering them more prone to IAR. Empirical studies have 
also shown that impulsivity is significantly positively correlated with IAR (Xiao, 
2018; Zhang, 2020), while time monitoring, emotion management and other quali-
ties of self-control are significantly negatively correlated with IAR (Altiner Yas et al., 
2021). Moreover, the power model of self-control indicates that self-control behav-
iors (including impulse suppression, emotion regulation, etc.) consume psychologi-
cal resources and that the consumption of psychological resources partially induces 
a failure of self-control (Baumeister et al., 2016). Learning burnout causes middle 
school students to consume energy (Tang et al., 2021). Therefore, middle school stu-
dents are in a state of emotional exhaustion and feel physically and mentally fatigued 
when learning burnout occurs. They may inhibit their learning burnout by forcing 
themselves to learn and completing learning tasks, which consumes psychological 
resources. When their psychological resources are exhausted, it is easier for them to 
lose self-control in the face of temptation, which makes it easier to indulge in internet 
overuse. Accordingly, to test the dual-system theory of self-control and the power 
model of self-control, we developed second hypothesis as follows:

H2: The dual-system of self-control plays a parallel mediating role between learning 
burnout and IAR.

1.3 Happiness orientation as a moderator

Although the negative emotional state of middle school students and learning burn-
out have a negative impact on their healthy development, learning burnout does not 
necessarily lead to a uniform degree of negative consequences and is affected by 
moderator variables. With the development of positive psychology 2.0, psycholo-
gists pay more attention to the protective factors for problem behavior, emphasizing 
the promotion of individual mental health by strengthening individual psychologi-
cal resources and developing individual positive motivation (Keyes, 2007). Positive 
psychologists thus underscore happiness orientation, stressing that people can obtain 
happiness in two ways: eudaimonic orientation and hedonic orientation. Eudaimonic 
orientation refers to achieving happiness by realizing one’s potential and completing 
meaningful activities; hedonic orientation refers to individuals’ pursuit of immediate 
satisfaction to obtain happiness (Peterson et al., 2005). Studies have shown that dif-
ferent ways of pursuing happiness have different effects on middle school students’ 
IAR. Psychological qualities related to eudaimonic orientation, such as achievement 
motivation, sense of purpose and sense of life meaning, can prevent IAR (González-
Angulo et al., 2021; Zhao et al., 2020). Some studies have also shown that high feel-
ing seeking, high impulsivity and other psychological traits associated with a hedonic 
orientation can reduce the risk for internet addiction (Blinka et al., 2016; Yen et al., 
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2021). Accordingly, if students usually pursue meaning after generating negative 
emotions, they can delay their happiness and satisfaction through constructive activi-
ties; they are not prone to indulge online because the internet cannot bring a sense 
of meaning to their life (Cheng et al., 2012). Nevertheless, individuals who tend 
toward hedonism will spend more time online to obtain a positive experience after 
experiencing negative emotions (Vella-Brodrick et al., 2008). Concerning IAR, when 
middle school students experience learning burnout due to excessive pressure, some 
of them may attain short-term happiness by indulging online, but some students will 
enrich their life and achieve long-term happiness through other meaningful activi-
ties. In a society experiencing rapid economic development, people tend to pay more 
attention to immediate happiness and satisfaction without sufficiently focusing on the 
meaning of life. Moreover, middle school students are in a period of immature emo-
tional regulation and self-control, and thus their pursuit of short-term happiness may 
increase their maladjustment and impulsive behavior (Wagner et al., 2014). Some 
studies have thus found a significant relationship between happiness orientation and 
addictive behavior (Yang et al., 2016), but few attempts have been made to explore 
the influence mechanism of happiness orientation on middle school students’ learn-
ing burnout and IAR. Therefore, we propose the third hypothesis as follows:

H3: Happiness orientation moderates the relationship between learning burnout and 
IAR, and the moderating directions of eudaimonic orientation and hedonic orienta-
tion are opposite. That is, hedonic orientation plays a positive role and eudaimonic 
orientation plays a negative role in the influence of learning burnout on IAR.

 1.4 A moderated mediation model

Happiness orientation reflects an individual’s various value pursuits and behavior 
motivations. From the perspective of the relationship with the self, individuals with 
the hedonic orientation think that happiness is the satisfaction of self-desire, and 
pay attention to self-enjoyment; whereas individuals with the eudaimonic orientation 
believe that happiness is fully developing themselves and focus on self-improve-
ment (Yang et al., 2016). From the perspective of the time dimension, happiness 
for hedonists is an immediate positive sensory experience, while individuals with 
the meaning orientation obtain more lasting happiness by realizing their potential 
and completing meaningful activities (Schueller & Seligman, 2010). The expansion 
construction theory of positive emotion reveals that positive emotions and resources 
form an interrelated positive feedback loop; positive emotions promote the expan-
sion of thinking and action and help individuals build long-term resources. These 
resources in turn promote the development of individual mental health (Fredrickson, 
2001). Specifically, studies have indicated that students who are satisfied with their 
performance in school express higher self-esteem, self-confidence and enthusiasm 
(Dou & Shek, 2021) and that they can thus build long-term resources. Middle school 
students with learning burnout, however, are in a negative emotional state, which 
will narrow the scope of their thoughts and actions, hampering their construction of 
resources.
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Different happiness orientations impact individuals’ positive emotions, attitudes 
and behaviors in disparate ways. Specifically, individuals with a hedonic orienta-
tion pay more attention to the satisfaction of their immediate happiness and engage 
in more hedonic and maladaptive behaviors. Their happiness is short-lived and will 
not lead to the development of lasting resources (Anić, 2014). Studies have found 
that the hedonic orientation is related to teenagers’ IAR (Yang et al., 2016). An indi-
vidual with a eudaimonic orientation invests more in behaviors that provide a sense 
of meaning to himself or herself and obtains a long-term sense of happiness, which 
is conducive to the construction of resources. Therefore, when intervening in prob-
lem behavior, we should pay more attention to the mitigation effect of eudaimonic 
orientation.

Middle school students with a eudaimonic orientation express concern for their 
self-improvement, pay attention to activities that bring a sense of meaning to their 
life, and engage in lasting positive emotional experiences. Hence, a eudaimonic ori-
entation can help individuals construct resources and promote self-control. When 
motivated by a eudaimonic orientation, middle school students with learning burn-
out can therefore obtain high-level happiness by delaying their satisfaction through 
meaningful activities amid difficulties or restraining impulses, constructing last-
ing resources and carrying out self-control, which may help restrain their internet 
impulses and alleviate IAR. Additionally, researchers have explored whether people 
with a future-oriented time insight tend to have a stronger self-control ability, which 
reduces their risk of procrastination and internet addiction (Kim et al., 2017). Future 
orientation is related to the eudaimonic orientation (Bubić & Erceg, 2016); i.e., peo-
ple who pay attention to the future are more likely to regard their sacrifice of present 
gratification as an investment in their future. When they have negative emotions, they 
can apply self-control to achieve more meaningful long-term goals, and they do not 
easily fall into IAR. Accordingly, we believe that the mediating effects of the impulse 
system and control system on the impact of learning burnout on IAR will be affected 
by a eudaimonic orientation. Thus, we propose the fourth hypothesis as follows:

H4: Eudaimonic orientation negatively moderates the mediating effect of the impulse 
system/control system on the relationship between learning burnout and IAR. When 
the level of eudaimonic orientation is high, the weaker the mediating effect of the 
impulse system/control system on the relationship between learning burnout and IAR 
will be.

Based on the above analysis, below, Fig. 1 illustrates the study’s conceptual 
framework.

2 Methods

2.1 Participants

This research was approved by the case school’s mental health center. An anonymous 
self-report questionnaire was distributed to a random cluster sample of 554 Chinese 
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middle school student volunteers (275 male and 279 female) with an age range of 
13–18 years (M = 14.82 years, SD = 1.87 years) during their elective courses. We dis-
tributed the questionnaires in class, and all participants gave their informed consent 
and spent approximately 20 min completing every questionnaire item.

2.2 Measures

The Internet Addiction Risk Scale, compiled by Young (1998), was used to test the 
participants’IAR level. The scale includes four dimensions, compulsive internet use, 
tolerance, interpersonal and health problems and time management problems, with a 
total of 20 questions. Using the Likert 5-point scoring standard, which ranges from 
1 (almost none) to 5 (always), the higher the total score, the more serious the indi-
vidual’s IAR. In this study, Cronbach’s α was 0.73.

Student learning burnout scale. The middle school students’ learning burnout 
scale, compiled by Hu and Dai (2007), has 21 questions comprising four dimensions: 
emotional exhaustion, low self-efficacy, teacher–student alienation and physiological 
exhaustion. Using 4-point scoring from 1 (never) to 4 (often), the higher the total 
score is, the higher the learning burnout. In this study, Cronbach’s α was 0.84.

Dual system of self-control scale. The Chinese version of the adolescent dual sys-
tem of self-control scale revised by Xie et al. (2014) was adopted. There are 21 ques-
tions in the scale, which is divided into two subscales: impulse system and control 
system. The impulse system subscale includes three dimensions: impulsivity, easy 
division and low delay satisfaction. The control system subscale includes two dimen-
sions: problem solving and future time view. This scale uses 5-point scoring. Cron-
bach’s α for the impulse system and control system was 0.88.

The orientation to happiness scale. This scale was compiled by Peterson et al. 
(2005) and revised by Shi et al. (2015). It contains 12 questions that include two 
dimensions: the eudaimonic orientation and the hedonic orientation. Each dimen-
sion contains 6 questions. A 5-point scale is adopted, where 1 represents “completely 
nonconforming” and 5 represents “fully conforming”. The higher the total score of an 
individual on a certain dimension, the stronger the corresponding happiness orienta-

Fig. 1 A hypothetical model of learning burnout affecting internet addiction risk
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tion is. In the present study, the Cronbach’s α for the eudaimonic orientation was 0.64 
and the hedonic orientation was 0.75.

2.3 Statistical analyses

Data collected in this study were recorded on a computer and processed using SPSS 
26.0. These data were analyzed in five steps. The first step used factor analysis to 
conduct common variance analysis to test for common method biases. The second 
step analyzed the scores of the four questionnaires using descriptive statistics and 
correlation analysis. The third step used Model 4 of PROCESS to evaluate the paral-
lel mediation effects of the impulse system and control system. Fourth, Model 5 was 
used to test the moderating effect of happiness orientation on the relationship between 
learning burnout and IAR. Finally, we used Model 14 of PROCESS to evaluate the 
moderated mediation model.

3 Results

3.1 Common method biases test

This study used self-reported data, so there could be common methodological bias. 
The Harman single-factor method is often conducted via exploratory factor analy-
sis (EFA). Through factor analysis, the contrast interpretation percentage of the 
extracted first common factor is observed to determine whether there is serious com-
mon method deviation. In this study, Harman single factor analysis was thus used 
to statistically test for common method deviation, and all items of our scale were 
entered into exploratory factor analysis. The results suggested that there were 18 
factors with eigenvalues greater than 1 without rotation, which explained 61.42% of 
the variation and that the first factor explained 20.61% of the variation, which was 
less than 40% of the critical standard. Consequently, the test suggested that common 
method bias was not a major concern in this study.

3.2 Descriptive statistics and correlation analysis

Descriptive statistics and the correlation matrix of learning burnout, impulse system, 
control system, IAR, hedonic orientation and eudaimonic orientation are provided in 
Table 1. The results of the bivariate correlations showed that learning burnout was 
positively correlated with IAR (p < 0.01) and impulse system (p < 0.01), that learning 
burnout was negatively correlated with control system, that impulse system was posi-
tively correlated with IAR (p < 0.01) and hedonic orientation (p < 0.01), that control 
system was positively correlated with eudaimonic orientation (p < 0.01) and nega-
tively correlated with a hedonic orientation (p < 0.05) and IAR. However, eudaimonic 
orientation was not significantly correlated with learning burnout (p > 0.05) and was 
not significantly correlated with impulse system (p > 0.05) and IAR (p > 0.05).
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3.3 Parallel mediating effect of the self-control dual-system

PROCESS for SPSS (Model 4) was used to test the parallel mediation model. Table 2; 
Fig. 2 show all the results. Gender and grade were included in the control variables, 
with learning burnout as the independent variable, impulse system and control sys-
tem as the intermediary variables and IAR as the dependent variable. The results 
showed that learning burnout can significantly and positively predict IAR (β = 0.23, 
p < .001). Therefore, H1 is supported. Learning burnout positively predicted the IAR 
impulse system (β = 0.58, p < .001), and learning burnout negatively affected the pre-

Table 1 Descriptive statistics and correlation matrix of variables
Variables Mean SD 1 2 3 4 5 6
1.Learning burnout 29.65 13.55 -
2.Impulse system 29.02 8.47 .55** -
3.Control system 28.07 6.73 -.40** -.45** -
4.Hedonic orientation 17.61 4.70 .41** .42** -.10* -
5.Eudaimonic orientation 16.77 3.34 -.08 .00 .38** .15** -
6.Internet addiction risk 53.50 9.23 .53** .57** -.52** .47** .02 -
Note. N = 554, *p-value < 0.05, ** p-value < 0.01, *** p-value < 0.001

Fig. 2 Parallel mediation model

 

Path Effect value Relative 
effect 
quantity

Bootstrap
(95%CI)

Learning 
burnout→Impulse 
system→Internet ad-
diction risk

0.58 × 0.32 = 0.19 35.19% [0.14,0.24]

Learning 
burnout→Impulse 
system→Internet ad-
diction risk

(-0.42)×(-
0.28) = 0.12

22.22% [0.08,0.16]

Total mediating effect 0.31 57.41% [0.25,0.37]
Direct effect 0.23 42.59% [0.15,0.31]

Table 2 The pathways of the 
parallel mediation model test 
Note: all variables in the model 
have been standardized
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dictive control system (β=- 0.42, p < .001). The impulse system positively predicted 
IAR (β = 0.32, 95%CI=[0.14–0.24], p < .001), and the control system negatively pre-
dicted IAR (β=-0.28, 95%CI=[0.08–0.16], p < .001). In addition, the 95% confidence 
interval of bootstrap does not contain 0. Consequently, the intermediary effect of the 
impulse system and control system reached a significant level. Hence, H2 is sup-
ported. The total mediating effect (0.31) accounted for 57.41% of the total effect 
(0.54).

3.4 Moderating effect of happiness orientation

3.4.1 Moderating effect of eudaimonic orientation

The moderating effect was analyzed by Model 5 in the PROCESS macro. The results 
of using learning burnout as the independent variable, impulse system and control 
system as the intermediary variables, and IAR as the dependent variable and entering 
the eudaimonic orientation into the model are provided in Table 3. These results show 
that learning burnout can significantly predict impulse systems and control systems 
(β = 0.58, p < .001), that impulse systems can significantly predict network overuse 
(β = 0.28, p < .001), and that control systems can significantly predict IAR (β=-0.37, 
p < .001). The product of learning burnout and eudaimonic orientation has a signifi-
cant predictive effect on IAR (β=-0.10, p < .001). Eudaimonic orientation can there-
fore moderate the relationship between learning burnout and IAR.

To clarify the moderating effect, eudaimonic orientation was divided into high 
and low groups, and a simple slope analysis was carried out. Figure 3 illustrates 
how when eudaimonic orientation was low (M-1SD), the increase in IAR was very 
significantly related to the increase in learning burnout score (βsimple = 0.32, p < .001). 
When eudaimonic orientation was high (M + 1SD), amid an increase in learning burn-
out, IAR still increased, but the increasing trend was not as significant as that of low 
eudaimonic orientation (βsimple = 0.13, p < .05).

Table 3 The moderating effect of the eudaimonic orientation
Dependent 
variables

Independent variables R R2 F β t

Impulse system 0.57 0.32 65.88***
Learning burnout 0.58 16.11***

Control system 0.41 0.17 27.74***
Learning burnout -0.42 -10.16***

Internet addic-
tion risk

0.70 0.49 64.96***
Impulse system 0.28 6.94***
Control system -0.37 -9.51***
Learning burnout 0.22 5.49***
Eudaimonic orientation 0.17 4.71***
Learning burnout× Eudai-
monic orientation

-0.10 -2.71**

Note: all variables in the model have been standardized, * p-value < .05, ** p-value < .01, *** p-value < .001

1 3

1466



The causalities between learning burnout and internet addiction risk: A…

3.4.2 Moderating effect of hedonic orientation

Model 5 in the PROCESS macro was used to analyze the moderating effect of 
hedonic orientation. Table 4 shows that hedonic orientation can positively predict 
IAR (β=-0.28, p < .001), but the product of learning burnout and hedonic orientation 
had no significant predictive effect on IAR (β=-0.06, p > .05), indicating that hedonic 
orientation cannot moderate the relationship between learning burnout and IAR.

Therefore, eudaimonic orientation can moderate the effect of learning burnout on 
IAR, but hedonic orientation cannot. Hence, H3 is partially verified.

Table 4 Moderating effect of the Hedonic orientation
Dependent variables Independent variables R R2 F β t
Impulse system 0.57 0.32 65.88***

Learning burnout 0.58 16.11***
Control system 0.41 0.17 27.74***

Learning burnout -0.42 -10.16***
Internet addiction risk 0.72 0.52 72.52***

Impulse system 0.23 5.51***
Control system -0.32 -9.29***
Learning burnout 0.17 4.26***
Hedonic orientation 0.28 7.86***
Learning burnout× 
Hedonic orientation

-0.06 -1.86

Note:* p-value < .05, **p-value < .01, *** p-value < .001

Fig. 3 Moderating effect of eudaimonic orientation on learning burnout and internet addiction risk
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3.5 Moderated mediation model test

First, the variables other than demographic variables, such as gender, grade and age, 
were standardized, and then all variables involved in the model were introduced by 
using the PROCESS macro program. Combined with the bootstrap test, the model 
estimation was made within the 95% confidence interval, and the repeated sampling 
was set to 5000. When the interaction items were significant and the mediating effects 
of the impulse system and control system were also different for different eudaimonic 
orientations, the moderating effect was significant. Our test results when using PRO-
CESS Model 14 are shown in Table 5; Fig. 4.

According to these test results, eudaimonic orientation played a negative moderat-
ing role in the impact of impulse system on IAR (interaction term p < .001), but the 
moderating role of eudaimonic orientation between control system and IAR was not 
significant (interaction term p = .09 > .05). H4 is thus partially verified. Meanwhile, 
the indirect effect of the impulse system on learning burnout and IAR was significant 
for low eudaimonic orientation (M-1SD) (β = 0.25, p < .001), while for high eudai-
monic orientation, the mediating effect of the impulse system on the influence of 
learning burnout on IAR was significant (β = 0.08, p < .001). However, the mediating 
effects in the two cases were different (β=- 0.17, p < .01, 95% CI [-0.13, 0.06]), and 
the relationship between impulse system and IAR was stronger in low eudaimonic 

Fig. 4 Moderated-mediation model

 

Path Eudaimonic 
orientation

Effect Boot 
SE

Boot 
LLCI

Boot 
ULCI

Learning 
burnout→Impulse 
system→Internet 
addiction risk

Low 0.25*** 0.03 0.19 0.32
High 0.08*** 0.02 0.02 0.13
Difference -0.17 -0.01 -0.17 0.19

Learning 
burnout→Control 
system→Internet 
addiction risk

Low 0.17*** 0.02 0.13 0.23
High 0.13*** 0.02 0.09 0.18
Difference -0.04 0 -0.04 -0.05

Table 5 Moderated-mediation 
model

Note:* p-value < .05, ** p-
value < .01, *** p-value < .001
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orientation. Thus, regarding the influence of learning burnout on IAR, eudaimonic 
orientation negatively moderated the mediation role of the impulse system.

4 Discussion

4.1 Relationship between learning burnout and internet addiction risk

Our findings show that middle school students’ learning burnout has a positive pre-
dictive effect on IAR. This result is consistent with previous conclusions (Brand et 
al., 2014; Tomaszek & Muchacka-Cymerman, 2019) and verifies H1. This signifies 
that an increase in negative emotions, such as learning burnout, makes students more 
prone to an excessive use of the internet. On the one hand, middle school students 
face multiple pressures. For them, the internet is not only an information base but also 
a way to release pressure and obtain happiness. Middle school students can relieve 
pressure and improve their mood through internet use. They can also temporarily 
escape the difficulties they encounter in their life by indulging online. If individu-
als do not take the initiative to control such behavior, it may evolve into IAR. On 
the other hand, according to the “compensation hypothesis”, individuals can use the 
internet to compensate for their own burnout. This not only suggests that negative 
emotions are an important influencing factor of IAR (Basri et al., 2022) but also that 
it is useful to explore the impact of individual negative emotions on middle school 
students’ problem behavior in the internet era.

4.2 Parallel mediating effect of the self-control dual-system

We found that the prediction directions of the dual system of self-control for IAR are 
opposite: the impulse system positively predicts IAR, the control system negatively 
predicts IAR, and the impulse system and control system play a parallel intermediary 
role between learning burnout and IAR. This result verifies H2 as well as the dual 
system of self-control and power model of self-control (McClure & Bickel, 2014). 
Specifically, middle school students are eager to obtain instant happiness through 
the internet after they experience negative emotions but have a variety of learning 
tasks and exams. When they are addicted to the internet, they also engage two hos-
tile forces, impulse force and control force. Therefore, improving middle school stu-
dents’ self-control ability plays an important role in reducing the negative impact of 
learning burnout on their IAR. Based on the dual-system theory of self-control, the 
impulse system and control system should also be considered when intervening in 
middle school students’ IAR in the future. Such interventions should not only encour-
age middle school students to establish clear goals and improve their motivation and 
ability to think twice amid temptation but also reduce the intensity of students’ impul-
sive processing. Consequently, we should emphasize self-control training to improve 
the self-control ability of middle school students to alleviate their IAR and promote 
their healthy development.
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4.3 Moderating role of eudaimonic orientation

By analyzing the moderating effects of two different orientations on happiness, we 
found that eudaimonic orientation can moderate the effect of learning burnout on IAR 
and that the moderating effect of hedonic orientation is not significant. These results 
partially verify H3. Compared with middle school students with a high eudaimonic 
orientation, the learning burnout of students with a low eudaimonic orientation has 
a greater impact on IAR. Eudaimonic orientation can therefore alleviate the adverse 
effects of learning burnout.

The expansion construction theory of positive emotion holds that positive emo-
tion and resources form an interrelated positive feedback loop; thus, positive emo-
tions help individuals build long-term psychological and social resources, promoting 
individual emotional improvement (Fredrickson, 2001). A eudaimonic orientation is 
beneficial to human development because it constructs lasting resources for people 
(Jin et al., 2021). Students with a higher eudaimonic orientation pursue higher-level 
life meaning and pay attention to the realization of their long-term goals. They can 
resist current impulses and are not prone to addictive behavior, which is consistent 
with previous research conclusions (Weinstein et al., 2015). Therefore, middle school 
students with a high eudaimonic orientation are better able to tolerate IAR when it is 
accompanied by learning burnout, and IAR will not affect their normal life. Hence, 
if middle school students primarily guide their actions with a eudaimonic orientation 
and pursue their ideals, they can avoid becoming addicted to the internet due to nega-
tive emotions. When they tire of learning, they can increase their deep-seated happi-
ness and promote self-growth through meaningful activities (Schueller & Seligman, 
2010). In contrast, when motivated by a hedonic orientation, people who seek relax-
ation and enjoyment in life may choose outlets such as the internet and smartphones 
following learning burnout because the internet can bring them instant happiness and 
pleasure. However, this is only a short-term emotional improvement, which is not 
conducive to an individual’s construction of long-term positive resources and sus-
tainable development. Some studies, however, have shown that there is a significant 
positive correlation between hedonic orientation and IAR (Yang et al., 2016). It is 
possible that IAR behavior includes the motivation of a hedonic orientation. There-
fore, hedonic orientation cannot alleviate the impact of middle school students’ learn-
ing burnout on IAR. In the future, society and parents should thus pay attention to the 
life meaning education of middle school students, promoting their healthy growth.

This study also demonstrated that during the impact of learning burnout on IAR, 
eudaimonic orientation negatively moderates the mediating effect of the impulse sys-
tem, but eudaimonic orientation cannot moderate the mediating effect of the control 
system. This result partially verifies H4. That is, eudaimonic orientation cannot mod-
erate the mediating effect of the control system, which may be because control behav-
ior is affected by multiple factors, i.e., not only state regulation variables, such as 
self-regulation resources and cognitive ability (Friese et al., 2008), but also trait regu-
lation variables, such as trait self-control. Additionally, the control system needs to 
be completed through relatively slow control processing. The behavior of controlling 
IAR therefore involves the interaction of multiple factors, and the simple motivation 
factor of eudaimonic orientation cannot be significantly moderated. However, eudai-
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monic orientation negatively moderates the mediating role of the impulse system, 
which suggests that when middle school students have a high eudaimonic orientation, 
it can reduce the negative impact of learning burnout on them, making it difficult for 
students to inhibit their impulses and increasing their risk for internet addiction. In 
contrast, when individuals employ a eudaimonic orientation as their action orienta-
tion, they will have a strong sense of life meaning and rich internal motivation. In 
turn, these individuals can better regulate their external behavior and performance, 
abandon more instinctive and impulsive life patterns, and surpass the simple and 
low-level pleasures provided by IAR. To acquire more valuable knowledge, students 
should constantly enrich and improve themselves and live a more meaningful life. 
Overall, the results of this study suggest that to alleviate middle school students’ ten-
dency to IAR, we should improve their level of self-control, reduce their impulsivity, 
and encourage middle school students to form a eudaimonic orientation to pursue 
happiness.

4.4 Limitations and prospects

The present study has some limitations. First, this study is based on existing research 
and has a relevant theoretical basis, but it is limited by our questionnaire method 
and cross-sectional research. That is, it is difficult to infer causality. In the future, we 
can explore the causality between the dual-system of self-control and IAR through 
experimental methods or use tracking research to investigate the impact of happi-
ness orientation on students’ IAR in different stages. Second, although this study 
examined the mediating effect of individual factors (self-control) and the moderating 
role of eudaimonic orientation, researchers should continue to investigate the impor-
tant environmental variables that are closely related to middle school students’ IAR, 
such as family environment and school atmosphere, to comprehensively explain the 
relationship between learning burnout and IAR. Finally, this study only provides a 
theoretical approach to and empirical support for the intervention of middle school 
students’ IAR. We do not describe specific intervention measures. Future research 
can thus track the effect of interventions by carrying out mental health courses or 
life-meaning education activities.

5 Conclusion

Middle school students’ learning burnout can significantly and positively predict 
their IAR. The impulse system and control system play a parallel mediating role in 
the relationship between learning burnout and IAR. The direct predictive effect of 
learning burnout on IAR is moderated by eudaimonic orientation, but the moderat-
ing effect of hedonic orientation is not significant. The mediating role of the impulse 
system in learning burnout and IAR is moderated by hedonic orientation.

Acknowledgements This study was funded by Youth Project of Humanities and Social Sciences of Minis-
try of Education in China [Grant Number 21YJC630147]; Natural Science Foundation of Hunan Province 
[Grant Number 2023JJ30421]; Innovation Platform Foundation from Hunan Department of Education 

1 3

1471



Y. Qin et al.

[Grant Number 18K037]; Interdisciplinary Studies Foundation of Hunan Normal University [Grant Num-
ber 2022JC204].

Authors’ contributions All authors contributed to the study conception and design. Material preparation, 
data collection and analysis were performed by [Yao Qin], [Shun Jia Liu] and [Xin Long Xu]. The first 
draft of the manuscript was written by [Yao Qin] and all authors commented on previous versions of the 
manuscript. All authors read and approved the final manuscript.

Funding This study was funded by Youth Project of Humanities and Social Sciences of Ministry of Edu-
cation in China [Grant Number 21YJC630147]; Natural Science Foundation of Hunan Province [Grant 
Number 2023JJ30421]; Innovation Platform Foundation from Hunan Department of Education [Grant 
Number 18K037]; Interdisciplinary Studies Foundation of Hunan Normal University [Grant Number 
2022JC204].

Declarations

Ethical approval The submitted paper has not been published previously, that it is not under consideration 
for publication elsewhere, that its publication is approved by all authors and tacitly or explicitly by the 
responsible authorities where the work was carried out, and that, if accepted, it will not be published else-
where in the same form, in English or in any other language, including electronically without the written 
consent of the copyright-holder.

CRediT authorship contribution statement Yao Qin: Conceptualization, Data collection, Software, Writ-
ing – Original draft, Writing - review & editing. Shun Jia Liu: Conceptualization, Background analy-
sis, Writing - review & editing. Xin Long Xu: Conceptualization, Modeling, Visualization, Organization 
design, grammar check & polish, Writing - review & editing, Supervision.

Consent to participate All authors read and approved the final manuscript.

References

Altiner Yas, M., Isci, N., Alacam, B., Caliskan, R., & Kulekci, E. (2021). Relationship between level of 
internet addiction and time management skills among nursing students. Perspectives in Psychiatric 
Care, 58(5), 1–9. https://doi.org/10.1111/ppc.12845.

Amidi Mazaheri, M., Jadidi, H., Zhaleh, M., Kaviani Tehrani, A., Ghasemi, M., & Khoshgoftar, M. 
(2020). Prevalence of internet addiction and its association with general health status among high 
school students in Isfahan, Iran. International Journal of Pediatrics, 8(1), 10799–10806. https://doi.
org/10.22038/ijp.2019.41364.3491.

Anić, P. (2014). HedoniČki I EudemoniČki Motivi Za Omiljene Slobodne Aktivnosti [Hedonic and 
eudaimonic motives for favourite leisure activities]. Primenjena Psihologija, 7(1), https://doi.
org/10.19090/pp.2014.1.5-21.

Basri, S., Hawaldar, I. T., Nayak, R., & Rahiman, H. U. (2022). Do academic stress, burnout and problem-
atic internet use affect Perceived Learning? Evidence from India during the COVID-19 pandemic. 
Sustainability, 14(3), 1–18. https://doi.org/10.3390/su14031409.

Baumeister, R. F., Vohs, K. D., & Tice, D. M. (2016). The strength model of self-control. Current Direc-
tions in Psychological Science, 16(6), 351–355. https://doi.org/10.1111/j.1467-8721.2007.00534.x.

Beard, K. W., & Wolf, E. M. (2001). Modification in the proposed diagnostic criteria for internet addic-
tion. CyberPsychology & Behavior, 4(3), 377–383. https://doi.org/10.1089/109493101300210286.

Blinka, L., Škařupová, K., & Mitterova, K. (2016). Dysfunctional impulsivity in online gaming addiction 
and engagement. Cyberpsychology: Journal of Psychosocial Research on Cyberspace, 10(3), 1–9. 
https://doi.org/10.5817/cp2016-3-5.

Brand, M., Laier, C., & Young, K. S. (2014). Internet addiction: Coping styles, expectancies, and treatment 
implications. Frontiers in Psychology, 5(1), 1–14. https://doi.org/10.3389/fpsyg.2014.01256.

1 3

1472

http://dx.doi.org/10.1111/ppc.12845
http://dx.doi.org/10.22038/ijp.2019.41364.3491
http://dx.doi.org/10.22038/ijp.2019.41364.3491
http://dx.doi.org/10.19090/pp.2014.1.5-21
http://dx.doi.org/10.19090/pp.2014.1.5-21
http://dx.doi.org/10.3390/su14031409
http://dx.doi.org/10.1111/j.1467-8721.2007.00534.x
http://dx.doi.org/10.1089/109493101300210286
http://dx.doi.org/10.5817/cp2016-3-5
http://dx.doi.org/10.3389/fpsyg.2014.01256


The causalities between learning burnout and internet addiction risk: A…

Bubić, A., & Erceg, N. (2016). The role of decision making styles in explaining happiness. Journal of 
Happiness Studies, 19(1), 213–229. https://doi.org/10.1007/s10902-016-9816-z.

Cheng, Y. Y., Shein, P. P., & Chiou, W. B. (2012). Escaping the impulse to immediate gratifica-
tion: The prospect concept promotes a future-oriented mindset, prompting an inclination 
towards delayed gratification. British Journal of Psychology, 103(1), 129–141. https://doi.
org/10.1111/j.2044-8295.2011.02067.x.

Choi, K., Son, H., Park, M., Han, J., Kim, K., Lee, B., & Gwak, H. (2009). Internet overuse and excessive 
daytime sleepiness in adolescents. Psychiatry and Clinical Neurosciences, 63(4), 455–462. https://
doi.org/10.1111/j.1440-1819.2009.01925.x.

Chu, B. W. (2013). Etiologic factors of internet addiction. Journal of Ethics, 1(8), 77–101. https://doi.
org/10.15801/je.1.88.201303.77.

CNNIC. (2021). Fourteen eight statistical survey reports on the internet development in China. C. I. N. I. 
Center. http://www.cnnic.cn/hlwfzyj/hlwxzbg/hlwtjbg/202109/P020210915523670981527.pdf.

Connolly, E. J., Cooke, E. M., Beaver, K. M., & Brown, W. (2020). Do developmental changes in impul-
sivity and sensation seeking uniquely predict violent victimization? A test of the dual systems model. 
Journal of Criminal Justice, 66(1), 1–10. https://doi.org/10.1016/j.jcrimjus.2019.101639.

Cudo, A., & Zabielska-Mendyk, E. (2019). Cognitive functions in internet addiction – a review. Psychia-
tria Polska, 53(1), 61–79. https://doi.org/10.12740/pp/82194.

Daoud, R., Starkey, L., Eppel, E., Vo, T. D., & Sylvester, A. (2020). The educational value of internet use 
in the home for school children: A systematic review of literature. Journal of Research on Technology 
in Education, 53(4), 353–374. https://doi.org/10.1080/15391523.2020.1783402.

Davis, R. A. (2001). A cognitive-behavioral model of pathological internet use. Computers in Human 
Behavior, 17(2), 187–195. https://doi.org/10.1016/s0747-5632(00)00041-8.

Dou, D., & Shek, D. T. L. (2021). Predictive effect of internet addiction and academic values on satisfac-
tion with academic performance among high school students in Mainland China. Frontiers in Psy-
chology, 12(12), 1–12. https://doi.org/10.3389/fpsyg.2021.797906.

Fengjun, Q., Jing, Z., Liguang, L., & Qin, L. (2022). The effect of mental toughness on learning burnout 
of junior middle school tudents: Putting school adaptation as a mediator variable. Discrete Dynamics 
in Nature and Society, 2022, 1–9. https://doi.org/10.1155/2022/9706046

Fredrickson, B. L. (2001). The role of positive emotions in positive psychology: The broaden-
and-build theory of positive emotions. American Psychologist, 56(3), 218–226. https://doi.
org/10.1037/0003-066x.56.3.218.

Friese, M., Hofmann, W., & Wänke, M. (2008). When impulses take over: Moderated predictive valid-
ity of explicit and implicit attitude measures in predicting food choice and consumption behaviour. 
British Journal of Social Psychology, 47(3), 397–419. https://doi.org/10.1348/014466607x241540.

George, N., George, M., Ahmed, M., & Simon, S. (2019). Internet: A double-edged sword?–A cross-sec-
tional study. Indian Journal of Medical Specialities, 10(3), 126–130. https://doi.org/10.4103/injms.
Injms_26_19.

González-Angulo, P., Salazar Mendoza, J., Castellanos Contreras, E., Camacho Martínez, J. U., Enríquez 
Hernández, C. B., & Conzatti Hernández, M. E. (2021). El sentido de la vida como mediador entre 
la autoestima y la adicción al internet en adolescentes [The meaning of life as a mediator between 
self-esteem and Internet addiction in adolescents]. Enfermería Global, 20(4), 506–531. https://doi.
org/10.6018/eglobal.482691.

Hofmann, W., Friese, M., & Strack, F. (2009). Impulse and self-control from a dual-systems perspective. Per-
spectives on Psychological Science, 4(2), 162–176. https://doi.org/10.1111/j.1745-6924.2009.01116.x.

Hu, Q., & Dai, C. L. (2007). A research on middle school students’ learning burnout structure. Psychologi-
cal Science, 30(1), 162–164. https://doi.org/10.16719/j.cnki.1671-6981.2007.01.041.

Huang, B. Y., Chen, Y. M., Hsiao, R. C., & Yen, C. F. (2022). Smartphone and internet overuse and wors-
ened psychopathologies in children with attention-deficit/hyperactivity disorder during the COVID 
‐19 pandemic. The Kaohsiung Journal of Medical Sciences, 38(7), 719–720. https://doi.org/10.1002/
kjm2.12550.

Jahan, I., Hosen, I., al Mamun, F., Kaggwa, M. M., Griffiths, M. D., & Mamun, M. A. (2021). How has 
the COVID-19 pandemic impacted internet use behaviors and facilitated problematic internet use? A 
Bangladeshi study. Psychology Research and Behavior Management, 14(7), 1127–1138. https://doi.
org/10.2147/prbm.S323570.

Jeung, D. Y., Kim, C., & Chang, S. J. (2018). Emotional labor and burnout: A review of the literature. 
Yonsei Medical Journal, 59(2), https://doi.org/10.3349/ymj.2018.59.2.187.

1 3

1473

http://dx.doi.org/10.1007/s10902-016-9816-z
http://dx.doi.org/10.1111/j.2044-8295.2011.02067.x
http://dx.doi.org/10.1111/j.2044-8295.2011.02067.x
http://dx.doi.org/10.1111/j.1440-1819.2009.01925.x
http://dx.doi.org/10.1111/j.1440-1819.2009.01925.x
http://dx.doi.org/10.15801/je.1.88.201303.77
http://dx.doi.org/10.15801/je.1.88.201303.77
http://www.cnnic.cn/hlwfzyj/hlwxzbg/hlwtjbg/202109/P020210915523670981527.pdf
http://dx.doi.org/10.1016/j.jcrimjus.2019.101639
http://dx.doi.org/10.12740/pp/82194
http://dx.doi.org/10.1080/15391523.2020.1783402
http://dx.doi.org/10.1016/s0747-5632(00)00041-8
http://dx.doi.org/10.3389/fpsyg.2021.797906
http://dx.doi.org/10.1155/2022/9706046
http://dx.doi.org/10.1037/0003-066x.56.3.218
http://dx.doi.org/10.1037/0003-066x.56.3.218
http://dx.doi.org/10.1348/014466607x241540
http://dx.doi.org/10.4103/injms.Injms_26_19
http://dx.doi.org/10.4103/injms.Injms_26_19
http://dx.doi.org/10.6018/eglobal.482691
http://dx.doi.org/10.6018/eglobal.482691
http://dx.doi.org/10.1111/j.1745-6924.2009.01116.x
http://dx.doi.org/10.16719/j.cnki.1671-6981.2007.01.041
http://dx.doi.org/10.1002/kjm2.12550
http://dx.doi.org/10.1002/kjm2.12550
http://dx.doi.org/10.2147/prbm.S323570
http://dx.doi.org/10.2147/prbm.S323570
http://dx.doi.org/10.3349/ymj.2018.59.2.187


Y. Qin et al.

Jiang, M., Zhao, Y., Wang, J., Hua, L., Chen, Y., Yao, Y., & Jin, Y. (2022). Serial multiple mediation of 
the correlation between internet addiction and depression by Social Support and Sleep Quality of 
College Students during the COVID-19 epidemic. Psychiatry Investigation, 19(1), 9–15. https://doi.
org/10.30773/pi.2021.0147.

Jin, S., Zheng, L., Wen, J., & Miao, M. (2021). The relationship between active coping and hope during the 
COVID-19 pandemic: The mediating role of meaning in life. Journal of Health Psychology, 27(12),  
2685–2695. https://doi.org/10.1177/13591053211062347.

Joseph, J., Varghese, A., Vijay, V., Dhandapani, M., Grover, S., Sharma, S. K., Singh, M., Mann, S., & 
Varkey, B. P. (2022). Problematic internet use among School-Going adolescents in India: A system-
atic review and Meta-analysis. Indian Journal of Community Medicine, 47(3), 321–327. https://doi.
org/10.4103/ijcm.ijcm_1129_21.

Kayiş, A. R., Satici, S. A., Yilmaz, M. F., Şimşek, D., Ceyhan, E., & Bakioğlu, F. (2016). Big five-person-
ality trait and internet addiction: A meta-analytic review. Computers in Human Behavior, 63, 35–40. 
https://doi.org/10.1016/j.chb.2016.05.012.

Keyes, C. L. M. (2007). Promoting and protecting mental health as flourishing: A complementary strat-
egy for improving national mental health. American Psychologist, 62(2), 95–108. https://doi.
org/10.1037/0003-066x.62.2.95.

Khazaei, F., Khazaei, O., & Ghanbari, H., B (2017). Positive psychology interventions for internet addiction 
treatment. Computers in Human Behavior, 72, 304–311. https://doi.org/10.1016/j.chb.2017.02.065.

Kim, J., Hong, H., Lee, J., & Hyun, M. H. (2017). Effects of time perspective and self-control on pro-
crastination and internet addiction. Journal of Behavioral Addictions, 6(2), 229–236. https://doi.
org/10.1556/2006.6.2017.017.

Kuşaslan Avcı, D., & Avni Şahin, H. (2017). Relationship between burnout syndrome and internet addic-
tion, and the risk factors in healthcare employees. Konuralp Tıp Dergisi, 9(2), 78–85. https://doi.
org/10.18521/ktd.299196.

Kuss, D., Griffiths, M., Karila, L., & Billieux, J. (2014). Internet addiction: A systematic review of epide-
miological research for the last decade. Current Pharmaceutical Design, 20(25), 4026–4052. https://
doi.org/10.2174/13816128113199990617.

Li, L., Lok, G. K. I., Mei, S. L., Cui, X. L., Li, L., Ng, C. H., Ungvari, G. S., Zhang, J., An, F. R., & Xiang, 
Y. T. (2020). The severity of mobile phone addiction and its relationship with quality of life in Chi-
nese university students. PeerJ, 8(6), 1–12. https://doi.org/10.7717/peerj.8859.

Liao, H. P., Pan, X. F., Yin, X. Q., Liu, Y. F., Li, J. Y., & Wang, J. L. (2022). Decreased COVID-related 
adaptive behavior and increased negative affect: A multivariate latent growth curve model. Journal of 
Health Psychology, 27(9), 2115–2128. https://doi.org/10.1177/13591053211021651.

Lin, S. H., & Huang, Y. C. (2012). Investigating the relationships between loneliness and learning burnout. 
Active Learning in Higher Education, 13(3), 231–243. https://doi.org/10.1177/1469787412452983.

Lingard, H. C., Yip, B., Rowlinson, S., & Kvan, T. (2007). The experience of burnout among future con-
struction professionals: A cross-national study. Construction Management and Economics, 25(4), 
345–357. https://doi.org/10.1080/01446190600599145.

Lo, C. K. M., Yu, L., Cho, Y. W., & Chan, K. L. (2020). A qualitative study of practitioners’ views on 
family involvement in treatment process of adolescent internet addiction. International Journal of 
Environmental Research and Public Health, 18(1), 1–12. https://doi.org/10.3390/ijerph18010086.

Lopez-Fernandez, O., Romo, L., Kern, L., Rousseau, A., Graziani, P., Rochat, L., Achab, S., Zullino, D., 
Landrø, N. I., Zacarés, J. J., Serra, E., Chóliz, M., Pontes, H. M., Griffiths, M. D., & Kuss, D. J. 
(2022). Perceptions underlying addictive technology use patterns: Insights for cognitive-behavioural 
therapy. International Journal of Environmental Research and Public Health, 19(1), 1–19. https://
doi.org/10.3390/ijerph19010544.

Lu, L., Xu, D. D., Liu, H. Z., Zhang, L., Ng, C. H., Ungvari, G. S., An, F. R., & Xiang, Y. T. (2018). Internet 
addiction in Tibetan and Han Chinese middle school students: Prevalence, demographics and quality 
of life. Psychiatry Research, 268(7), 131–136. https://doi.org/10.1016/j.psychres.2018.07.005.

Luo, Y., Zhang, H., & Chen, G. (2020). The impact of family environment on academic burnout of middle 
school students: The moderating role of self-control. Children and Youth Services Review, 119(12), 
1–32. https://doi.org/10.1016/j.childyouth.2020.105482.

Ma, P., He, B., Pan, W., Qin, P., & Zhao, S. (2020). The influence of undergraduate’s mobile phone addic-
tion on learning burnout: Based on latent moderated structural equation. Psychology, 11(6), 966–979. 
https://doi.org/10.4236/psych.2020.116062.

1 3

1474

http://dx.doi.org/10.30773/pi.2021.0147
http://dx.doi.org/10.30773/pi.2021.0147
http://dx.doi.org/10.1177/13591053211062347
http://dx.doi.org/10.4103/ijcm.ijcm_1129_21
http://dx.doi.org/10.4103/ijcm.ijcm_1129_21
http://dx.doi.org/10.1016/j.chb.2016.05.012
http://dx.doi.org/10.1037/0003-066x.62.2.95
http://dx.doi.org/10.1037/0003-066x.62.2.95
http://dx.doi.org/10.1016/j.chb.2017.02.065
http://dx.doi.org/10.1556/2006.6.2017.017
http://dx.doi.org/10.1556/2006.6.2017.017
http://dx.doi.org/10.18521/ktd.299196
http://dx.doi.org/10.18521/ktd.299196
http://dx.doi.org/10.2174/13816128113199990617
http://dx.doi.org/10.2174/13816128113199990617
http://dx.doi.org/10.7717/peerj.8859
http://dx.doi.org/10.1177/13591053211021651
http://dx.doi.org/10.1177/1469787412452983
http://dx.doi.org/10.1080/01446190600599145
http://dx.doi.org/10.3390/ijerph18010086
http://dx.doi.org/10.3390/ijerph19010544
http://dx.doi.org/10.3390/ijerph19010544
http://dx.doi.org/10.1016/j.psychres.2018.07.005
http://dx.doi.org/10.1016/j.childyouth.2020.105482
http://dx.doi.org/10.4236/psych.2020.116062


The causalities between learning burnout and internet addiction risk: A…

McClure, S. M., & Bickel, W. K. (2014). A dual-systems perspective on addiction: Contributions from 
neuroimaging and cognitive training. Annals of the New York Academy of Sciences, 1327(1), 62–78. 
https://doi.org/10.1111/nyas.12561.

Meng, S. Q., Cheng, J. L., Li, Y. Y., Yang, X. Q., Zheng, J. W., Chang, X. W., Shi, Y., Chen, Y., Lu, L., 
Sun, Y., Bao, Y. P., & Shi, J. (2022). Global prevalence of digital addiction in general population: 
A systematic review and meta-analysis. Clinical Psychology Review, 92, https://doi.org/10.1016/j.
cpr.2022.102128.

Muche, H., & Asrese, K. (2021). Prevalence of internet addiction and associated factors among students in 
an Ethiopian University: A cross-sectional study. Journal of Social Work Practice in the Addictions, 
22(4), 1–17. https://doi.org/10.1080/1533256x.2021.1903681.

Munno, D., Cappellin, F., Saroldi, M., Bechon, E., Guglielmucci, F., Passera, R., & Zullo, G. (2017). Inter-
net addiction disorder: Personality characteristics and risk of pathological overuse in adolescents. 
Psychiatry Research, 248, 1–5. https://doi.org/10.1016/j.psychres.2016.11.008.

Pangrazio, L., & Selwyn, N. (2018). It’s not like it’s life or death or whatever”: Young people’s understand-
ings of social media data. Social Media + Society, 4(3), https://doi.org/10.1177/2056305118787808.

Parker, P. D., & Salmela-Aro, K. (2011). Developmental processes in school burnout: A comparison of 
major developmental models. Learning and Individual Differences, 21(2), 244–248. https://doi.
org/10.1016/j.lindif.2011.01.005.

Paulus, F. W., Joas, J., Gerstner, I., Kühn, A., Wenning, M., Gehrke, T., Burckhart, H., Richter, U., Non-
nenmacher, A., Zemlin, M., Lücke, T., Brinkmann, F., Rothoeft, T., Lehr, T., & Möhler, E. (2022). 
Problematic internet use among adolescents 18 months after the onset of the COVID-19 pandemic. 
Children, 9(11), https://doi.org/10.3390/children9111724.

Peterson, C., Park, N., & Seligman, M. E. P. (2005). Orientations to happiness and life satisfaction: The 
full life versus the empty life. Journal of Happiness Studies, 6(1), 25–41. https://doi.org/10.1007/
s10902-004-1278-z.

Rahmati, Z. (2015). The study of academic burnout in students with high and low level of self-efficacy. Pro-
cedia - Social and Behavioral Sciences, 171, 49–55. https://doi.org/10.1016/j.sbspro.2015.01.087.

Ranjan, L. K., Gupta, P. R., Srivastava, M., & Gujar, N. M. (2021). Problematic internet use and its asso-
ciation with anxiety among undergraduate students. Asian Journal of Social Health and Behavior, 
4(4), 137. https://doi.org/10.4103/shb.shb_30_21.

Savci, M., & Aysan, F. (2017). Social-emotional model of internet addiction. Psychiatry and Clinical Psy-
chopharmacology, 27(4), 349–358. https://doi.org/10.1080/24750573.2017.1367552.

Schaufeli, W. B., Desart, S., & De Witte, H. (2020). Burnout Assessment Tool (BAT)—Development, 
validity, and reliability. International Journal of Environmental Research and Public Health, 17(24), 
https://doi.org/10.3390/ijerph17249495.

Schueller, S. M., & Seligman, M. E. P. (2010). Pursuit of pleasure, engagement, and meaning: Relation-
ships to subjective and objective measures of well-being. The Journal of Positive Psychology, 5(4), 
253–263. https://doi.org/10.1080/17439761003794130.

Sejin, G., & Kim Kyo, H. (2013). Cognitive approach to internet addiction improvement: Focused on solu-
tion of craving and loss of control. Korean Journal of Health Psychology, 18(3), 421–443. https://doi.
org/10.17315/kjhp.2013.18.3.001.

Shan, X., Ou, Y., Ding, Y., Yan, H., Chen, J., Zhao, J., & Guo, W. (2021). Associations between internet 
addiction and gender, anxiety, coping styles and acceptance in university freshmen in South China. 
Frontiers in Psychiatry, 12(5), 1–11. https://doi.org/10.3389/fpsyt.2021.558080.

Shi, X. F., Wang, F., & Zuo, S. J. (2015). Happiness or meaning? The orientations to Happiness of Teen-
agers and its Effects on their learning behaviors. Psychological Development and Education, 31(5), 
586–593.

Song, W. J., & Park, J. W. (2019). The influence of stress on internet addiction: Mediating effects of self-
control and mindfulness. International Journal of Mental Health and Addiction, 17(4), 1063–1075. 
https://doi.org/10.1007/s11469-019-0051-9.

Tang, L., Zhang, F., Yin, R., & Fan, Z. (2021). Effect of interventions on learning burnout: A systematic 
review and meta-analysis. Frontiers in Psychology, 12, https://doi.org/10.3389/fpsyg.2021.645662.

Tomaszek, K., & Muchacka-Cymerman, A. (2019). Sex differences in the relationship between student 
school burnout and problematic internet use among adolescents. International Journal of Environ-
mental Research and Public Health, 16(21), 1–14. https://doi.org/10.3390/ijerph16214107.

1 3

1475

http://dx.doi.org/10.1111/nyas.12561
http://dx.doi.org/10.1016/j.cpr.2022.102128
http://dx.doi.org/10.1016/j.cpr.2022.102128
http://dx.doi.org/10.1080/1533256x.2021.1903681
http://dx.doi.org/10.1016/j.psychres.2016.11.008
http://dx.doi.org/10.1177/2056305118787808
http://dx.doi.org/10.1016/j.lindif.2011.01.005
http://dx.doi.org/10.1016/j.lindif.2011.01.005
http://dx.doi.org/10.3390/children9111724
http://dx.doi.org/10.1007/s10902-004-1278-z
http://dx.doi.org/10.1007/s10902-004-1278-z
http://dx.doi.org/10.1016/j.sbspro.2015.01.087
http://dx.doi.org/10.4103/shb.shb_30_21
http://dx.doi.org/10.1080/24750573.2017.1367552
http://dx.doi.org/10.3390/ijerph17249495
http://dx.doi.org/10.1080/17439761003794130
http://dx.doi.org/10.17315/kjhp.2013.18.3.001
http://dx.doi.org/10.17315/kjhp.2013.18.3.001
http://dx.doi.org/10.3389/fpsyt.2021.558080
http://dx.doi.org/10.1007/s11469-019-0051-9
http://dx.doi.org/10.3389/fpsyg.2021.645662
http://dx.doi.org/10.3390/ijerph16214107


Y. Qin et al.

Toth, G., Kapus, K., Hesszenberger, D., Pohl, M., Kosa, G., Kiss, J., Pusch, G., Fejes, E., Tibold, A., & 
Feher, G. (2021). Internet addiction and burnout in a single hospital: Is there any Association? Inter-
national Journal of Environmental Research and Public Health, 18(2), 1–10. https://doi.org/10.3390/
ijerph18020615.

Vella-Brodrick, D. A., Park, N., & Peterson, C. (2008). Three ways to be happy: Pleasure, engagement, and 
meaning—Findings from Australian and US samples. Social Indicators Research, 90(2), 165–179. 
https://doi.org/10.1007/s11205-008-9251-6.

Wagner, L., Conrad, D., Gajić, N., Kácha, O., Martinović, K., Skvortsova, A., van Doeselaar, L., & 
Voitenko, D. (2014). Examining adolescents’ well-being: How do the orientations to happiness relate 
to their leisure time activities? Journal of European Psychology Students, 5(2), 8–12. https://doi.
org/10.5334/jeps.bv.

Wang, M., Guan, H., Li, Y., Xing, C., & Rui, B. (2019). Academic burnout and professional self-con-
cept of nursing students: A cross-sectional study. Nurse Education Today, 77, 27–31. https://doi.
org/10.1016/j.nedt.2019.03.004.

Wang, Y., Xiao, H., Zhang, X., & Wang, L. (2020). The role of active coping in the relationship between 
learning burnout and sleep quality among college students in China. Frontiers in Psychology, 11, 
https://doi.org/10.3389/fpsyg.2020.00647.

Wang, Q., Sun, W., & Wu, H. (2022). Associations between academic burnout, resilience and life satis-
faction among medical students: A three-wave longitudinal study. BMC Medical Education, 22(1), 
https://doi.org/10.1186/s12909-022-03326-6.

Weinstein, A. M., Zhang, Y., Mei, S., Li, L., Chai, J., Li, J., & Du, H. (2015). The relationship between 
impulsivity and internet addiction in Chinese college students: A moderated mediation analysis of 
meaning in life and self-esteem. Plos One, 10(7), 1–15. https://doi.org/10.1371/journal.pone.0131597.

Wenkai, S., Xiaohong, W., Huiwen, X., Huishi, L., Liao, S., & Fei, H. (2022). The role of interpersonal 
alienation in the relationship between social media addiction and learning burnout among Chinese 
secondary school students. Children’s Health Care, 1–24. https://doi.org/10.1080/02739615.2022.2
068552.

Wu, J., & Li, H. (2021). Mindfulness for sustainable internet use in Chinese junior secondary school stu-
dents: A dual-path mediation model. Sustainability, 13(9), 4626. https://doi.org/10.3390/su13094626.

Xiao, G. (2018). Psychological mechanism of adolescent internet addiction and brain functional imaging. 
NeuroQuantology, 16(5), 915–920. https://doi.org/10.14704/nq.2018.16.5.1422

Xie, D. J., Wang, L. G., Tao, T., Fan, C. L., & Gao, W. B. (2014). Validity and reliability of the Chinese 
version of the dual-mode of self-control scale for adolescents. Chinese Mental Health Journal, 28(5), 
386–391. https://doi.org/10.3969/j.issn.1000-6729.2014.05.012.

Yang, Y., Li, P., Fu, X., & Kou, Y. (2016). Orientations to happiness and subjective well-being in Chinese 
adolescents: The roles of prosocial behavior and internet addictive Behavior. Journal of Happiness 
Studies, 18(6), 1747–1762. https://doi.org/10.1007/s10902-016-9794-1.

Yen, J. Y., Lin, P. C., Lin, H. C., Lin, P. Y., Chou, W. P., & Ko, C. H. (2021). Association of Internet gam-
ing disorder with catechol-O‐methyltransferase: Role of impulsivity and fun‐seeking. The Kaohsiung 
Journal of Medical Sciences, 38(1), 70–76. https://doi.org/10.1002/kjm2.12454.

Young, K. S. (1998). Internet addiction: The emergence of a new clinical disorder. CyberPsychology & 
Behavior, 1(3), 237–244. https://doi.org/10.1089/cpb.1998.1.237.

Yu, J. H., Chae, S. J., & Chang, K. H. (2016). The relationship among self-efficacy, perfectionism and 
academic burnout in medical school students. Korean Journal of Medical Education, 28(1), 49–55. 
https://doi.org/10.3946/kjme.2016.9.

Yusoff, M. S. B., Hadie, S. N. H., & Yasin, M. A. M. (2021). The roles of emotional intelligence, neuroti-
cism, and academic stress on the relationship between psychological distress and burnout in medical 
students. BMC Medical Education, 21(1), https://doi.org/10.1186/s12909-021-02733-5.

Zhang, Y. (2020). Direct and indirect effects of neuroticism on internet addiction in college students: 
A structure equation modeling analysis. Psychological Reports, 124(2), 611–626. https://doi.
org/10.1177/0033294120918806.

Zhang, J. Y., Shu, T., Xiang, M., & Feng, Z. C. (2021). Learning burnout: Evaluating the role of social 
support in medical students. Frontiers in Psychology, 12(6), 277–289. https://doi.org/10.3389/
fpsyg.2021.625506.

Zhao, H., Li, X., Zhou, J., Nie, Q., & Zhou, J. (2020). The relationship between bullying victimization 
and online game addiction among Chinese early adolescents: The potential role of meaning in life 
and gender differences. Children and Youth Services Review, 116, 105261. https://doi.org/10.1016/j.
childyouth.2020.105261.

1 3

1476

http://dx.doi.org/10.3390/ijerph18020615
http://dx.doi.org/10.3390/ijerph18020615
http://dx.doi.org/10.1007/s11205-008-9251-6
http://dx.doi.org/10.5334/jeps.bv
http://dx.doi.org/10.5334/jeps.bv
http://dx.doi.org/10.1016/j.nedt.2019.03.004
http://dx.doi.org/10.1016/j.nedt.2019.03.004
http://dx.doi.org/10.3389/fpsyg.2020.00647
http://dx.doi.org/10.1186/s12909-022-03326-6
http://dx.doi.org/10.1371/journal.pone.0131597
http://dx.doi.org/10.1080/02739615.2022.2068552
http://dx.doi.org/10.1080/02739615.2022.2068552
http://dx.doi.org/10.3390/su13094626
http://dx.doi.org/10.14704/nq.2018.16.5.1422
http://dx.doi.org/10.3969/j.issn.1000-6729.2014.05.012
http://dx.doi.org/10.1007/s10902-016-9794-1
http://dx.doi.org/10.1002/kjm2.12454
http://dx.doi.org/10.1089/cpb.1998.1.237
http://dx.doi.org/10.3946/kjme.2016.9
http://dx.doi.org/10.1186/s12909-021-02733-5
http://dx.doi.org/10.1177/0033294120918806
http://dx.doi.org/10.1177/0033294120918806
http://dx.doi.org/10.3389/fpsyg.2021.625506
http://dx.doi.org/10.3389/fpsyg.2021.625506
http://dx.doi.org/10.1016/j.childyouth.2020.105261
http://dx.doi.org/10.1016/j.childyouth.2020.105261


The causalities between learning burnout and internet addiction risk: A…

Publisher’s Note Springer Nature remains neutral with regard to jurisdictional claims in published maps 
and institutional affiliations.

Springer Nature or its licensor (e.g. a society or other partner) holds exclusive rights to this article under 
a publishing agreement with the author(s) or other rightsholder(s); author self-archiving of the accepted 
manuscript version of this article is solely governed by the terms of such publishing agreement and appli-
cable law.

Yao Qin  is a master degree candidate in educational psychology major at Hunan Normal University, 
China. Her major research interests include Adolescent mental health, developmental psychology, educa-
tional psychology, etc.

Shun Jia Liu  received his M.S. and Ph. D. degree in International Studies from Hunan University, China 
in 2008 and 2011 respectively. He is a professor in Business of School, Hunan Agricultural University, 
China. His major research interests include International Studies, Environmental Economics and Social 
Psychology. He has published over 20 peer-reviewed SCI/CSSCI journal articles such as Risk Analysis, 
Environmental Science and Pollution Research, Chinese Soft Science, Economics Geography, etc.

Xin Long Xu  received his M.S. and Ph. D. degree in Management Science from Macau University of 
Science and Technology, China in 2011 and 2015 respectively. He is a post-doctor in Institutes of Science 
and Development, Chinese Academy of Sciences, China. He is also an associate professor in College of 
Tourism, Hunan Normal University, China. His major research interests include Risk Analysis, Social 
Psychology and Communications. He has published over 30 peer-reviewed SCI/SSCI journal articles such 
as Risk Analysis, Water Resources Research, Current Issues in Tourism, Energy Policy, etc. 

1 3

1477


	The causalities between learning burnout and internet addiction risk: A moderated-mediation model
	Abstract
	1 Introduction
	1.1 Learning burnout and IAR
	1.2 Parallel mediation model
	1.3 Happiness orientation as a moderator
	1.4 A moderated mediation model

	2 Methods
	2.1 Participants
	2.2 Measures
	2.3 Statistical analyses

	3 Results
	3.1 Common method biases test
	3.2 Descriptive statistics and correlation analysis
	3.3 Parallel mediating effect of the self-control dual-system
	3.4 Moderating effect of happiness orientation
	3.4.1 Moderating effect of eudaimonic orientation
	3.4.2 Moderating effect of hedonic orientation


	3.5 Moderated mediation model test
	4 Discussion
	4.1 Relationship between learning burnout and internet addiction risk
	4.2 Parallel mediating effect of the self-control dual-system
	4.3 Moderating role of eudaimonic orientation
	4.4 Limitations and prospects

	5 Conclusion
	References


