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Abstract
The coronavirus disease 2019 (COVID-19) pandemic caused an emergency trans-
form from traditional to distance learning at all levels of education, which is called 
emergency remote teaching. To explore parents’ views on students’ experiences of 
remote teaching during the COVID-19 pandemic, and their experience and perspec-
tives toward remote teaching during the lockdown of the COVID-19 pandemic, a 
questionnaire was developed and distributed to parents who have at least one child 
who had attended a face-to-face learning environment prior to school closures and 
started remote teaching during the pandemic. 983 parents participated in the study. 
The parents’ views on students’ experiences of remote teaching during the COVID-
19 pandemic, their experiences and perspectives toward remote teaching were dis-
cussed. The results suggested that the remote teaching process has been challenging 
for both students and parents. It is found that the remote teaching practices were 
mainly covered in core courses; remote teaching is considered as unsuitable for 
young children and students with special needs; the parents complain about social 
isolation, lack of interactivity, and increased screen time; and remote teaching 
has placed a heavy burden on parents. Lastly, the parents stated that their children 
acquired self-regulated learning skills and digital socialization during emergency 
remote teaching.
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1 Introduction

The coronavirus disease 2019 (COVID-19) pandemic caused nationwide school 
closures in several countries which affected hundreds of millions of students. In 
response to the COVID-19 outbreak, the school closures in Turkey began in mid-
March 2020 (16 March) and continued for the rest of the school year for 2020. 
While the disease does not cause severe illness in children, they have an important 
role in transmission of the virus (European Centre for Disease Prevention & Con-
trol, 2020). Thus, school closures were considered as a crucial step to reduce the 
transmission of COVID-19 (Abdulamir & Hafidh, 2020). Unexpected school clo-
sures influenced the education of students and their families, as well as the teachers.

With the school closures, classes at all levels moved from traditional to dis-
tance-learning environments. Schools and teachers have made efforts to design 
and deliver online courses through the Internet or TV broadcasts. Approximately 
200 country-wide school closures due to COVID-19 affected more than 1.5 bil-
lion learners of all ages (UNESCO, 2020; UNICEF, 2020). Approximately 25 
million learners were affected by the country-wide closures in Turkey. In a sit-
uation where education is being delivered completely online, the teaching and 
learning environment and educational interactions has changed including knowl-
edge construction and socialization.

In a normal situation, online education creates flexibility for learning and teach-
ing from anytime and anywhere. However, the COVID-19 pandemic prompted an 
emergency transition from traditional to distance learning at all levels of education, 
called emergency remote teaching (Hodges et al., 2020). Emergency remote teach-
ing was formed in response to the pandemic. The situation was different from the 
well-planned traditional method to online learning as it was unexpected and unprec-
edented for teachers, students, and parents. For the first time in world history, all 
students were required to take all their classes online and all teachers were required 
to teach online. However, well-planned online learning is a complex process where 
careful instructional design and development is needed to create an effective learn-
ing environment (Ergulec, 2019; Palloff & Pratt, 2013). Emergency remote teaching 
is a temporary teaching solution to an emergent problem. “The primary objective in 
these circumstances is not to re-create a robust educational ecosystem but rather to 
provide temporary access to instruction and instructional supports in a manner that 
is quick to set up and is reliably available during an emergency or crisis” (Hodges 
et al., 2020, p. 6). Thus, the courses that are delivered in this kind of situation should 
not be considered as long-term solutions. A distinction should be made between 
these two terms as “the degree to which educators believe in distance education 
these days will play a significant role in the prosperity of distance education in a 
post-COVID world” (Bozkurt & Sharma, 2020, ii). In addition, emergency remote 
teaching in this particular situation created an obligation for students, while well-
planned distance learning creates a flexible and alternative learning environment 
(Bozkurt & Sharma, 2020).

Shifting from the concept of online learning to emergency remote teaching 
has brought new challenges and opportunities at a social and technological level, 
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which influenced the physical and mental health of children. According to the 
theory of social constructivism, learning occurs in a social context with individ-
uals’ interactions by active participation, scaffolding, and knowledge exchange 
(Vygotsky, 1978). While the school and classroom environments are important 
places for students to have social experiences, children’s homes have become 
the new educational setting without physical social interactions with their teach-
ers and peers. Social isolation and lack of interactivity have been considered as 
a major shortcoming of emergency remote teaching, as technology became the 
children’s only channel to interact with teachers and peers (Dong et al., 2020).

Connections with social isolation and lack of interaction are likely to have det-
rimental effects on children’s physical and mental health during the spread of the 
virus (Brazendale et al., 2017). The negative effects include psychological impacts 
such as longer durations of quarantine, fears of infection, frustration and boredom, 
inadequate supplies, inadequate information, financial loss, and stigma (Brooks 
et al., 2020). In addition to those negative psychological effects, the school closures 
and being apart from school, peers and teachers influence the health of children. 
This includes a lack of interaction with peers, friends, classmates, and teachers (Bra-
zendale et al., 2017). In this respect, schools at all levels have a critical role, “not 
only in delivering educational materials to children, but in offering an opportunity 
for students to interact with teachers and obtain psychological counselling” (Wang 
et al., 2020, p. 395).

In addition to the social level challenges, parents and children were influenced 
at technological levels as well. Parents and students who are accustomed to face-
to-face education, who do not have technological equipment, knowledge and 
skills have difficulty in following lessons conducted in distance education (Telli 
Yamamoto & Altun, 2020). In virtual learning environments, parent support has 
significant contributions for student learning (Feng & Cavanaugh, 2011; Lee 
& Figueroa, 2012). Challenges that impact parent involvement in virtual learn-
ing environments include lack of technology access (Hollingworth et al., 2011), 
low self-efficacy toward technology (Povey et al., 2016) and lack of interest for 
technology use (Beckman et al., 2019). While the literature suggests that parent 
involvement is an important factor for student learning, the studies concerning 
parent involvement in children’s learning focus mainly on the traditional school 
settings (Liu et al., 2010). Considering the lack of physical presence of teachers 
and the time spent by students with their parents during virtual learning, parent 
participation in the learning process is especially important for student achieve-
ment (Liu et al., 2010).

During the emergency remote teaching, parents can be considered as one of 
the most important stakeholders of distance education, as they are the only ones 
who physically accompany their children. Since children’s homes became the 
new learning environment during the pandemic, parents influence their children’s 
learning by providing digital technologies, learning environment, and learn-
ing how to support their children. This new situation placed a heavy burden on 
caregivers and parents (Chang & Satako, 2020; Dong et al., 2020; Garbe et al., 
2020; Pew Research Center, 2020). While little  research  has  been  conducted 
to understand parents’ views during this kind of learning experience, parents’ 
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perspectives and experiences of emergency remote teaching can influence the 
quality and quantity of online learning in the future. The studies conducted to 
understand parents’ beliefs, attitudes, and experiences during the COVID-19 pan-
demic (e.g., Dong et al., 2020; Garbe et al., 2020; Parczewska, 2020; Trzcińska-
Król, 2020) belong to certain grade levels and are conducted in certain countries; 
such as China, United States, and Poland. To fill this research gap, this particular 
study has reached a very large group of parents whose children attend various 
grade levels in Turkey.

When the COVID-19 pandemic is over, the education system should not for-
get about the experiences we gain during the emergency remote teaching. Simi-
lar circumstances (disaster) are likely to arise in the future and school closures 
would then be expected to implement the emergency remote teaching. Thus, it is 
important now to evaluate our experiences to be better prepared for future needs 
to carry out the emergency remote teaching (Hodges et  al., 2020). In such an 
emergent situation, the system usually does not consider the feelings of students 
and parents. However, all these emergency changes in the education system have 
caused parents to be concerned about their children’s education, physical and 
mental health (Brooks et  al., 2020). As voiced by Bozkurt and Sharma (2020), 
when things go back to normal, the students will remember how they felt during 
this situation, as well as their parents. Given the possibility of encountering simi-
lar situations in the future, parents’ views are important to guide and contribute 
to the process.

1.1  The purpose of the study

Emergency remote teaching requires circumstances different from usual conditions 
since we had not been prepared in terms of technical infrastructure, professional 
development, and skill set. Lack of preparation by the schools, students and their 
parents’ is the main difficulty in distance education carried out during the pandemic. 
Interruption of the education in schools made the rapid transition to distance educa-
tion more important. It has brought along several problems for parents, such as lack 
of infrastructure and skills related to the education of their children. In this emergent 
situation, the majority of students needed the guidance of their parents. Given the 
possibility of encountering similar situations in the future, parents’ views are impor-
tant in order to guide and contribute to the process. Since all these are taken into 
consideration, the aim of the study was first to understand the current emergency 
remote teaching situation in Turkey and experiences of students with the remote 
teaching during the COVID-19 pandemic. In this aspect, the content of children’s 
online learning and their interactions with the remote teaching were investigated. 
The aim was also to reveal the perspectives of the parents during emergency remote 
teaching carried out due to the pandemic period. Parents’ perspectives toward 
remote teaching, including feelings, issues, struggles, and satisfactions they have 
encountered during the emergency remote teaching, and their presence during the 
emergency remote teaching were investigated. The study provides an analysis of the 
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status of online learning at home during the pandemic, what parents did, how were 
they involved, and how they felt during this time. For this purpose, the following 
research questions have been explored:

• What are the parents’ views on students’ experiences of remote teaching during 
the COVID-19 pandemic?

• What are the parents’ experiences of remote teaching during the COVID-19 pan-
demic?

• What are the parents’ perspectives toward remote teaching during the COVID-19 
pandemic?

2  Method

Following the announcement of the pandemic, as of 16 March, face-to-face educa-
tion was interrupted in schools in Turkey and it was decided that all educational 
institutions should continue with distance education. With the school closures, 
education in Turkey had to be continued via alternative platforms. The Ministry 
of National Education (MoNE) in Turkey has decided to use online platform-EBA 
(Educational Informatics Network) and national television channel-TRT (Turk-
ish Radio and Television Corporation) to perform the remote teaching. EBA was 
used as the main platform for the remote teaching. It is a digital educational portal 
which was developed by MoNE during the 2011–2012 academic year. The portal 
includes educational materials such as books, videos, and several activities to sup-
port students’ learning and includes a synchronous platform for video and audio 
conferencing. Both synchronous and asynchronous teaching methods can be used 
in the portal. MoNE collaborated with the leading GSM operators and the opera-
tors provided 8 GB of free Internet access to the students. TRT, the national tel-
evision channel, was used by students who did not have smartphones or Internet 
access at home.

In EBA portal, students were able to access courses which are divided by grade 
levels. The courses of primary schools were offered to students from 9:00am to 
2:00  pm, and replays of courses were performed from 2:30  pm to 7:30  pm. The 
courses of middle schools were offered to students from 9:00am to 4:00  pm and 
replays of courses were performed from 4.30 pm to 11.30 pm. Furthermore, for stu-
dents in the eighth and twelve grades who were preparing for the high-stake exami-
nations, live courses were offered by their own teachers at school. Private schools 
have also implemented their own solutions in the process. Many private schools sup-
ported students with live lessons regardless of class levels.

2.1  Design

The studies aim is to examine the parents’ views on students’ experiences of remote 
teaching during the COVID-19 pandemic, and their experiences and perspectives 

6703Education and Information Technologies (2021) 26:6699–6718



1 3

towards remote teaching during the lockdown. Parents’ qualitative and quanti-
tative data were collected for this purpose. Concurrent compilation of qualitative 
and quantitative results was gathered simultaneously. Qualitative data was used to 
support and expand on quantitative data. The study’s method section includes the 
design, participants, instruments, data collection process, and data analysis.

2.2  Participants

The experiences of students during the remote teaching and their parents’ experience 
and perspectives toward the remote teaching during the lockdown of the COVID-
19 pandemic, were explored using a questionnaire. A combination of convenience 
sampling (researchers themselves contacted parents to invite them to participate in 
the study) and snowball sampling (the participating parents were asked to forward 
the questionnaire to their child’s school via social media or WhatsApp groups) were 
used. The aim was to ensure maximal participation. As a result, the questionnaire 
was sent out via online platforms and filled out voluntarily by 982 parents whose 
children attend a public or private school during the 2019–2020 school year. Out of 
982 parents who filled out the questionnaire, 445 had children in primary school and 
275 had children in middle school. 187 of these parents had children in pre-school 
and 76 had children in high school. Considering the distribution of parents accord-
ing to their children’s school level, the parents who had children in primary and sec-
ondary school had the highest rate in the research sample.

2.3  Instruments

A questionnaire developed by the researchers was used to explore the opinions of 
the Turkish parents during the emergency remote teaching carried out due to the 
pandemic. The items in the questionnaire were developed based on experiences of 
the researchers and a review of the literature (e.g., Dong et  al., 2020; Lase et  al., 
2020). It is worth mentioning the experiences of researchers here, they both work 
as faculty members at the faculty of education, teach during the pandemic, and are 
interested in teacher development and training in distance education. In addition, 
they both have children who attend school during the pandemic.

During the item development for the questionnaire, opinions of one psychological 
counselor and four colleagues from the Faculty of Education were received. These 
four colleagues work in the Departments of Language and Literacy Education, Edu-
cational Sciences, Pre-School Education, and Special Education, respectively. After 
the revisions, the questionnaire was formed into the final version. The questionnaire 
consists of 23 questions, two of which are open-ended. The questionnaire included 
questions designed to solicit parent input on the emergency remote teaching imple-
mented during the pandemic period. Two open-ended questions were asked regard-
ing anything they would like to change while their children were being educated 
remotely during the COVID-19 pandemic and their favorite approach of their chil-
dren’s school during the COVID-19 remote teaching process.
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2.4  Data collection procedure

The questionnaire was delivered to the parents through online platforms and took 
approximately 5 to 10 min to respond. Due to the pandemic, the data collection pro-
cess could not be conducted face-to-face, thus the participants were reached through 
online platforms such as social media and messaging applications. It is worth noting 
that the greatest bias in our sample was caused by the online administration of the ques-
tionnaire, as parents who have Internet connections took part in the study. The process 
began with the distribution of the data collection tool to parents who had at least one 
child who attended a face-to-face learning environment prior to school closures due 
to the pandemic and who began remote teaching during the pandemic. Then the par-
ticipating parents were asked to forward the questionnaire to their child’s school social 
media or WhatsApp groups.

2.5  Data analysis

Descriptive statistics were used to analyze the quantitative data. After interpreting 
the percentage distribution of the responses to the questionnaire, graphics and tables 
were used to make it more understandable. The qualitative data were analyzed using 
the content analysis method. The purpose of using content analysis was to organize 
and extract meaning from the data collected and to draw realistic conclusions (Berg, 
2009; Şimşek & Yıldırım, 2011). Thematic coding was used for the qualitative ques-
tion. In this way, themes and sub-themes were determined. The data collected from 
the open-ended questions were coded by two researchers and then similar ideas were 
recombined with the thematic coding approach. In the interpretation of qualitative data, 
participants’ quantitative responses were included, and it was aimed to establish a link 
between quantitative and qualitative data. In this way, the data was analyzed with a 
more holistic perspective.

In an effort to address methodological issues in this study, trustworthiness and 
transferability of the study were considered. Qualitative researchers seek to develop 
trustworthiness, which is considered as the primary criterion for establishing the valid-
ity (Lincoln & Guba, 1985). In this study, several approaches to establish trustworthi-
ness were established. The role of researchers in the process, the process of devel-
oping data collection tools, data collection, and analysis procedures were explained 
in detail in order to ensure trustworthiness of the research. The data collection tool 
was developed based on experiences of the researchers and a review of the literature; 
then expert opinions were received from colleagues in different fields. Triangulation 
techniques (Lincoln & Guba, 1985) were implemented by collecting data using multi-
ple methods of quantitative and qualitative approaches (including multiple-choice and 
open-ended questions). Tables and graphics were used to increase the comprehensibil-
ity of the quantitative data. The analysis of open-ended questions was used to support 
quantitative data. Lastly, the findings were supported by direct quotations by the par-
ticipants. To enhance transferability of the study, detailed description is provided (Yin, 
2009), peer debriefing and negative case analysis were used (Lincoln & Guba, 1985).
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3  Findings

The table regarding the school type, school level, and Internet access of the children 
of the parents participating in the study is given below (Table 1).

The distribution of the children of the parents participating in the study by school 
type is examined and it is observed that the rate of those who attend public school 
and private school is about the same. In addition, the children attending primary 
school have the highest rate in the research sample. The vast majority of the par-
ticipants stated that they have sufficient Internet access. The problems experienced 
by the participants who stated that they had insufficient Internet access were also 
discussed.

3.1  Students’ remote teaching experiences during the COVID‑19 pandemic

During the remote teaching, parents and children mostly used technological 
devices such as personal laptops, desktop computers, and tablets (81.6%) to 
access distance education lessons. 40% of those participating in distance educa-
tion stated that they used mobile devices during the process, and 33.4% stated 
that they used TV broadcasts to access lessons and educational materials.

The courses that were offered by schools during the remote teaching are shown 
in Fig. 1. As the figure shows, in all school levels, except pre-school, schools have 
given priority to courses like Mathematics, Literacy, Social Studies, and Science 
Education. Other courses like Art, Music, and Physical Education were kept in 

Fig. 1  The courses that are offered by schools during the remote teaching

Table 1  Students’ school type, level, and internet access

School Type School Level Internet Access

Public Private Pre- school Primary school Middle school High school Sufficient Insufficient

51% 49% 19% 45% 28% 8% 95% 5%
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low priority (Fig. 1). Some of the parents expressed their opinions about the lack 
of course variety. “Courses such as music or physical education should also be 
included in distance education. Delivering only core courses improves my child in 
one way, which is academically, not socially.” “Sports and music courses were lack-
ing in distance education; these types of activities should be added for creative and 
kinesthetic children.”

76% of the parents participating in the study stated that they regularly attended 
the live lessons conducted by their schools and EBA lessons by the Ministry of 
National Education. 15% stated that they attended distance education occasionally. 
While some parents stated that they participated at the beginning of the distance 
education then dropped out (7%), 2% of the participants stated that they had never 
attended the distance education (Fig. 2).

The remote teaching has been delivered via several different platforms (Fig. 3). 
64.8% of the parents stated that their children attended the live lessons during the 
remote teaching. In addition to the live lessons, the parents stated that they followed 
the activities broadcasted by EBA, both on TV broadcast and Internet. In addition to 
the listed platforms, educational communication was continued through phone and 
school’s private learning management systems (LMS).

Fig. 2  Attendance to the remote 
teaching

Fig. 3  The platforms that used to attend the remote teaching
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Parents stated that the remote teaching process was generally structured as teach-
ing live lessons (75% of the participants) and meetings with teachers for the aim 
of staying in touch (85% of the participants). In addition to those, activity, video, 
or audio sharing and weekly communication meetings were carried out by schools 
(Fig. 4).

3.2  Parents’ experiences of remote teaching during the COVID‑19 pandemic

Although a certain age group can carry out distance education with their own skills, 
some age-groups needed parental support. The chart below shows how parents were 
involved in the remote teaching process (Fig. 5).

Approximately half of the participants provided technical support to their chil-
dren and then left them alone during the live class sessions. 34% of the parents 
either stood by their children during the live sessions or actively participated in 
the remote teaching  (Fig.  5). In detail, the data showed that the parents of young 
children (preschool and primary school level) were involved in the process not only 
providing technical support but also participating. The parents who stated that they 
stood by their children during the course were mostly the parents of preschool chil-
dren (54.5%) and primary school children (36.2%). This rate is lower for participants 
with children attending middle and high school. 14.7% of the participants who had a 

Fig. 4  The activities carried out by schools during the remote teaching

Fig. 5  Parents’ presence during 
the remote teaching
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child going to high school and 23.3% of the parents who had a child going to middle 
school stated that they actively participated in the remote teaching process.

In addition, 48% of parents of high school children and 23.7% of parents of mid-
dle school children stated that they did not support their children in the process. On 
the other hand, 3.7% of the parents with a child attending pre-school and 4.8% of 
the participants of primary school children stated that they did not need to provide 
support for their children. Considering the ratio of all participants, 13.3% of the par-
ticipants reported that their children engaged in the process without any assistance. 
Thus, it can be concluded that the need for assistance in addition to technical sup-
port in distance education is related to students’ age level and their skills due to their 
age.

3.3  Parents’ perspectives toward the remote teaching during the COVID‑19 
pandemic

About half of the parents (48.8%) stated that they found their school sufficient during 
the remote teaching process. In addition, there are parents (15.1%) who found their 
school  as very sufficient during the remote teaching process and parents (24.5%) 
who found their school not sufficient at all.

With the COVID-19 pandemic, children had to become socially disconnected 
from their peers and teachers. Supporting social and emotional needs of children 
during this situation became important. According to the study results, it was found 
that some of the schools took this into account and supported their students’ social 
and emotional needs during the pandemic. While 53.6% of the parents who partici-
pated in the study stated that their children’s social needs were partially met, 21.9% 
of them stated that their schools were insufficient in meeting the social needs of their 
children.

Self-regulation in an online class can be considered as one of the pre-requisites. 
While 57% of the participants stated that the remote teaching process partially con-
tributed to their children’s self-regulated learning, 21.6% of them stated that it had 
no influence in this respect. With the COVID-19 lockdown, the social life of stu-
dents had been interrupted, parents stated that digital socialization is the most basic 
skill that their children acquired in this process (Fig. 6). Some of the parents also 
stated that the children had fun during the remote teaching process, and it supported 
learning. In addition, some parents stated that the process did not help their children 
to acquire any skills, and even regressed existing skills.

Parents who participated in the study were also asked about their opinions related 
to screen time in this process. 76.9% of the parents stated that their children have spent 
more time in front of the screen compared to lives before the pandemic. 25.6% of the 
parents stated that they did not take any precautions regarding the screen time and 
6.2% stated that they only allowed screen time during distance learning. 69% of the 
parents stated that they regulated their children’ screen time outside the online lessons.

According to the parents, the biggest challenge experienced during the 
remote teaching process was the increase in the time spent in front of the screen 
(71.7%)  (Fig.  7). In addition, parents stated that during the remote teaching the 
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children could not communicate well with their peers and teachers, they were reluc-
tant toward learning, there was lack of technological infrastructure, the school activ-
ities disrupted their day, there was communication breakdown with their children, 
the children surfed on the Internet while in class, they had concerns regarding the 
platform that the lessons were held, they had insufficient technological skills. Par-
ents also stated that their workload increased, their children got bored, and had prob-
lems with discipline and concentration.

The answers given to the open-ended question that asked if there were anything 
that parents want to change about the COVID-19 remote teaching process are cat-
egorized under themes: infrastructure issues, communication/interaction problems, 

Fig. 6  Children’s abilities and the remote teaching

Fig. 7  Disadvantages of the remote teaching
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course durations, branch diversity, motivation issues, issues of the age/skills, and 
evaluation issues. Themes and sub-themes are specified in Table 2 below.

It is found that the participants whose children go to public schools ask for more 
live sessions. In contrast, some of the participants whose children go to private 
schools ask for less live sessions. This shows that public schools had less live ses-
sions than private schools. In addition, too many live sessions exhausted the par-
ents. Some example quotations are as follows: “The screen time definitely increased 
due to the very long course hours. I think the duration of the live sessions should be 
reduced” and “reducing the live class sessions to a more productive time instead of 
40 min would be more beneficial for the students.”

Lack of infrastructure (access problems to EBA, having inadequate Internet 
infrastructure), communication/interaction issues (lack of communication between 
teachers and students, lack of communication between student and student, teachers’ 
inability to communicate with parents, on-interactive distance learning sessions), 
motivation issues (lack of course materials, unmotivated distance learning sessions, 
lack of live sessions) were found to be challenges that the participants generally 
mentioned. It is important that teachers stay in touch with children during this unex-
pected situation, not only in academic terms, but also in terms of making it easier for 
the students and parents to overcome this new process. Because of a lack of aware-
ness and concerns about the remote teaching process, parents might have expected 
to be contacted by the school and teachers. At this point, it is very important to moti-
vate students. Some of the parents’ views on this issue are as follows. “I had trouble 
maintaining motivation and discipline at home” and “videos recorded by my child’s 
own teachers were helpful for my kid to be motivated.”

It is noteworthy that parents who have children with special needs and who have 
children in preschool stated that distance education is not suitable for this group. The 

Table 2  Parents would like to change related to the remote teaching

Themes Sub-Themes

Infrastructure issues • Access problems to EBA
• Having inadequate Internet infrastructure

Communication/interaction problems • Lack of communication between teachers and students
• Lack of communication between student and student
• Teachers’ inability to communicate with parents
• Non-interactive distance learning sessions

Course durations • Long / short course durations
• Increased screen time

Branch diversity • Priority to core courses
• Lack of consultation

Motivation issues • Lack of course materials
• Unmotivated distance learning sessions
• Lack of live sessions

Issues of the age/skills • Remote teaching is unsuitable for young children
• Remote teaching is unsuitable for students with special needs

Evaluation issues • Poor quality homework
• Poor quality exams
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reason for this may be that the basic needs of these children are free to play and out-
door activities which cannot be adequately provided online. Some of the pre-school 
students’ parents stated that “for pre-school kids, playing games is more important 
than education, especially during a pandemic where we have all been locked down” 
and “distance education could be more beneficial for children if it was not done 
every day for the preschool group. For this group, more interactive activities would 
have been prepared.”

Some of the parents also emphasized the inadequacy of homework and exams in 
the remote teaching. One parent explained this, “I think that the exams should not 
have been done online, it injures the children’s sense of justice.” While some parents 
expressed their opinions about the excess of homework, a group of parents found the 
homework poor quality and the expectations of teachers from students insufficient. 
One parent explained this, “it would be much better to make attempts to encour-
age children to do some research related to culture, history, and handicraft rather 
than always asking them to complete academic related assignments.” This might be 
caused by the way schools and teachers carry out the process.

4  Discussion

The study was an effort to investigate the current emergency remote teaching situation 
in Turkey and experiences of parents with the remote teaching during the COVID-19 
pandemic. Parents’ perspectives toward the remote teaching, including feelings, issues, 
struggles, and satisfactions they have encountered during the emergency remote teach-
ing, and their presence during the emergency remote teaching were investigated. 
While little research has been conducted to understand parents’ views during this kind 
of learning experience, parents’ perspectives and experiences of the emergency remote 
teaching can influence the quality and quantity of online learning in the future. This 
study was one of the first studies about the immediate impact of the COVID-19 pan-
demic on education in Turkey. The study was conducted during the school year while 
emergency remote teaching was occurring. The study adds to the current literature by 
providing emergency remote teaching experiences and perspectives of a large group of 
parents whose children attend various grade levels in Turkey.

As an exploration of the remote teaching experience during the COVID-19 pan-
demic and parents’ experiences and perspectives toward the remote teaching, this 
study has found that there are different opinions related to the remote teaching expe-
rience. The parents had different views about the remote teaching experience during 
this situation. This section will discuss the findings and their implications for future 
studies and practical improvements.

4.1  Remote teaching practices were mainly covered in core courses

The study found that remote teaching practices were usually covered in core courses 
like Mathematics, Literacy, Social Studies, and Science Education. Other courses 
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like Art, Music, and Physical Education were kept in low priority. The remote edu-
cation was delivered by online platform-EBA (Educational Informatics Network) 
and national television channel-TRT (Turkish Radio and Television Corporation). 
In addition to these official platforms, students and parents have used social media 
and the school’s private learning management systems to communicate with their 
teachers. It is accepted that core courses such as Mathematics, Literacy, Social Stud-
ies, and Science Education are important at all grade levels. In addition to these 
core courses, elective courses such as Art, Music, and Physical Education would 
emotionally relax students and contribute to their holistic development. Especially 
in times of crisis, these courses would help to reduce the negative effects of a dis-
ease outbreak on the physical and mental health of children. This would include psy-
chological impact such as longer durations of quarantine, fears infection, frustration, 
and boredom. For this reason, apart from the core courses it is important to give dis-
tance education lessons that will contribute to the development of students and make 
them feel good in this difficult situation.

4.2  Remote teaching for young children and students with special needs

The findings revealed that the majority of young children (pre-school and primary 
school level) attended online classes with a parent present. Compared to the students 
who are older, young children and students with special needs needed assistance in 
addition to technical support. The parents of these groups also found distance edu-
cation not suitable for their children. A study conducted by Dong et al. (2020) also 
found that Chinese parents had negative beliefs and attitudes for their young chil-
dren around online learning during the COVID-19 pandemic. Chinese parents also 
reported that “online education lacked a learning atmosphere and social interactions 
to engage young children, resulting in poor learning outcomes” (Dong et al., 2020). 
Similarly, a study conducted by Trzcińska-Król (2020) which aimed to learn about 
the situation of a child with special educational needs during the COVID-19 pan-
demic distance learning, the parents of those children found the distance learning 
process stressful for their children and not conducive to learning.

These negative beliefs of parents about distance education could be caused by 
the sudden shift to remote teaching during the COVID-19 pandemic. In a normal 
situation, the parents would expect an education that includes free play and outdoor 
activities for their young children (Erdogan et al., 2019). Parents’ standards of edu-
cation have been questioned because of remote teaching. Considering that there is 
still a concern that recreation is diminished by technology (Marsh & Bishop, 2014), 
this has led parents to believe that digital technology is inappropriate for these 
groups (Erdogan et al., 2019). With the COVID-19 pandemic, remote teaching has 
become unavoidable and distance education may become an important part of our 
lives in the future, so to support parents and children to use technology and distance 
education better and to investigate the appropriate use of technology at home and in 
schools empirical research studies are needed. These kinds of studies and parental 
education would change parents’ beliefs toward technology and online education.
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4.3  Social isolation and lack of interactivity

According to the results of the study, most parents had a concern about social isola-
tion and lack of direct interaction with teachers and peers during the remote teaching 
experience. Like other studies conducted during the pandemic (Dong et al., 2020; 
Garbe et al., 2020), most of the parents stated that there was not enough commu-
nication between their children and teachers, and peers during the remote teaching 
process. While with the COVID-19 disease, social distancing has been repeatedly 
suggested as a preventive strategy, the lockdown has also brought social isolation 
and lack of interactivity. All these negative effects of COVID-19 have made parents 
associate these with distance learning. The emergent transformation to remote teach-
ing has made them more resistant to distance education. However, distance educa-
tion itself might not be the cause of these concerns (Dong et al., 2020). This implies 
that the design and delivery of distance education during crises like COVID-19 need 
to be well planned to decrease these negative effects. In addition, parental training 
sessions might be considered to better prepare the parents for distance education.

4.4  Increased screen time

According to the parents, the biggest challenge experienced in the process was the 
increase in the time spent in front of the screen. The parents considered the increased 
screen-time as a challenge of the remote teaching experience. This concern is under-
standable as screens were the children’s only way to interact with their peers and 
teachers. In addition to the remote teaching practices, the children’ screen time was 
increased by watching TV and using computers, tablets, and phones as they have 
been at home almost the whole day. The parents believed that their children spent 
too much time watching TV, playing online games, and using social media. Like 
the Dong et al. (2020) study, parents were concerned about the screen time that the 
children spent during the COVID-19 pandemic. This finding is also consistent with 
the existing literature that reported parents and educators concerns about the nega-
tive effect of screen time on children (Rhodes, 2017). In order to regulate children’s 
screen time especially during this time, parents could set up rules for technology 
use at home (Nouwen & Zaman, 2018). Moreover, this concern should be carefully 
considered by the educational authorities when designing online learning programs. 
Online learning programs that require students to sit in front of a screen for half of 
the day or even a whole day should be reorganized with more offline and/or physical 
activities by considering the children’s age and interests.

4.5  Burdensome of online learning

The parents in this study also reported a burden brought on them by remote teach-
ing. The parents struggled to support their children learning during remote teach-
ing. The excessive burden of parents to support children during remote teaching 
also damaged their relationship with the children. Parents who have a huge role in 
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running the distance learning process were emotionally worn out when they do not 
know enough about how the process will proceed. This has also been reported in 
other studies that online learning placed a heavy burden on caregivers and parents 
(Chang & Satako, 2020; Dong et al., 2020; Garbe et al., 2020; Pew Research Center, 
2020). In Dong et  al. (2020) study, the parents even perceived online learning as 
time-consuming. In Chang and Satako (2020) study which was conducted with 
UNESCO’s Section of Education Policy, it is found that countries have provided 
several kinds of support for parents and caregivers during the COVID-19 pandemic. 
For example, China provided online pedagogical support to parents, Italy provided 
online courses for parents on the ways to manage the relationship with their children 
during lockdown, Spain provided diverse communication platforms and applications 
that teachers and parents collaborate on the childrens learning process, Saudi Arabia 
used its official Twitter account to regularly spread information about online learn-
ing. It is understandable that the lockdown and remote teaching has added burden to 
parents and this needs to be carefully considered and well planned to support parents 
during emergent situations like COVID-19.

4.6  Self‑regulated learning and digital socialization

Most parents who attended the study also expressed that the remote learning process 
they underwent partially contributed to their children’s self-regulated learning. In 
contrast to the Dong et al. (2020) study, the parents in this study believed that their 
children’s self-regulated learning skills have increased during remote teaching. This 
could be because of the cultural differences between Turkey and China. As Dong 
et al. (2020) noted in their study “the Chinese parents highly valued the linkage of 
self-regulation to the Confucianism heritage that children should be self-restraint 
and self-regulate to follow the social rules and norms” (p. 7). In contrast, Turkish 
parents might not have such a strict connection between self-regulation and cul-
ture. Another study exploring the students’ self-regulated learning behaviors in the 
remote teaching during the COVID-19 pandemic should be conducted to understand 
how self-regulation is defined by parents.

Social isolation has been reported as a shortcoming of the emergency remote 
teaching in studies conducted during the pandemic, including this particular study. 
The study also found that digital socialization was voiced by parents as a skill their 
children acquired during remote teaching. Different than other studies conducted 
during the pandemic, digital socialization was voiced by the parents in this study. 
In order to survive emergency remote teaching, all stakeholders of education includ-
ing teachers, parents, and students had to gain skills needed in a digital environ-
ment. Some basic skills such as using a computer (e.g., turning on/off the computer, 
installing an application, saving a file) and using the Internet can be considered 
prerequisites of attending remote teaching. All of these technical skills are also 
needed for the acquisition of 21st-century digital skills (Van Laar et al., 2017). The 
emergency remote teaching experienced during the pandemic has accelerated digi-
tal adoption. Increased engagement with technology has become a requirement of 
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students for educational purposes. The increasing use of technology for educational 
purposes during the pandemic has also influenced the acquisition of 21st-century 
digital skills. Future researchers could go into greater depth on how the expanded 
use of technology by children and parents during the pandemic affected their 21st-
century digital skills dimension.

5  Conclusion and implications

The coronavirus disease 2019 (COVID-19) pandemic caused an emergency trans-
form from traditional to distance learning and it is called emergency remote teach-
ing. The circumstances were unpredictable and unusual for teachers, students, and 
parents, as opposed to a well-planned online learning experience.

A well-planned online learning experience is a complex process where a care-
ful instructional design and development is needed to create an effective learning 
environment. The remote teaching process that entered our lives with COVID-19 
can be considered as a new platform for students, parents, teachers, and schools. For 
this reason, it is understandable and expected to have glitches and deficiencies in 
the process. One of the problems that students encountered was the communication 
problem caused by not being able to share the same physical environment with their 
peers and teachers. Thus, in such an online environment, teachers’ efforts would be 
particularly important in terms of both staying in touch with students and supporting 
communication between students.

It is especially important not to perceive the distance education process as aca-
demic for the younger children (pre-school level) and to remember that the basic 
need of children in this period is free play and outdoor activities. For this reason, if 
teachers convey that they also experience similar feelings and needs, such as stay-
ing in touch with their students, missing their friends and teachers, this would help 
younger children to overcome the situation more easily. In a face-to-face class, com-
munication, and interaction outside of academic circles simultaneously become a 
part of the teaching and learning process. However, when online classes are mainly 
designed to convey academic knowledge, students get easily bored. For this rea-
son, it is important to carefully plan online learning experiences so that the students 
spend efficient time during online lessons. This can be done by orienting students to 
be active outside of the live sessions, with interesting questions and various project 
assignments. Teaching in this way will not only attract the attention of children, but 
also motivate students to take responsibility of their learning and thus knowledge 
construction.

The emergency remote teaching that entered our lives with the COVID-19 pan-
demic provided an understanding of the role of the school outside of education. 
It has shown that the school is not only a place of learning, but also a social com-
mon space that provides socialization, care, facilitation, and coaching. In addi-
tion, it has also revealed that technology is inevitable and distance education may 
become an important part of our lives in the future.
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