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Dear Editor,
Critical care nursing (CCN) is an
increasingly complex and growing
area of specialty practice [1]. Yet
access to specialty training and high
quality CCN education remains a
significant issue for CCN [1], creating
role confusion between countries for
CCN, impeding mobility across Eur-
ope and career progression for the
CCN workforce [2].

To overcome similar problems in
intensive care medicine (ICM), the

CoBaTrICE programme was devel-
oped. A competency-based training
programme for ICM across Europe
[3, 4], this programme has been
adopted in 15 European countries and
provides a common set of programme
standards and ensures ICM is recog-
nised as a primary specialty area for
physicians [4].

The purposes of this study were to
(i) map adult CCN education pro-
grammes; (ii) examine existing
educational structures, processes and
outcomes; and (iii) identify the bar-
riers to advancing CCN education
programmes across Europe, through
the use of a descriptive survey of
registered nurses in leadership roles
within CCN organisations. The sur-
vey was completed via telephone,
online and in hard copy in order to
optimise recruitment.

Twenty-four European countries
were represented, and challenges or
problems for teaching or training
CCN were identified in 22 of these.
Formal CCN education programmes
were provided in 17 (70 %) of coun-
tries (Table 1) and CCN was
recognised as a specialty in 13
(54.2 %) of countries. Where educa-
tion programmes were provided,
eligibility requirements and pro-
gramme duration varied considerably,
ranging from 240 h to 24 months,
with no consistency in how students

were assessed/examined, or qualifi-
cation awarded. The lack of national
standard for teaching and training
nurses in intensive care was also a
problem identified in 12 (54.5 %)
countries, followed by a lack of time
for trainers to devote to teaching in 14
(63.6 %) countries, a lack of protec-
tion for the title in 10 (45.5 %)
countries, limited work hours/shift
work impacting teaching and training
in the ICU in 9 (40.9 %) countries
and a lack of access to educational
resources in 6 (27.3 %) countries.

Our results indicate that the first
challenge is the recognition of CCN
as a specialty area across Europe. The
second challenge is the development
of a Europe-wide specialist education
programme that results in nurses with
the knowledge, skills and expertise
fit-for-purpose for the increasing
patient acuity in critical care [5]. The
third challenge is to ensure changes to
the nursing workforce across Europe,
such as implementing a framework
that enables advanced practice roles
in CCN to be recognised and regu-
lated, and enable suitably qualified
critical care nurses to work freely
across country borders.

In conclusion, there are significant
barriers impeding the development
and advancement of CCN education
across Europe. A Europe-wide
approach to addressing these is
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imperative before CCN can advance
as an area of specialty practice and
meet the increasing needs of the
critically ill patient.
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