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CHAPTER 1

Understanding the Political Economy

of Education: Exploring Debates in Central
Asia

Assel Shavimova, Naureen Durrani, and Hélene Thibault

INTRODUCTION

Education is not immune from larger societal issues and processes. The
content and outcomes of educational policies and interventions both
affect and are affected by the relationships between political and economic
structures, institutions and agents at local, national and global levels that
political economy analysis can unpack (Novelli et al., 2014; Robertson,
2012). The common point within various existing definitions of polit-
ical economy analysis is the interplay between political and economic
processes, the allocation of power and resources, as well as the under-
pinning system and processes that generate, maintain and change these
dynamics through time (Daoust & Novelli, 2020). The research literature
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in the field of the political economy of education covers a range of disci-
plines. It utilises different approaches to political economy, varying from a
minimal neoclassical perspective that is interested only in political factors
hindering market performance to a very broad ‘cultural political economy’
that seeks to investigate how geography, gender, culture and politics relate
to economic issues; equally, the field varies in its focus from an ‘orthodox
political economy’ which provides reductionistic policy solutions to a
‘critical political economy’ which explores the tensions, inconsistencies
and inequalities found in society and in educational systems (Novelli et al.,
2014). Therefore, educational injustices are not limited to economics
and human capital; rather, a complete picture of educational inequali-
ties can be obtained by combining economics, politics, geography and
culture (Novelli, 2016). Acknowledging the dual role of education as
both a powerful mechanism of social reproduction in societies and a
driver of social change (Robertson & Dale, 2015), this book attempts
to contribute to the international conversation among researchers, poli-
cymakers and practitioners about critical political economy analysis of
education and promote it as a helpful analytical tool for educational
debates in Central Asian countries.

The transformation and evolution of education systems in Central
Asian countries are closely related to the challenges and opportunities
all these republics have faced since gaining independence in 1991. In
the midst of profound economic, social and political changes, education
became an object of contention. Inheriting a relatively good educa-
tion system with almost universal school attendance rates, each country
had to establish a national education system with updated curricula
content to prepare graduates for the national and global competitive
labour market (Bridges, 2014; Chapman et al., 2005). Commenting
recently on the post-Soviet transformation of education, Silova and
Niyozov (2020) argue that these countries have a mixed transition:
on the one hand, maintaining Soviet educational legacies and, in some
circumstances, reviving pre-Soviet traditions, but on the other hand,
making a set of policy changes signifying the adoption of Western educa-
tional principles including, among others, decentralised management
and funding of education, higher education privatisation, standardised
student assessment, and liberalisation of textbook publishing and inter-
nationalisation of higher education by aligning university curricula with
the Bologna Process, establishing international or joint universities and
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sending students from the region to universities in other parts of the
world.

Although these countries have followed diverse paths since the dissolu-
tion of the Soviet Union (1991), there has been a noticeable convergence
across the region in the rhetoric of education policy discourse with
the pervasive emphasis on the political and economic aims of educa-
tion, where questions around the quality of education have gained more
prominence in scholarly research compared with questions of equity
(Chankseliani & Silova, 2018; Hernindez-Torrano et al., 2021; Tabaeva
et al., 2021). While the influence of liberal, neoliberal, nationalist, or
Islamic values on Central Asian communities and education is growing,
the ability or likelihood of these new and re-emerging discourses to
ensure equitable development is an important question (Niyozov et al.,
2020). Reflecting on the role that education systems play in supporting
or undermining the adaptive capacity of societies to cope with ever-
changing tensions and pressures associated with both the legacies of
the past and the challenges of the present, it has become very impor-
tant to reflect on the role of education in strengthening or undermining
socially cohesive and flourishing societies. This reflection is particularly
important for newly independent states, including Central Asian countries
(Heyneman & Todoric-Bebic, 2000).

To set the scene for the present book, the next part of the chapter
provides reflections on some challenges related to education and social
cohesion in Kazakhstan, Tajikistan and Uzbekistan as contributions of
this book are related to these states. These reflections are followed by an
explanation of the project that united all the authors of this book chapters
and the introduction of the contributions to this volume.

EpucaTtioN AND SociArL COHESION

Education has a multifaceted impact on social cohesion (Novelli & Smith,
2011). As a long-standing concept in social thought, social cohesion
has different interpretations (Green et al., 2006). While some definitions
relate it to a ‘common identity and a sense of belonging’, others stress
‘active civil society’ or ‘equality and social solidarity’ (Green & Janmaat,
2016, p.171). Most definitions associate the term with social justice and
equity, linking it with societal features, such as solidarity, respect, inclu-
sion, positive relationships, collectivity and common purpose. In line
with this, one of the implicit agreements within the recent proposal of
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a new ‘social contract for education’ (UNESCO, 2021Db) is that schools
and teachers should be facilitators of empathy and support for different
histories, languages, cultures and a variety of social movements.

A helpful analytical framework to reflect on the existing challenges for
education to promote social cohesion in selected Central Asian countries
is a critical ‘4 Rs’ perspective that connects analytical dimensions of redis-
tribution, recognition, representation and reconciliation (Novelli et al.,
2015). This framework combines Nancy Fraser’s (1995, 2005) perspec-
tives on social justice and the work of Johan Galtung (1976, 1990) and
John-Paul Lederach (1996, 1997) on peacebuilding and reconciliation.
This framework acknowledges the various kinds of injustice and inequality
that frequently promote contemporary conflicts and crises, as well as the
need to address the legacies of these conflicts in and through education.
Pointing to the close interconnections between the four Rs, the frame-
work focuses on inequalities within the education system. Redistribution
is related to equity in education access and resources for all groups in
society, including previously marginalised and disadvantaged. Recognition
is related to respect for and affirmation of variety and identities in educa-
tional institutions, procedures and curricula, including those relating to
ability, gender, ethnicity, language, culture and religion. Representation
refers to participation in governance and decision-making at all levels
of the education system regarding the distribution and use of human
and material resources. Reconciliation entails addressing prior events,
injustices and consequences of conflicts, along with developing trusting
relationships.

Access to education is the very minimum requirement for redistribu-
tive equity. All three Central Asian countries covered in the book—
Kazakhstan, Tajikistan and Uzbekistan—are committed to achieving the
Sustainable Development Goals (SDG) by 2030, including SDG 4, which
calls for inclusive and equitable quality education for all (UNESCO,
2020a). Committing to ensuring Education for All, Central Asian educa-
tion systems have near-universal enrolment at primary and secondary
levels as well as literacy. However, despite relatively quick economic
growth, urban—rural differences in education quality, learning opportu-
nities, employment and economic success continue, posing considerable
challenges to social cohesion (UNESCO, 2020a).

The region’s sudden transition from the command economy of the
Soviet era, the economic crisis and the concentration of economic devel-
opment in the nation’s major cities have devastatingly impacted education
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in rural schools (Egéa, 2020). Despite ongoing reforms in education
systems, the rural-urban school gap is a persistent challenge for Central
Asian governments (Alieva & Kovyazina, 2021; Egéa, 2020, Tajik et al.,
2022). According to the Programme for International Student Assess-
ment outcomes in Kazakhstan, poor performance can be seen in rural and
urban schools in low-performing regions, while top-performing regions
show the biggest disparity between rural and urban schools (Marteau,
2020). Inequitable academic preparedness of rural graduates is associated
with access to higher education (Chankseliani et al., 2020). Moreover, a
concern for the region is the disparities in higher education completion
rates between those in urban and rural areas (UNESCO, 2021a).

Simultaneously, critical for redistributive justice is access to education
for students with special educational needs. Kazakhstan, Tajikistan and
Uzbekistan have adopted a path towards more inclusive education, which
emerged as a value in international education policy since the United
Nations Salamanca Statement (UNESCO, 1994). The statement chal-
lenged the notion of disability, which previously had been considered
as stemming from a lack of ability and placed more responsibility on
governments and society for removing obstacles to learning in educational
systems (Hernandez-Torrano et al.,; 2022). As in many other countries,
the transition to an inclusive education system is not an easy road, partic-
ularly because of the countries’ context where children with functional
impairments have historically been educated in segregated educational
environments (Helmer et al., 2020; Lapham, 2020; Makoelle, 2020).
Although the countries introduced progressive policies and practices in
support of inclusive education, pointing to the absence of a single and
quick solution, the growing research in the region suggests financial
investments for providing proper infrastructure and resources as well as
attitudes, beliefs, knowledge and skills of teachers and other stakeholders
as still the most common challenges in creating opportunities for all
students with special educational needs to be able to learn alongside their
able-bodied peers (Helmer et al., 2020; Lapham, 2020; Makoelle, 2020;
Nam, 2019; Passeka & Somerton, 2022; Rouse et al., 2014).

Equally, the requirement for redistributive equity in the education
system is also related to the language of instruction. Therefore, decisions
regarding the languages used in education systems are complicated and
controversial in increasingly multicultural and multilingual nations. When
implemented effectively, ‘inclusive and equity-based language education
policies’ can improve social cohesion, foster trust between governments
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and minority populations, and enhance children’s lives (UNICEF, 2016b,
p.v). However, the significant role of the language(s) in forming a cohe-
sive national identity should be understood within the context of a
complex reality of the various important roles of the mother tongue,
the national language and a global lingua franca (Durrani et al., 2017).
Following the disintegration of the Soviet Union, Central Asian states
were left with the legacy of a multi-ethnic population, a segregated mono-
lingual educational system, and low status and proficiency in the state
language (Stoianova & Angermann, 2018). Since obtaining their inde-
pendence, by developing the state language, the countries are still in
the process of changing the balance between the state languages and the
Russian language, which was dominant during the Soviet time. Simulta-
neously, English language has also grown to symbolise modernisation and
internationalisation as these countries seek to forge closer linkages to the
global economy (Ahn & Smagulova, 2022; Bezborodova & Radjabzade,
2022; Goodman & Kambatyrova, 2022). Therefore, considering the
redistribution, recognition and reconciliation aspects of the 4R frame-
work with the language of instruction policies, each country has to strike
a balance between several objectives, including elevating the status of
the state language in relation to the Russian language, ensuring that
everyone receives effective mother tongue and state language education,
and fostering proficiency in both Russian as a second/foreign language
and international languages like English; in this regard, bilingual/
multilingual education is increasingly being acknowledged as a powerful
tool throughout Central Asia (Bahry et al., 2017). However, due to
various internal and external factors informing and influencing change
in Central Asia, productive areas for research are ‘emerging sources of
agency and language change in contexts of conflicting national and post-
national, post-imperial and globalising ideologies’ (Ahn & Smagulova,
2022, p. 21) and the role of education policies on the language of instruc-
tion and their implementation plays in strengthening or undermining
social cohesion and prosperity of Central Asian societies.

Finally, being part of the 2030 Sustainable Development Agenda,
gender equality and the empowerment of women and girls are crucial for
progress across all SDGs (United Nations, 2015), and education plays
a crucial role in promoting it by shaping identities and transforming
gender norms, roles and duties for women and men (Durrani & Halai,
2018; UNICEF, 2016a). One of the main considerations of redistribu-
tive gender equity within the education field is the need for equity and
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non-discrimination in education access for women and men. Promoting
inclusive education, the reviewed countries have gender parity in school
enrolment and completion, except for Tajikistan, where girls are disad-
vantaged (UNICEF, 2022). Therefore, while in Tajikistan, girls in higher
education institutions make up 36.4% (Garibova, 2022), in Uzbekistan
and Kazakhstan, girls in higher education comprise 45.7% (Statistics
Agency under the President of the Republic of Uzbekistan, 2022a) and
54% (Information & Analytical Center, 2022), respectively. At the same
time, like much of the world, the underrepresentation of women in
STEM fields across the region is still recognised as an important ques-
tion to address (Almukhambetova in this volume; Almukhambetova &
Kuzhabekova, 2020; Kataeva, 2022; UNESCO, 2021a). Moreover, a
particular challenge for education systems in the region is associated
with the female teachers’ overrepresentation in public schools (Agency
on Statistics under the President of the Republic of Tajikistan, 2022;
Information & Analytical Center, 2022; Statistics Agency under the Pres-
ident of the Republic of Uzbekistan, 2022b) and, similar to much of
the world, female under-representation in leadership positions of educa-
tional institutions (Central Asian Bureau for Analytical Reporting, 2019;
Kataeva & DeYoung, 2017; Kuzhabekova & Almukhambetova, 2017;
UNESCO, 2020b).

As for the recognition of gender equity, which is related to respect
for and affirmation of inclusive gender identities in education content,
the existing literature suggests that this question receives limited consid-
eration in the region’s curricular documents (UNESCO MGIEPD, 2017).
Recent studies point out that male characters, both in texts and in images,
still dominate in school textbooks in Kazakhstan (Durrani et al., 2022;
Bekzhanova in this volume; Fedoseev, 2022), portraying males in public
and professional spheres, while women are primarily represented at home
(Durrani et al., 2022; Palandjian et al., 2018). In this regard, commenting
on research on post-social education transformations, Palandjian et al.
(2018) argued that the gendered dimension of political, economic and
social transformations in former Soviet Union countries has largely been
omitted, and analysing these shifts in Kazakhstan, Kyrgyzstan, Latvia and
Armenia, they suggest that school textbooks reinforced and at the same
time challenged gendered norms, facilitating the formation of identities
distinct from gendered mainstream rhetoric. In this way, complicating
our understanding of post-socialist transformations, the authors argue
that although socialist legacies mix with (western) neoliberal imaginaries,
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perpetuating patriarchal gender norms of modernity, there are coun-
ternarratives that rely on premodern imaginaries, including indigenous
traditions and nature-centred spiritualities, and provide more nuanced
symbolic portrayals of women and men. At the same time, as further
compounded by the uniqueness of the developments in Central Asian
states, which include religious revival after the fall of the Soviet Union
(Thibault, 2021), the official rhetoric of gender equality in the countries
could be counterproductive in the context of the revival of conserva-
tive Islamic teachings (Zhussipbek et al., 2020). Overall, in line with
global trends, post-Soviet gender research in Central Asia is currently
increasing in the fields of sociology, demography and political economy
(Kataeva et al., 2023). It is hoped that further research on gender
equality in and through education in the unique context of a mixture
of traditional, Soviet and Western values concerning gender role expec-
tations (Almukhambetova & Kuzhabekova, 2021) will contribute to the
equitable development of societies in the region.

Aiming to contribute to the abovementioned educational debates
in Central Asia, this book brings together various perspectives on the
reviewed and other challenges for education in the context of what Silova
et al. (2021) call ‘multiple post-socialist education trajectories’, which is
contrasted with the dominant understanding of post-socialist education
transformations through the colonial power structure where the history
is written in the only way with dichotomous frameworks such as East
or West, socialism or capitalism and authoritarianism or democracy. To
do so, all chapters in the book draw on empirical studies carried out by
carly career researchers within the framework of the collaborative initiative
discussed below.

COLLABORATIVE INITIATIVE

Aiming to improve the quality of political economy analysis of education
and to redress the North/South imbalances in the current knowledge
production practices within this field, researchers from four univer-
sities, Ulster University (Northern Ireland), the University of Sussex
(England), Nazarbayev University (Kazakhstan) and the University of
Cape Town (South Africa), initiated a collaborative project ‘Political
Economy of Education Research Network’ (PEER Network). The PEER
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Network (www.peernetworkgcrf.org) is funded by the Arts and Humani-
ties Research Council (UK), under the Global Challenges Research Fund
and managed by UK Research and Innovation.

As well as providing free access to online tools and resources to
inform and facilitate effective political economy analysis of education in
countries affected by conflict or crisis, the PEER Network aims at devel-
oping regional hubs of expertise in Central Asia and Africa. To support
the development of early career researchers in these regions, the PEER
Network commissioned research studies as part of the Research and Prac-
tice Fellowships in the Political Economy of Education. Deriving from
these small-scale empirical studies, undertaken by the Central Asia hub’s
fellows during 2022 and 2023, the chapters in this book are intended as
an original contribution to the educational debates. Increasing local voices
in Central Asian educational research, the chapters in this book promote
a critical economy analysis as a helpful analytical tool to examine the chal-
lenges to education in Kazakhstan, Tajikistan and Uzbekistan. Kyrgyzstan
and Turkmenistan are not featured in the book since, at the time of
recruitment, we did not receive any applications from Turkmenistan, and
one selected participant from Kyrgyzstan dropped out along the way.
Despite some regional limitations, the book could be a useful source of
knowledge for policymakers, practitioners and scholars in Central Asia and
beyond. The rest of this chapter will introduce each contribution of the
book.

CONTRIBUTIONS

The reflections on the political economy of education in Central Asia
in this volume begin with Diana Toimbek. Based on archival research,
in Chapter 2, the author explores the main political and socio-economic
initiatives implemented by the revolutionary Soviet administration in the
1920s. Toimbek reveals that Soviet authorities viewed education not only
as a way to fight illiteracy but also as a way to enlighten the masses and
shape Soviet citizenry within the colonised territories of Central Asia.
Focusing on another legacy of the Soviet Union, in Chapter 3, Aigerim
Mussabalinova explores the provision of education to children with special
educational needs in the region where the Soviet Union had the primary
testing site for nuclear weapons during the Cold War. Drawing on thirty
interviews with teachers, medical professionals, social workers and civil
activists, the author suggests that the lack of resources, commitment and
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the Soviet educational legacy has hindered the development of inclusive
education in the region since independence.

Focusing on the challenge of education systems to address the reli-
gious revival that took place after the fall of the Soviet Union, in
Chapter 4, Zilola Khalilova explores the evolution of education policies
concerning the teaching of religion over the last 30 years in Uzbek-
istan. Based on archival research and textbook analysis, the author reveals
that the teaching of religion is approached from an academic perspec-
tive, with an emphasis on promoting moderate teachings of Islam and
instilling ideological immunity against religious fundamentalism. Contin-
uing the discussion of the relationship between religion and education, in
Chapter 5, Rahimjon Abdugafurov explores the views of four prominent
religious figures in Uzbekistan about women’s participation in higher
education and the choice of profession. The author argues that their
male-centred approach to women’s participation in higher education
contributes to the perpetuation of gender stereotypes and might have a
negative impact on female enrolment in atypical fields and confine women
to professions associated with care, such as teachers and nurses.

Ainur Almukhambetova further deliberates on the theme of gender
equality in Chapter 6. Drawing on the analysis of twenty-two inter-
views with science, technology, engineering and mathematics (STEM)
educators from five teacher-training universities in Kazakhstan, the author
presents insights into gender awareness and understanding of gender-
responsive pedagogies and suggests mitigating strategies to eliminate
gendered practices in STEM teaching. In Chapter 7, Zhazira Bekzhanova
has continued reflecting on gender equality in and through education
in Kazakhstan. Exploring the manifestation of gender in the school
curriculum, the author analyses school textbooks for the History of Kaza-
khstan, a compulsory subject across grades 7 to 11. Observing variations
between grades, the author argues that the reviewed textbooks discrim-
inate against women and ethnic minorities. Finally, contributing to the
discussion of gender equality, in Chapter 8, based on a mixed-methods
study, which included a survey and interviews with higher education
students in the capital of Kazakhstan, Alexandra Nam explores the
relationship between the language of instruction and students’ concep-
tualisation of national identity and their attitudes towards gender roles.
Finding a strong association between the language of instruction and
students’ attitudes expressed towards national identity and gender roles,
Nam argues that students from Kazakh-medium groups reported higher
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knowledge of the Kazakh language, a stronger sense of national identity,
and more traditional attitudes towards gender roles than students from
the Russian language groups.

Continuing the reflections on the language used in education, in
Chapter 9, Fariza Tolesh provides some insights into the experiences of
Uzbek Kazakhstanis. Drawing on twenty interviews, the author explored
the educational and employment opportunities for ethnic minorities in
the light of the prominence given to Kazakh language since indepen-
dence. Tolesh found that Uzbeks do not face significant challenges
in terms of employment and access to education but that the use of
Uzbek language tends to decline within communities. The challenge
for education in Central Asia regarding the language of instruction is
further highlighted in Chapter 10 by Vasila Bozichaeva, who examines
the perspectives of students and teachers regarding equity-minded assess-
ment in three higher education institutions in Tajikistan and finds that
students with special educational needs and those whose mother tongue
is a minority language lack proper services due to inadequate assessment
tools and educators’ recognition of the needs of linguistic minorities and
students with disabilities.

The last two chapters shift our attention to actors operating beyond the
national education systems. In Chapter 11, Sherzod Khaydarov attempts
to disentangle the factors associated with the increase of Russian inter-
national branch campuses in Uzbekistan based on policy document
analysis and interviews with university administrators and faculty. Khay-
darov’s findings reveal that Uzbekistan’s main objectives were to fulfil the
shortage of university places and train professionals, whereas Russia’s were
to boost its soft power and train professionals for its own labour market.
Finally, in Chapter 12, Natalya Hanley analyses the sustainability of educa-
tion programmes provided by non-governmental organisations (NGOs)
in Kazakhstan. Drawing on a mixed-method study, the author discusses
the historical development of NGOs in the country and the funding chal-
lenges of these organisations. Hanley’s findings showed how different
funding sources underpin and shape the NGOs’ vision for providing
education programmes.

Overall, the chapters in this book attempt to highlight the ways educa-
tion in Central Asia affects and is affected by the relationship between
political, economic and social-cultural contexts at the local, national and
global levels. While some authors used the Political Economy Analysis
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of Education to highlight the existing challenges, imbalances and asym-
metries, others also suggest potential ways to partially address systemic
issues in and through education to promote equal development of the
societies. Although the contributions do not provide a full list of political
and economic forces shaping education in Central Asia, the volume may
offer insights into salient challenges and opportunities for improving the
education systems and, in this way, contribute to the educational debates
in Central Asian countries.

REFERENCES

Agency on statistics under the president of the republic of Tajikistan. (2022).
Svedeniya o prepodavatelyal obsheobrazovatelnyh wucherezhdenii [Information
about school teachers].

Ahn, E. S., & Smagulova, J. (2022). English language choices in Kazakhstan and
Kyrgyzstan. World Englishes, 41(1), 9-23. https://doi.org/10.1111/weng.
12552

Alieva, S., & Kovyazina, K. (2021). Novyye grani obrazovatel’nogo neravenstva v
stranab Centralnoi Azii: ot izmereniya problemy k izmeneniyam politik [New
facets of educational inequality in Central Asian countries: from problem
measurement to policy change]. PaperLab and Soros.kz.

Almukhambetova, A., & Kuzhabekova, A. (2020). Factors affecting the decision
of female students to enrol in undergraduate science, technology, engineering
and mathematics majors in Kazakhstan. International Journal of Science
Education, 42(6), 934-954. https://doi.org,/10.1080,/09500693.2020.174
2948

Almukhambetova, A., & Kuzhabekova, A. (2021). Negotiating conflicting
discourses. Female students’ experiences in STEM majors in an international
university in Central Asia. International Jowrnal of Science Education, 43(4),
570-593. https://doi.org,/10.1080,/09500693.2021.1875150

Bahry, S., Niyozov, S., Shamatov, D., Ahn, E., & Smagulova, J. (2017). Bilingual
and multilingual education in Central Asia. In A. M. Y. Lin, G. Ofelia, & S.
May (Eds.), Bilingual and multilingual education (pp. 259-280). Springer
International Publishing. https://doi.org,/10.1007/978-3-319-02324-3_1-1

Bezborodova, A., & Radjabzade, S. (2022). English in higher education in the
Kyrgyz Republic, Tajikistan, and Uzbekistan. World Englishes, 41(1), 72-91.
https://doi.org,/10.1111 /weng.12556

Bridges, D. (Ed.). (2014). Education reform and internationalisation: The case
of school veform in Kazakbstan. Cambridge University Press.


https://doi.org/10.1111/weng.12552
https://doi.org/10.1111/weng.12552
https://doi.org/10.1080/09500693.2020.1742948
https://doi.org/10.1080/09500693.2020.1742948
https://doi.org/10.1080/09500693.2021.1875150
https://doi.org/10.1007/978-3-319-02324-3_1-1
https://doi.org/10.1111/weng.12556

1 UNDERSTANDING THE POLITICAL ECONOMY ... 13

Central Asian Bureau for Analytical Reporting. (2019). Uzbekistan: Women Are
Less Paid, Less Educated, Less Equal. Retrieved May 25, 2023, from https://
cabar.asia/en/uzbekistan-women-are-less-paid-less-educated-less-equal

Chankseliani, M., Gorgodze, S., Janashia, S., & Kurakbayev, K. (2020). Rural
disadvantage in the context of centralised university admissions: A multiple
case study of Georgia and Kazakhstan. Compare, 50(7), 995-1013. https://
doi.org,/10.1080,/03057925.2020.1761294

Chankseliani, M., & Silova, I. (2018). Reconfiguring Education Purposes, Poli-
cies and Practices during Post-socialist Transformations: setting the stage. In
M., Chankseliani & 1., Silova (Eds.), Comparing post-socialist transformations:
Purposes, policies, and practices in education (pp. 7-25). Symposium Books
Ltd.

Chapman, D. W., Weidman, J., Cohen, M., & Mercer, M. (2005). The search
for quality: A five country study of national strategies to improve educational
quality in Central Asia. International Journal of Educational Development,
25(5), 514-530. https://doi.org,/10.1016/j.jjedudev.2005.02.003

Daoust, G., & Novelli, M. (2020). Background study on political economy of
education tools (Working paper). PEER Network.

Durrani, N., CohenMiller, A., Kataeva, Z., Bekzhanova, Z., Seitkhadyrova, A., &
Badanova, A. (2022). ‘The fearful khan and the delightful beauties’: The
construction of gender in secondary school textbooks in Kazakhstan. Interna-
tional Journal of Educational Development, 88,. https://doi.org,/10.1016/].
ijjedudev.2021.102508

Durrani, N., & Halai, A. (2018). Dynamics of gender justice, conflict and social
cohesion: Analysing educational reforms in Pakistan. International Journal
of Educational Development, 61, 27-39. https://doi.org,/10.1016/j.jjedudev.
2017.11.010

Durrani, N., Halai, A., Kadiwal, L., Rajput, S. K., Novelli, M., & Sayed, Y.
(2017). Education and social cobesion in Pakistan.

Egéa, D. (2020). Introduction: Central Asia—“The Land Beyond the River.” In
D. Egéa (Ed.), Education in Central Asin: A Kaleidoscope of Challenges and
Opportunities (pp. 1-20). Springer.

Fedoseev, A. (2022). Gendernaya reprezentaciya personazhei kazahstanskih
shkolnyh uchebnikov po predmetu “Vsemirnaya istoriya” za 11 klass [Gender
representation of the characters in “World History” school textbooks for grade
11 in Kazakhstan]. In Z. Temirbekova & M. Ergebekov (Eds.), Gender and
Kazalkbstani society (pp. 262-275). Friedrich-Ebert-Stiftung. Biiro Almaty.

Fraser, N. (1995). From Redistribution to Recognition? Dilemmas of Justice in
a ‘Post Socialist’ Age. New Left Review, (212), 68-93.

Fraser, N. (2005). Reframing justice in a globalized world, New Left Review, 30,
79-88.


https://cabar.asia/en/uzbekistan-women-are-less-paid-less-educated-less-equal
https://cabar.asia/en/uzbekistan-women-are-less-paid-less-educated-less-equal
https://doi.org/10.1080/03057925.2020.1761294
https://doi.org/10.1080/03057925.2020.1761294
https://doi.org/10.1016/j.ijedudev.2005.02.003
https://doi.org/10.1016/j.ijedudev.2021.102508
https://doi.org/10.1016/j.ijedudev.2021.102508
https://doi.org/10.1016/j.ijedudev.2017.11.010
https://doi.org/10.1016/j.ijedudev.2017.11.010

14 A. SHARIMOVA ET AL.

Galtung, J. (1976). Three Approaches to Peace: Peacekeeping, Peacemaking and
Peacebuilding. In Peace, War and Defense: Essays in Peace Research II
(pp- 282-304). Christian Elders.

Galtung, J. (1990). Cultural violence. Journal of Peace Research, 27(3), 291-
305.

Garibova, F. M. (2022). Gendernoe ravnopravie v Tndjikistane [ Gender equality
in Tajikistan]. Woman in Russian society. 2022. Special issue. pp. 19—26.
Goodman, B., & Kambatyrova, A. (2022). Both necessary and irrelevant: Polit-
ical economy and linguistic injustice of English in higher education in
Kazakhstan. International Journal of the Sociology of Language, 2022(277),

77-94. https://doi.org/10.1515 /ijsl-2021-0074

Green, A., & Janmaat, J. G. (2016). Education and social cohesion: A panglos-
sian global discourse. In The Handbook of Global Education Policy (pp. 169—
188). John Wiley & Sons, Incorporated. https://doi.org,/10.1002,/978111
8468005.ch0

Green, A., Preston, J., & Janmaat, J. G. (20006). Education, equality and socinl
cohesion: A comparative analysis. Springer.

Helmer, J., Kasa, R., Somerton, M., Makoelle, T. M., & Herndndez-Torrano,
D. (2020). Planting the seeds for inclusive education: One resource centre
at a time. International Journal of Inclusive Education. https://doi.org/10.
1080,/13603116.2020.1864791

Hernandez-Torrano, D., Karabassova, L., Izekenova, Z., & Courtney, M. G.
(2021). Mapping education research in post-Soviet countries: A bibliometric
analysis. International Journal of Educational Development, 87, 102502.

Hernandez-Torrano, D., Somerton, M., & Helmer, J. (2022). Mapping research
on inclusive education since Salamanca Statement: A bibliometric review of the
literature over 25 years. International Journal of Inclusive Education, 26(9),
893-912. https://doi.org,/10.1080,/13603116.2020.1747555

Heyneman, S. P., & Todoric-Bebic, S. (2000). A renewed sense for the purposes
of schooling: The challenges of education and social cohesion in Asia, Africa,
Latin America, Europe and Central Asia. Prospects, 30(2), 145-166. https://
doi.org,/10.1007 /bf02754062

Information and analytical center. (2022). Statistica sistemy Obrazovaniya Respub-
liki Kazakbstan |[Statistics of the Education system of the Republic of
Kazakhstan]. National report. Nur-Sultan.

Kataeva, Z. (2022). Gender and the navigation of STEM careers in higher
education institutions: Narratives of female faculty in post-Soviet Tajikistan.
Compare: A Journal of Comparative and International Education, 1-19.
https://doi.org,/10.1080,/03057925.2022.2078954

Kataeva, Z., & DeYoung, A. J. (2017). Gender and the academic profession in
contemporary Tajikistan: Challenges and opportunities expressed by women


https://doi.org/10.1515/ijsl-2021-0074
https://doi.org/10.1002/9781118468005.ch0
https://doi.org/10.1002/9781118468005.ch0
https://doi.org/10.1080/13603116.2020.1864791
https://doi.org/10.1080/13603116.2020.1864791
https://doi.org/10.1080/13603116.2020.1747555
https://doi.org/10.1007/bf02754062
https://doi.org/10.1007/bf02754062
https://doi.org/10.1080/03057925.2022.2078954

1  UNDERSTANDING THE POLITICAL ECONOMY ... 15

who remain. Central Asian Survey, 36(2), 247-262. https://doi.org/10.
1080,/02634937.2017.1287663

Kataeva, Z., Durrani, N., Izekenova, Z., & Rakhimzhanova, A. (2023). Evolu-
tion of gender research in the social sciences in post-Soviet countries: A
bibliometric analysis. Scientometrics, 128(3), 1639-1666. https://doi.org,/10.
1007 /s11192-022-04619-9

Kuzhabekova, A., & Almukhambetova, A. (2017). Female academic leadership
in the post-Soviet context. European Educational Research Journal, 16(2-3),
183-199. https://doi.org,/10.1177 /1474904116682040

Lapham, K. (2020). Including children with disabilities in Tajikistan’s education
system: Global ideas, local tensions. In I. Silova & S. Niyozov (Eds.), Global-
isation on the margins: Education and post-socialist transformations in Central
Asia (pp. 207-228). Information Age Publishing.

Lederach, J. P. (1996). Preparing for peace: Conflict transformation across
cultures. Syracuse University Press.

Lederach, J. P. (1997). Sustainable reconcilintion in divided societies. U.S.
Institute of Peace Press.

Makoelle, T. M. (2020). Schools’ transition toward inclusive education in post-
Soviet countries: Selected cases in Kazakhstan. SAGE Open, 10(2). https://
doi.org,/10.1177,/2158244020926586

Marteau, J. (2020, November 16). Post-COVID education in Kazakbstan:
Heavy losses and deepening inequality. World Bank Blogs. Retrieved March
30, 2023, from https://blogs.worldbank.org/europeandcentralasia/post-
covid-education-kazakhstan-heavy-losses-and-deepening-inequality#:~:text=
We%20estimate%20that%2C%20in%20Kazakhstan,t0%20%241.9%20billion%
20every%20year.

Nam, G. (2019). Uzbekistan: Case for inclusion. In disability, CBR and inclu-
sive development (30/1), 94-111. Action for disability regional rehabilitation
centre. https://doi.org,/10.5463/dcid.v30i1.816

Niyozov, S., Tahir, I., & Silova, I. (2020). Moving Central Asia from the Soviet
margins to the global center: Educational implications and conclusions. In
S. Niyozov & 1. Silova (Eds.), Globalisation on the margins: Education and
post-socialist transformations in Central Asia (pp. 527-553). Information Age
Publishing.

Novelli, M. (2016). Capital, inequality and education in conflict-affected
contexts. British Journal of Sociology of Education, 37(6), 848-860. https://
doi.org,/10.1080,/01425692.2016.1165087

Novelli, M., Cardozo, L., & Smith, A. (2015). Research consortium on education
and peacebuilding a theovetical framework for analysing the contribution of
education to sustainable peacebuilding: 4Rs in conflict-affected contexts.

Novelli, M., Higgins, S., Ugur, M., & Valiente, O. (2014). The political economy
of education systems in conflict-affected contexts: A rigovous litevature review.


https://doi.org/10.1080/02634937.2017.1287663
https://doi.org/10.1080/02634937.2017.1287663
https://doi.org/10.1007/s11192-022-04619-9
https://doi.org/10.1007/s11192-022-04619-9
https://doi.org/10.1177/1474904116682040
https://doi.org/10.1177/2158244020926586
https://doi.org/10.1177/2158244020926586
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality#:~:text=We%20estimate%20that%2C%20in%20Kazakhstan,to%20%241.9%20billion%20every%20year
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality#:~:text=We%20estimate%20that%2C%20in%20Kazakhstan,to%20%241.9%20billion%20every%20year
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality#:~:text=We%20estimate%20that%2C%20in%20Kazakhstan,to%20%241.9%20billion%20every%20year
https://blogs.worldbank.org/europeandcentralasia/post-covid-education-kazakhstan-heavy-losses-and-deepening-inequality#:~:text=We%20estimate%20that%2C%20in%20Kazakhstan,to%20%241.9%20billion%20every%20year
https://doi.org/10.5463/dcid.v30i1.816
https://doi.org/10.1080/01425692.2016.1165087
https://doi.org/10.1080/01425692.2016.1165087

16 A. SHARIMOVA ET AL.

Novelli, M., & Smith, A. (2011). The role of education in peacebuilding.

Palandjian, G., Silova, I., Mun, O., & Zholdoshalieva, R. (2018). Nation
and gender in post-socialist education transformations: Comparing early
literacy textbooks in Armenia, Kazakhstan, Kyrgyzstan and Latvia. In M.
Chankseliani & E. Silova (Eds.), Comparing post-socialist transformations:
Purposes, policies, and practices in education (pp. 167-192). Symposium
Books.

Passeka, Y., & Somerton, M. (2022). Bridging the gap: Special educators’
perceptions of their professional roles in supporting inclusive education
in Kazakhstan. Disability and Society. https://doi.org,/10.1080,/09687599.
2022.2160925

Robertson, S. L. (2012). Researching global education policy: Angles in/on/
out.... In A. Verger, M. Novelli, & H. Altinyelken (Eds.), Global educa-
tion [policy and international development: New agendas, issues and policies
(pp- 33-51). Bloomsbury.

Robertson, S. L., & Dale, R. (2015). Towards a ‘critical cultural political
economy’ account of the globalising of education. Globalisation, Societies
and Education, 13(1), 149-170. https://doi.org,/10.1080,/14767724.2014.
967502

Rouse, M., Yakavets, N., & Kulakhmetova, A. (2014). Towards inclusive educa-
tion: Swimming against the tide of education reform. In D. Bridges (Ed.),
Education veform and internationalisation: The case of school reform in
Kazakbstan (pp. 196-216). Cambridge University Press.

Silova, 1., & Niyozov, S. (2020). Globalization on the margins: Education and
post-socialist transformations in Central Asia. Information Age Publishing.
Silova, I., Millei, Z., Chachkhiani, K., Palandjian, G., & Vitrukh, M. (2021).

Post-Socialist transformations in comparative international education: Monu-
ments, movements, and metamorphoses. In T. D. Jules, R. Shields, & M.
A. M. Thomas (Eds.), The Bloomsbury handbook of theory in comparative and

international education (pp. 147-165). Bloomsbury Publishing.

Statistics agency under the president of the republic of Uzbekistan. (2022a).
Osnovnye statisticheskie pokazateli deyatel’nosti po Vysshemwu obrazovaniyn v
Respublike Uzbekistan (za 2021/2022 uchebnyi god) [ Main statistical indicators
of Higher Education activities in the Republic of Uzbekistan (for the 2021/
2022 academic year)]. Retrieved May 10, 2023, from https://Stat.Uz/Ima
ges/001-Olij-Talim-Ruscha.Pdf.

Statistics agency under the president of the republic of Uzbekistan. (2022b).
Kolichestvo uchitelei v obsheobrzovatelnyl ucherezhdeniyah [ Number of teachers
in schools]. Retrieved May 10, 2023, from https://stat.uz/ru/press-tse
ntr/novosti-goskomstata,/28598-umumta-lim-muassasalaridagi-o-qituvchilar-
soni-2


https://doi.org/10.1080/09687599.2022.2160925
https://doi.org/10.1080/09687599.2022.2160925
https://doi.org/10.1080/14767724.2014.967502
https://doi.org/10.1080/14767724.2014.967502
https://Stat.Uz/Images/001-Olij-Talim-Ruscha.Pdf
https://Stat.Uz/Images/001-Olij-Talim-Ruscha.Pdf
https://stat.uz/ru/press-tsentr/novosti-goskomstata/28598-umumta-lim-muassasalaridagi-o-qituvchilar-soni-2
https://stat.uz/ru/press-tsentr/novosti-goskomstata/28598-umumta-lim-muassasalaridagi-o-qituvchilar-soni-2
https://stat.uz/ru/press-tsentr/novosti-goskomstata/28598-umumta-lim-muassasalaridagi-o-qituvchilar-soni-2

1 UNDERSTANDING THE POLITICAL ECONOMY ... 17

Stoianova, A., & Angermann, M. (2018). The HCNM impact on minority and
state language promotion and on the social integration of diverse societies
through education: The cases of Kazakhstan and Kyrgyzstan. In 1. Ulasiuk,
L. Hadircd, & W. Romans (Eds.), Language policy and conflict prevention
(pp- 93-120). Brill Nijhoft.

Tabaeva, A., Ozawa, V., Durrani, N., & Thibault, H. (2021). The political
economy of society and education in Central Asin. A scoping literature review.
PEER network.

Tajik, M. A., Shamatov, D., & Fillipova, L. (2022). Stakeholders’ perceptions
of the quality of education in rural schools in Kazakhstan. Improving Schools,
25(2), 187-204. https://doi.org,/10.1177 /13654802211031088

Thibault, H. (2021). Political islam in Central Asia: From religious revival
to securitization. In Routledge handbook of political Islam (pp. 139-154).
Routledge.

UNESCO. (1994). The Salamanca statement and framework for action on specinl
needs education. World conference on special needs education: Access and
quality.

UNESCO. (2020a). Ensuring lifelong learning for all in Kazakbstan, Kyrgyzstan,
Tajikistan and Uzbekistan.

UNESCO. (2020b). A new generation: 25 years of efforts for gender equality in
education (Global Education Monitoring Report, Ed.). https://doi.org/10.
54676,/1BSP9880

UNESCO. (2021a). Policy brief: Higher education in Central Asin.

UNESCO. (2021b). Reimagining our futurves together: A new social contract for
education.

UNESCO MGIEP. (2017). Rethinking schooling for the 21st century: The state of
education for peace, sustainable development and global citizenship in Asin.
UNICEE. (2016a). Gender, education and peacebuilding brief: Emerging issues

from ‘Learning for Peace.’

UNICEEFE. (2016b). Synthesis Report: Language education and social cobesion
(LESC) Initintive.

UNICEEF. (2022). Gender Counts. Central Asin: A quantitative assessment of
gender inequality and its impact on girls and boys.

United Nations. (2015). Transforming our world: The 2030 Agenda for Sustain-
able Development. In General Assembly Resolution A/RES/70/1, October
21

Zhussipbek, G., Achilov, D., & Nagayeva, Z. (2020). Some common patterns of
Islamic revival in post-Soviet Central Asia and challenges to develop human
rights and inclusive society. Religions, 11(11), 1-18. https://doi.org/10.
3390,/rel11110548


https://doi.org/10.1177/13654802211031088
https://doi.org/10.54676/IBSP9880
https://doi.org/10.54676/IBSP9880
https://doi.org/10.3390/rel11110548
https://doi.org/10.3390/rel11110548

18 A. SHARIMOVA ET AL.

Open Access This chapter is licensed under the terms of the Creative Commons
Attribution 4.0 International License (http://creativecommons.org/licenses/
by/4.0/), which permits use, sharing, adaptation, distribution and reproduction
in any medium or format, as long as you give appropriate credit to the original
author(s) and the source, provide a link to the Creative Commons license and
indicate if changes were made.

The images or other third party material in this chapter are included in the
chapter’s Creative Commons license, unless indicated otherwise in a credit line
to the material. If material is not included in the chapter’s Creative Commons
license and your intended use is not permitted by statutory regulation or exceeds
the permitted use, you will need to obtain permission directly from the copyright
holder.


http://creativecommons.org/licenses/by/4.0/
http://creativecommons.org/licenses/by/4.0/

	1 Understanding the Political Economy of Education: Exploring Debates in Central Asia
	Introduction
	Education and Social Cohesion
	Collaborative Initiative
	Contributions
	References


