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Abstract
This study explores in-service early childhood educators’ understanding of children’s spirituality. Utilizing the recently 
validated instrument, Early Childhood Educators’ Spiritual Practices in the Classroom (ECE-SPC), responses to the question, 
“What do you understand children’s spirituality to be?” were analyzed. Participants included 318 educators working in 
secular educational settings with children ages zero to eight years across 36 U.S. states. Findings reveal a multilayered 
understanding of children’s spirituality. Through a grounded theory approach to data analysis using in-vivo codes in initial 
and axial coding, participants’ responses were organized in a response framework comprised of three main categories of 
understanding spirituality: (1) as Essence in itself (f 208), (2) as its place of Origin (f 122), and (3) as Actions in relation 
to others or as ways in which it is practiced (f 86). This framework contributes to constructing a shared understanding of 
children’s spirituality to build efforts toward promoting holistic development and intentionally nurturing the spiritual domain.

Keywords Early childhood educators · Children’s spirituality · Educator perceptions · Secular settings · Definition of 
children’s spirituality

Introduction and Purpose

The early childhood classroom offers children numerous 
opportunities to make meaning of the world by engaging 
in inquiry-based explorations (Katz et al., 2014; Master-
son, 2021). Young children constantly follow their curious 
minds, searching for answers to make sense of the world 
and themselves physically and spiritually (Mata-McMahon 

et al., 2018). Early childhood educators, as influential fig-
ures in children’s lives, are uniquely positioned to support 
children’s sense-making of the world. This study explores 
how early childhood educators understand children’s spir-
ituality, as well as their thoughts on how to nurture children 
spiritually in secular classrooms. A broader goal of this line 
of inquiry is to investigate how the spiritual flourishment of 
children may relate to outcomes including self-discovery and 
emotional and mental health.

The purpose of this study was to explore early child-
hood educators’ understandings of children’s spirituality 
by analyzing 318 qualitative responses to an open-ended 
question, part of a more extensive mixed methods study. 
Preliminary findings from 33 participants indicated that edu-
cators understand children’s spirituality as related to build-
ing connections with self and others, practicing virtues such 
as love, forgiveness, and compassion, and making meaning 
of the world through questioning and curiosity. Other com-
mon yet less frequent themes about children’s spirituality 
were God and religion, self-awareness, mindfulness and 
presence, humanness, and inner feelings (Mata-McMa-
hon et al., 2020). By analyzing data from 318 participants 
from 36 states, the present study significantly expands the 
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understanding of early childhood educators’ conceptions of 
children’s spirituality in the United States.

Theoretical Framework

Maria Montessori described children’s spirituality as 
the ‘life force’ catalyzing learning (Montessori, 1949), 
recognizing that each child has a spiritual domain alongside 
a physical and cognitive domain (Miller, 2019). More 
recently, children’s spirituality has been linked to holistic 
development (Mata-McMahon et al., 2018, 2020), buffering 
against stress, and supporting resiliency (Miller, 2016). The 
physical and emotional effects of stress may be ameliorated 
by spirituality (Kim & Seidlitz, 2002), and children may feel 
an emptiness in its absence (Leutenberg & Schein, 2017) 
associated with bullying and narcissistic behavior (Fowler, 
1981; Palmer, 2004; Schein, 2018).

A spiritually nurturing environment provides specific 
support and programmatic features identified in the extant 
literature, which can be observed and assessed in secular/
non-religious classroom settings (Mata-McMahon et al., 
2023). The same programmatic characteristics associated 
with nurturing children’s spirituality are also present in 
descriptions of developmentally appropriate practice (DAP), 
such as facilitating children’s creative expression, play, and 
project work, all supported through nurturing relationships 
(Bredekamp, 2016; Copple & Bredekamp, 2009). The 
conceptual similarity between an environment that is 
developmentally appropriate and one that is spiritually 
nurturing has caused scholars to caution that the rejection 
of nurturing spirituality in the early years may reinforce 
recent trends that are undermining children’s holistic 
development, such as narrowed approaches to skill-based 
academic assessment and the loss of time for arts, music, 
and play (Haslip & Gullo, 2018; Mata-McMahon et al., 
2018). Research suggests that DAPs related to the teacher, 
curriculum, and school culture (Bredekamp, 2016; Copple 
& Bredekamp, 2009) are protected in a spiritually nurturing 
environment by valuing the child’s sense of wonder, 
curiosity, and joyful self-expression, among other qualities 
associated with holistic development (Mata-McMahon et al., 
2018).

Despite emerging evidence that a spiritually nurturing 
environment is associated with promoting holistic 
development, there is concern that the absence of a 
consensus definition of children’s spirituality may hinder 
the early childhood education profession from adopting a 
more intentional and comprehensive approach to nurturing 
spirituality (Adams et al., 2016; Gellel, 2018; Hyde, 2008). 
While some scholars conclude that a consensus definition of 
spirituality is unlikely or not possible due to beliefs that it is 
elusive, encompassing, and subjective (Adams et al., 2016), 

other scholars argue that a shared definition of children’s 
spirituality could be constructed by analyzing the patterns 
that emerge from large scale survey research until stable, 
repeating themes describing children’s spirituality have been 
identified and then integrated into a representative definition 
(Mata-McMahon et al., 2020). Such a definition would 
represent the collective views of those surveyed, creating 
an increasingly acceptable secular description of children’s 
spirituality that the profession could understand and adopt, 
serving as the basis for more intentional and widespread 
efforts to nurture the spiritual domain.

Spirituality has been described and defined in a multitude 
of ways as a fundamental human condition opposite of 
materiality, an internal state of being, a felt connectedness 
and relationship with self and other-than-self, having divine 
experiences, the experience of meaning, a relationship with 
God, a feeling of inner peace and security, a transcendent 
feeling of connection to all living things and nature and the 
universe, an eternal yearning to be connected with something 
larger than the ego, a way of life with a transcendent quality, 
and an urge to search for one’s purpose and fulfill it, among 
others (Bone & Fenton, 2015; Daly, 2004; Elkins, 1998; 
Harris, 2007; Hart, 2003; Haugen, 2018; Hyde, 2020; 
Hyman & Handal, 2006; Mason et al., 2007; Palmer, 2003; 
Urbanowski, 1997; Van Niekerk, 2018). Additional areas 
of development associated with a spiritual or religious life 
include caring, compassion, connection, character, and 
competency (Benson, 2006; Lerner et al., 2006).

An operational definition of spirituality conceptualized 
by early childhood scholars (Mata-McMahon et al., 2018, 
p. 4) states:

Spirituality, or the spirit, is the innate light or life 
within that is nurtured through love, facilitates 
connections and relationships and expresses itself 
by ways of wonder, joy, and compassion, among 
many other virtues and manifestations. It follows 
that the spirit expresses itself in everyday moments 
and interests. It also follows that spirituality can 
be cultivated and nurtured by providing a beautiful 
environment, loving relationships, opportunities for 
joy and wonder, and by fostering the emergence of 
virtues (character strengths) expressing the spirit.

From a holistic view of child development, the spirit 
of the child is centered as the life force influencing all 
other developmental domains (Montessori, 1949). This 
understanding of the centrality of the spirit to human 
growth, along with a review of the current literature, shapes 
the definition of spirituality used by the present study as:

an innate human potential or ability to be fully present 
in order to connect with ourselves, with others, and 
with the greater Other intangible beyond us, which 
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some call the transcendent or the divine, and others 
refer to as energy or Spirit. This connection affords 
us the possibility to relate or be in relation with the 
spiritual realm and move toward finding meaning 
and direction in life, rediscovering our purpose as 
human beings (Mata, 2015). [...] spirituality [relates] 
to [...] knowing thyself and understanding the reason 
for living life, as well as connecting and relating to 
everything around us (material and spiritual) in a 
profound and meaningful way (Mata-McMahon & 
Escarfuller, 2024, p.17).

Teachers’ Understanding of Children’s Spirituality

Despite spirituality being universally valued by all cultures 
throughout history (Peterson & Seligman, 2004), only a 
handful of smaller studies have examined how teachers 
understand children’s spirituality. For example, in one study, 
11 pre-service teacher candidates described spirituality as 
an inner component of the self, guiding the self to discover 
purpose and meaning (Mata, 2014). Other themes included 
understanding oneself and connecting with others and 
nature. However, these teacher candidates appeared to 
describe adult spirituality rather than a distinct view of 
children’s spirituality. When asked how to nurture children’s 
spirituality in school, they encouraged a connection to nature 
and “calming the mind in order to reflect and ponder” (p. 6), 
using exercises including breathing, reflection, meditation, 
and yoga.

In a different study, six early childhood educators 
were found to regard spirituality as an important part of 
development (Mata, 2012) in which being spiritual was 
related to belief in God and religious practice or as non-
religious in the form of connection to the divine, the 
universe, and others. To nurture spirituality in school, this 
group of educators spoke about letting students consider 
deep thoughts and unanswered questions, alternative 
views, interconnected relationships, and one’s place in 
the world. They spoke about nurturing wonder about the 
world, immersing children in beauty, and creating a caring 
community where children feel a sense of belonging.

Furthermore, Schein (2012) examined how 12 early 
childhood educators conceived of children’s spirituality, 
finding that they regard it as a developmental domain that 
can be developed in three stages, leading to the emergence 
of a self-sustaining system. These stages included (1) 
loving and deep relationships to support a child’s growing 
self-awareness and connection with all of reality, (2) 
opportunities for spiritual moments with time for joy, awe, 
wonder, and inner peace, often experienced in nature, and 
(3) empathy, acts of kindness and reverence (as respect and 
responsibility towards others, one’s surroundings and one’s 
deeds). Spiritual development was also related to children 

asking big questions that help them relate to something 
larger than themselves.

Lastly, Greenfield (2018) stated that the “spiritual life 
of a child emerges in relationship with a caring adult” (p. 
6). In her study, twenty-four early childhood educators 
described children’s spirituality as relating to the “soul and 
essence that defines us” and as an “aspect of humankind 
that seeks justice, celebrates diversity, and is creative” (p. 
8). Early childhood educators also described spirituality 
as inner energy, self-knowing, what connects us to 
the environment, and as a non-tactile feeling. Teacher 
preparation programs have not generally embraced or taught 
these conceptualizations of the inner life of the child and 
its outer expressions in human behavior (Greenfield, 2018).

Given the small sample sizes of the studies surveyed 
above, much remains to be learned about how early 
childhood educators understand and describe young 
children’s spirituality and how this understanding may 
broaden conversations with pre-service and in-service 
educators about child development and how it is nurtured, 
informing teacher preparation programs in how to best 
support educators in this topic.

Methods

Research Design

The data presented here stem from a more extensive ongoing 
study validating and using the Early Childhood Educators’ 
Spiritual Practices in the Classroom (ECE-SPC) instrument 
for data collection (Mata-McMahon et al., 2023) using a 
mixed-methods approach to analyze both open-ended and 
rating-scale type questions.

Research Question

The broader study investigates how early childhood 
educators understand and nurture children’s spirituality 
in educational settings. This paper focuses on the research 
question (RQ): How do in-service early childhood educators 
understand children’s spirituality?

Data Collection

Data were collected using the ECE-SPC instrument from 
four of its five salient areas represented in sections I–IV. 
The ECE-SPC is comprised of Section I: Spiritual Views 
and Practices, Section II: Activities and Curriculum 
(educator strategies and techniques), Section III: Classroom 
Environment and Schedule, Section IV: Interactions and 
Experiences (in schools and around the community), 
and Section V: Demographic Information. Excluding 
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demographic-related questions, all sections include both 
rating-scale items (34) and open-ended questions (5) (Mata-
McMahon et al., 2023). This paper focuses on responses to 
question seven (Q7) in Section I: What do you understand 
children’s spirituality to be?

Validation

The ECE-SPC was piloted as an online survey via Qualtrics, 
a widely-used online data collection platform, from which 33 
initial responses were collected. Subsequently, a validation 
study was conducted for the ECE-SPC instrument, using it to 
collect 365 responses. The validation study for the ECE-SPC 
can be found in Mata-McMahon et al. (2023).

Participants

Demographic characteristic data is presented in Table 1 
and summarized next. The majority of the 365 early 
childhood educators who answered the ECE-SPC were 
female (94%), ranged in age between 33 and 60 (74%), and 
were White (77%). Many of them were lead teachers (43%), 
administrators, such as center directors (28%), or homecare 
providers (19%). Most respondents had four or more years 
of teaching experience (90%) and held at least a bachelor’s 
degree (76%). Participants worked in public secular (46%), 
private secular (43%), and religiously affiliated schools 
(11%) and urban (35%), suburban (38%), and rural settings 
(27%). They worked in 36 states across the U.S. Of the 365 
respondents, two did not submit demographic information, 
and 318 responded to Q7, comprising the data presented in 
this paper.

Data Analysis

Analysis of Q7 qualitative data followed a grounded theory 
approach in which concepts and theories are constructed 
iteratively (Charmaz, 2006). An inductive analysis 
approach was followed in which data guided researchers’ 
interpretation. First, the process involved repeatedly and 
carefully reading through the data and establishing the 
initial round of open codes based on the frequency with 
which respondents mentioned various ideas related to 
children’s spirituality, also called initial coding (Charmaz, 
2006). During and after initial coding, in vivo codes were 
generated following participants’ use of specific terms 
(Charmaz, 2006). Initial and in vivo coding represented the 
first level of analysis. The second level of analysis included 
focused coding, through which salient codes were examined 
within and across responses. Focused coding was used to 
identify the most frequent and significant initial codes 
to identify patterns (Charmaz, 2006). The third level of 
analysis included axial coding (Charmaz, 2006) to arrive at 

concepts, categories, and subcategories across responses. 
Lastly, theoretical coding (Glaser, 1992; Glaser & Strauss, 
1967) was used to begin conceptualization by relating prior 
levels of identified codes to each other and integrating them 
into a response framework.

To ensure intercoder reliability (Lavrakas, 2008), three 
researchers individually analyzed the responses and coded 
and recoded the data, engaging in the process of intercoder-
negotiated agreement by corroborating each analysis with 
the others. This process involved comparing codes and 
reconciling coding discrepancies (Campbell et al., 2013) 
until all researchers agreed upon the final coding book.

Findings

The findings presented correspond to data collected from 
the ECE-SPC instrument Q7: What do you understand 
children’s spirituality to be? The analysis of the 285 
responses collected, adding the original 33, resulted in a 
total of 318 respondents and showed differences regarding 
the initial themes arrived at, which pointed to building 
connections, practicing virtues, and making meaning (Mata-
McMahon et al., 2020).

While analyzing the responses to Q7, researchers found 
that participants approached the question from distinctively 
different perspectives. Some respondents spoke of the 
essence of spirituality, reflecting on what it meant at 
its core; others shared where they thought spirituality 
stemmed from, explaining where it originates for children; 
and others reflected on how spirituality prompted children 
to act toward others and their environment. Noting these 
different approaches to responding to the question, a 
response framework was developed, including three types 
of responses: those focused on the core essence of the 
concept of children’s spirituality (grouped as Essence); 
those focused on the source of children’s spirituality, 
and where it originates from (grouped as Origin); and 
those who identified children’s behaviors that could 
be considered spiritual, as well as actions to engage in 
and develop spiritually as the way in which they defined 
children’s spirituality (grouped as Actions). These broad 
types of responses included different categories, codes, 
and subcodes. The summary of findings by groups and 
categories is presented in Table 2 by frequency.

Essence

The response framework group of Essence was the most 
frequently found in the data, with a frequency of 208. In 
this group, categories included Mystical (f 106), Self (f 61), 
Values (f 23), and Purpose, Meaning & Role (f 11). See 
Table 3.
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Examples of responses coded under the group of 
Essence, category Mystical, and codes God and Higher 
Power are provided below. The participant code is identi-
fied by the letter ‘R’ and the number assigned to them, and 
then the group, category, and code assigned are identified. 
As can be seen in these quotes, respondents holding an 

Essence/Mystical/God perspective of children’s spiritual-
ity also discussed how this essence manifests in the type 
of person they become and the quality of their interactions, 
such as being loving and respectful toward others.

Table 1   Demographic 
characteristics of respondents 
(N = 363)

Characteristic N %

Age (n = 355)
 22–32 56 16
 33–46 143 40
 47–60 121 34
 61 and above 35 10

Gender (n = 361)
 Female 338 94
 Male 23 6

Race/Ethnicity (n = 355)
 Asian (Asian, Middle Eastern, Indian) 8 2
 Bi-racial 3  < 1
 Black or African American 52 15
 Hispanic or Latinx 18 5
 Native American, Native Hawaiian or Pacific Islander 2  < 1
 White 272 77

Highest Education Completed (n = 362)
 High school diploma/GED 13 4
 Some community college or CDA 36 10
 Associates degree 36 10
 Bachelor’s degree 60 17
 Bachelor’s degree + teaching license 55 15
 Master’s degree 148 40
 Doctoral degree 14 4

Job Title (n = 348)
 Lead teacher 150 43
 Assistant or co-teacher 13 4
 Specialist (reading, math, music, P.E., science) or special education teacher 15 4
 Homecare provider or caregiver 66 19
 Administrator (center director, owner, family childcare provider) 99 28
 Other 5 1

Years of Teaching Experience (n = 351)
 0–3 34 10
 4–10 91 26
 11–20 125 36
 21 or more 101 28

Work Setting (n = 363 valid)
 Public secular 165 46
 Private secular 157 43
 Religiously affiliated 41 11

Region of Work Setting (n = 360)
 Urban 127 35
 Suburban 136 38
 Rural 97 27
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Spirituality is a sense of relationship to a high power 
that guides them in a loving way to be a good per-
son to themselves and others. They may not under-
stand GOD, but they understand there is something 
beyond themselves. (R035; Essence/Mystical/God 
and Higher Power)
Every child should build their life on [a] Spiritual 
Foundation. The present generation build[s] their life 
without any foundation, and therefore we are failing. 
[The] Bible says the fear of God is the beginning 
of all wisdom. Once children have the fear of God, 
they respect parents, respect teachers, they take their 
study seriously, and they begin to love one another, 
and Human Society will stand on [a] firm foundation. 
(R076; Essence/Mystical/God/Fear of God)
Their belief in God and how this impacts their 
actions and the actions around them. (R110; 
Essence/Mystical/God/Belief-Faith in God)
They were made by God and can ask God to live in 
them and learn to live for Christ and know him as 
their savior as they grow. (R120; Essence/Mystical/
God/ Understand-Know God)

Origin

The response group of Origin was the second most 
frequently found group in the participant’s responses (f 
122) and included categories that defined spirituality as 
External (f 72) and Internal (f 50) in its source of origin. 
See Table 4.

Table 2   Codebook organized by response framework group and cat-
egory (N = 318)

Response Framework Group/Category F

Essence 201
 Mystical 106
 Self 61
 Values 23
 Purpose, Meaning & Role 11

Origin 122
 External 72
 Internal 50

Action 86
 Toward Others 50
 Toward their Surroundings 13
 Religious Mindset & Practices 12
 Meditation & Mindfulness 6
 Playing & Discussing 5

No Answer  31
Children do not Understand Spirituality 4

Table 3  Codebook response framework: essence (N = 318)

Category/Code F

Mystical 106
 God 50
 Higher Power 15
 Something 9
 Greater Power 9
 Mystery Wonder & Awe 8
 Jesus 6
 World-Universe 6
 Awareness of Creator 1
 Guiding light 1
 Heaven & Angels 1

Self 61
 Self-awareness 8
 Understanding feelings 7
 Understanding self 6
 Belief in self & Self-esteem 6
 Connection to self 6
 Character & Temperament 3
 Freedom 3
 Self-exploration 3
 Being Creative 2
 Calm & Peace 2
 Perspective of self & surroundings 2
 Self-expression 2
 Center self 1
 Conscience & Personality 1
 Cope with issues 1
 Development 1
 Feel safer 1

Values 23
 Kindness 13
 Joy & happiness 5
 Empathy 2
 Love 1
 Play 1

Purpose, Meaning & Role 11

Table 4  Codebook response framework: origin (N = 318)

Category/Code F

External 72
 Taught by Others 6
 Learning about Right & Wrong 2
 From Culture 6
 From Experiences 3

Internal 50
 Innate-Inherent-Natural 30
 Within Self 12
 Individual-Own 8
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Examples of responses coded under the group of Ori-
gin, categories External and Internal, and codes Taught by 
Others and Innate/Inherent-Natural are:

I believe they are products of their environment 
and can be molded into whatever kind of human 
beings our society determines they should be 
based on various factors including race, gender, 
socio-economic status, and religion. This begins to 
determine their spirituality at an early age. (R162; 
Origin/External/Taught by Others)
I believe children’s spirituality is how they are 
brought up and what the parent believes. (R073; 
Origin/External/Taught by Others)
I think the majority of it for a young child comes 
from their family culture and beliefs. (R152; Origin/
External/Taught by Others)
They come to us with an innate spirituality. (R332; 
Origin/Internal/Innate-Inherent-Natural)

Action

The third and last group was Action, with a frequency 
of appearance of 86. This group of responses included 
categories of action Toward Others (f 48), Toward their 
Surroundings (f 13), Religious Mindset & Practices (f 12), 
Meditation & Mindfulness (f 6), and Playing & Discussing 
(f 5) as actions that were considered spiritual and were 
offered as the respondents understanding of children’s 
spirituality. See Table 5.

Examples of responses coded under the group of Action, 
categories Toward Others and Toward their Surroundings, 
in codes Connections to Surroundings, Respect, Love & 
Loving, and Connection to Nature are:

How they connect with the people and environments 
around them.  (R320; Action/Toward their 
Surroundings/Connection to Surroundings)
Treating others with respect, following rules [so] 
as not to infringe on anyone else. Doing their best. 
(R361; Action/Toward Others/Respect)
I understand children to be accepting, loving, and 
caring. Teaching children various techniques to 
preserve and build on those qualities would be a 
form of spirituality that children can relate to and 
assimilate. (R054; Action/Toward Others/Love & 
Loving)
To me, children’s spirituality is demonstrated as a 
connectedness or attachment to me, to the world 
around them, as in nature and to each other. (R348; 
Action/Toward their Surroundings/Connection to 
Nature)

The researchers noted that 32 respondents did not answer 
the question or posed no significant response when answer-
ing. Four respondents also offered that children were too 
young to understand spirituality and included this as their 
response to Q7.

In looking at the demographic information of the study 
participants, it was noted that 41 were from religiously 
affiliated settings (11%). Of these 41 respondents, 36 
responded to Q7. Since the target participants were early 
childhood educators from secular education settings, 
researchers removed these 36 responses from the coding 
analysis to the Q7 data to determine if any statistical change 
could be noted.

After removing 36 religiously affiliated respondents 
from the codebook of 318 responses, a one-tail t-test was 
performed to establish the level of change, if any, on a 
codebook now reflecting 282 responses to Q7. The analysis 
revealed no statistical significance across the response 
framework as a whole or across the majority of categories, 
codes, and subcodes, indicating the robustness of the 
original 318 codebook. Nevertheless, statistical significance 
at a 5% level was found within the response framework 
group of Essence, specifically in the category Mystical, 
within the codes of God and Jesus. This indicated that 

Table 5  Codebook response framework: action (N = 318)

Category/Code F

Toward Others 50
 Respect 10
 Love & Loving 9
 Connection to others 5
 Care 5
 Good 4
 Relationships 2
 Ability to think of others & feelings 2
 Acceptance 2
 Equal treatment 2
 Grateful 2
 Kindness 2
 Forgiving 1
 Honesty 1

Toward their Surroundings 13
 Connection to Surroundings 5
 Connection to Nature 4
 Appreciation of the World 1

Religious Mindset & Practices 12
Meditation & Mindfulness 6
 Being Present 2

Playing and Discussing 5
 Play and engage with others 3
 Questions of Life & Death 1
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the 36 responses from religiously affiliated settings had a 
substantial impact on these categories and codes. Moreover, 
a few subcodes within the code God, such as Belief-Faith 
in God, Connection-Relationship to God, Fear of God, and 
Understand-Know God, also showed statistically significant 
change at the 5% level (see Table 6). Despite these isolated 
instances, the overall pattern of responses was largely 
unaffected by the exclusion of respondents from religiously 
affiliated settings, and the proportional frequencies presented 
in categories, codes, and subcodes, as related to each other, 
remained the same. This demonstrates that while religiously 
affiliated settings had a statistically significant impact on 
an isolated category, such as Mystical, and a few of its 
codes and subcodes, it had minimal impact on the overall 
codebook; thus, the original codebook, including 318 
responses, was maintained.

Discussion of Findings

These findings confirm the multidimensional nature of spirit-
uality (Benson, 2006; Lerner et al., 2006) while significantly 
expanding knowledge about how in-service early childhood 
educators understand children’s spirituality, particularly by 
illuminating prominent new perspectives. An earlier study 
involving 33 early childhood educators described children’s 
spirituality as forming connections and relationships, prac-
ticing virtues, often related to supporting relationships, and 
making meaning through curiosity and questioning (Mata-
McMahon et al., 2020). Participants also discussed, though 
less frequently, children’s spirituality as related to their 
beliefs in God and religion, their self-awareness, mindful-
ness, and connection to inner feelings. In the present and 
expanded study of 318 participants, these concepts remain 
present; however, new overarching perspectives character-
izing how participants describe children’s spirituality were 
identified. Participants responded to the question, what do 
you understand children’s spirituality to be? from three main 
perspectives: spirituality as an essence or state of being, as 
deriving from a specific place of origin, or as related to a 
form of action. Taken together, these perspectives form a 

new framework for how early childhood educators under-
stand children’s spirituality.

The most common perspective was to explain the Essence 
of children’s spirituality as mystical or transcendent, 
encompassing God, the child’s relationship to God, 
relationship to a greater or higher power, or a transcendent 
figure, such as Jesus. Participants also related children’s 
spirituality to a state of mystery, wonder, and awe. Children’s 
spirituality from the perspective of its Essence was also 
described as a construct found within the Self, as part of the 
child’s self-awareness, which included understanding and 
connecting to one’s feelings and self-esteem. Finally, the 
Essence perspective included the presence of Values such as 
kindness, joy, and happiness and the search for who they are 
regarding their Purpose, Meaning & Role in life.

From a second perspective, educators discussed their 
views on the Origin of children’s spirituality rather than 
trying to define the construct in its essence. The origin of 
children’s spirituality was frequently reported to be External, 
being taught to children by others, particularly by parents 
and other family members. Yet, children’s spirituality was 
also seen as originating Internally, as an innate characteristic 
or as developed within the self, and exemplified through 
curiosity or the presence of a soul or spirit. From an external 
Origin perspective, adults are responsible and accountable 
for nurturing the internal spiritual characteristics of children 
in order for them to flourish.

The third perspective describes children’s spirituality 
as Actions and behaviors directed Toward Others, Toward 
their Surroundings, and Toward Themselves. As an action 
toward others, children’s spirituality was understood as 
virtuous behavior such as showing respect, love, and care. 
As an action toward one’s surroundings, spirituality was 
described as the connection to and appreciation for nature 
and the world. Children’s spirituality expressed toward 
themselves included having a religious mindset, religious 
practices, meditation, and mindfulness, and finally, through 
play and by engaging in play with others.

These findings contribute to focusing the discussion 
about children’s spirituality around these prominent themes 
also mentioned by scholars in the field, such as spirituality 
understood by its nature or essence (Crowell, 2023; Hay 
& Nye, 2006; Mata, 2015; Topa & Jacobs, 2023), its 
source or origin (de Souza, 2016; Eaude, 2023; Hyde, 
2023; Keating, 2023; Kirmani, 2023; Miller, 2021), and 
the actions that are perceived by adults as a demonstration 
of being spiritual (Gillespie, 2019; Hill & Woolley, 2022; 
London, 2023; Mogra, 2010). While past scholarship has 
considered the perspectives of spirituality as facilitating 
certain actions, as having a source or origin, and as an 
essence, existing scholarship has largely focused on adult 
and youth spirituality and has often been conceptual rather 
than empirical in nature. This becomes the first empirical 

Table 6  Changes of frequency of response with and without reli-
giously affiliated responses

Category/Code/Sub-code With Without

Mystical 106 88
 God 50 39
  Belief-Faith in God 18 15
  Connection-Relationship to God 12 8
  Understand-Know God 19 16

Jesus 6 4
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study to identify and integrate these three perspectives into 
an organizing framework to describe how early childhood 
educators understand young children’s spirituality.

Interestingly, the perspective of spirituality as Essence 
received the highest number of responses, most frequently 
characterizing children’s spirituality as Mystical, exemplified 
by the child’s understanding of and a connection to God. 
Although most participants worked in secular early 
childhood settings where spirituality was not emphasized, 
educators’ views about children’s spirituality primarily 
reflected a majority belief that spirituality centers on belief 
in or connection to God. Given this study was conducted in 
the U.S., researchers expected the findings to align with the 
trends found in the national population, where 81% report 
they believe in God (Gallup, 2023) and 90% report they 
believe in a higher power (Pew Research Center, 2018).

Implications

Given that spirituality and spiritual practices in adulthood 
are associated with living a significantly longer life, 
improved relationships, enhanced mental health, greater 
resilience to adversity, a stronger sense of purpose and 
meaning, and improved well-being (Kim & Esquivel, 2011; 
Kim & Seidlitz, 2002; Koenig, 2012; Manning et al., 2019), 
understanding and nurturing spirituality in children might 
equip them to experience these benefits throughout their 
lives. As a first step, current and future educators need 
space to converse about the meaning and value of children’s 
spirituality and how it is nurtured. This study demonstrates 
that early childhood educators have clear perspectives on 
this topic, value it, and are willing to discuss it. Therefore, 
opening new spaces to discuss children’s spirituality in 
educational settings appears timely.

The nationally representative nature of this study’s 
findings could be of interest to pre-service educators in 
teacher preparation programs studying child development 
and learning how to facilitate holistic development. These 
findings could promote deep discussion and reflections 
among educators in preparation stemming from comparing 
their understanding of children’s spirituality with the 
definitions provided by the newly found framework.

In-service educators would also benefit from deep 
reflection on their understanding of children’s spirituality, 
particularly around the framework component of Action, 
guiding how they include supports to nurture spirituality 
within their classroom and select the behaviors they model 
and encourage for their students. The ECE-SPC instrument 
could be used as a self-assessment tool to encourage 
educators to further reflect on this topic and gain insights 
into how to better nourish spirituality with their students. 
For practitioners ready to begin nurturing spirituality 

in the classroom yet still concerned with the possibility 
of infringing upon students’ families’ religious views, 
it is recommended to start with facilitating mindfulness 
activities. Incorporating mindfulness strategies that 
encourage children to calm, focus, and move their bodies 
with intentionality, as well as promote kindness and 
compassion towards themselves and others (Jennings, 
2019), will encourage children to focus and slow down 
their breathing, contributing to stabilizing their nervous 
system and becoming more present in their bodies, which 
in turn facilitates focus and attention (Kabat-Zinn, 2003). 
These mindfulness strategies should be incorporated 
in short periods of time, yet daily, since consistency 
in practice has been shown to produce the best results 
(Williams & Kabat-Zinn, 2011).

Regarding implications for research, the next steps may 
include determining the correlations between educators’ 
understanding of children’s spirituality and the extent 
to which they report nurturing it in their classroom, as 
measured by the ECE-SPC instrument. This will allow 
us to identify how educators’ views on spirituality impact 
the spiritually nurturing practices they engage in. A study 
with this aim could compare educators across groups by 
looking at variables such as geographic regions, grade 
levels, years of experience, gender, race/ethnicity, or level 
of education.

Limitations

This study primarily reflects the views of experienced 
female early childhood educators in the U.S. regarding 
children’s spirituality, which cannot be generalized to 
the rest of the world, given the differences in culture 
and spiritual and religious beliefs elsewhere. Another 
consideration is that not all 50 states were represented in 
this national survey, although participants represented 36 
states inclusive of all major regions in the country with a 
fairly even distribution between urban (35%), suburban 
(38%), and rural (27%) settings. Most perspectives were 
from White educators (77%), but this is relatively close 
to the national U.S. racial distribution, estimated to be 
71% White (U.S. Census Bureau, 2020). Furthermore, 
ninety percent of this study’s sample had four or more 
years of work experience, and 64% had 11 or more years of 
experience, so it is possible that junior educators may view 
children’s spirituality differently compared to experienced 
peers. Despite these noted limitations, the present study 
communicates the most representative and comprehensive 
understanding of early childhood educators’ views of 
children’s spirituality in the U.S. to date.
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Conclusions

Previously, the largest survey of early childhood educators’ 
views on children’s spirituality represented 33 participants. 
The present study significantly expands this inquiry 
by reporting a nationally representative sample of 318 
respondents from 36 U.S. states, revealing for the first 
time that children’s spirituality is conceptualized from 
three major perspectives by early childhood educators: 
(1) as an essence, containing a mystical and transcendent 
nature such as a relationship to the divine; (2) as an origin, 
primarily as something taught to children by others or 
originating inherently from the self; and (3) as an action, 
including the practice of virtuous behavior toward others 
and toward one’s surroundings. These findings enrich 
the existing literature, expanding upon how U.S. early 
childhood educators understand children’s spirituality and 
how this understanding informs the ways they support and 
nurture spirituality for the children under their care. The 
importance of this line of inquiry stems from findings 
pointing to spiritually nurturing environments appearing 
to safeguard developmentally appropriate practices, which 
are associated with high-quality early childhood education 
(Mata-McMahon et al., 2018). Finally, this study makes a 
major contribution towards coming to a consensus definition 
of children’s spirituality within the field of early childhood 
education in the United States.

Open Access This article is licensed under a Creative Commons Attri-
bution 4.0 International License, which permits use, sharing, adapta-
tion, distribution and reproduction in any medium or format, as long 
as you give appropriate credit to the original author(s) and the source, 
provide a link to the Creative Commons licence, and indicate if changes 
were made. The images or other third party material in this article are 
included in the article’s Creative Commons licence, unless indicated 
otherwise in a credit line to the material. If material is not included in 
the article’s Creative Commons licence and your intended use is not 
permitted by statutory regulation or exceeds the permitted use, you will 
need to obtain permission directly from the copyright holder. To view a 
copy of this licence, visit http://creativecommons.org/licenses/by/4.0/.

References

Adams, K., Bull, R., & Maynes, M. L. (2016). Early childhood spir-
ituality in education: Towards an understanding of the distinctive 
features of young children’s spirituality. European Early Child-
hood Education Research Journal, 24(5), 760–774. https:// doi. 
org/ 10. 1080/ 13502 93X. 2014. 996425

Benson, P. L. (2006). The science of child and adolescent spiritual 
development: Definitional, theoretical, and field-building chal-
lenges. In E. C. Roehlkepartain, P. E. King, L. Wagener, & P. L. 
Benson (Eds.), The handbook of spiritual development in child-
hood and adolescence (pp. 484–497). Sage Publications, Inc. 
https:// doi. org/ 10. 4135/ 97814 12976 657. n34

Bone, J., & Fenton, A. (2015). Spirituality and child protection in early 
childhood education: A strengths approach. International Journal 

of Children’s Spirituality, 20(2), 86–99. https:// doi. org/ 10. 1080/ 
13644 36X. 2015. 10305 94

Bredekamp, S. (2016). Effective practices in early childhood educa-
tion: Building a foundation. Pearson.

Campbell, J. L., Quincy, C., Osserman, J., & Pedersen, O. K. (2013). 
Coding in-depth semistructured interviews: Problems of unitiza-
tion and intercoder reliability and agreement. Sociological Meth-
ods & Research, 42(3), 294–320. https:// doi. org/ 10. 1177/ 00491 
24113 500475

Charmaz, K. (2006). Constructing grounded theory: A practical guide 
through qualitative analysis. Sage Publications.

Copple, C., & Bredekamp, S. (2009). Developmentally appropri-
ate practice in early childhood programs serving children from 
birth through age 8. National Association for the Education of 
Young Children. 1313 L Street NW Suite 500, 22205–4101.

Crowell, S. M., Jr. (2023). Threshold concepts and practices to 
nurture the inner life: A holistic and transformative approach 
to spirituality in education. In M. Kirmani, A. Chapman, B. 
Steele, M. Moallem, & S. Schroth (Eds.), Supporting children 
and youth through spiritual education (pp. 81–101). IGI Global. 
https:// doi. org/ 10. 4018/ 978-1- 6684- 6371-0. ch005

Daly, M. C. (2004). Developing the whole child: The importance of 
the emotional, social, moral, and spiritual in early years educa-
tion and care. Edwin Mellen Press.

de Souza, M. (2016). The spiritual dimension of education — 
Addressing issues of identity and belonging. Discourse and 
Communication for Sustainable Education, 7(1), 125–138. 
https:// doi. org/ 10. 1515/ dcse- 2016- 0009

Eaude, T. (2023). Reflections on the role of spirituality in how young 
children’s identities are constructed. In M. Kirmani, A. Chap-
man, B. Steele, M. Moallem, & S. Schroth (Eds.), Supporting 
children and youth through spiritual education (pp. 22–41). 
IGI Global. https:// doi. org/ 10. 4018/ 978-1- 6684- 6371-0. ch002

Elkins, D. N. (1998). Beyond religion: A personal program for build-
ing a spiritual life outside the walls of traditional religion. Quest 
Books.

Fowler, J. W. (1981). Stages of faith: The psychology of human develop-
ment and the quest for meaning. Harper Collins.

Gallup, Inc. (2023, September 14). Religion: Gallup historical trends. 
https:// news. gallup. com/ poll/ 1690/ relig ion. aspx

Gellel, A. M. (2018). The language of spirituality. International Jour-
nal of Children’s Spirituality, 23(1), 17–29. https:// doi. org/ 10. 
1080/ 13644 36X. 2018. 14287 90

Gillespie, A. (2019). Teachers’ spirituality as an element of social 
action: An interpretative phenomenological analysis of primary 
teachers’ understanding and expression of spirituality. Interna-
tional Journal of Children’s Spirituality, 24(4), 328–340. https:// 
doi. org/ 10. 1080/ 13644 36X. 2019. 16848 80

Glaser, B. (1992). Basics of grounded theory analysis: Emergence vs. 
forcing. Sociology Press.

Glaser, B., & Strauss, A. (1967). The discovery of grounded theory. 
Aldine.

Greenfield, C. F. (2018). Investigation into New Zealand early child-
hood teachers’ perspectives on spirituality and Wairua in teaching. 
International Journal of Children’s Spirituality, 23(3), 275–290. 
https:// doi. org/ 10. 1080/ 13644 36X. 2018. 14603 33

Harris, K. I. (2007). Re-conceptualizing spirituality in the light of 
educating young children. International Journal of Children’s 
Spirituality, 12(3), 263–275. https:// doi. org/ 10. 1080/ 13644 36070 
17149 36

Hart, T. (2003). The secret spiritual world of children. Inner Ocean 
Publishing.

Haslip, M. J., & Gullo, D. F. (2018). The changing landscape of early 
childhood education: Implications for policy and practice. Early 
Childhood Education Journal, 46(3), 249–264. https:// doi. org/ 10. 
1007/ s10643- 017- 0865-7

http://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1080/1350293X.2014.996425
https://doi.org/10.1080/1350293X.2014.996425
https://doi.org/10.4135/9781412976657.n34
https://doi.org/10.1080/1364436X.2015.1030594
https://doi.org/10.1080/1364436X.2015.1030594
https://doi.org/10.1177/0049124113500475
https://doi.org/10.1177/0049124113500475
https://doi.org/10.4018/978-1-6684-6371-0.ch005
https://doi.org/10.1515/dcse-2016-0009
https://doi.org/10.4018/978-1-6684-6371-0.ch002
https://news.gallup.com/poll/1690/religion.aspx
https://doi.org/10.1080/1364436X.2018.1428790
https://doi.org/10.1080/1364436X.2018.1428790
https://doi.org/10.1080/1364436X.2019.1684880
https://doi.org/10.1080/1364436X.2019.1684880
https://doi.org/10.1080/1364436X.2018.1460333
https://doi.org/10.1080/13644360701714936
https://doi.org/10.1080/13644360701714936
https://doi.org/10.1007/s10643-017-0865-7
https://doi.org/10.1007/s10643-017-0865-7


Early Childhood Education Journal 

Haugen, H. M. (2018). It is time for a general comment on children’s 
spiritual development. International Journal of Children’s Spir-
ituality, 23(3), 306–322. https:// doi. org/ 10. 1080/ 13644 36X. 2018. 
14878 33

Hay, D., & Nye, R. (2006). The spirit of the child. Jessica Kingsley 
Publishers.

Hill, E., & Woolley, R. (2022). Religious education and its interaction 
with the spiritual dimension of childhood: Teachers’ perceptions, 
understanding, and aspirations. Religions, 13(4), 280. https:// doi. 
org/ 10. 3390/ rel13 040280

Hyde, B. (2008). Children and spirituality: Searching for meaning and 
connectedness. Jessica Kingsley Publishers.

Hyde, B. (2020). Evoking the spiritual through phenomenology: Using 
the written anecdotes of adults to access children’s expressions of 
spirituality. International Journal of Children’s Spirituality, 25(3–
4), 197–211. https:// doi. org/ 10. 1080/ 13644 36X. 2020. 18430 06

Hyde, B. (2023). Children and spirituality: Inhabiting a culture of per-
formativity. In M. Kirmani, A. Chapman, B. Steele, M. Moal-
lem, & S. Schroth (Eds.), Supporting children and youth through 
spiritual education (pp. 103–118). IGI Global. https:// doi. org/ 10. 
4018/ 978-1- 6684- 6371-0. ch006

Hyman, C., & Handal, P. J. (2006). Definitions and evaluation of reli-
gion and spirituality items by religious professional: A pilot study. 
Journal of Religion and Health, 45(2), 264–282. https:// doi. org/ 
10. 1007/ s10943- 006- 9015-z

Jennings, P. A. (2019). Mindfulness in the PreK-5 Classroom. North 
& Company.

Kabat-Zinn, J. (2003). Mindfulness-based interventions in context: 
Past, present and future. Clinical Psychology: Science and Prac-
tice, 10, 144–156.

Katz, L. G., Chard, S. C., & Kogen, Y. (2014). Engaging children’s 
minds: The project approach (3rd ed.). Bloomsbury Publishing 
USA.

Keating, N. (2023). Children and personal spiritual experience. In 
M. Kirmani, A. Chapman, B. Steele, M. Moallem, & S. Schroth 
(Eds.), Supporting children and youth through spiritual education 
(pp. 198–216). IGI Global. https:// doi. org/ 10. 4018/ 978-1- 6684- 
6371-0. ch011

Kim, S., & Esquivel, G. B. (2011). Adolescent spirituality and resil-
ience: Theory, research, and educational practices. Psychology in 
the Schools, 48(7), 755–765. https:// doi. org/ 10. 1002/ pits. 20582

Kim, Y., & Seidlitz, L. (2002). Spirituality moderates the effect of 
stress on emotional and physical adjustment. Personality and 
Individual Differences, 32(8), 1377–1390. https:// doi. org/ 10. 1016/ 
S0191- 8869(01) 00128-3

Kirmani, M. H. (2023). Nurturing spirituality in diverse public school 
settings: An inclusive approach. In M. Kirmani, A. Chapman, B. 
Steele, M. Moallem, & S. Schroth (Eds.), Supporting children and 
youth through spiritual education (pp. 42–61). IGI Global. https:// 
doi. org/ 10. 4018/ 978-1- 6684- 6371-0. ch003

Koenig, H. G. (2012). Religion, spirituality, and health: The research 
and clinical implications. International Scholarly Research 
Notices, 2012. https:// doi. org/ 10. 5402/ 2012/ 278730

Lavrakas, P. J. (Ed.). (2008). Encyclopedia of survey research methods. 
SAGE Publications.

Lerner, R. M., Alberts, A. E., Anderson, P. M., & Dowling, E. M. 
(2006). On making humans human: Spirituality and the promo-
tion of positive youth development. In E. C. Roehlkepartain, P. 
E. King, L. Wagener, & P. L. Benson (Eds.), The handbook of 
spiritual development in childhood and adolescence (pp. 60–72). 
SAGE Publications. https:// doi. org/ 10. 4135/ 97814 12976 657

Leutenberg, E. R. A., & Schein, D. L. (2017). Nurturing spiritual 
development in children by understanding our own spirituality. 
Whole Person Associates.

London, R. B. (2023). The mystery of spirit: Implications for integrat-
ing a spiritual perspective in secular education. In M. Kirmani, A. 

Chapman, B. Steele, M. Moallem, & S. Schroth (Eds.), Support-
ing children and youth through spiritual education (pp. 62–80). 
IGI Global. https:// doi. org/ 10. 4018/ 978-1- 6684- 6371-0. ch004

Manning, L., Ferris, M., Narvaez Rosario, C., Prues, M., & Bouchard, 
L. (2019). Spiritual resilience: Understanding the protection and 
promotion of well-being in the later life. Journal of Religion, Spir-
ituality & Aging, 31(2), 168–186. https:// doi. org/ 10. 1080/ 15528 
030. 2018. 15328 59

Mason, M., Singleton, A., & Webber, R. (2007). The spirituality of 
young Australians. International Journal of Children’s Spir-
ituality, 12(2), 149–163. https:// doi. org/ 10. 1080/ 13644 36070 
14674 51

Masterson, L. M. (2021). Transforming teaching: Creating lesson 
plans for child-centered learning in preschool. The National 
Association for the Education of Young Children.

Mata, J. (2012). Nurturing spirituality in early childhood classrooms: 
The teacher’s view. In M. Fowler, J. D. Martin, & J. L. Hoch-
heimer (Eds.), Spirituality: Theory, praxis and pedagogy (pp. 
239–248). Inter-Disciplinary Press.

Mata, J. (2014). Sharing my journey and opening spaces: Spirituality 
in the classroom. International Journal of Children’s Spiritu-
ality, 19(2), 112–122. https:// doi. org/ 10. 1080/ 13644 36X. 2014. 
922464

Mata, J. (2015). Spiritual experiences in early childhood education: 
Four kindergarteners, one classroom. Routledge.

Mata-McMahon, J., & Escarfuller, P. (2024). Children’s spirituality in 
early childhood education: Theory to practice. Routledge.

Mata-McMahon, J., Haslip, M., & Kruse, L. (2023). Validation Study 
of the Early Childhood Educators’ Spiritual Practices in the Class-
room (ECE-SPC) instrument using Rasch. International Journal 
of Children’s Spirituality, 28(3–4), 99–132.  https:// doi. org/ 10. 
1080/ 13644 36X. 2023. 22185 90

Mata-McMahon, J., Haslip, M. J., & Schein, D. L. (2018). Early child-
hood educators’ perceptions of nurturing spirituality in secular 
settings. Early Child Development and Care, 189(14), 2233–2251. 
https:// doi. org/ 10. 1080/ 03004 430. 2018. 14457 34

Mata-McMahon, J., Haslip, M. J., & Schein, D. L. (2020). Connections, 
virtues, and meaning-making: How early childhood educators 
describe children’s spirituality. Early Childhood Education Jour-
nal, 48(5), 657–669. https:// doi. org/ 10. 1007/ s10643- 020- 01026-8

Miller, L. (2016). The spiritual child. Martin’s Press.
Miller, J. P. (2019). Holistic education: A brief history. In J. P. Miller, 

K. Nigh, M. J. Binder, B. Novak, & S. Crowell (Eds.), Inter-
national handbook of holistic education (pp. 5–16). Routledge. 
https:// doi. org/ 10. 4324/ 97813 15112 398

Miller, L. (2021). The awakened brain: The new science of spirituality 
and our quest for an inspired life. Random House.

Mogra, I. (2010). Spirituality in the life and career of Muslim teachers. 
International Journal of Children’s Spirituality, 15(2), 159–173. 
https:// doi. org/ 10. 1080/ 13644 36X. 2010. 497651

Montessori, M. (1949). The absorbent mind. Theosophical Publishing 
House.

Palmer, P. J. (2004). A hidden wholeness: The journey toward an undi-
vided life. John Wiley.

Palmer, P. J. (2003). Teaching with heart and soul: Reflections on spir-
ituality in teacher education. Journal of Teacher Education, 54(5), 
376–385. https:// doi. org/ 10. 1177/ 00224 87103 257

Peterson, C., & Seligman, M. E. (2004). Character strengths and vir-
tues: A handbook and classification (Vol. 1). Oxford University 
Press.

Pew Research Center. (2018). When Americans say they believe 
in God, what do they mean?https:// www. pewre search. 
org/ relig ion/ 2018/ 04/ 25/ when- ameri cans- say- they- belie 
ve- in- god- what- do- they- mean/

Schein, D. L. (2012). Early childhood educators' perceptions of spir-
itual development in young children: A social constructivist 

https://doi.org/10.1080/1364436X.2018.1487833
https://doi.org/10.1080/1364436X.2018.1487833
https://doi.org/10.3390/rel13040280
https://doi.org/10.3390/rel13040280
https://doi.org/10.1080/1364436X.2020.1843006
https://doi.org/10.4018/978-1-6684-6371-0.ch006
https://doi.org/10.4018/978-1-6684-6371-0.ch006
https://doi.org/10.1007/s10943-006-9015-z
https://doi.org/10.1007/s10943-006-9015-z
https://doi.org/10.4018/978-1-6684-6371-0.ch011
https://doi.org/10.4018/978-1-6684-6371-0.ch011
https://doi.org/10.1002/pits.20582
https://doi.org/10.1016/S0191-8869(01)00128-3
https://doi.org/10.1016/S0191-8869(01)00128-3
https://doi.org/10.4018/978-1-6684-6371-0.ch003
https://doi.org/10.4018/978-1-6684-6371-0.ch003
https://doi.org/10.5402/2012/278730
https://doi.org/10.4135/9781412976657
https://doi.org/10.4018/978-1-6684-6371-0.ch004
https://doi.org/10.1080/15528030.2018.1532859
https://doi.org/10.1080/15528030.2018.1532859
https://doi.org/10.1080/13644360701467451
https://doi.org/10.1080/13644360701467451
https://doi.org/10.1080/1364436X.2014.922464
https://doi.org/10.1080/1364436X.2014.922464
https://doi.org/10.1080/1364436X.2023.2218590
https://doi.org/10.1080/1364436X.2023.2218590
https://doi.org/10.1080/03004430.2018.1445734
https://doi.org/10.1007/s10643-020-01026-8
https://doi.org/10.4324/9781315112398
https://doi.org/10.1080/1364436X.2010.497651
https://doi.org/10.1177/0022487103257
https://www.pewresearch.org/religion/2018/04/25/when-americans-say-they-believe-in-god-what-do-they-mean/
https://www.pewresearch.org/religion/2018/04/25/when-americans-say-they-believe-in-god-what-do-they-mean/
https://www.pewresearch.org/religion/2018/04/25/when-americans-say-they-believe-in-god-what-do-they-mean/


 Early Childhood Education Journal

grounded theory study. Doctoral dissertation, Walden University. 
https:// www. proqu est. com/ openv iew/ ed6d1 d1069 89f41 53f11 
57133 86897 fb/1? pq- origs ite= gscho lar& cbl= 18750

Schein, D. (2018). Inspiring wonder, awe, and empathy: Spiritual 
development in young children. Redleaf Press.

Topa (Four Arrows aka Don Trent Jacobs), W. & Jacobs, J. L. (2023). 
The kinship worldview: Unschooling and Indigenous spirituality. 
In M. Kirmani, A. Chapman, B. Steele, M. Moallem, & S. Schroth 
(Eds.), Supporting children and youth through spiritual education 
(pp. 181–196). IGI Global. https:// doi. org/ 10. 4018/ 978-1- 6684- 
6371-0. ch010

Urbanowski, R. (1997). Spirituality in everyday practice: Finds that 
defining spirituality as “the experience of meaning” allows prac-
titioners and their clients to add an important dimension to the 
therapeutic process. OT PRACTICE, 2, 18–23.

U.S. Census Bureau. (2020). 2020 Census data. Retrieved October 18, 
2023, from https:// data. census. gov

Van Niekerk, B. (2018). Religion and spirituality: What are the fun-
damental differences? HTS: Theological Studies, 74(3), 1–11. 
https:// doi. org/ 10. 4102/ hts. v74i3. 4933

Williams, J. M., & Kabat-Zinn, J. (2011). Mindfulness, Diverse per-
spectives on its meaning, origins, and multiple applications at 
the intersection of science and dharma. Contemporary Buddhism, 
12(1), 1–18.

Publisher's Note Springer Nature remains neutral with regard to 
jurisdictional claims in published maps and institutional affiliations.

https://www.proquest.com/openview/ed6d1d106989f4153f115713386897fb/1?pq-origsite=gscholar&cbl=18750
https://www.proquest.com/openview/ed6d1d106989f4153f115713386897fb/1?pq-origsite=gscholar&cbl=18750
https://doi.org/10.4018/978-1-6684-6371-0.ch010
https://doi.org/10.4018/978-1-6684-6371-0.ch010
https://data.census.gov
https://doi.org/10.4102/hts.v74i3.4933

	How U.S. Early Childhood Educators Understand Children’s Spirituality: A Framework of Essence, Origin, and Action
	Abstract
	Introduction and Purpose
	Theoretical Framework
	Teachers’ Understanding of Children’s Spirituality

	Methods
	Research Design
	Research Question
	Data Collection
	Validation
	Participants
	Data Analysis

	Findings
	Essence
	Origin
	Action

	Discussion of Findings
	Implications
	Limitations
	Conclusions
	References


