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Abstract
COVID-19 causes a pandemic situation that increased the paid or unpaid responsi-
bilities (home and job) on women and brought significant changes in their lifestyle, 
resulting in psychological and emotional stress. This paper draws attention to the 
triple burden on the women during this time when certain roles are supposed to be 
performed by the women regardless she is employed or homemaker. The paper high-
lights the challenges faced by women educationists in making themselves comfort-
able with the work-life balance with emerging challenges such as new technology-
based innovative teaching methods and various learning software’s, apps, platforms, 
etc.. The paper employs in-depth interviews of teachers belonging to three catego-
ries i.e. primary, secondary, and higher education. The findings reported that female 
teachers agreed that pandemic had affected their daily life schedule. This leaves a 
deep effect on their mental and psychological health due to multiple attentions they 
pay towards home management, child & elders extra care, challenges due to work 
from home pattern of organizations, increased attention to students due to online 
teaching, etc. The paper presents the implications for the society and government 
to understand the women’s pressure so that a happy and satisfied life is there for all 
with no gender discrimination.
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1 Introduction

The corona-virus outbreak has affected the world lifestyle for both childhood and 
adulthood (Dunton et al., 2020; Shaukat et al., 2020), resulting in the sedentary 
lifestyle of the world population (Chen et al., 2020). Corona-virus spread meas-
ures followed by various governments includes social distancing, lockdowns, iso-
lation, or quarantine for infected people have brought significant changes in the 
habits of workers and students (Brancaccio et al., 2021). Institutions active in all 
segments have changed their policies and working culture. They have given more 
liberty to their employees to make adjustments in their daily schedules and adopt 
“work from home (WFH)” (Prasad et al., 2020). During the first wave of covid-
19 spread, 30% of Americans shifted to work from home option, 10% were fired 
as reported by the National Bureau of Economic Research. Similarly, Accenture 
has moved over 60% of its employees to WFH in India and the Philippines (Sangani, 
2020). Apart from IT, all the sectors which include healthcare, research, and 
development, education sectors that can be managed without physical presence 
are forced to accept the WFH option (Prasad et al., 2020).

Corona-virus made the entire education sector whether primary or higher 
education to shift from the face-to-face mode to online mode (Bao, 2020). The 
immediate online shift of the education industry added more stress and work-
load to female teachers who are struggling to maintain a work-life balance in the 
domain of teaching, research, home responsibilities, taking extra care during the 
pandemic, etc. (Houlden and Veletsianos, 2020). The elders staying at home also 
need extra care during this time, including proper diet and hygiene to fight against 
the risk of infection (Deshpande, 2020). The education sector that has trans-
formed itself from offline mode to online mode brought new challenges such as 
technological anxiety and students’ technological illiteracy (Brown, 2016). Due to 
the avalanche of workplace challenges when domestic chores, caretaking domains 
are disproportionately the question arises when both men and women are at home 
who will handle this. McLaren et al. (2020) opined that whether it is war, natu-
ral disaster, or pandemic, the women’s vulnerabilities increases and acquiescence 
to additional burdens. Leckie (2016) and Momsen (2019) highlighted the soci-
etal gender difference affect women’s social, economic, and political life. Most 
women reported facing deterioration in their well-being due to greater respon-
sibilities in personal and professional life activities (Nawaz and McLaren 2016).

Many scholars such as Kaberia & Muathe (2021); Shorey et al. (2021); Kumari 
et al. (2021); Liu et al. (2021); Dang and Nguyen (2021) have analyzed the effects 
of Covid-19 on women but very meager literature is available on the stress factors 
that affect the women educationists during the challenging times of pandemic. 
The study is unique in its style as it highlights the problems faced by female edu-
cationists belonging to an emerging economy i.e. India, where gender inequality 
already exists in education, healthcare, economic participation, decision making, 
etc. (Hooda, 2021). The differences among gender are observed to be embellished 
during the pandemic and across the globe. Uttar Pradesh has gender disparities 
in education, employment, and health implications for girls and women (Hebert 
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et  al. 2020). The author selected Uttar Pradesh, India for the data collection 
because development indicators reported the low status of females in the state 
(Priya et  al., 2015). The National Family Health Survey-3 reported that 42% of 
women face sexual violence, 59% of women were married before 18 years, and 
women participation in the workflow is very low (17%). The gender inequalities 
constitute a patriarchal society possessing triple bottom effects as one moves to 
the utteristic layers functional on the name of culture and tradition exacerbated 
specifically to one’s gender, marital status, social and economic conditions. The 
geographical surroundings affect the strictness of its impact and its intensity gets 
deeper as one’s moves from the urban to interior, remote and rural areas. Thus, 
examination of the triple bottom effects on women becomes more crucial in such 
a geographical location, where women’s development is less.

The paper discussed the extra burden faced by women in their personal and pro-
fessional life due to roles defined and expected by society. The study analyzed the 
female teacher’s burden from three perspectives that need to be taken care of for the 
well-being of female teachers during pandemic times, so that satisfaction, prosper-
ity, and happiness can be enhanced in their professional future. The first domain 
includes social and personal life that is affected due to increased household tasks 
due to multiple reasons including lockdown, house helper’s suspension of services, 
increased expectations of family members, more focus on hygiene and sanitation 
conditions, and many more. The second domain includes the effect on professional 
life i.e. the employer expectation, increased work pressure due to online classes, 
challenges involved in the adoption of ICT techniques, etc. Further the effect on the 
financial component that is affected due to salary deduction, job layoffs, delay in sal-
ary payment, etc. The last perspective is the psychological and emotional effects on 
mental wellbeing due to critical time and the heartbreaking news due to the corona-
virus and increased engagement with the organization and family affairs.

Our study contributes to the discipline of policymaking. This study delivers the 
psychological, social, financial, professional stress factors underlying female educa-
tionists who are coping with difficult and challenging times. This study is useful to 
the government bodies in understanding the stress level faced by women education-
ists during the time of novel COVID-19 so that they can plan to reduce stress and 
increase women’s happiness and wellbeing.

2  Literature review

2.1  Environment and social changes

COVID-19 virus makes the world to adopt remote work or WFH concept to get 
saved themselves from the infectious risk of a mutated virus which is making its 
presence worldwide (Prasad et  al., 2020). Various software and innovative tools 
such as “viewer, Splashtop, Microsoft remote desktop, zoom, Microsoft teams, and 
owlare” make this phenomenon easy and possible (Pinola, 2020). Several challenges 
such as technical literacy, the comfort of using these tools, overworking, bad health 
habits, distraction at home, etc. affect employee satisfaction (Wheatley, 2017). Apart 
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from these challenges, social and family expectations from women are endless. 
Across the sphere including many countries and having various cultures and tradi-
tions, it is “SHE” who consistently carries the heaviest burden of expectation and 
responsibilities (McLaren et al. 2020, Lee et al. 2019; Nawaz and McLaren 2016). 
Social stigma can’t alleviate the women to be free from the existing responsibili-
ties (Moreno and Shaw 2018). The impact of additional and intensifying burdens on 
women can be long-lasting, which they may endure well beyond the resolution of 
the disaster itself.

2.2  Personal life changes: Increased family obligations

Moser (2012) in his gender analysis purposed that women’s vulnerabilities at the 
time of the disaster, such as war, pandemic, natural calamities, and malnutrition 
are intensified (Bradshaw 2015). This is because increased responsibilities affect 
women completely where gender discrimination adds more complexity (McLaren 
et  al. 2020). In India, women are bound to perform various roles and duties that 
include the children’s care, their education, and household chores, etc. (Aryee et al., 
2005; Ravindran and Baral, 2014). If there remains some incompleteness then blame 
is passed to the women. Gender egalitarianism is followed in western countries and 
male spouses help their wives by doing housework (House et al., 1999). Whereas in 
India, males doing domestic work perceived to be weak (Aycan, 2004), and females 
who fail to do motherly and wifely duties are often realized to feel guilty for this 
(Jost & Banaji, 1994).

Government across the globe, impose various Lockdowns to minimize the risk of 
infection but it has affected the life of a woman to a great extent (Biroli et al., 2020). 
These lockdowns brought the children and parents at home which have short and 
long-run effects on the women’s daily routines. This involves reducing the work-
ing women’s chances to work efficiently, which increases family tension and family 
instability (Ruppanner et al., 2018; Buddhapriya, 2009). Biroli et al. (2020) found 
gender discrepancies in the responsibility of sharing household tasks. Carlson et al. 
(2020) found that parents felt in the increase of childcare pressure (from 50%-60%) 
and household tasks (38% to 53%). Division of the household work affects the 
women’s wellbeing and tensions which results in the overall dissatisfaction towards 
a prosperous life. WHO found issued various guidelines in the European countries 
and the USA, to help the women who are stuck at home and faces various problems 
due to pandemic’s and lockdown (Gautam et al. 2020).

2.3  Changes in professional life: Virtual teaching and its effects

The sudden shift to the “online portal” due to pandemic situation impose more stress 
and workloads on the teachers and staff members who try to maintain a work-life 
balance in addition to teaching, research, and service obligations (Rapanta et  al., 
2020; Houlden and Veletsianos, 2020). This immediate situation impacts the teacher 
with all backgrounds and ages because they had to prepare for virtual teaching 
which entails technical challenges and the absence of technical support (Hodges 
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et  al., 2020). The highest affected domain is higher education which suffers from 
the shortage of pedagogical content knowledge (Shulman, 1987) including online 
platforms, tools, and organizing workflows that enrich the online teaching impact. 
Around the world, teachers had been reported an increase in the level of stress and 
anxiety due to the shifting of teaching to the online mode (ibid. 2020).

The major factors that are affecting the teacher’s dissatisfaction include discom-
fort, feeling lost, and experiencing doubt and worry (Flamholtz and Randle 2008, 
Ibrahim et al. 2013). Other factors that affect the teacher’s resistance to accepting 
change include teacher’s stress, fatigue, mental exhaustion which affects the per-
formance and satisfaction level (Margolis and Nagel, 2006). Apart from these chal-
lenges, the responsibility of housework and child care has been defined as women’s 
work which generates the need for work-life balance (Yun et  al. 2019). Organiza-
tions had a lot of expectations from the working professional including women who 
work hard to prove themselves competent so as they can fit in the social sphere. If 
the woman fails to maintain the balance, Men oriented world makes women realize 
that she does not fit in the organizational structure (Stivers, 2002). Working moth-
ers have more responsibility towards their childcare as compared to men (Fox et al., 
2011). This increased burden affects the work outcomes and efficiency related to 
higher education particularly related to teaching, research, publications, and project 
grant (Jung, 2020). Therefore, lockdown caused by the pandemic produces negative 
effects on the females related to higher education including scientists, researchers, 
teachers, and academicians.

2.4  Mental and psychological wellbeing

Psychological well-being refers to the extent to which individuals experience posi-
tive emotions in life affected due to relationships with personal growth, the objective 
in life, social pressures, etc. Situational factors such as stressful events, traumatic 
experiences affect the individual’s mood and anxiety disorders (Gladstone et  al., 
2012). The spread of Pandemic diseases such as the COVID-19 crisis made the peo-
ple confined to their homes with uncertain effects and tension related to the finan-
cial, health, and economic insecurity resulting in the scare and grief period for eve-
ryone. This crisis scenario leads to domestic violence, women’s reproductive health 
care, maternal and child health (Bahn et al., 2020). Biroli et al. (2020) found that 
couples who quarrel over the household distribution and childcare responsibilities 
have a strong effect on their mental wellbeing. Life satisfaction is negatively related 
to the changes in the childcare division. Women take more tensions as compared to 
men in the context of managing household activities such as grocery duties, risk-
seeking behavior, and cooperation.

In addition to this, working on virtual platforms affects the psychological well-
being of the employees (Mulki & Jaramillo, 2011). Workplace interactions among 
the employees help them to share their problems, enable coordination and coopera-
tion (Cooper & Kurland, 2002). In the present scenario when organizations force the 
academicians to adopt WFH which commences the psychological impact of the vir-
tual work environments. This stress leads to unfavorable effects on the learning and 
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psychological health of the students and teachers (Sahu, 2020). A female teacher 
who has various other responsibilities and higher expectations from the employer 
regarding the effectiveness of the online teaching patterns develops a sense of dissat-
isfaction among themselves. Online classes that involve various ICT tools and new 
portals or apps are not so easy to learn and so handy that everyone feels comfortable 
while using these tools. This brings anxiety, consciousness, and depression among 
female teachers. Henceforth, in such a male dominating society, it becomes crucial 
for the females either to create a work-life balance or they are required to leave the 
job.

3  Methods

3.1  Instrument: Semi‑structured interview

A structured interview comprises of 30 questions related to three dimensions i.e. ten 
questions on social and personal life (UN Women Rapid Assessment Survey Ques-
tionnaire, 2020), ten questions on professional life & financial component (Alves 
et al., 2021; Duraku and Hoxha; 2020) and finally ten questions on the psychologi-
cal and emotional well being of a woman (Cohen, 1994). After preparing the sam-
ple questions, they were sent to the three experts for analyzing their accuracy. For 
assuring the credibility of questions, the opinion of the expert is used as pretesting 
method (Olson, 2010). The experts selected for the study consists of three female 
academicians having experience of more than 5 years, four women corporate with 
experience of 10  years, and two research scholars. These numbers of experts are 
sufficient as per Olson (2010). Based on the expert’s suggestion and feedback, some 
sample questions were revised for achieving the research objective (Appendix), and 
the rest questions examine the respondent’s demographic profile.

3.2  Data collection procedure

A qualitative research method is employed in this study to explore the triple bottom 
burden on women due to COVID-19 changes that happened in personal and profes-
sional life. To understand the homogenous population thought’s, opinions, beliefs, 
and attitudes for a particular topic, qualitative studies such as focused group dis-
cussions and in-depth interviews are generally used (Vindrola-Padros et al. 2020). 
The psychological responses of the respondents depend upon the social and cultural 
factors of society that keep on changing with time (Sorokin, 2017). To examine the 
problem in-depth, participants selected for the study consist of a total of 17 teach-
ers including 5 primary teachers and 4 Secondary teachers employed with schools. 
Also, 8 assistant professors working with private universities and colleges were 
included for structured interviews. All the participants have a minimum of 10 years 
of teaching experience. Participants were employed with educational institutions 
spread across the state of Uttar Pradesh such as Noida, Varanasi, Mathura, Agra, 
Lucknow, and Kanpur.
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Lockdown in India was announced in four phases i.e. phase 1- (24 March – 14 
April), Phase 2 (15 April – 3 May), Phase 3 (4–17 May), and Phase 4 (18–31 May). 
Data collected started during phase 4 i.e. 11-17 may, 2020. This period is perfect 
for data collection as Indians have already experienced 47 days of complete lock-
down. Females set up their daily routine by incorporating environmental and social 
changes. They were not allowed to go out, maids were not coming, all family mem-
bers were staying at home, and virtual learning had already started. Thus, this period 
is appropriate for understanding the experience of the working females how they 
maintain work-life balance along with personal and professional challenges. The 
respondents included in the study were contacted on telephone or zoom app meeting 
where they were asked questions for approximately 25-30 min. Face-to-face or per-
sonal interviews are not possible at this period due to lockdown. Further, permission 
was also to record the conversations but some participants did not permit to record, 
so information was written in those cases.

The systematic procedure for the qualitative data analysis was obtained from the 
in-depth interviews; the data was reduced into the codes by refining it (Corbin & 
Strauss, 1990). In the initial set, the data set obtained from the three categories of 
teachers was separated into primary, secondary, and higher education teachers. Next, 
the obtained data was read again and again to understand the impact of the burden 
on the women’s life. MAXQDA version 20, computer-assisted software program 
(Kuckartz & Rädiker, 2019), distinct thoughts had been analyzed and reduced into 
informative short paragraphs. The data had been coded into various segments and 
these were named based on the content they contain. Table 2, provides the details 
about the code system including open code, subcode, and code segments from the 
transcript.

3.3  Ethical issues & participants details

In qualitative research, respondents feel concerned about their identity and want to 
make it confidential so that they can freely express their views, feelings, and opin-
ions. Therefore, respondents’ identity is maintained private and they are catego-
rized according to the teaching segment they belong to (Malhotra & Das, 2008). 
The demographic details are presented in Table 1. All the respondents are females 
of which 5 teachers belong to the age group of 25-34 years and the other 6 teach-
ers belong to the age group of 35-44 years and above 45 years. Eight females have 
completed their Ph.D., 4 completed their post-graduation, and the remaining have 
completed their graduation.

3.4  Reliability and validity

To check the reliability and validity, Lincoln and Guba (1991) establish four bench-
marks which are truth value, applicability, consistency, and neutrality. The combina-
tion of case studies, audio-video recordings, document analysis enhances the reli-
ability and validity of a study (Patton, 2002; Yin, 2009). Johnson (1997) defines 
various methods to promote the research validity and reliability for the qualitative 
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research, one of which method is “Participant Feedback”. Lo (2014) and Kornbluh 
(2015) recommended participant’s feedback and check method for assessing and 
enhancing validity and credibility in qualitative research. Therefore, concluded data 
and interpretation were discussed and send to the actual participants during Octo-
ber-2020- November 2020.

4  Results

The results of the in depth interview are presented in Table 2 along with the major 
factors, their major codes and sub codes.

4.1  Environment and social changes

4.1.1  Modification in daily task management

A clear-cut difference in the working hours has been found from the data, where higher 
education teachers felt that they were experienced extended and long working hours. 
The time extension might be due to learning the new teaching platforms, making the 
notes according to virtual platforms, taking the lectures online along managing other 
household chores. They also agreed that higher education offered some flexibility in 

Table 1  Characteristics details

Demographic Characteristics Measures Frequency

Teacher category Primary school teacher (p1) 5
High school teacher(p2) 4
College or university Teacher(p3) 8

Age 25-34 years 5
35-44 years 6
Above 45 years 6

Qualification Graduation 5
Post graduation 4
Ph.D 8

City Noida 3
Varanasi 3
Mathura 3
Lucknow 2
Kanpur 3
Agra 3

Experience (Years) 10 years 5
11-12 years 3
13-14 years 3
15 years 3
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Table 2  Description of codes

Open Code Sub Code Coded Segment

Environment and 
social changes

Modification 
in daily task 
management

Extended hours “There is an increase in the working hours….I start 
my work at 9 am or 10 am and sometimes it gets 
extended to longer hours” (P3 n = 1)

“Due to house-related work and shifting to the virtual 
system I need time to learn these technology-
related systems…which make to work for extended 
hours”(P3 n = 5)

Flexible working 
hours

“Due to lockdown, there is mismanagement in daily 
schedules which leads to working hours at different 
period of times” (P3 n = 1)

“The classes time are fixed rest every task is shifted to 
other time and family support make it more flexible” 
(P3 n = 1)

Reduced working 
hours

“During lockdown and closer of schools and colleges 
reduced my working hours” (P1 n = 5)

“I think vir tual teaching platforms are not for 
school students and thus my working hours 
are reduced” (P2 n  = 4)

Productivity Reduced produc-
tivity

“Due to work at home option, my productivity towards 
my job get reduced” (P1 n = 5, P2 n = 3, P3 n = 6)

No motivation “I feel no motivation to work for my career develop-
ment” (P2 n = 1 P3 n = 2)

Changes in Personal 
& professional life

Changes due to 
virtual teaching

More family time “My attention towards my family got increased due to 
lockdown, absence of home caretakers and not going 
to school or college”(P1 n = 3, P2 n = 2, P3 n = 2)

Easy to manage “There is no hurry that I need to get ready and go to 
college or school” (P1 n = 1, P2 n = 1, P3 n = 2)

“Work from home makes gives me better option to man-
age official work at a different time” (P3 n = 2)

Save cost “My traveling cost incurred on auto, bus or self convey-
ance get reduced of a great extent” (P1 n = 1, P2 n = 1, 
P3 n = 2)

Technology nega-
tive effects

Feel like robot “Teaching on the virtual platform gives a feeling I am 
teaching to a computer” (P1 n = 3, P2 n = 1, P3 n = 2)

Student non 
participation

“Virtual classes do not have student participation”
“Students feel disconnected with the online class” (P1 

n = 1, P3 n = 2)
“Student tend to avoid online class” (P1 n = 1, P2 n = 1, 

P3 n = 1)
Less interesting “Many students feel that online classes are less interest-

ing” (P1 n = 2, P3 n = 1)
One side com-

munication
“Both me and my students feel that virtual platform 

is one-way communication” (P1 n = 2, P2 n = 1, P3 
n = 1)

“Online classes don’t have a personal feel” (P1 n = 1, P2 
n = 1, P3 n = 1)

Changes in roles Major changes “My responsibility such as household work, childcare, 
and elderly care has changed my role” (P1 n = 2,P2 
n = 2, P3 n = 5)

Specific changes “Some area i.e. professional lifestyle got changed and 
make me change in my life” (P1 n = 3, P2 n = 2, P3 
n = 3)
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working by taking or schedule the lectures according to your convenience. Moreover, 
some teachers told me that they were asked to make the video and upload it on the col-
lege or university portals so that students can do self-study. On the contrary primary 
and secondary school teachers felt that the temporary closure of schools had reduced 
their working hours.

4.1.2  Productivity

All the primary school teachers felt that locking at home and increased home burden 
had reduced their creativity and affected their productivity. Primary teaching requires a 
lot of creativity and new methods by which they can involve kids with them. For crea-
tive thinking, they had no time to think about that. The same opinion was given by the 
primary and higher education teachers who felt that their productivity towards jobs gets 
reduced and they were feeling irritated. This brought a negative feeling and reluctance 
to work for career advancement. Many teachers reported that they felt no motivation 
towards working.

4.2  Changes in personal & professional life

4.2.1  Advantages of virtual teaching

All the female teachers agreed that COVID 19 and its effect such as lockdown make a 
dynamic change in their daily routines. Shifting teaching from offline to online portals 
makes the teachers to “work from home” mode that allows them to spend more time 
with their family. The maid was not coming but this increase the value of time spends 
by teachers with their families which was absent when everyone was going to college 
or office. Moreover, flexibility had come to their life, they don’t have to wake up early 

Table 2  (continued)

Open Code Sub Code Coded Segment

Mental and Psycho-
logical wellbeing

Psychological 
effects

Makes nervous & 
confused

“I get confused and nervous when sudden things arrive 
to manage”(P1 n = 0, P2 n = 2, P3 n = 2)

Unable to control 
things

“Overpressure of thinks makes me unable to control the 
things” (P1 n = 2, P2 n = 1, P3 n = 3)

Can’t manage 
effectively

“Overstress results in mismanagement of things” (P1 
n = 3, P2 n = 1, P3 n = 3)

Emotional effects Anger “I express my anger on my family members or friends” 
(P1 n = 1, P2 n = 1, P3 n = 1)

Irritated “Situations due to Covid-19, make me irritated) (P1 
n = 2, P2 n = 2, P3 n = 4)

Pissed off “Sometimes I felt pissed off” (P1 n = 2, P2 n = 1, P3 
n = 3)

P1 = 5 primary teachers, P2 = 4 Secondary teachers and P3 = 8 Assistant Professors
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and reach college or school on time. This also saves the little cost that was spent on 
transportation and all.

4.2.2  Technology negative effects

Though virtual teaching has facilitated the teachers, still, it has a dark shade that affects 
the teachers as well as students. Teachers agreed that online teaching has less student 
participation and sometimes they felt like they are teaching to themselves. Teachers dis-
cussed that virtual teaching along with involvement with other household tasks makes 
them feel like robots. Some university teachers told that when they tried to investigate 
the reasons for less student participation. The students explained that they found the 
online class boring and less interesting. Whereas some students mentioned that they 
felt fatigued when sitting on the computer for 4-5 h a day. They told that offline classes 
involve the personal touch which is absent in online classes.

4.2.3  Changes in roles

Nearly, all the teachers belonging to any teaching department agreed that virtual 
teaching and lockdown had brought various changes in their lifestyle and role played 
by them in their daily lifestyle. All the teachers had to devote extra time in their 
home for extra care and necessary precautions required for their children and elders 
due to fear of infections. The change in professional lifestyle brought major changes 
in their teaching pedagogy in which their effectiveness towards teaching is depend-
ent upon the internet and other platforms involved in taking online classes.

4.3  Mental and psychological wellbeing

4.3.1  Psychological effects

Secondary school teachers and assistant professors mentioned that due to 
unplanned and sudden arrival of tasks make them confused and nervous. Teachers 
mentioned that due to over pressure, management of various things become diffi-
cult and cumbersome. As teachers were busy in managing their daily lives that has 
increased responsibilities, more work life challenges creates more confusions and 
emerged as a source of stress. Nearly, all the teachers reported that due to the stress, 
mismanagement of things happens that results in more problems. This mismanage-
ment becomes a major hurdle in managing their work life balance.

4.3.2  Emotional effects

Teachers agreed that they express their irritation and anger on their family members. 
Straus et al.(1998) reported that parent displays their physically or psychologically 
aggressive behavior toward their children. Due to challenging times of pandemic, 
behavioral and psychosocial changes are reported by teachers that include aggres-
sion and irritation. Teachers reported that sometimes, when situation becomes out of 
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control, they feel pissed off. These findings are aligned with Petrakova et al. (2021) 
that discussed; cause of the stress among the teachers is due to new work-from-
home setup and changes in the work-life balance. Liu and Doan (2020) expressed 
that empathy should be present among family members and cooperate with each 
other so that difficult time can be passed with support of each other.

5  Discussion

The covid-19 pandemic has introduced an exceptional global survival challenge for 
mankind. This pandemic brought a significant change in society, environment, econ-
omy, political that is affecting the daily routines and work-life balance (Petrakova 
et al., 2021). The present paper explores the triple burden effect on the female teach-
ers due to the COVID-19 pandemic. The study is an extension of the previous stud-
ies undergoing the investigation of pandemic and epidemic effects on women’s men-
tal, psychological, health, and stress levels. Dos Santos et al. (2016) reported that 
in cases of previous epidemic and chronic diseases such as Zika, pregnant women 
in Brazil and Puerto Rico expressed high levels of stress, anxiety, and depression 
whether they are infected with Zika or not. Hanson et al. (2016) found that Liberian 
women may be at high infection risk of Ebola due to traditional gender roles such as 
taking care of sick people, washing and cleaning household items like clothing and 
dishes, which may be contaminated by the virus. Brooks et al. (2015) found that a 
high workload and long working hours when resources are limited due to disaster 
leaves a negative psychological impact.

The findings of the study identified the prominent reasons for psychological 
and mental stress for female teachers. The study found that increased family 
obligations and responsibilities brought important changes in social and envi-
ronmental setup. In a country such as India, where household tasks are meant 
to be associated with the “females only” has increased due to the absence 
of home-maids and family members staying at home. It has become a social 
stigma and gender roles are defined by “stereotypes” that portray women as 
weak contenders. This means men meant to stay away from the kitchen and 
do not helping in raising their children. Biroli et  al. (2020) reported that 
the absence of childcare facilities imposes more pressure on working moth-
ers when responsibility is not shared by fathers. Besides, domestic violence 
has reached new heights, and data obtained worldwide clearly explained that 
women are meant to be a soft target (Beland et  al., 2020). This means that 
changes should be brought in home culture and work culture, focusing on 
creating a balance between work done by women (Folbre, 2017; Grossbard-
Schectman and Grossbard-Shechtman, 2019).

Findings reveal that stress was exacerbated due to the introduction of online 
teaching, technology anxiety due to unawareness of the use of online teaching 
applications such as zoom, lack of technical and informational resources, varying 
working hours, and resistance from the student’s side. UNESCO (2020) found that 
inexperience and lack of preparation of teachers and parents to support children in 
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online teaching impacted the learning needs of the students. Countries worldwide 
are adopting innovative online platforms for online teaching methods and knowl-
edge sharing has brought various concerns such as increased stress and anxiety 
among the teaching community (UNESCO, March 2020). The study highlighted 
that female teacher agreed that new teaching platforms are challenging and learning 
about these new platforms is difficult in such a negative atmosphere. COVID- 19 
impacted the daily schedule and difficulty increases when learning of ICT blended 
techniques for virtual teaching becomes necessitate. This finding is similar to previ-
ous studies. Teachers felt a lot of challenges to become adaptable to new methods of 
teaching which involves technological complexity, literacy, and competency (Rahman 
& Abdullah, 2018). These emerging challenges reduced the teacher’s and students’ 
attention toward effective learning. Talidong and Toquero (2020) found that the 
teaching community by adhering to the work from home guidelines is experiencing 
anxiety in this pandemic situation.

The study reported that female educationists are concerned about financial 
stress caused by lockdown and salary deduction; future planning, and health-
related issues. These findings are affecting the teacher’s psychological and 
emotional effects during the challenging times of COVID-19. This result is 
similar to a study conducted by Gopal et  al. (2020); Limcaoco et  al., 2020; 
Moccia et  al., 2020) that women found to be suffering from stress, anxiety, 
and depression. Brug et al. (2004) found that during SARS (Severe acute res-
piratory syndrome) in the Netherlands, women were observed to be at high 
risk of infection. All the teachers reported negative and unpleasant experi-
ences such as nervousness, confusion, anger, irritation, resulting in the mis-
management of various things. The main reasons might be due to social dis-
tancing (Ammerman et  al., 2020); overwork pressure, management of extra 
home-related tasks (Power 2020); use of new technology (Rasheed et  al., 
2020), household, and job-related tensions (Biroli et al. 2020). Further, Goswami 
and Narah (2021) found that a positive correlation between “perceived stress 
and depression” predicting the women are inclined towards depression during 
these difficult times of pandemic. Despite negative results, a pessimistic view 
focuses that due to lockdown and staying at home; female teachers agreed that 
they can spend valuable time with their family members. They have no hurry 
to report at school or college, manage the transport, and prepare the meals 
early for everyone. The work from home brought some flexibility to their life.

6  Implications of research

COVID-19 has brought drastic changes in the lifestyle and working patterns of 
the people worldwide and impacted them worldwide. It created fear, anxiety, and 
depression; stress among the people especially those who lost their loved ones 
in this pandemic. People of every professional are worried about their safety and 
future. In this time due to the shifting of offline teaching to the online teaching 
mode, new challenges emerge along with creating work-life balance. The study 
has social implications where the study is providing insights about the life of 
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female teachers that how she manage his home. Teachers devote long hours to 
learning the new platforms and making the videos, reading material, and presen-
tations ready for their students. The study provides important insights into edu-
cational institutes that how teachers are getting themselves more acquainted with 
the latest teaching pedagogy and getting well versed with it. The study also pro-
vides some output to the government that how in such an educated society, social 
stigma regarding home management and gender roles are still defined. The women 
still meant to manage and tolerate everything. Therefore, the government should 
devise some policies or awareness programs that can change the mindset of mod-
ern society so that they can understand the real meaning of being educated and 
modernization.

7  Limitation and future directions

The present research suffers from some limitations. Future research can be 
carried out on the females belonging to a different profession such as doctors, 
managers, bank officials, etc. to access their life and how they are handling the 
work-life balance and burden of daily life. A comparative study can be done to 
found the difference in the way of living of men and women when everyone’s 
life is affected by the pandemic. Adoption of WFH affected the productivity 
of the employees; therefore, smart techniques should be invented which helps 
them to become more flexible towards the teaching methods which is easy to 
learn.

8  Conclusion

A drastic and non-reversible consequence has been observed on the economic, 
psychological, and social, due to lockdown imposed as safety measured dur-
ing the pandemic. Pandemic brought magnanimous physical and economic out-
comes on human lives that obtain higher attention. Still, the impacts of COVID-
19 on the psychological and emotional well-being of working females are often 
less gratified. Although, psychological and emotional health is equally impor-
tant along with physical health, thus there exists a rift in understanding the pan-
demic effects on psychological and emotional health. Henceforth, the present 
study addresses this research gap and attempted to link the association between 
environment and social changes; Changes in Personal & professional life & the 
Mental and Psychological wellbeing of a female in the education sector. India, 
as an important emerging economy seems to be comprised of a population that 
requires attention because women’s distress adds fuel to Mental and Psychologi-
cal wellbeing. Findings reported that female teachers are suffering from work-
life balance problems, where covid-19 and lockdown added more problems to 
their fortune. This outcome is significant for the Indian government that how 
proper counseling cells could help the women educationists in apprehending the 
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psychological repercussions. The government can use study findings in formu-
lating a future proper strategy for handling the violence and reducing the gender 
gap which is still deeply rooted in the country’s various regions.

Appendix

Questionnaire

Part A

Q1. As a result of COVID-19, has the number of hours devoted to household 
activities changed?
Q2. Since the spread of COVID-19, in which activity do you spend the most 
time?

1. Cooking and serving meals
2. Cleaning (e.g. clothes, household)
3. Minding children while doing other tasks (e.g. paid work)
4. Playing with, talking to, and reading to children
5. Instructing, teaching, training children
6. Caring for children, including feeding, cleaning, physical care
7. Assisting older/sick/disabled adults with medical care, feeding, cleaning, physical 

care
8. Assisting older/sick/disabled adults with administration and accounts
9. Affective/emotional support for adult family members

Q3. Does your partner help you with household chores and caring for your fam-
ily?
Q4. Does your child help you with household chores and caring for your family?
Q5. Does your other family member help you with household chores and caring 
for your family?
Q6. Do you allow your domestic worker/babysitter/nurse to stay with you?
Q7. Do you feel your work schedule extended to longer working hours?
Q8. Do you feel your work is reduced to shorter working hours?
Q9. Do you think lockdown results in Flexible working hours?
Q10. Do you felt difficulty in meeting both the end meet?
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Part B

Q1. Do you feel like coming of COVID-19 brought maximum changes in your 
roles?
Q2. Do you feel shifting to virtual learning mode changed your working style?
Q3. Do you feel getting involved in multiple tasks reduced your efficiency?
Q4. Do you feel motivated to work from home mode?
Q5. Do you think opting for “work from home mode” is an easy method?
Q6. Do you feel by doing work from home it is easy to manage home and family?
Q7. Do you feel by doing work from home saves cost and time?
Q8. Do you feel virtual teaching is not an effective method of teaching?
Q9. Do you think in online teaching student participation is reduced?
Q10. What do you think you work like Robert in work from home mode?

Part C

Q1. During covid-19, how often have you been upset because of something that 
happened unexpectedly?
Q2. Do you feel you are unable to control things?
Q3. Managing work, home, and new technology challenges how much you felt 
nervous and “stressed”?
Q4. How much you felt confident in managing personal and professional things?
Q5. Do you felt things are going out of your way?
Q6. Do you felt you cannot cope up and manage things effectively?
Q7. During covid-19 do you felt irritated?
Q8. Do you felt pissed off?
Q9. Do you express your anger to your family members or friends?
Q10. Do you felt that difficulties are increasing and can’t be managed?

Part D

Teacher cat-
egory

a) Primary 
school 
teacher

b) High school 
teacher

c) College or 
university 
Teacher

Age: a) 25-34 years b)35-44 years c) Above 
45 years

Qualification Graduation a) Post gradu-
ation

b) Ph.D.

City: a) Noida b) Varanasi c) Mathura d) Lucknow e) Kanpur f) Agra
Experience 

(Years):
a) 10 years b)11-12 years c) 13-14 years d) 15 years
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