5 Epilogue: 1750-1850

IN SUMMARIZING the period 1750-1850 let me state
again the four trends in educational innovation that have ap-
peared. First, there is the stream of thought from the European
Enlightenment and the romanticism of Rousseau, which
flowed more or less directly into English schools through
Williams, Day, and the Edgeworths, although there were
idiosyncratics like Gilpin and Manson before them. Second,
there is the period of assimilation by a man like Owen, whose
educational work bears traces of the Enlightenment and
Pestalozzi and Fellenberg, but whose modulation of middle-
class thinking to working-class problems is one of the remark-
able contributions to change in this period. Yet it would be to
oversimplify if it were not admitted that utopian experiments
were not always working-class ventures. The point is, however,
that Owen represents a second-generation version, a British
adaptation of the Continental influences. Third, there is the
straight line of thought from Bentham and Mill to the
utilitarian theory and practice of the Hills at Hazelwood for
the children of the urban intelligentsia. Fourth, there is the
stream of thinking that flows from Pestalozzi and Fellenberg
to the philanthropically-minded innovators like Lady Byron
and Kay-Shuttleworth, whose work for poor children in the
country and in the town made their schools far more liberal
and enlightened than was the common practice.

These have been the main lines of educational innovation
in the historical context of the hundred years 1750-1850. The
story changes as we move into the middle and later years of
Victoria’s reign, to the era of the great educational Commis-
sions and towards the emerging outlines of general compulsory
schooling, the decay of voluntaryism, and the beginnings of a
state-provided system of elementary and secondary education.
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