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Abstract Recent publications in the Journal of Youth and

Adolescence present a variety of topics exploring adoles-

cents’ mental functioning in the twenty first century.

Conceptually, many of the articles address the intriguing,

though rarely explicit, question of developmental conti-

nuities and change from adolescence to adulthood. Such

investigations, which are particularly prominent in articles

that discuss personality dispositions such as impulsivity or

lack of empathy and their relationship to emotionally dis-

turbed or maladaptive interpersonal behaviors, examine

interactional effects of these dispositions within the per-

sonality-context matrix. From a methodological perspec-

tive, however, the major tools used for assessing

personality dispositions are self-report inventories while

performance-based methods, previously defined as projec-

tive tests, are not used at all despite the wide range of

empirical studies that provide support for their psycho-

metric properties. This commentary suggests that applying

a theoretically based, multi-method assessment procedure

in empirical research would be most fruitful for any study

aimed at exploring mental functioning in adolescents. As

an example, I would use the Rorschach Inkblot Method,

currently being internationally considered as the most fre-

quently applied personality test for assessing adolescents.

Implications for research, practice and policy decision-

making are discussed.

Keywords Adolescents � Conduct disorders �
Interpersonal functioning � Psychodynamic Diagnostic

Manual (PDM) � Rorschach Psychoanalytic Science (RPS)

Introduction

The Journal of Youth and Adolescence has taken a stance

of providing ‘‘a single, high-level medium of communi-

cation and dialogue for psychologists, psychiatrists, biol-

ogists, criminologists, educators, and professionals in many

other allied disciplines who address the subject of youth

and adolescence’’. The editorial board stresses the journal’s

mission as being focused on empirical studies that take into

consideration factors relating to developmental sciences

and discuss their implications for understanding various

aspects of youth experience (Levesque 2011). Recent

articles published in the journal present a variety of topics

exploring adolescents’ mental functioning in the twenty

first century. This exploration has made a substantial

contribution to issues that are the focus of public concern,

current theoretical understanding, empirical research, and

clinical and forensic practice with adolescents.

Conceptually, many of the above articles address the

intriguing, though rarely explicit, question of develop-

mental continuities and change from adolescence to

adulthood. Such investigations examine the effect of per-

sonality dispositions such as impulsivity or aggressiveness

and their interaction with contextual factors including

background characteristics or exposure to trauma, as

detecting developmental trends of mental functioning (e.g.,

Chung et al. 2011; Piquero 2011).

From a methodological perspective, however, the major

tools used for assessing both personality dispositions and the

different domains of mental functioning are ‘‘atheoretical’’
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self-report inventories, and to a less extent interviews and/

or theoretical-derived observational measures. Nonetheless,

performance-based methods, previously defined as projective

tests (e.g., the Rorschach Inkblot Method) are not used at all

despite the wide range of empirical studies that consistently

provide support for their cross-cultural psychometric proper-

ties and incremental validity (Exner 2003; Exner and Erdberg

2005; Meyer 2000, 2001, 2002; Meyer and Viglione 2008;

Weiner 2003). This commentary examines the potential utility

of using more multi-method assessment tools in the study of

adolescence, particularly performance based methods.

Towards a Multi-Method Assessment of Mental

Functioning

Self-report inventories are relatively structured tools that

inquire directly about a person’s perception of self, state of

mind and experiences. In contrast, performance-based

methods sample not what people say about themselves but

how they perform on various tasks. As an alternative to

asking people directly how they perceive themselves, per-

formance-based methods infer these percepts indirectly from

their responses to the various tasks. The distinctive features of

performance-based methods provide the assessor with clues

to personal characteristics and behavioral tendencies of

which individuals are not fully aware or are reluctant to dis-

close. This indirect assessment is less structured and requires

an examiner’s expertise in administering, coding, and inter-

preting the test. The codes can nonetheless be quantified to

facilitate their interpretation and assessment of their psy-

chometric properties. Being based on both perception of outer

reality and projection of inner themes, test responses on

performance tasks are interpreted as revealing conscious and

unconscious, temporal and longitudinal, structural and

dynamic dimensions of mental functioning. The lack of face

validity tends to make performance-based methods less sus-

ceptible to impression management (Weiner 2008).

With an appreciation for the relative advantages and

limitations of both self-report inventories and performance-

based methods, assessment psychologists generally con-

clude that evaluation of mental functioning, which

integrates data from different types of tests would paint a

more accurate picture of an individual’s personality and

psychopathology, rather than evaluation consisting only of

one of those instruments. This is consistent with recom-

mendations already made by Campbell and Fiske (1959) for

multi-method assessment in psychology. Using both types

of instruments in clinical, forensic, and educational settings

is nonetheless considered as illuminating a wider range of

aspects of mental functioning than those that could be

revealed by using each of them separately (Bornstein 2010,

2011; Ganellen 2007; Meyer 1997; Weiner 2008).

Despite accumulating clinical experience and empirical

evidence that point out the importance of using multi-method

assessment in general and with adolescents in particular, this

type of research is quite rarely applied. While speculations

about the reason for preferring self-report inventories might

be related to the nature of the performance-based tests, for

example being extremely time consuming, it is also quite

likely that the psychoanalytic constructs that these tests are

assumed to operationalize have rendered them exiled from

the mainstream of academic research. Nonetheless, explo-

rations of psychodynamic performance-based measures

substantially have changed their status in the field of

assessment. Thus, psychodynamic concepts progressively

have given rise to a number of measures derived from per-

formance-based methods. The Ego Impairment Index (EII-2;

Viglione et al. 2003) and the Reality-Fantasy Scale (RFS;

Tibon et al. 2005), based on the Rorschach Inkblot Method,

or the Social Cognition and Object Relations Scale (SCORS;

Westen 1991) based on the Thematic Apperception Test

(TAT), are some illustrations for these measures. Given

these developments, the complaint that empirically validated

psychodynamic tools are not used is certainly neither true nor

relevant for personality assessment.

Conceptual and Empirical Foundations of Assessing

Mental Functioning in Adolescents

The assessment of mental functioning in adolescents pre-

sents a challenging task within the clinical practice. Ado-

lescence constitutes a qualitative new developmental stage

of individuation (Bleiberg 2001) in which outside demands

frequently induce internal regressive experiences and prim-

itive defensive reactions, sometimes exacerbated by threat-

ening and traumatic events, to which youngsters are

particularly sensitive because of the fragility of their per-

sonal structure. Since psychiatric disorders commonly

emerge during adolescence and some temporarily psycho-

pathological manifestations are more often seen in young-

sters, diagnostic issues and treatment planning are

particularly important. Additionally, changes in ongoing

brain development may result in further emotional turmoil

and poor impulse control that might have a substantial effect

on maladaptive behaviors (e.g., violent acts, addictions).

In order to classify psychopathological states in adoles-

cents, it is essential to have a working definition of what

constitutes age-appropriate healthy functioning at this

developmental stage and to collect cross-cultural youngsters’

samples of non-patients. These two foundations, the concep-

tual and the empirical, provide both researchers and clinicians

with normative benchmarks for different levels of cognitive

and emotional development and are considered to be essential

for enabling fruitful research and effective treatment.
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Theoretically, the target of assessing mental functioning

is composed of a variety of personality dimensions such as

ideation, reality testing, affect modulation, self-perception

and level of investment in appropriate and inappropriate

interpersonal relationships. A substantial assumption in

evaluating youngsters is that, during adolescence, normal

developmental demands induce regressive experience and

primitive defensive reactions. Accordingly, except for

severe psychopathological states, adolescents who show

impaired mental functioning on psychological tests might

be more reasonably viewed as demonstrating problems

evolving from a developmental crisis, sometimes exacer-

bated by character disturbances and/or trauma-induced

reactions, rather than by major mental disorders. These

developmental problems, which might include disruptions

in cognitive, affective, self-perception and/or interpersonal

functioning, can evolve into marked personality disorders in

adulthood. Nonetheless, when assessing youth, the clinician

should take into consideration that major mental disorders

are often present in atypical forms during adolescence.

Thus, for example, depression might be masked by eating

disorders or severe conduct disorders combined with

aggression and reaction to traumatic experience might be

demonstrated in psychotic-like manifestations (Exner and

Weiner 1995; Tibon and Rothschild 2009; Viglione 1990).

Empirically, psychological tests indicate healthy mental

functioning in adolescents when the test results fall within

a normative range established in non-patient samples.

Results for a test variable that deviate markedly from those

of reference samples are likely to indicate maladaptive

dysfunction in the aspect of personality functioning mea-

sured by this variable. However, this benchmark must be

applied while assuming that implications of personality

dispositions for psychological adjustment depend on the

adolescent’s cultural context, consisting of whatever

national, ethnic, religious, neighborhood, family, or other

group values. Another consideration to be kept in mind is

that psychological tests, particularly performance-based

methods, do not assess psychopathology directly. Instead,

they can be helpful for understanding psychodynamic

issues and establishing a differential diagnosis of condi-

tions that are conceptualized in terms of personality dis-

positions (e.g., impulsivity) that make youngsters prone to

develop disturbed interpersonal relationships and the

resulting disorders (e.g., Conduct Disorder or Anti-Social

Personality Disorder).

Evaluating Proneness to Develop Disturbed Mental

Functioning in Adulthood

An intriguing question is revealed as to developmental

continuities from adolescence to adulthood. To address this

issue, it is essential to use not only a categorical approach,

which offers symptom criteria for diagnoses fitting into the

Diagnostic and Statistical Manual of Mental Disorders

(DSM; American Psychiatric Association 2000), but also a

dimensional diagnostic perspective. The Psychodynamic

Diagnostic Manual (PDM Task Force 2006) applies such a

dimensional perspective, which is complementary to the

DSM, assessing the symptoms along a continuum of

severity. Recently developed statistical methods enable

both practitioners and researchers to distinguish between

discrete and continuous phenomena in etiology, assessment

and treatment of psychological disorders.

Obviously, the issue of continuities and change from

adolescence to adulthood has clinical implications for all

types of youth referrals (e.g., somatic symptoms; depres-

sive mood; social phobia). It is nonetheless particularly

important in the evaluation of adolescents diagnosed with

Conduct Disorder (CD) and those with Post Traumatic

Stress Disorder (PTSD), whose potential for developing

Anti-Social Personality Disorder (ASPD) and Borderline

Personality Disorder (BPD) respectively are in the focus of

many studies. Thus, for example, while research exploring

ASPD diagnosis generally confirms the assertion that the

best predictor of anti-social behavior in adulthood is CD in

adolescence (Piquero 2011), it also provides empirical

evidence that, although being similar from a phenomeno-

logical perspective, CD externalized behavioral manifes-

tations might reflect diverse psychodynamic processes,

character problems and psychopathological states. More-

over, although externalized and internalized behaviors are

conceptualized as distinct phenomena, many empirical

studies including a recent investigation published in this

journal (Lee and Stone in press) show that they are closely

related and their co-occurrence is mediated by negative

self-perception. It is, therefore, essential to assess thor-

oughly the personality structure of youngsters showing

maladaptive externalized behaviors for pursuing diagnostic

clarity, especially as to the presence of psychopathic dis-

positions including deficits in capacity of forming empathic

interpersonal relationships that is a core issue in ASPD

(e.g., Frick 2004; Gacono and Meloy 1994; McConville

and Cornell 2003). Indeed, patterns of social functioning

and interpersonal relationships in adolescence usually are

considered to have substantial implications when exploring

developmental continuities and change in adulthood.

Modern psychoanalytic thinking on patterns of inter-

personal relationships refer to these patterns in terms of

internalized object relations assuming that the quality of

one’s interpersonal relations and various types of psycho-

pathology are affected by the maturity of object represen-

tations. Assessing object relations should, however, take

into account that relational capacity develops progres-

sively and that, in this developmental process, fragmented
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representations gradually turn into complex, differentiated,

integrated, and consistent representations of self and

objects (Blatt et al. 1976; Leichtman 1996). This process

takes place within the context of developmental tasks that

reactivate the separation-individuation conflict, searching

for the balance between autonomy and relatedness, rene-

gotiating the threat of regressing to dependence and rein-

tegrating new cognitive, social, biological and familial

factors. Adolescents who fail to develop mature represen-

tations are likely to show any of several interpersonal

problems including CD, a mild form of obsessive isolation,

manifestations of paranoid style, or a schizotypal disorder

(Blatt et al. 1990; Bleiberg 2001).

That a comprehensive conceptualization of mental

health is essential for describing disorders and/or mal-

adaptive behaviors may seem self-evident, yet diagnostic

procedures in the field have not developed it accordingly.

With these challenges in mind, and the frequent discussion

of methodological issues shown in prospective studies

(Ferguson 2011), this commentary suggests adding psy-

chodynamic-oriented assessment tools, specifically the

Rorschach Inkblot Method, to research with adolescents.

Capacity for interpersonal relationships is used as an

illustration for a major realm of mental functioning that

should be assessed thoroughly for evaluating adolescents’

proneness to developing psychopathological or maladap-

tive behaviors in adulthood. It is argued that, similarly to

assessment practice in clinical, forensic, and educational

settings, applying a multi-method procedure in empirical

studies can enable researchers to distinguish between

psychopathological conditions including trauma-induced

states that might prevail in adulthood and age-based mal-

adaptive behaviors that usually disappear with maturation.

The Utility of the Rorschach Inkblot Method

for Psychodynamic Developmental Assessment

in Adolescents

The Rorschach Inkblot Method is considered to be the most

frequently used personality test in clinical assessment of

adolescents (Archer and Newsom 2000; Perfect et al.

2011). However, as in many fields, practitioners have

become increasingly concerned with its reliability and

validity. The Comprehensive System (CS; Exner 1974,

2003) provides clinicians with a well-validated and reliable

cross-cultural method for scoring and interpreting the

Rorschach. Different studies, some of them based on meta-

analysis, have confirmed the reliability and validity of

Rorschach findings (Society for Personality Assessment

2005), particularly those derived from composite indices

(Diener et al. 2011; Meyer 2000; Porcelli and Mihura 2010;

Viglione 1999; Viglione and Meyer 2008). Empirical

research and analyses of case studies that focus on

youngsters provide similar evidence for the utility of the

Rorschach in predicting psychopathological manifesta-

tions, psychiatric severity and treatment outcomes in chil-

dren and adolescents (Erdberg 2007; Exner and Weiner

1995; Smith et al. 2001; Tibon and Rothschild 2007;

Viglione 1990).

The advance in sophisticated statistical methods neces-

sary to establish the empirical basis for any evidence sup-

ported method has gradually diminished the appreciation of

conceptual foundations and content analysis of the Ror-

schach. Thus, the development of the CS with its predomi-

nantly statistical emphasis had constituted a real challenge:

How can the empirically-based, structurally-derived inter-

pretations be counterbalanced by theoretical concepts and

content analysis? Historically, towards the twenty first cen-

tury, Rorschach work has been changed from being split

between empirical and theoretical approaches to more inte-

grative approaches that encompass both empirical evidence

and psychodynamic conceptualizations. As to empirical

evidence, the Rorschach CS database was widened exten-

sively so as to provide international age-based norms (Meyer

et al. 2007). Comparisons between normative data derived

from the international project of Meyer et al. (2007) and

those collected by Exner (2001) from US adolescents about

three decades ago have shown substantial differences with

the recent samples looking apparently less adaptive. While

the first inclination is to assign psychopathological inter-

pretations, it is quite obvious that such differences might be

revealed as a consequence of cultural changes world-wide.

Speculation about the cause for the changes over the years

might be related to advances in modern technology,

including the internet, that must have had an impact on how

people interact with the environment. The possible patterns

in which that translates to the teen’s manner of reacting to the

Rorschach is an intriguing area for investigation. The ques-

tion of whether the differences are due to exposure to envi-

ronmental changes or to substantial changes in patterns of

mental functioning, particularly in adolescence, should be

explored further in empirical studies (Tibon Czopp et al.

in press).

Based on a psychodynamic developmental paradigm,

research pertaining to the various domains of mental

functioning, and Rorschach formulations of case studies,

this commentary focuses on interpersonal relationships as

an illustration for a crucial aspect of assessing adolescents.

Psychodynamic developmental conceptualization of inter-

personal relationships, as explored by the PDM, refers to

this realm of mental functioning in terms of object repre-

sentations. For normative youngsters, object representa-

tions become more articulated and more cohesive from

mid-adolescence on. The mature inner object world would

be revealed in the Rorschach protocol by predominance of
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whole and real human percepts, accurately perceived and

fully differentiated from each other, integrating both

positive and negative aspects, well articulated, actively

motivated, and involved in mutual activities. This type of

response points to the capacity of perceiving the object as

constant, multidimemsional, and differentiated but none-

theless related to the self (Blatt et al. 1976; Erdberg 2007;

Exner and Weiner 1995; Leichtman 1996; Tibon and

Rothschild 2007).

Adolescents who fail to develop a mature representational

world produce Rorschach protocols with impaired object

representations, which tend to deteriorate over time and with

stress. The shift from whole to part figures is consistent with

the conception that patients with personality disorders might

defensively manage the anxiety by splitting the object rep-

resentations into good and bad ones, failing to integrate

apparently contradicted characteristics in the same object

(Lerner 1998). The undeveloped inner objects would be

revealed in these protocols by an elevated number of

responses with vague Developmental Quality (DQv) and

predominance of part and/or human-like objects that are less

articulated, less accurately perceived and are more

deformed, distorted, and destructive. The interaction would

usually be malevolent, and lacking mutuality (Blatt et al.

1990; Viglione et al. 2003). Interpersonal relationships

would be described as being chaotic and most often saturated

by raw, uncontrolled aggressive contents (e.g., Two people

cutting each other and you can see the blood on their

hands….). The excessive degree of aggression might

sometimes reach the point of collapse of potential space

(Winnicott 1971) where the blot is experienced as a real

object: It’s a vicious bat, swooping down to fasten its fang on

someone’s throat (Smith 1990; Tibon and Rothschild 2007).

Interpersonal functioning is assessed by a variety of

Rorschach CS structural variables including the coping

deficit index (CDI), the hypervigilance index (HVI),

cooperative (COP) and aggressive (AG) responses, and

some other variables assumed to measure egocentricity,

capacity for empathy, affect modulation, patterns of

attachment and human object representations. Some of

these measures, such as the Egocentricity Index, were

found to distinguish between psychopathic and non-psy-

chopathic adults (Gacono and Meloy 1994). However,

adjustments must be made when interpreting these CS

measures in adolescents because exceeding the age-based

normative range does not necessarily indicate proneness to

develop psychopathic tendencies in adulthood (Exner and

Weiner 1995).

Apart from these CS variables, different scales and

indices that assess the quality of object representations with

the Rorschach, including the Concept of Object Relations

(COR; Blatt et al. 1976) and the Mutuality of Autonomy

Scale (MOA; Urist 1977) have been validated by extensive

research on adolescents (Exner and Weiner 1995; Weiner

2008). Applying these Rorschach variables in empirical

research with adolescents can broaden our understanding of

personality dispositions (e.g., capacity to form cooperative

interpersonal relationships) that underline behavioral

problems (e.g., aggressiveness), beyond what can be con-

cluded from using self-report measures only. This is cer-

tainly true for youngsters seen in clinical, forensic and

educational settings as demonstrated in analyses of case

studies (Exner and Erdberg 2005), where the question of

continuities and change is essential for evaluating treat-

ment outcomes and policy-making decisions.

Variations in Rorschach findings among adolescents

with problems in interpersonal functioning have implica-

tions for selecting the interventions that would fit into the

specific personality-context matrix in which these problems

occurred. However, youngsters involved in maladaptive

social behaviors are likely to produce different kinds of

Rorschach protocols. In some cases, the Rorschach protocol

might point out character problems (e.g., limited capacity

for impulse control). The extent to which these problems

would be translated into anti-social behaviors in adulthood

depends on contextual factors. Nonetheless, these behaviors

also might be rooted in psychotic or neuropsychological

disturbances, and the Rorschach can be extremely useful in

detecting the presence of these disturbances.

Conclusion

This commentary provides an opportunity to assess pro-

gress, problems, and prospects of personality assessment

research in adolescents. By transporting performance-

based tools from clinical practice to empirical inquiry, the

commentary is aimed to place psychodynamic-oriented

research in adolescents more centrally into the context of

developmental science. This is in line with Kandell’s

(1998) suggestion that experimental psychology in the field

of processing and memory provides evidence for psycho-

analytic conceptualizations of unconscious phenomena.

Accordingly, the essence of the current paradigm might be

defined as interpreting findings derived from assessment

tools within the context of applied science, relating to

psychodynamic processes, normative data, developmental

issues, and contextual factors. The purpose of the new

framework is to use the unique properties of psychological

tests, particularly those previously defined as projective

methods, between perception and projection to extend our

understanding of healthy versus psychopathological mental

functioning in adolescents. It is suggested applying this

integrative paradigm in any assessment procedure of ado-

lescents, regardless of the framework in which this proce-

dure is conducted (i.e., research or practice).
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The conceptual foundations and accumulative cross-

cultural normative data have made the Rorschach Inkblot

Method an effective assessment tool for both research and

practice in adolescents. Recent empirical findings derived

from cognitive and neuropsychological studies (e.g.,

Spence et al. 2009; Vecera et al. 2002) have enabled

researchers to relate the unique properties of the Rorschach

task to these findings, and enhance our understanding about

the brain-mind matrix. Thus, for example, Giromini et al.

(2010) have shown that the mirror neuron system (MNS)

can be activated by Rorschach cards, representing static,

ambiguous stimuli. This suggests that projective material,

such as internal representation of the ‘‘feeling of move-

ment,’’ may be sufficient to trigger MNS activity even

when minimal external cues are present.

Applying an integrative approach to Rorschach work

demonstrates the manner in which psychoanalytic theory

and empirical research can be used to conceptualize and

synthesize psychological assessment data (Bornstein 2010,

2011) and to use them for understanding psychopatholog-

ical or maladaptive behaviors as being rooted in personality

structure (Gabbard 2006). Such an approach fits into the

model of Rorschach Psychoanalytic Science (RPS; Tibon

Czopp 2011), which is particularly recommended to be

used for evaluating adolescents’ mental functioning.

The commentary illustrates the application of the RPS

model for assessing interpersonal relationships as a major

factor predicting behavioral problems in adulthood. When

the behavioral picture of an adolescent points out difficul-

ties in interpersonal relationships, distinguishing between

problems derived from emotional disturbance and those

reflecting social maladjustment and not psychopathological

phenomena might have significant implications for treat-

ment and policy-making decisions. Thus, for example, in

some US school districts, findings of emotional disturbance

as opposed to social maladjustment are most important for

decisions about the availability of special education ser-

vices (Exner and Erdberg 2005). However, in many coun-

tries there are formal guidelines that delineate specific

criteria for emotional disturbance and require that it would

be differentiated from social maladjusted behavior.

Although there has been significant controversy as to

whether psychopathology and maladaptive behavior are

two distinct categories, this requirement excludes children

from special education services if their difficulties solely

involve social maladjustment. Making this differentiation is

a challenging task for clinicians who are expected to pro-

vide psychodynamic personality assessment of adolescents.

Indeed, personality assessment as a field of study is in a

particularly tricky position with its threatened identity as a

science, sometimes accepted as such but often not. We

know that within a context where publication in high

impact-factor journals has such important consequences,

there is very strong pressure to demonstrate scientific cre-

dentials. Certainly, the notion of evidence-based person-

ality assessment should be firmly supported. However, it is

suspected that the way most researchers seek to do this

undermines the need and the ability to conduct systematic

conceptualized investigations of our specific object of

study—the human subject. Specifically, the danger is when

researchers focus on selecting methods that can easily be

defined as being scientifically supported rather than

searching for those providing conceptual implications, thus

enabling researchers to explore the relationship between

what is studied and how it is studied. This might be

revealed in some type of rigidity in research, which limits

rather than facilitates the progress of the field.

It should be stressed that applying performance-based

methods does not exclude self-report inventories as part of

the assessment tools. Thus, it is not argued that self-report

measures per se should be excluded from research in per-

sonality assessment (if it were, this would imply arguing

against many studies accepted for publication in this

journal). Instead, it is argued that while these measures are

most useful for assessing conscious personality character-

istics, exclusive reliance on them constrains the way that

we can conceptualize the human subject and, as a result,

limits the empirical investigation of more dynamic per-

spectives. The use of self-report measures as the overly

dominant tool runs the risk that rather than method being

the practice of theory, theory becomes a reflection of

method. In line with editorial suggestions as to future

submissions to this journal (Levesque 2007), this com-

mentary points to the potential benefits of using evidence-

based psychodynamic-oriented tools, specifically the Ror-

schach Inkblot Method, for a coherent, integrative research

in adolescents. The unique properties of the Rorschach are

particularly useful for extending our understanding of

adolescents’ mental functioning and providing an effective

tool for distinguishing between emotional disturbance and

maladjustment that might be revealed in similar behavioral

problems. The differentiation between psychopathology

and maladjustment as the source of behavioral difficulties

is considered to be crucial for the question of continuities

and change from adolescence to adulthood.

We might conclude with some thoughts of what can be

done within this field of research in order to conserve the

tradition of serving as a force for understanding adoles-

cents. There is a danger that we apply what we consider to

be the norms (i.e. using self-rating measures). Accordingly,

in published research we are tempted to simply keep pro-

viding a forum for a diversity of studies that use the

acceptable type of tools and are coherent as to the questions

they pose and the procedures they use for answering them.

However, it might be fruitful to take the risk of adding

empirical research with less popular and more time
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consuming tools that explore mental functioning in

adolescents by applying psychodynamic developmental

assessment, even though this perspective on mental func-

tioning essentially has been exiled from what is called

psychological academic thinking. Research topics on the

period of adolescence are migrating outside of academia

and the boundaries of our field of research are blurring. If

some of the published articles follow these trends, a start

would be made for bridging the gap between academia and

practice.

While recognizing that just as psychodynamic develop-

mental assessment seems to have an uncertain location

among both clinicians and researchers, currently there

seems to be much more openness and enthusiasm to what

empirically supported performance-based assessment tools

can contribute to the research in adolescents. It is hard to

foresee how these changes would play out, but they need to

be debated now, and the peer-review journals in the field

can provide an excellent location to start with. Should these

journals focus more tightly and narrowly and just include

work that might be familiar to and easily celebrated by

psychological science? Some would disagree, but I think

that applying a broader range of methods for assessing

mental functioning would make the published research

more applicable for practitioners engaged in understanding

adolescence as a distinctive developmental stage with all its

complexities. Could these journals become a site that aims

to grasp the new challenge of exploring and communicating

in genuinely interdisciplinary field? The answer depends on

future submissions as much as it does on the responses of

colleagues who would use this exploration.
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