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Abstract
Purpose  Childhood experiences of intimate partner violence (CEIPV) is common, but youth voices are underrepresented 
in such research, and little is known about what they find helpful in counselling. The purpose of this research was to engage 
youth with lived experience to address the following questions: (1) What do youth with CEIPV identify as key competen-
cies needed for CEIPV service providers? And (2) How can youth participatory action research (YPAR) (and participatory 
methods) be utilized to enhance research on CEIPV? This article is focused on the YPAR process and addressing the second 
research question.
Methods  Utilizing a YPAR approach, 12 Canadian youth were engaged as members of the research team to include their 
voices, perspectives, and experiences in addressing the research questions.
Results  Youth researchers highlighted strategies and principles to engage youth meaningfully in YPAR. These were: (1) rec-
ognizing and valuing lived experience as expertise; (2) recognizing the diversity in youths’ experiences, skills, and strengths; 
(3) creating a safe space with no judgement; and (4) having adult researchers committed to the process and not just the out-
comes of the research.
Conclusions  The YPAR process used in the current study is an example of how youth with lived expertise successfully 
engage in research. Reflecting on what worked in the current study, youth researchers provided recommendations to improve 
youth engagement. When safety and relationships are prioritized, and youth feel heard and respected, they note finding value 
in participatory research to counter the impact CEIPV has had on their lives.

Keywords  Youth Participatory Action Research · Intimate Partner Violence · Childhood Experiences of Intimate Partner 
Violence · Children and Youth · Research Methodologies
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Introduction

Childhood experiences of intimate partner violence 
(CEIPV) are a pervasive phenomenon. CEIPV can signifi-
cantly impact the developmental and psychosocial function-
ing of young people (YP; Jenney, 2018; McTavish et al., 
2016; Poleshuck et al., 2021). Thus, identifying how to best 
support and intervene is crucial. Yet, little is known about 
skills needed for CEIPV counsellors. While the inclusion 
of YPs perspectives in counselling research have increased 
in recent years (Callaghan et al., 2018; Cater, 2014; Käll-
ström & Thunberg, 2019), little is known about YPs direct 
experiences of therapeutic interventions, and what they find 
beneficial within the counselling process (Jessiman et al., 
2017; Karver et al., 2018; Montserrat et al., 2022). Includ-
ing their perspectives directly in research can improve the 
outcomes and experiences of those seeking support. The 
research study addressed the following questions:

1.	 What do youth with CEIPV identify as key competen-
cies needed for CEIPV service providers?

2.	 How can youth participatory action research (YPAR) 
(and participatory methods) be utilized to enhance 
research on CEIPV?

This article will describe a YPAR approach and process 
to engage YP in research about CEIPV and will focus on 
addressing the second research question.

Childhood Experiences of Intimate Partner Violence 
(CEIPV)

Intimate partner violence (IPV) can be understood as physi-
cal, sexual, emotional, or psychological abuse, which can 
also include controlling and coercive behaviors (such as 
restricting financial resources) and occurs between current 
or former intimate partners or spouses (Arai et al., 2021; 
McTavish et al., 2016). The General Social Survey of fam-
ily violence, a nationally representative Canadian survey, 
found that 10% of respondents indicated experiencing 
violence between adults in their households (Burczycka 
& Conroy, 2018). IPV exposure, along with neglect, is the 
most frequently reported form of child abuse (Fallon et al., 
2015) and it is estimated that close to one million children in 
Canada experience IPV (Trocmé et al., 2010). Though prev-
alence is difficult to measure, current estimates are likely 
under-representative of actual experiences (Izaguirre & 
Källström, 2021; McTavish et al., 2016). Of concern, even 
if children are not directly involved in, or observing abuse, 
they are directly affected by IPV (Callaghan et al., 2018; 
Morrison et al., 2020). It is essential to move beyond con-
ceptualizing YP as passive victims of, or ‘witnesses’ to IPV 

and to recognize that they are actively experiencing and sur-
viving abuse (Callaghan et al., 2018; McTavish et al., 2016; 
Morrison et al., 2020). CEIPV is now being recognized as 
having impacts similar to physical, sexual, and emotional 
abuse and neglect (Callaghan et al., 2018; McTavish et al., 
2016). Within CEIPV research, it is particularly relevant 
and important to consider children’s agency and ability to 
cope with, or make sense of, these experiences. CEIPV has 
been associated with short- and long-term difficulties in 
areas of development and psychosocial functioning (How-
arth et al., 2019; McTavish et al., 2016). CEIPV has been 
associated with an increase in trauma symptomology, dif-
ficulties in managing and expressing emotions, internalizing 
symptoms such as depression or anxiety, and externalizing 
behaviors such as violence or aggression (Bender et al., 
2022; Evans et al., 2008; Howarth et al., 2019; McTav-
ish et al., 2016; Wolfe et al., 2003). At the same time, YP 
show resilience despite these experiences, highlighting the 
importance of keeping in mind that those with CEIPV are 
not a heterogeneous group and many factors may influence 
or mediate the impact; some of these factors include age 
of onset and length of time experiencing violence, as well 
as availability and effectiveness of supports and interven-
tions (Carlson et al., 2019; Howarth et al., 2019; Øverlien & 
Holt 2018). Individual factors such as coping abilities, tem-
perament, and self-esteem have been identified as protec-
tive factors against negative outcomes of CEIPV (Carlson 
et al., 2019). Other factors, like peer supports and the rela-
tionship with the non-offending caregiver are shown to be 
influential in YPs resilience to CEIPV (Carlson et al., 2019). 
Having healthy adults to support a young person in express-
ing and responding to emotions, as well as helping them to 
make sense of and talk about experiences of IPV, have been 
shown to lead to more positive outcomes (Izaguirre & Cater, 
2018). Increased attention must be paid to the importance of 
prevention and early intervention for CEIPV, with YP being 
specifically addressed rather than subsumed under preven-
tion and intervention strategies for IPV in general (Carlson 
et al., 2019).

Understanding the range of strategies YP use to make 
sense of, or cope with, IPV and their emotional responses 
can help counsellors tailor services and supports to the 
specific needs of each young person. In responding to the 
violence, children and youth may take on more responsibil-
ity such as caregiving roles for the victimized parent and 
siblings or taking action to protect the targeted caregiver 
or siblings; this is seen in older children (Arai et al., 2021; 
Izaguirre & Källström, 2021). YP indicate that to protect 
themselves they might remove themselves or do something 
to drown out the violence like listen to music or play games 
(Arai et al., 2021; Izaguirre & Källström, 2021). Under-
standing how YP respond to, make sense of, and talk about 
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their experiences of violence, can help researchers and 
service providers better understand these experiences, the 
impacts of CEIPV, and how to best support YP to thrive.

Young People’s Experiences of Counselling and 
Seeking Support

YP frequently note challenges in disclosing CEIPV as they 
do not believe that anyone can do anything to help (How-
ell et al., 2015). Additionally, violence in families, is often 
surrounded by silence and shame, potentially leading YP 
to feel they are betraying their family (Georgsson et al., 
2011; Källström & Thunberg, 2019; Mullender & Hague, 
2003). Because YP have often been seen as ‘witnesses’ or 
‘secondary victims’ to violence, there has been less focus 
on supports specific to YP (Morris et al., 2020). Indeed, 
few have access to appropriate mental health supports and 
interventions (CAADA, 2014). Accessing appropriate sup-
ports may be particularly difficult for YP who still live with 
IPV, aren’t ready to share their experiences, feel like they 
are “breaking the silence,” or whose survivor parent may 
not be ready to engage with interventions/supports specifi-
cally for the child (Howarth et al., 2019). As noted, when 
YP talk about and make sense of their experiences, they are 
more likely to develop resiliency and thus have more posi-
tive outcomes (Dumont & Lessard, 2020; Izaguirre & Cater, 
2018). Though parental readiness to engage in interventions 
can be a key factor in children’s successful engagement, YP 
also require access supports independent of their parents—
though this may be easier for teens or those with outside 
supports (Howarth et al., 2019). In the limited research on 
children’s disclosures, it appears that when YP talk about 
their experiences in a supportive setting, they experience 
fewer behavioral problems, traumatic symptoms, have less 
perceived responsibility for violence, and may have more 
ability to cope with such experiences (Izaguirre & Cater, 
2018).

While YP have their reasons for disclosing or not, 
research indicates that once a child or family presents with 
symptoms/characteristics of CEIPV, professionals often 
miss signs, report limited knowledge, or experience a lack 
of options in what to do next (Poleshuck et al., 2021). Simi-
larly, service providers have noted that adequately including 
and listening to YP can take them out of their comfort zones 
and requires different approaches than working with adults 
(Flam & Handegard, 2015). This is true even for therapy 
and intervention programs with specific priorities to include 
and support children experiencing violence (McTavish et 
al., 2016; Miranda et al., 2022). This can not only limit the 
services provided, but can also limit the insight to be gained 
from understanding the impact of violence on the child 
or youth (Flam & Handegard, 2015; Miranda et al., 2022; 

Houghton, 2015) notes that the shift in recognizing that YP 
are active participants in surviving abuse happened through 
listening to YP directly. Thus, recognizing the rights of 
children to be heard in all matters affecting them—as out-
lined in Article 12 of the United Nations Convention on the 
Rights of the Child (UNCRC;1989)—can serve to improve 
research and to adequately respect the rights of YP. Impor-
tantly, children themselves highlight that they want to be 
involved in in talking about and understanding the violence 
(Flam & Handegard, 2015). In their research, Källström and 
Thunberg (2019) found that overall, YP want to be treated 
as equals in the counselling process and this may be par-
ticularly pertinent with CEIPV, as YP may feel silenced or 
as lacking control over their lives (Georgsson et al., 2011; 
Källström & Thunberg, 2019).

Young People’s Involvement in Research

Historically, childhood has been considered a natural and 
universal experience, where children are generally seen as 
vulnerable and in need of protection. These understand-
ings further impact research practices, especially in terms 
of who’s voices are included and who is believed to have 
knowledge or ability to do research. As a result, important 
voices, including those who hold critical forms of lived 
expertise, are often left out; this is particularly true for chil-
dren and youth. Bozlak and Kelley (2015) point out that 
traditional research approaches with YP have often ignored 
youths’ “subjective experiences and perceptions” (p. 71) so 
that even when their perspectives are desired, their opin-
ions are collected through surrogates like parent/caregivers 
or teachers. This is further exacerbated in research deemed 
sensitive, and the protectionist standpoint often taken by 
research ethics boards and researchers can outweigh the 
potential benefit of directly involving and amplifying YPs 
expertise. Thus, it is important to question the extent to 
which children’s rights are being considered and respected 
if their direct perspectives are not at the center of discus-
sions in matters directly impacting them.

A children’s rights framework positions YP as having 
agency, autonomy, and the capability to “engage with the 
political, social, and economic spheres in which they live” 
(Bradbury-Jones et al., 2018, p. 81). The UNCRC (1989) 
has furthered the children’s rights agenda while providing 
an international set of rights and standards to which all rati-
fying countries must abide (Lundy et al., 2011). Important 
to the discussion of YPs inclusion in research are Articles 
12 and 13 within the Convention. Article 12 outlines chil-
dren’s rights to form and express their own views on matters 
affecting them and that these views will be given adequate 
weight (UNCRC, 1989). Article 13 further outlines the right 
to freedom of expression, which includes the right to seek 
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a sense of belonging, identifying and sharing thoughts, 
feelings, and emotions, and developing problem-solving 
and decision-making skills were also identified as benefits 
(Anyon et al., 2018; Ozer, 2017; Shamrova & Cummings, 
2017). Additionally, academic and career benefits like skills 
in writing, planning, implementing research methods, and 
presenting and public speaking (Anyon et al., 2018). Impor-
tantly, enhanced relationships with adult research partners 
were highlighted as a notable outcome across YPAR studies 
(Anyon et al., 2018; Ozer, 2017; Shamrova & Cummings, 
2017). When adult researchers were genuinely willing to 
give up power and share decision-making, YP felt a better 
sense of connection, ability to work on multigenerational 
teams, and successfully navigate what is considered a tra-
ditionally ‘adult’ space (Shamrova & Cummings, 2017). 
Finally, when youth are involved and findings are dissemi-
nated beyond traditional academic audiences, results have 
the potential to influence a larger audience, becoming more 
meaningful and impactful (Mirra et al., 2016).

Challenges and Ethical Considerations in YPAR

While benefits abound, there are considerations to attend to 
throughout the process. Firstly is the issue of participation 
itself, with ‘meaningful participation’ an unclearly defined, 
leading to potential oversimplification of children or youths’ 
involvement, or misrepresentation of their voices (Shamrova 
& Cummings, 2017). Additionally, Gallacher and Gallagher 
(2008) note “the uncritical way in which they [participatory 
approaches] are often deployed in research” (p. 499), with 
an assumption that participation equates to good research 
and the more participation the better. Integrated without 
a genuine desire to center youth voices and experiences, 
participatory approaches may tokenize youth involvement 
and reinforce social inequalities (Torre et al., 2015), though 
Lundy (2018) also notes that tokenistic involvement may 
indeed be a starting point to engage in a respectful process 
of dialogue, and not including youth—tokenistic or not—
may violate rights. Approaching participation as a right, not 
just a helpful or ‘alternative’ approach, we can challenge the 
fear of tokenism that can cause researchers to ignore YPs 
perspectives all together. As adult researchers, it is essential 
to be transparent with YP about what is feasible and take into 
consideration project timelines, funding, as well as youths’ 
own needs, wants and interests (Allemang et al., 2021; Cul-
len, O., & Walsh, 2019). Importantly, Lundy (2018) argues 
for creating an environment for adults to engage seriously 
and sufficiently with YPs views, while dismissing participa-
tory approaches for fear of tokenism.

Also important are issues of consent, confidentiality, 
and anonymity. Consent must be informed and ongoing. 
Further, Fargas-Malet et al. (2010) note that the quality of 

out, receive, and impart information and ideas (UNCRC, 
1989). In recent years, largely because of the increased focus 
on children’s rights, there has been an increased demand to 
include those with lived experience directly in research, 
increasing the popularity of participatory research (Brad-
bury-Jones et al., 2018; Shamrova & Cummings, 2017). 
However, in CEIPV research, YP remain underrepresented, 
impacting the effectiveness of interventions, relevance of 
research, utility of resources, and optimal outcomes forren, 
youth and their families (Houghton, 2015). Participatory 
research approaches are one such way that youths’ experi-
ences and expertise can remain at the forefront in order to 
better understand their experiences.

Youth Participatory Action Research (YPAR)

Youth participatory action research (YPAR) engages directly 
with youth as co-researchers to investigate issues that impact 
them (Mirra et al., 2016). Underpinning a YPAR approach 
are beliefs that YP have a right to participate and be heard 
in matters impacting them, that youth hold expertise, capa-
bility to engage in research, and understand how to investi-
gate and act on issues in their lives (Caraballo et al., 2017). 
When involved in research only as a data source, YPs views, 
analyzed solely through an adult lens or perspective, may be 
misinterpreted, underrepresented, or disregarded altogether 
(Shamrova & Cummings, 2017). Involving YP directly can 
aid in challenging social hierarchies and exclusion, support 
democratizing research processes, and help build the capac-
ity and critical thinking skills of YP (Cahill et al., 2010). In 
the context of CEIPV, where power and control are often 
key characteristics of relationships, and silence and shame 
surround families, a participatory approach can provide a 
promising avenue for YP to reaffirm their power (Rodriguez 
et al., 2018). For YP who may have difficult relationships 
with adults, participatory methods can be especially mean-
ingful and impactful (Bradbury-Jones et al., 2018). The cur-
rent project is informed by core underpinnings of YPAR as 
outlined by Ozer et al. (2010) which include: integration of 
research and action; training youth in research skills; engag-
ing youth in critical thinking and strategies to influence 
change; and a sharing of power between youth and adults.

Benefits of YPAR

Recent literature reviews (Anyon et al., 2018; Ozer, 2017; 
Shamrova & Cummings, 2017) have synthesized YPAR 
outcomes and benefits. Most commonly, participants shared 
benefits of increased sense of agency, empowerment, lead-
ership skills, social responsibility, and critical conscious-
ness. Social-emotional and cognitive development like 
feeling connected to peers and to one’s community, having 
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Research Methods and Processes

This article describes one part of a larger study seeking to 
identify clinical competencies for CEIPV service providers. 
YPAR was utilized to engage youth as researchers in the 
development of a competency framework for CEIPV. This 
section will briefly describe an overview of the research 
methods and processes of developing a competency frame-
work, with the primary focus on the participatory methods 
and utility of such for engaging in CEIPV research. This 
research was approved by the [removed for blind review 
purposes] Research Ethics Board.

Overview of Larger Study

In order to identify competency skills necessary for CEIPV 
clinicians, professionals from across Canada with 5 + years 
of specialized CEIPV experience participated in simulated 
counselling sessions via standardized client simulations 
(SCS). SCS is an immersive technique in which real-life 
conditions are created for the purpose of training/assess-
ment of identified skills, wherein clinicians engage in a 
real-time demonstration (Lateef, 2010). In this instance, 18 
professionals participated in a 20-minute SCS with an actor 
playing a youth client experiencing CEIPV. All sessions 
were video- and audio-recorded. Using an SCS is prefer-
able to asking about previous clinical experiences as it does 
not rely on practitioner reporting bias, removes potential 
for breaches in client confidentiality, provides a standard-
ized experience from which to develop practice theory, and 
enables clinicians to practice interventions without risk to 
vulnerable clients. This knowledge is necessary to develop 
a specific holistic competency model to inform educational 
curriculum for professionals addressing CEIPV to improve 
outcomes for children and create resources for clinical 
training.

Overview of YPAR Phase

Youth researchers were engaged in a joint process of consul-
tation, data analysis, knowledge production, and knowledge 
mobilization throughout the research study. Collaboratively, 
the research team: (1) engaged in meaningful discussions 
and sharing of experiences of CEIPV and of accessing 
counselling and supports, (2) reviewed SCS video data to 
identify clinical competencies, (3) developed resources, 
presentations, and digital stories, and (4) engaged in mul-
tiple knowledge mobilization strategies, including creat-
ing a written report, engaging in a podcast interview, and 
giving multiple presentations to various stakeholders. 
Meetings were audio-recorded and transcribed, with many 
group discussions being utilized as qualitative data. Prior 

the explanation directly impacts a youths’ ability to pro-
vide informed consent, making it essential that researchers 
adequately describe the process while addressing questions 
and concerns. For YP who may have experienced a lack of 
voice, choice, or control due to CEIPV, having control and 
choice in the consent process can be key. Further, because 
family violence impacts all family members, YP may also 
have to negotiate these processes with others. In their YPAR 
study of domestic violence policy, Houghton (2015) noted 
that while youth found it important to have control in the 
consent process, they recognized the necessity of nego-
tiating consent with their mother’s, as involvement in the 
project would inevitably ‘out’ their families. Research eth-
ics boards often require that participants, particularly when 
they are young, or considered vulnerable, remain anony-
mous and their participation remain confidential. This can 
also impede youths’ rights and ability to take credit for their 
work (Cullen, O., & Walsh., 2019; Yanar et al., 2016). Youth 
in Yanar et al.’s (2016) YPAR project questioned how they 
could claim their work and use it to affect change if they 
were not acknowledged by name and did not have owner-
ship in the process. Alternately, Lamb et al. (2020) discusses 
the ethical considerations and the necessity of anonymity in 
their study as children created digital stories to be shown in 
an intervention program for fathers who use violence. These 
examples highlight the importance of ongoing ethical con-
siderations tailoring such considerations to specific youth, 
projects, and methods. Overall, youth value being consulted 
and having the power and choice to be able to make deci-
sions about their participation (Cullen, O., & Walsh, 2019; 
Houghton 2015; Tucker, 2013).

Another important consideration when utilizing a YPAR 
approach is that of remuneration. While remuneration does 
not necessarily mean monetary payment, Bradbury-Jones 
and Taylor (2015) assert that YP must be given some form 
of compensation for their work and contributions and “to 
do otherwise would exacerbate power inequalities between 
adult and child researchers’ (p. 168). While monetary pay-
ment may not always be possible, opportunities like pub-
lic speaking or presenting, publications and authorship, 
and other opportunities that should be negotiated directly 
with youth (Gombert et al., 2016). However, opportunities 
beyond financial payment can be challenging when ethics 
boards require anonymity (Cullen, O., & Walsh, 2019). In 
research with marginalized YP, the issue of remuneration 
can be increasingly challenging and at times can itself feel 
exploitative (Campbell & Trotter, 2007). Thus, it is criti-
cal to think through remuneration processes in open and 
transparent ways with youth researchers to identify various 
forms of remuneration as well as potential increased risk 
or coercion in the research process (Campbell & Trotter, 
2007).
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(n = 3), 24 (n = 1), and 26 (n = 1) with ten women, one gender 
nonconforming/non-binary, and one man. In addition, the 
ethnicity of youth researchers included: Metis (n = 1), Indig-
enous (n = 2), White (n = 7), and Pakistani (n = 2). Youth 
researchers were paid $25.00 an hour.

Building Relationships and Group Safety

Once recruitment was completed, the research team began to 
meet online twice weekly over a four-month period. Build-
ing relationships and creating an environment where every-
one felt safe and comfortable to participate were of central 
importance. In each team meeting, there were at least two 
adult facilitators present, and a break-out room available for 
private check-ins if needed or desired. The research team 
spent time considering the possible difficulties that could 
arise throughout this research (such as being triggered by 
data or discussions) and identified ways of coping or manag-
ing difficult emotions. Building a list of coping strategies as 
a team allowed for the sharing of knowledge and expertise, 
while also providing practical supports. This early brain-
storming provided the research team with ideas for various 
activities to incorporate into the meetings themselves. For 
example, icebreaker activities were utilized at the begin-
ning of each meeting to check-in and build relationships as 
a group. Icebreaker questions were intentionally chosen by 
two of the adult researchers to ensure the questions were 
trauma-informed, fun, inclusive, and appropriate for youth. 
For instance, given that many of the youth researchers 
had difficult childhood experiences and memories of their 
parents, questions about family or childhood memories 
were excluded. Humour and play were tools intentionally 
deployed during the project to assist researchers in titrating 
content related to CEIPV. Further, the research team utilized 
various mindfulness or grounding activities to end each 
meeting. These activities allowed people to step away from, 
or decrease the intensity of, any negative thoughts, feelings, 
or memories they may have experienced in the session. In 
addition to focusing on coping and grounding activities, the 
research team began discussing endings early on. Part of 
this included talking about goals and intentions for partici-
pation as well as continuous discussions of how/if people 
wanted to remain in-touch after the project ended.

An essential activity for the group was creating ‘Group 
Rights’ and these were frequently referred back to. This was 
a collaborative activity wherein the group developed key 
points to support safety and community. In this document, 
youth researchers highlighted the importance of making sure 
that everyone felt safe and welcome in the group by noting 
that everyone was participating for a common goal. The 
group also highlighted that everyone’s feelings and experi-
ences were valid, and that people only needed share what 

to beginning recruitment, the adult researchers met with a 
youth engagement consultant to review recruitment strate-
gies and gain insight into best practices and ways to support 
youth throughout the project. This process allowed the adult 
researchers to begin to reflect on critical aspects of power-
sharing and safety prior to recruiting youth researchers.

Recruitment

Canadian youth, aged 18–26, who had childhood expe-
riences of intimate partner violence (CEIPV) and had 
received counselling or other mental health supports, were 
invited to participate in this project. This research was con-
ducted completely online. The maximum number of youths 
recruited for this project was 12. In collaboration with the 
youth engagement consultant, the research team decided on 
12 as this would potentially allow for representation from 
each province/territory in the country. Further, setting this 
number allowed for diversity in perspective and geographic 
location, without having a group so large that engagement 
and individual and/or group safety would be at risk. Recruit-
ment was done through professional networks and social 
media platforms such as Twitter, Instagram, and Facebook 
and ran from October 2021 until January 2022. Recruitment 
included information on the ‘required’ research activities – 
reviewing SCS and clinical competencies – while highlight-
ing that all other project decisions would be a collaborative 
process to ensure interested youth were fully informed of 
the extent to which this project would be fully participatory. 
As part of the recruitment process, a ‘pre-research informa-
tion survey’ was utilized. This brief online survey allowed 
interested youth to share demographic information, con-
firm inclusion criteria, and identify how the adult research-
ers could best support them throughout the project. After 
the initial survey was submitted, an adult researcher met 
individually with each youth to review the research proj-
ect, answer any questions or concerns, and to go through 
the informed consent process. Having individual meetings 
with each interested youth allowed the adult researchers to 
ensure that the informed consent process was robust (Far-
gas-Malet et al., 2010). This also assisted adult research-
ers to consider group dynamics early on and any additional 
supports that may be beneficial or necessary for more 
inclusive participation. In total, the research team received 
17 interested responses; four did not meet inclusion crite-
ria; and one young person was unable to participate due 
to external circumstances. All YP (whether they joined 
as a youth researcher or not) were provided with mental 
health resources and were asked if they would like to be 
informed of potential future opportunities. Youth research-
ers were from: Ontario (n = 7), Manitoba (n = 1), and Alberta 
(n = 4). Ages ranged from 19 (n = 2), 20 (n = 2), 21 (n = 1), 22 
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discussions centered on what in this project felt different 
than other experiences or felt important for their ongoing 
participation. Youth who had been part of previous research 
projects shared frameworks for engagement, discussed 
previous experiences of being a youth researcher, and the 
research team had ongoing discussions about the societal 
implications for engaging youth in research. This further 
included reflecting on what was working well, what could 
be done differently, and developing resources and strategies 
that could be shared with others interested in YPAR. Thus, 
while some meetings specifically focused on competencies 
required for CEIPV clinicians, others were more focused 
on engaging in discussions of research and how youth with 
lived expertise want to be engaged.

Reviewing Simulated Client Scenarios and 
Identifying Competencies for Clinical Practice

While the findings of SCS reviews and feedback on 
CEIPV clinical competencies are out of the scope of this 
paper (see Author et al., forthcoming), the process will be 
described here. After identifying skills for professionals (as 
noted above), the research team compared these to a list of 
CEIPV competency skills that had been previously identi-
fied through literature reviews of competency frameworks, 
as well as prior research and expert working groups (see 
Author et al., this edition). Importantly, without having seen 
the draft of CEIPV competencies, many of the competen-
cies outlined by youth researchers were in alignment with 
this drafted list. Youth researchers provided further feed-
back on identified skills, their understanding of such skills, 
perceived importance, and identified any missing skills. 
After this, an overview and description of the fictional sce-
nario used in the SCS was shared with youth researchers. 
This scenario was first discussed as a group so that youth 
were comfortable and aware of what may come up in the 
SCS prior to them viewing any sessions. Next, a five-minute 
clip of a SCS was shown so that youth researchers could 
see what the videos would look like before watching a full 
20-minute scenario. Prior to beginning this study, all coun-
sellors who participated in an SCS were informed of this 
YPAR study, the processes of youth researcher reviews, and 
asked to re-consent to have their videos used; 14 of a total 
18 counsellor participants provided re-consent and in total, 
youth researchers reviewed 10 SCS. It was not possible to 
review all scenarios due to timelines of the research study 
as well as only utilizing videos to which counsellor partici-
pants had re-consented.

they wanted to. Further, youth researchers also identified the 
importance of community care to check in and support one 
another and to recognize that no one had to be in distress 
alone. This community-care mechanism involved the youth 
sharing contact information and connecting either via the 
online chat and messaging mechanisms available in both 
the synchronous (e.g. Zoom) and asynchronous (Basecamp) 
digital platforms used. An additional mechanism used was 
survey responses (which could be submitted anonymously 
or not) that youth researchers could fill out at the end of each 
meeting or at any time in between meetings if they wished. 
This tool was decided on specifically by youth researchers, 
who wanted multiple ways to provide feedback, rather than 
just through open discussions in group meetings. Further, 
youth researchers noted wanting to be able to use this same 
tool as a form of memo-ing throughout the research process. 
This was a valuable tool, particularly for youth to share their 
reflections after group meetings as well as have a method of 
providing feedback. For example, one youth researcher pro-
vided anonymous feedback asking for more detailed meet-
ing agendas to be provided in advance, while also indicating 
which meetings were SCS review sessions and which would 
be working meetings or research training sessions. With this 
feedback, adult researchers began posting detailed agendas 
at least three days in advance of meetings and indicating the 
focus of meetings in the shared calendar.

Group Discussions: Making Meaning of Individual 
and Shared Experiences

The research team engaged in group discussion of youth 
researchers’ experiences of CEIPV, particularly experiences 
of seeking and receiving support. These discussions focused 
on identifying what youth researchers found meaningful 
and helpful from counsellors, as well as challenges they had 
in seeking support and unhelpful skills or strategies utilized 
by service providers. These discussions became iterative 
rounds of data collection and analysis and provided rich, 
contextualized data. This can be understood as a layered 
collaborative qualitative approach (Cahill, 2005; Fallis & 
Opotow, 2003) where data collection and analysis are not 
always discrete activities, but instead happen simultane-
ously. Here, the focus on the process is critically important, 
and a distinction between the various research activities is 
not always obvious. Further, important data and results may 
arise within the dialogue and collaborative group work with 
the research team (Rix et al., 2020). Through these discus-
sions, youth researchers identified key counselling skills as a 
group and began to thematically analyze and organize these 
skills. Other group discussions focused on the participatory 
research process. Youth researchers identified feeling like 
they had a lot of power and say in the current project and 
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valuing lived expertise and ensuring researchers can use 
funding to compensate youth. Youth researchers highlighted 
the importance of adult researchers valuing their contribu-
tions and recognizing it financially whenever possible. They 
further noted that compensation worked to support minimiz-
ing power differences between adult and youth researchers 
as every member of the research team is being compensated 
for their labor. Some youth noted that this is especially 
important in research such as this, given the multitude of 
life difficulties that can come with CEIPV and remain into 
adulthood, such as trouble finding consistent, stable work, 
particularly for those experiencing mental health difficul-
ties. One youth researcher noted that being appropriately 
compensated can support lifting YP out of poverty, further 
addressing the systemic inequalities that may be impacting 
YP. Thus, youth highlighted that being financially compen-
sated, rather than given gift cards for coffee for example (as 
is common for research participants) gave them the feeling 
of having their expertise valued.

Recognizing the diversity in youths’ experiences, skills, 
and strengths  While recognizing the importance of lived 
experience was key, the research team also highlighted the 
need to recognize that not all YP are the same and each 
youth researcher (and adult research) comes with different 
strengths and skills. Taking time to understand how each 
youth researcher wanted to be involved was important. 
This further supports the diversity of youths’ expertise and 
experiences and gives youth platforms to showcase skills as 
well as develop new ones. For instance, one adult researcher 
shared wanting to increase her knowledge in creative ways 
to share data, like art and social media. A few youth research-
ers shared wanting to better understand academic pro-
cesses of conducting and writing up research. Other youth 
researchers shared wanting to become more social and work 
on public speaking or presenting skills. This collaborative 
activity highlighted the research teams diverse interests 
and skills and set the groundwork to better understand how 
adult researchers could support individual youth research-
er’s goals, as well as how youth researchers may support in 
mentoring one another. In developing a presentation, one 
youth researcher wanted to work on their public speaking 
but was nervous to do this alone. Another youth researcher 
with public speaking experience worked with this youth and 
they presented together. Creating space for mentorship and 
growth was important for youth researchers, one of whom 
successfully used the previous example in a job interview. 
As one youth researcher reflected, “I think this project has 
really helped me with my interpersonal and public speaking 
skills! And definitely improved my creative skills (with the 
poster and presentations!)” Another youth noted, “skills I 
have developed will stay with me for a lifetime. Having the 

Selected Findings: Strategies for Meaningful 
Engagement in YPAR

In addition to reviewing SCS and providing feedback on 
CEIPV clinical competencies youth researchers identified 
and presented on important considerations for researchers 
engaging in participatory research with YP. This section 
will focus specifically on what youth researchers identi-
fied as key strategies for engaging in meaningful participa-
tory research. Through group discussions and collaborative 
meaning-making, including developing group consensus on 
engagement strategies, youth researchers identified four key 
findings: (1) recognizing and valuing lived experience as 
expertise; (2) recognizing the diversity in youths’ experi-
ences, skills, and strengths; (3) creating a safe space with no 
judgement; and (4) having adult researchers committed to 
the process and not just the outcomes of the research project.

Recognizing and valuing lived experience as expertise  The 
recognition that people’s lived experience gives them exper-
tise on the topic was highlighted as an essential part of doing 
participatory research. The insider knowledge that youth 
with CEIPV hold undoubtedly provides important informa-
tion for researchers, service providers, other youth, families, 
and communities at large. Particularly, youth researchers 
noted being hopeful that this type of participatory research 
will help researchers and professionals shift to recognizing 
lived experience as expertise and acknowledging those who 
hold this knowledge as equals in research. Rather than see-
ing a lack of formalized research training as a hinderance, 
youth researchers advocated for training and mentorship to 
be understood as essential, just as it would be in many other 
professional or academic settings. As one youth researcher 
said:

My intention for this project was to further my skills 
in research and use my lived experience voice to make 
an impact in the way people think about CEIPV. I 
want people to hear directly from the youth’s perspec-
tive, and not make assumptions about what we think. 
Involve us so we can co-create ideas that will work in 
practice.

Youth researchers who had previous experience in research 
or in talking about their childhood experiences were able to 
mentor other youth and encourage one another to use their 
voices and advocate for the importance of their knowledge 
and expertise. Through valuing lived experience as exper-
tise, the research team noted being hopeful that this would 
further lead to more respect for experiential learning. Impor-
tantly, the grant funding for this study required that youth 
researchers be paid a fair and livable wage, recognizing and 
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and take comfort in knowing that there are other 
people out there who want and are advocating for the 
same things.

The reflections above highlight the importance of creat-
ing safety for youth researchers. In this instance, harm 
was understood as causing or triggering emotional pain 
through sharing or hearing stories of CEIPV; if the poten-
tial for harm arises, having a safe space remains critical to 
help ensure youth researchers feel supported and are willing 
to reach out to adult researchers or other team members. 
Importantly, youth researchers noted feeling supported in 
the research process and feeling comfortable in raising any 
concerns or ideas. At the end of the research project, some 
youth researchers requested putting all the closing activities 
(e.g., mindfulness and grounding activities) into a list that 
everyone had access to. In reflecting on the overall research 
study, one youth, highlighting the importance of safety and 
a judgement-free space, said:

That I could come as I am and not have to filter myself 
or be a certain way, no idea is a bad idea - usually I’m 
one to overthink things before I say them or just be 
too scared to share, so I was surprised by how much 
feedback I’ve given throughout, how many times I’ve 
unmuted or just responded in the chat - and just how 
freeing it is to know that you aren’t going to be met 
with invalidation; especially in having the experiences 
we’ve had, in often feeling invalidated - it is freeing 
to know that you belong and that your voice is valued.

Having adult researchers committed to the process and 
not just the outcomes  Youth researchers highlighted that 
beyond simply including lived experience perspectives in 
research as something to ‘check a box,’ they valued adult 
researchers’ commitment to the process and not just to the 
outcomes of the research. Putting time in to build relation-
ships and being flexible were two things youth researchers 
noted as important to this. Just as youth researchers shared 
their intentions for the project, so did adult researchers, 
and as one co-author noted, “my intentions for the project 
were to…talk less, be curious, and listen more”. Further, 
adult researchers reflected on the importance of trusting 
youth researchers to take the lead, being available to pro-
vide support, and reflecting on how power and control are 
used (intentionally or unintentionally). To the surprise of 
adult researchers, youth described the icebreaker activities 
as one of the most important parts of supporting the process. 
Youth researchers noted that this was because the questions 
allowed the group to be silly and have fun together, integrat-
ing humour and play to titrate or build-up to difficult sub-
jects. Further, at times group conversations could get a bit 

opportunity to be involved at this level in a research project 
has opened so many doors that felt like they were shut and 
locked for me due to my past experiences.” Still another 
youth researcher said:

I learned about research methods such as what data 
can look like and the different ways it can be analyzed. 
I also learned how to better relay information in an 
accessible manner through infographics and digital 
storytelling. Being part of this also gave me more 
insight into how research and academia operates in 
the “real world” as opposed to reading about it in text-
books (i.e., conferences, information sharing/collabo-
ration, networking, etc.).

In this research study, the research team sought out differ-
ent ways to share information beyond traditional academic 
methods. Youth researchers were interviewed for a podcast, 
and also created digital stories – creative short videos – to 
share their experiences. This allowed for people to engage 
in activities that felt more aligned with their interests, to try 
new things with the support of a team, or to simply choose 
activities that fit within their busy schedules better. Flex-
ibility and choice were important considerations throughout 
the study.

Creating a safe space with no judgement  Safety is always 
necessary within research and was particularly important 
when addressing potentially the potentially difficult sub-
ject of CEIPV. It was essential to work towards creating 
a space where youth researchers could share their experi-
ences, hear about others’ experiences, reflect on and come 
to new understandings of such experiences, ask questions, 
and develop strategies to share research with the world. An 
important result of creating such a safe space was identi-
fied as the research team shared intentions and hopes for 
the research project. One youth researcher said, “my inten-
tions were to be proud of myself, to know that others have 
the same story [and] I can relate to others with the experi-
ence of CEIPV,” while another said, “my intentions were to 
know that I wasn’t alone in my experiences [and] validat-
ing my experiences of CEIPV,” highlighting the importance 
of being able to break the silence and engage in collective 
sharing of experiences. Another youth researcher and co-
author reflected:

I walked into this project expecting to feel uncom-
fortable and drained talking about these experiences. 
Like many, I suspect, I expected this would cause [me] 
harm, but I got to feel empowered and heard for the 
first time about these experiences. I am more at peace 
and capable of speaking up about those experiences 
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not just the outcomes of the research project. The following 
section will provide a discussion of these findings as well as 
implications for practice and research.

Ethical Considerations in Using a YPAR Approach in 
CEIPV Research

Discussions surrounding anonymity and how people wanted 
to be identified and credited for their work were of key 
importance in this project. As CEIPV has been a source 
of silence and shame for many, it was important to the 
adult researchers that youth researchers were able to make 
choices about their participation that felt right for each indi-
vidual. During this time, the research team had discussions 
around how, if, and to what extent a youth researcher’s par-
ticipation could also impact or potentially ‘out’ other family 
members. Youth were able to reflect on this, ask questions, 
and have discussions with family members (when safe to 
do so). For each presentation, report, or project output, 
each youth researcher chose how they wanted to be identi-
fied. For instance, some chose to use their full names, oth-
ers chose to use initials, while some remained anonymous. 
While this is a citational challenge, it accounted for the dif-
ferent needs, wants, and comfort levels of individual youth 
and gave them agency in how they preferred to be safely 
identified. In addition, prior to the first presentation done by 
the research team, youth researchers advocated for introduc-
ing the research team as a whole, rather than introducing 
adult researchers and youth co-researchers. This signified 
an important ethical consideration for many reasons. Firstly, 
identifying youth as co-researchers when adults are consid-
ered researchers was perpetuating the divide between youth 
and adult researchers. Secondly, youth researchers felt that 
by introducing everyone as a team, rather than differentiat-
ing adult and youth members gave them equal credit for the 
work they were doing. Finally, youth researchers noted that 
by being part of one large research team and introducing 
everyone as a ‘researcher’ rather than qualifying this with 
‘youth co-’ they were not always automatically ‘outing’ 
themselves as having CEIPV in every forum. This further 
allowed for voice and choice and a sense of agency in deter-
mining how to identify oneself in different environments.

The Value of a YPAR Approach in CEIPV Research

This study adds to the important and growing literature about 
the value and process of involving those with lived expe-
rience and expertise directly in research. CEIPV impacts 
many individuals across Canada, yet their perspectives 
remain relatively under-represented in research. Further, 
those with experiences of CEIPV may feel as though they 
are alone in such experiences (Howell et al., 2015; Izaguirre 

off track but rather than always jumping in and ‘getting back 
on task,’ adult researchers encouraged these conversations to 
support team building and to give the research team space to 
decompress after reviewing SCS or having in-depth discus-
sions. Committing to the process meant that adult research-
ers were prepared to re-evaluate and change research 
processes as needed or requested by youth researchers. It 
was important to adult researchers that youth researchers 
felt their opinions, perspectives, and needs were actively 
listened to and incorporated. For example, during one meet-
ing, a youth researcher shared that a few team members were 
uncomfortable with, or unsure about, an upcoming research 
task. Rather than moving forward or quickly attempting to 
address the concerns, the research team paused what they 
were doing and engaged in group dialogue surrounding the 
concerns, identified miscommunications, and implemented 
new strategies to ensure everyone’s safety prior to moving 
forward. Youth noted feeling listened to and felt encour-
aged to be able to bring up future concerns. Finally, as part 
of being committed to the process and not just outcomes, 
follow-through from adult researchers was important. For 
instance, the research team discussed other remuneration 
strategies beyond financial compensation early on. Some of 
these included: resume-building and having adult research-
ers able to provide academic or job references or letters of 
support. Thus, committing to these things, even if they come 
up after the project has ended, is important to maintaining 
trust and following-through. For example, after the current 
study ended, a youth researcher asked an adult researcher 
to be a reference for an upcoming job interview. The adult 
researcher agreed but was also sure to check in regarding 
how much information the youth wanted shared about the 
research study topic and their involvement, again ensuring 
that youth have voice and choice throughout.

Discussion and Conclusions

This YPAR study engaged youth with lived expertise as 
members of the research team to identify the CEIPV com-
petencies necessary for clinicians working in this field. In 
addition to investigating these competencies, the research 
team spent time reflecting on the YPAR process, includ-
ing ethical considerations, highlighting strategies to sup-
port youth engagement in research, and recommendations 
for those who wish to engage in YPAR in the future. These 
strategies and key principles include the importance of (1) 
recognizing and valuing lived experience as expertise; (2) 
recognizing the diversity in youths’ experiences, skills, and 
strengths; (3) creating a safe space with no judgement; and 
(4) having adult researchers committed to the process and 
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their participation could benefit other YP in the future was 
important to youth researchers, which aligns with previous 
research on YPs engagement in IPV research (Houghton, 
2015). Further, connecting individual experiences to larger 
societal ideas while challenging systems and structures that 
continue to marginalize YP are important aspects of devel-
oping critical consciousness and critical thinking skills, key 
aspects of YPAR (Cammarota & Fine, 2008; Cammarota & 
Romero, 2011; Ozer, 2017).

YPAR was a helpful approach in the current study as it 
allowed for the individual members of the research team 
to decide the pace of the research as well as what research 
activities they wanted to be involved in. One of the goals 
of YPAR is to challenge social exclusion (Cahill et al., 
2010); youth in the current study noted that CEIPV can 
have significant long-term impacts on one’s mental health, 
wellbeing, academic and work abilities, and more, which 
is supported by previous research (Jenney, 2018; McTavish 
et al., 2016; Poleshuck et al., 2021). As such, they noted 
that this approach, in which youths’ knowledge and exper-
tise is valued, highlighted, and compensated, allowed for 
inclusion of oft excluded voices while also supporting them 
in tangible (e.g., financial) ways. In addition, some youth 
researchers noted struggling with feelings of self-worth, 
especially in relation to their identity, using their voice, and 
their academic abilities. The use of YPAR, where youth 
received research training, and engaged in a variety of 
research activities, supported youth in utilizing or develop-
ing various skills, while providing appropriate support and 
mentorship. This aligns with previous research on YPAR 
outcomes, wherein when YPAR is integrated meaning-
fully and youth feel heard, valued, and respected, a sense 
of empowerment is often felt (Anyon et al., 2018; Sham-
rova & Cummings, 2017). Further, research has shown that 
the practical skills YP can learn through engaging in YPAR 
can benefit them in many aspects of their lives, including 
personal feelings of self-worth, in relationships with oth-
ers—especially adults—and in their professional or aca-
demic careers (Anyon et al., 2018; Ozer, 2017; Shamrova 
& Cummings, 2017).

In highlighting potential challenges in engaging in 
YPAR, the research team noted the importance of address-
ing burnout and vicarious trauma. Youth researchers spe-
cifically noted that because the topic was very personal and 
meaningful for each person, they wanted to ‘give it their 
all.’ However, they also recognized that this may not always 
be possible given the difficult nature of the topic. As such, 
addressing burnout and vicarious trauma, identifying what 
this might look like, and talking about strategies to miti-
gate any undue harm was critical. Having youth researchers 
themselves describe what harm might look like and work-
ing together to identify mitigation strategies was essential 

& Cater 2018). Participatory research can be a way to chal-
lenge the shame or silence surrounding IPV through collec-
tive engagement and meaning making. Youths’ reflections 
on strategies to support engagement, particularly recogniz-
ing youths’ expertise, diversity in experiences, and creating 
a safe space with no judgement were of high importance 
in supporting youth researchers to feel like they were not 
alone in their experiences of CEIPV, and to feel that they 
could use their experiences to help and support others. This 
is aligned with previous research where YP have noted feel-
ings of catharsis and found value in sharing with peers to 
help them feel less alone in their IPV experiences (Howell 
et al., 2015; Izaguirre & Cater 2018). The process of engag-
ing in YPAR, especially regarding a topic surrounded by 
silence, could be seen as a therapeutic or healing process 
in itself. Houghton (2015) had similar findings where YP 
noted a sense of liberation from the control of IPV. In their 
research on resilience, Hamby et al. (2020) found that YP 
with experiences of victimization are more likely to show 
resilient mental health when they identify as having more 
meaning making strengths. As seen in youth researcher 
reflections above, engaging in this YPAR process was a 
means through which they were able to make meaning from 
their experiences, in both individual and collective ways.

Importantly, as discussed above, YP can often be excluded 
from research due to concerns for safety or the assumption 
that they must be protected (Cullen, O., & Walsh, 2019; 
Houghton 2015). However, through utilizing and integrat-
ing trauma-informed principles into the research process, 
working from a rights-based approach, focusing on building 
safety and community, sharing power and decision-making, 
and valuing the expertise YP are bringing, the research 
team was able to build an environment of support. In terms 
of understanding how to better support YP with CEIPV, a 
YPAR approach allowed for the research team to collabora-
tively discuss important skills and advocate for a variety of 
approaches. The research led to discussions about advocacy 
in counselling and seeking out counsellors with like-minded 
values. Youth researchers noted the value in watching dif-
ferent counselling sessions and learning about different 
approaches to better understand the counselling process and 
what they might like or not. Further, they noted how impact-
ful it could be if all youth could see different counselling vid-
eos so that they had a better understanding of the process and 
to understand what they want from a therapist. As one way 
to make this knowledge more accessible, youth researchers 
created a poster presentation and subsequent downloadable 
poster indicating “Green Flags for Therapists” to indicate 
important skills and actions therapists can take to support 
YP. This resource was created using youth-friendly lan-
guage and imagery and was meant to be a resource for YP 
as well as for therapists and counsellors. Feeling as though 
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willing to listen to youth, be flexible and implement their 
feedback, and put in time and consideration for how to best 
support youth researchers.

In thinking about future research directions, youth 
researchers indicated an interest in better understand-
ing how CEIPV is addressed in other approaches to men-
tal health support beyond talk therapy. For instance, they 
expressed curiosity in what this would look like in peer 
support approaches or various cultural healing approaches. 
Youth researchers also highlighted the need to better under-
stand the role that culture plays in talking about CEIPV and 
seeking support and what counsellors need to know to bet-
ter support diverse clients. In addition, while this research 
highlights valuable outcomes in utilizing a YPAR approach 
to study CEIPV, further evaluation is necessary to better 
understand the specific benefits to youth researchers as well 
as how to best address harms. Finally, future research could 
address what skills, strategies, or expertise is needed from 
adult researchers to support YPAR projects that may address 
difficult subjects. For instance, in the current research study 
all adult researchers on the project work in the mental 
health field and thus had the clinical skills to support youth 
researchers throughout the process. This may not always be 
the case, so understanding what skills are needed or what 
strategies can be put in place to ensure that youth are not 
harmed in the research process could be beneficial to the 
field of participatory research.

Limitations

The present study highlights the benefits of utilizing YPAR 
approach to study CEIPV. The findings and discussions 
should be considered in light of the limitations of such. 
Firstly, because YPAR is meant to be specific to the commu-
nity involved, it is difficult to generalize findings to larger 
communities or populations. As such, strategies that worked 
well in the current study may not work as successfully in 
a different group. This highlights the importance of work-
ing collaboratively with one’s research team and tailoring 
research approaches to the specific needs and wants of the 
group. Because this study was focused on identifying clini-
cal competencies, it was necessary that youth researchers 
had some experience of attending counselling or receiving 
mental health supports of some kind. Given the barriers to 
accessing and receiving mental health support in Canada, 
such as cost, location, accessibility, language, and more, 
this requirement is considered a limitation as it could have 
influenced who was able to participate. Further, gender of 
research team members was noted as a limitation in that the 
team was primarily comprised of women. Having more men 
and gender diverse voices represented in research regarding 

in developing a common understanding for this particular 
topic and this particular research team. The initial work 
done to build safety and community was helpful here. In 
addition, utilizing check-in and check-out activities pro-
vided support. Finally, collaboratively developing ‘Group 
Rights’ supported each individual to take the time and space 
they needed created a concrete document that let each mem-
ber of the research team know that others were there to sup-
port and validate them throughout.

Youth researchers provided important recommendations 
for researchers hoping to engage in YPAR to study CEIPV 
in the future. One recommendation was to ensure language 
was clear on all recruitment materials. Youth researchers 
recommended continuing the practice of utilizing a ‘pre-
research information survey’ and noted that this gave the 
impression right from the start that adult researchers wanted 
youth to feel safe and informed. While this added a step 
to the recruitment process, which was an initial concern 
for adult researchers worried about the process feeling too 
lengthy, the overall benefit of this step was noted. Further, 
youth researchers recommended the practice of meeting 
individually with a member of the research team prior to 
beginning, as was done in the current study. They indicated 
value in this process and noted that for individuals who did 
not meet inclusion criteria or for any other reason did not 
move forward in the process, this was an opportunity to 
acknowledge their experiences as real and valid, while also 
providing resources for support.

Implications for Practice and Future Research

This research adds to the literature on the importance in 
understanding YPs experiences and perspectives. Youth 
researchers found value in creating presentations and 
resources that they felt could make a difference for other YP 
with similar experiences. Having materials created by youth 
for other youth (such as digital stories in this research) can 
enhance the usefulness of such materials and support other 
YP to feel less alone in their experiences (Howell et al., 2015; 
Izaguirre & Cater 2018). In the discussion above, the benefit 
of a YPAR approach to CEIPV research was discussed. The 
current research study highlights that while YPAR to inves-
tigate CEIPV may heighten safety concerns, there are strat-
egies that can be implemented to minimize these concerns 
and such concerns should not outweigh the rights of YP to 
participate and have their perspectives heard. Ultimately, 
the YPAR approach utilized in the current study shows that 
directly involving youth as equal members of the research 
team can have important benefits to youths’ self-worth and 
feelings of empowerment, practical skills like conducting 
research, writing, and presenting, and their sense of com-
munity and belonging. However, adult researchers must be 
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counsellor competencies for CEIPV would be beneficial in 
understanding the varying needs of diverse groups.

Conclusion

Despite the limitations identified, the current research study 
provides valuable insight into using YPAR as an approach 
to studying CEIPV. The article highlights strategies and 
considerations for engaging in YPAR, while also recogniz-
ing the importance of listening to the individual youth and 
tailoring approaches to different groups. CEIPV can have 
significant impacts on a young person and for this group 
of youth researchers, engaging in YPAR was shown to be 
meaningful and cathartic. Continuing to engage in participa-
tory research to investigate CEIPV is one way that youths’ 
voices and experiences can be highlighted, while ensuring 
that resources and interventions are accurately addressing 
youth’s needs and preferences.
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