UsinG TecHnoLoGY: WHar DoEs
Genper Have To Do Wik h?

hen one begins to evaluate

technology training at an insti-
tution and what those coming to the
institution bring with them in terms
of technology background, many
people do not automatically ask ques-
tions about gender. In spite of the fact
that all of us have gender-based experi-
ences and they color our ways of
thinking about all kinds of issues,
when we put on our “educator” hats
we try to be gender-neutral. Unfortu-
nately by doing this we are missing an
important segment of individualized
instructional design. Sherry Turkle
(1984) emphasized the need for gen-
der differentiation in technology is-
sues in her book The Second Self and
since then numerous authors have
continued to address the subject yer
today there are many questions about
gender and technology that still need
to be answered. The focus of this issue
of TechTrends is to bring out new ideas
about gender and technology; to ad-
dress yuestions about where we are to-
day and what we need to consider if
instructional and technology design are
to be more affective for women.

Much current literarure on technol-

ogy and learning discusses the need to
pay attention to the needs of girls and
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women in the with regard to technol-
ogy. Margolis and Fischer (2002) state
that although “At the tum of the cen-
tury, women are surfing the web in
equal proportion to men, and women
make up the majority of Internet con-
sumers... few women are learning how
to invent, create and design computer
technology.” (p. 2) Although Margolis
and Fisher’s study focuses on women’s
issues, it is clear that the need to con-
sider gender in the use of technology
is important for all ages. A recent ar-
ticle by Julie M. Wood (2000} in In-
structor discussed challenges in the
use of technology among elementary
school children and suggested pro-
grams that may help girls to be more
comfortable with computers.  Even
journals read by a more “techie” audi-
ence are featuring information about
the importance of gender and tech-
nology such as the article by
Melymuka (2001) in Computerworld.
If gender is such an important compo-
nent in the use of technology then it
is very important for those of us whose
specialty is instructional design and
technology to pay attention to
women'’s needs.

The first theme that emerged in
this issue was how to create effective
computer instruction. My conversa-
tions with women about their prefer-
ences in  technology  training
(Fidishun, 20C1) point to specific
learning preferences that make learn-
ing more effective. These kinds of is-
sues can be addressed in many ways
but one of them is the use of female-
only technology classes. Swain and
Harvey discuss the advantages of such
classes while pointing out additional
considerations as they are imple-
mented. These classes would not be
affective without the sensitization of
teachers to gender-based issues and in
her article Jennifer Gilley investigates
how this topic is included in teacher
preparation programs.

One would hope that if we can
teach girls o use technology in ways
that make sense to themn they will be

better prepared technologically when
they enter higher education. MacLeod,
Haywood, Haywood and Anderson dis-
cuss their findings about incoming
classes at the University of Edinburgh
while Mathis discusses an important
program that was implemented at the
Richard Stockton College of New Jer-
sey to help women students feel com-
fortable with technology.

Finally, the importance of designing
technology learning continues to be
important beyond K-12 and higher
education. Kathleen King brings the
adult learning theory of transforma-
tional learning into the world of tech-
nology while David Carey describes the
implementation of such a transforma-
tional program. Carr-Chellman, Marra
and Roberts focus on the design of
computers from a women’s perspective
helping us to re-think how we literally
look at technology.

In all, the goal of this issue is to help
us remember that all learners are indi-
viduals, and that girls and women may
have different perspectives on how
they use and learn technology. I be-
lieve that the articles included will
make us think and maybe help us to
change instructional paradigms and
practices to include gender consider-
ations.

RerERENCES

Fidishun, D. (Winter 2001). Listening
to Our Side: Computer Training Is-
sues  of Middle-age and Older
Women. Women’s Studies Quarterly,
XXIX (3 & 4), 103-125.

Margolis, ]. & Fisher, A. (2002). Un-
locking the Clubhouse: women in
computing. Cambridge, MA: MIT
Press.

Melymuka, K. If girls don’t get IT, IT
won't get girls. Computerworld, 35(2),
44.

Turkle, S. ({984). The Second Self:
Computers and the Human Spirit.
New York: Simon and Schuster.

Wood, J. M. (March 2000). The girls
have it! [nstructor, 109(6), 31-35.

Volume 46, issue &

TechTrends



