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Abstract Today, approximately 12% of children growing up in Sweden are living in
what could be defined as child poverty. Although the number of children living in
poverty has slightly decreased during recent years, social exclusion and segregation
between different groups in society have increased. The present study will shed a light
on the reality of how children and adolescents living in poverty experience their daily
lives. Analytically, the study explores how these experiences connect to different
practices concerning child poverty. The study draws from an empirical and theoretical
analysis of interviews with children and adolescents published in the Swedish Save the
Children’s report At the margin. The daily life behind the statistics of child poverty [På
marginalen. Vardagen bakom barnfattigdomsstatistiken]. The results reveal that lack of
material and financial resources creates social stigmatization for this group of children
and adolescents; they have fewer possibilities to spend time with peers, and this quite
often also results in self-exclusion. The children’s and adolescents’ narratives also
indicate the importance of the social role of the school, here in relation to the school
providing nutritious school lunches and free packed lunch for school excursions.

Keywords Adolescents . Children . Child poverty . Daily life . School . Social injustice .

Stigmatization

1 Introduction and Aim

Boy aged 13: I think you should drop the idea that Sweden is a rich country,
because then all children in Sweden would be Brich^, but that is not the case you
know, because there are quite a lot of children who are living in poverty (Save the
Children 2013, p. 18).
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This introductory quote has been chosen for its representation of Swedish children
growing up in poverty. Contemporary research shows that children’s living conditions
look very different owing their family’s financial situation (Beach and Sernhede 2011;
Bunar and Sernhede 2013; Lundberg 2015; Öhrn 2012). In Sweden, the number of
children and adolescents living in child poverty is highest in the greater metropolitan
areas of Malmö, Gothenburg and Stockholm (Sernhede 2011; Save the Children 2014).
A majority of these children are growing up in the so-called Million Homes Programme
areas [Miljonprogramsområden]: suburbs that have become socially stigmatized
neighbourhoods (Beach and Sernhede 2012). The Million Homes Programme was imple-
mented during the period 1965–1974 and was intended to provide onemillion new homes.
Today these neighbourhoods provide homes for approximately 20% of the population in
Sweden. These neighbourhoods have become the most socially disadvantaged areas in the
country and are characterized by a high proportion of people living on social welfare and
families living in overcrowded apartments (Odenbring et al. 2018; Sernhede 2011).

The research shows that growing up in child poverty entails several levels of
stigmatization and social injustice (Akande 2000; Heymann 2000; Horst and Pihl
2010; Sernhede 2011; Wacquant 2008) Children growing up in society’s margin have
an increased risk of poor physical and mental health, lower academic achievement
compared to other students, increased risk of school drop-out, lower educational level
and fewer opportunities for employment in their future lives. These issues should not be
understood as separate issues or problems, because they quite often overlap. Previous
studies have also indicated that there are quite often strong societal moralizations
concerning adults and children living in poverty, i.e. these people are considered and
categorized as lazy and they are assumed to be to blame for their current situation
(Näsman 2012). As a result, they are at greater risk of being excluded from the rest of
the society and stigmatized. However, if we take a closer look at the research field on
child poverty, we find it has mainly included quantitative studies on the effects of
growing up during economic hardship and poverty and the scale of it. It is with this
background the current study aims to investigate how children and adolescents growing
up in child poverty experience and describe their daily lives. The following research
questions have guided the investigation:

1) How do the children and adolescents experience their daily lives?
2) What challenges do the children and adolescents say they have to face at school

and during their free time?
3) What kinds of support do the children and adolescents report are vital to helping

them?

2 Child Poverty in Sweden

From a broader international perspective, children’s living conditions in Sweden are
better compared to those in most countries, but this does not mean there are no children
in Sweden living under economic hardship and child poverty (UNICEF 2012). When
comparing children’s living conditions in the Nordic countries (i.e., Denmark, Finland,
Iceland, Norway and Sweden), approximately 12% of children in Sweden are living in
poverty, which is the highest percentage of child poverty in the Nordic countries (Save
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the Children 2014; UNICEF 2012). And despite the fact that the number of children
living in poverty during recent years has slightly decreased in Sweden, the tendency
over the past decades indicates that social exclusion and segregation between different
groups in the society have increased. The largest social exclusion and differences are to
be found in neighbourhoods in the greater metropolitan areas (Save the Children 2014).
The city of Malmö in the county of Skåne, in Southern Sweden, has the highest
proportion of children living in poverty in the country. Approximately 32% of children
in Malmö are living in child poverty. In the city of Malmö, there are neighbourhoods in
which 50% of the children are living in poverty. The proportion of children growing up
in child poverty is highest among children living with single parents (mum) and/or
parents with an immigrant background.

There are different ways of measuring poverty, but regardless of the measurement
system, incomes at a certain minimum level are used to define poverty. In Sweden, the
most commonly used measurement systems are: 1) EU poor: the family’s income is at
the highest 60% of the country’s median level; 2) low standard of living: this is based on
the disposable family income after tax and basic consumption and housing and 3) low
standard of living: lacking of material resources (Save the Children 2002; 2013; 2014).

From an international perspective, all children should be ensured an adequate
standard of living. In Article 27 of the Convention on the Rights of the Child (1990),
several aspects connected to children’s right to an adequate standard of living, housing,
nutrition, wellbeing and mental health and support are stipulated:

1. States Parties recognize the right of every child to a standard of living adequate for
the child’s physical, mental, spiritual, moral and social development.

2. The parent(s) or others responsible for the child have the primary responsibility to
secure, within their abilities and financial capacities, the conditions of living
necessary for the child’s development.

3. States Parties, in accordance with national conditions and within their means, shall
take appropriate measures to assist parents and others responsible for the child to
implement this right and shall in case of need provide material assistance and
support programmes, particularly with regard to nutrition, clothing and housing
(Convention on the Rights of the Child 1990, p.8).

3 Survey of the Field

Children’s possibilities to participate in spare time activities depend on the family’s
financial situation, and in the long term lack of possibilities may lead to health-related
problems. Research has shown that children who cannot afford to participate in free-
time activities also have fewer opportunities to create social relations to other children
(Harju 2013; Näsman 2012). Limited financial resources also entail, for example,
difficulties in buying new clothes. Research has shown that children with low material
standards often experience social stigmatization and are teased and exposed to bullying
at school (Fernqvist 2012; Harju and Thorød 2011). Additionally, there is research
indicating that children, despite their disadvantaged situation, try to create a meaningful
free time. These children also express their desire to create a better life and future not
only for themselves, but also for their family (Roets et al. 2015).
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The research literature on children growing up in child poverty has revealed that
these children have to find strategies to prepare their parents for unexpected expenses –
for example, food to take on school excursions – so the family can make economic
plans for this (Fernqvist 2012). In families with financial difficulties, long-term plan-
ning is often required to cover the most fundamental things (Harju 2013; Näsman
2012). Children growing up in poverty are very often aware of their difficult situation
and are often forced to assume great responsibility for the family’s financial situation.
For instance, some children must use their own pocket money to buy fruit and food for
school excursions (Harju 2013; Harju and Thorød 2011).

The research literature has also shown that children living in poverty have fewer
opportunities to get help and support with their homework. This is because the parents
of this group of children often face different barriers to helping their children with
homework (Heymann 2000). The barriers are often related to parents’ low educational
level, and for (low-income) working parents, extended working hours also prevent
them from assisting their children. Studies have indicated that children who must care
for themselves have poorer school outcomes and academic achievement compared to
other groups of children, but they are also at greater risk of being exposed to violence,
crime as well as of using drugs and alcohol (Heymann 2000; Tuason et al. 2009).

Researchers have encouraged policymakers to provide children after-school
programmes or after-school care services than can support vulnerable children. It
has also been recognized that children and youth from low-income families, in
particular, will benefit from such programmes. Not only do after-school programmes
provide a safe and secure environment for this group of vulnerable children, they also have
a positive impact on the children’s wellbeing, academic achievement and social relations
with other children (Heymann 2000; Tuason et al. 2009). Another form of prevention
work that has been recognized in previous research is affordable housing (Deck 2017).
Affordable housing creates a stable home environment for the children, which has a
positive impact on their wellbeing, school attendance and academic achievement.

The above research overview shows some tendencies in the field. It is hoped that the
present study will generate new knowledge about the reality and hardship of children
and adolescents growing up in society’s margin and about what support systems they
feel are necessary to creating a better life.

4 The Study

Since 2002, Swedish Save the Children has published annual reports on the changes in
children’s welfare in Sweden. These reports are based on figures and statistics on child
poverty in the country, with one exception, and that is the report entitled At the margin.
The daily life behind the statistics of child poverty [På marginalen. Vardagen bakom
barnfattigdomsstatistiken] (Save the Children 2013). This is the only report to date
about the daily lives behind and the voices of child poverty published by Save the
Children. The data published in the report are based on twelve deep interviews with
children aged 7–18 years and a hearing with a group of children. All participants were
contacted through Save the Children or through external organizations and were asked
whether they wanted to participate and share their experiences of living and growing up
under circumstances of economic hardship.
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Given this background, the point of departure of the present study is to empirically
and theoretically analyse the data published in this particular report. More specifically,
the aim of the study is to explore how the daily lives of children and adolescents living
in poverty connect to different experiences and practices concerning living conditions
in the society’s margin. The interviews analysed and presented in the current study
were conducted with children and adolescents 9–16 years of age, which means that all
children were attending compulsory schooling at the time of the interviews.

4.1 Theoretical Framework and Data Analysis

Theoretically, the present study is influenced by Bourdieu’s (1998) and Skeggs’s (2002)
work. Bourdieu (1998) uses different forms of capital to explain and understand the
mechanisms of social positions or social class in society. This model of social positions is
based on the assumption that various forms of capital create different possibilities to
navigate through social space. Possession of these forms of capital can be abstract or
material in nature. Bourdieu (1997, 1998) talks about and defines four forms of capital:
economic capital: which includes money and monetary assets and may also result in
property rights; cultural capital: which includes educational level and lifestyle; social
capital: which includes social networks. Bourdieu also talks about symbolic capital,
which includes any form of capital and is the outcome of existing social divisions in
society such as rich/poor, cultured/uncultured or strong/weak. Symbolic capital concerns
how specific persons or physical possessions are given certain recognition or value.

The present article will primarily draw on Bourdieu’s (1998) notion of economic
capital. In the study, economic capital provides an analytical tool for analysing how
children and adolescents refer to the family’s financial situation and lifestyle and how
this impacts their lives on a daily basis. This concern, for instance, being able to take
part in certain activities, as pursuing a certain lifestyle requires having a certain
economic position. Skeggs’s (2002) work has also provided a useful analytic tool in
the current study. Bourdieu’s forms of capital have been an inspiration in Skeggs’s
work. According to Skeggs, these forms of capital enable us to see and understand how
class operate on the concrete level of everyday life as well as on the societal structural
level. For example, using the economic capital provides a useful tool in understanding
how resources and access contribute to class formations and social injustice, and the
mechanisms underlying them. As Skeggs agues: BEach kind of capital can only exist in
the interrelationships of social positions; they bring with them access to or limitation on
which capitals are available to certain positions^ (Skeggs 2002, p. 9). In the present
study, the concept of social injustice will be used to refer of processes of social
positions (i.e. class formations) of how social injustice is constructed and reproduced
on a daily basis in society. Together, Bourdieu’s and Skeggs’s work have provided a
useful theoretical framework for understanding and thematically analysing how chil-
dren and adolescents growing up in conditions of economic hardship describe and
experience their daily lives.

4.2 Thematic Analysis

The data have been thematically analysed, which means I have read through the
interview extracts carefully multiple times to identify recurrent patterns in the

The Daily Life and Reality Behind Child Poverty in Sweden:... 851



narratives. This form of analysis provides a flexible approach and it is a useful method
for examining and highlighting similarities and differences in a data set. It is also useful
for summarizing key features in the data (Nowell et al. 2017). Braun and Clarke (2006)
developed six analytical phases, or steps, that they claim are central when using
thematic analysis as a methodological tool (see also Nowell et al. 2017). The present
study is inspired by this work, but the six steps have been slightly modified to better fit
the aim and design of the present study. These steps (or phases) were as follows: 1)
becoming familiar with the data, 2) initial coding of the data, 3) searching for recurrent
patterns in the data, i.e. themes, 4) reviewing the main themes and sub-themes, 5)
defining and naming the themes and, finally, 6) writing and finalizing the paper. During
the analysis of the data, two broad themes emerged in the analysis. The empirical data
and the results will be organized according to these two separate themes: 1) School
lunches and excursions and 2) Free-time activities.

5 School Lunches and Excursions

Sweden has a long tradition of working with social justice in education and creating an
equal educational system for all children. One cornerstone is costs. Students in Sweden
do not have to pay tuition fees in the lower, secondary and upper secondary school
levels and textbooks and other school material are free of charge (SFS 2010:800). All
schools in Sweden are also required to serve free school lunches, making Sweden
together with Finland the only countries in the world where students are served free
school lunches (Odenbring 2014; SFS 2010:800). The political intention behind free
school lunches is based on the understanding that hungry children will not grow and
develop into healthy individuals and that hungry children will also have difficulty manag-
ing their schoolwork. Since the mid-1970s, it has been compulsory for schools in Sweden
to serve free school lunches. Still, free school lunches are particularly important for the
most vulnerable students, as pointed out by one teenage boy in the interview material.

Boy, aged 11: If you’re poor you don’t get good food at home, that is why it’s
extra important to get nutritious meals at school! (Save the Children 2013, p. 37)

There is research showing that the school has an important social role to play in serving
school lunches (Näsman and Greber 1996). Statistically, the schools serve more meals
on Mondays and this is because there are children who come to school with empty
stomachs after the weekend. Many school kitchen managers are aware of this and
prepare extra meals not only on Mondays, but also on Fridays before the children leave
the school for the weekend (Majblomman 2017). The importance of providing meals for
children at school has also been stressed in research outside the Nordic context. American
research, for example, has shown that poor children benefit from food programmes,
because such programmes have positive outcomes in relation to children’s health status as
well as academic achievement (Ashiabi 2005; Rodgers and Milewska 2007).

The narratives that are framed on the basis of the importance of nutritious meals
connect to the social role of the school. The social role of the school also includes the
importance of the support that individual teachers and other school officials offer
students, as suggested by one teenage girl.
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Girl aged 16: Sometimes we don’t have breakfast at home and I’m hungry at
school. I’m so hungry that I can’t think. I usually lie about it and tell the teachers
that I didn’t have time for breakfast and ask the teacher for a fruit. Sometimes I go
to the school nurse and sit there and talk during a whole class, because then I can
get a fruit. Sure, I miss a class, but that’s better than being hungry. Now they’ve
started to serve breakfast at school (Save the Children 2013, p. 37).

Another dimension that emerged in the data is related to school excursions. Al-
though it is stated in the Education Act that education should be free, schools are
allowed to organize school activities, such as school excursions and trips, that might
result in negligible costs for the students (SFS 2010:800). Yet these expenses should
be voluntary for guardians and such activities should also be available to all students.
However, the definition of voluntary when it comes to school excursions is ques-
tionable, as school excursions are connected to a social pressure to participate.
Among the children in the data, the topic of school excursions is connected to
several difficulties.

Girl, aged 12: There are quite a lot who are poor! There are those who can’t
afford clothes, activities, food and shoes. And there are those who are hungry,
even. Some kids don’t have food at home and sometimes when you have to bring
a packed lunch [to school excursions] you don’t get any food. My friend always
brings me a hamburger (Save the Children 2013, p. 18).

In this regard, the children and adolescents report that support from teachers and school
officials is crucial, but they also bring up the importance of friendly classmates who
reach out a helping hand. Previous research has shown similar results. Children
growing up in child poverty experience great pressure when they are forced to bring
a packed lunch or fruit to school excursions (Harju and Thorød 2011). Quite often these
children come to school empty handed because their parents are unable to provide them
with the extra fruit or lunch from home. For students living in poverty, the schools’
organization and how the school financially organizes excursions and trips are crucial.

Girl aged 16: When the school pays for school trips, excursions and food, and
particularly when they bring extra food so you get really full, then it doesn’t cost
as much for me (Save the Children, p. 16).

Boy aged 15: Once when I didn’t have rubber boots and money for a school trip I
called my contact person at the Social Services, so she helped me out. The school
is better today than it was before, because they pay for the bus ticket so everyone
can join in. There are also nice people who share their packed lunches during
school excursions (Save the Children 2013, p. 32).

The social role of the school also frames the narratives about school excursions,
although other agencies in society, such as the Social Services, also play an important
role here. In the children’s narratives, charity organizations are also mentioned as vital
when it comes to schools’ possibilities to support the most vulnerable students and
cover the extra expenses associated with school excursions.

The Daily Life and Reality Behind Child Poverty in Sweden:... 853



Girl aged 12: Quite often the school pays for the excursions. We collect money
by selling home baked buns and sell Mayflower pins and stickers [the charity
organization Majblomman] (Save the Children 2013, p. 39).

The girl in the excerpt above referred toMajblomman, Sweden’s oldest charity organization.
Majblomman aims at financially supporting children growing up in poverty. In April, every
year school children all around the country sell pins and stickers to support Majblomman’s
work. Overall, the general trend in Swedish society is towards the increased importance of
charity organizations. Contemporary research indicates that when society fails to provide the
necessary support for the most vulnerable groups, charity organizations, such as
Majblomman, become a more important part of the welfare system (Odenbring et al. 2016).

6 Free-Time Activities

Growing up in conditions of economic hardship and child poverty also creates limited
opportunities to take part in different free-time activities, such as sports activities or simply
hanging out with friends. In the long run, this could increase the risk of social exclusion and
have an impact on social relations with other children (Harju 2013; Näsman 2012).
Children’s experiences of not having money not only create a stigma, because it is sensitive
to talk about this issue, but also limit opportunities to form trustful relationswith other people.

Girl, aged 12: It’s very sensitive to talk about money. It could be super
embarrassing and you might be bullied and harassed and things like that. It is
not something I walk around and tell people, that I don’t have money. Because
it’s hard to trust most people (Save the Children 2013, p. 24).

Creating trust is one of the important issues mentioned in the children’s narratives.
Shame is another dimension that emerged. Not being able to afford the same things as
your classmates and being forced to skip activities lead to stress and anxiety. The
children’s narratives about their daily lives and free-time activities are framed on the
basis of their experiences of stigmatization.

Girl, aged 15: There are actually levels of poverty. How easy do you think it is to
sit in a classroom with your classmates who make different plans for the weekend
and then you know you cannot afford these things? You are worried that your
sneakers might fall apart by the end of the month because you’ve been wearing
them forever. Sometimes you have to skip activities at school because you can’t
pay for the extra expenses. At the same time, you constantly hear that there are no
poor people in Sweden. Then you feel stupid and have to tell yourself that there
are poorer people in the world (Save the Children 2013, p. 19).

Similar to the narrative of the girl above, another girl in the data also expresses her
frustration with the stigma attached to child poverty.

Girl, aged 16: Take a look how we live, ask questions to me and my mum about
how much money we have, join us to the grocery store when we have to buy
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groceries. And most of all take a look what we do with our money when we
actually have some (Save the Children, 2013, p. 17).

The children in the study did not only report that poverty creates a stigma, but they also
believed there was little general knowledge in society about this issue and about what
poverty actually means of the daily lives of poor families. For this group of children,
the financial situation also limits their ability to socialize with their friends during their
free time. One of the things the children expressed concerns bringing home friends after
school. Owing to the family’s lack of material resources, these children often avoid
bringing friends to their homes.

Boy, aged 9: I would never bring home friends, because it’s so embarrassing that
we have so few things compared to others (Save the Children 2013, p. 25).

As suggested in a previous study, this group of children also experience other limitations
and difficulties associated with bringing their friends home after school. Because of the
family’s financial situation, the family cannot afford to serve extra meals, such as an
extra afternoon snack when the children have their friends over. This is why this group
of children quite often avoid bringing their friends home after school (Fernqvist 2012).

The feeling of stigmatization also occurs in the narratives about the school breaks,
such as the summer holidays. Holidays are often a difficult time for this group of children.
While children with better economic circumstances have opportunities to travel, visit new
places, participate in summer camps or meet new friends, poor children are often forced
to stay at home, do home activities and find their own ways of making the best of holiday
periods. As a result, this group of children has to find strategies for dealing with questions
about summer holiday activities. Self-exclusion is a common strategy for dealingwith the
matter, but a strategy that should be understood as involuntary.

Girl, aged 16:My friends go to outdoor pools during the summer, it’s super cosy.
But I can’t join them because I have no money. My friends offer to pay for the trip
for me, but I have no swimwear. I can’t buy a bikini, because it will be too
expensive. They say that I can call them when I want to join them, but it will take
at least a hundred years before I can buy swimwear. So, I stay at home instead
(Save the Children 2013, p. 26).

There are also cases when children have the courage to tell their friends about the
family’s difficult financial situation. One of the boys interviewed mentioned that it is
easier to handle these issues now that he is a teenager.

Boy, aged 15: I’ve had the feeling several times when everyone else has been to
Paris or America, that I wished I could go. When you’re younger it’s hard to tell
everyone that you haven’t done anything during the holidays, but now that I’m
older, I can say that we can’t afford this right now (Save the Children 2013, p. 29).

Despite the anxiety connected to the difficult financial situation, this group of children
also expressed a great awareness about the free activities offered to children and
adolescents who cannot afford various activities during the school beaks.
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Boy, aged 13: Those who have a lot of money travel, and those who don’t stay at
home. There should be an open leisure centre in every suburb and neighbourhood
that arranges activities and cheap trips for the kids who have to stay at home
(Save the Children 2013, p. 29).

In the extract above, open leisure centres are mentioned as an important societal
institution to support poor children during their free time. The open leisure centres
are public youth clubs open to all young people who want to participate in different
leisure activities or just hang out with other adolescents (Lindström 2016). It is the local
councils that run the open leisure centres and most of the activities at the centres are
free of charge. Although research has recognized that vulnerable youth benefit from
open leisure-time centre activities, the number of such centres has decreased in Sweden
since the economic crisis in the 1990s.

7 Conclusion

The present study has investigated how children and adolescents living in economic
hardship experience their daily lives, what challenges they say they have to face and
what kind of support they find vital to helping them in their difficult situation. The
present study’s theoretical framework draws from Bourdieu’s (1998) and Skeggs’s
(2002, 2004) work and understanding of social positions. According to Skeggs
(2002), Bourdieu’s forms of capital enable us to see and understand how social
positions (social class) operate on the concrete, everyday life level as well as on the
societal structural level. In the study, the concept of economic capital has provided a
useful tool for analysing and understanding how social injustice frames the daily lives
of children and adolescents living in poverty.

The lack of financial resources mentioned by the children and adolescents in the
current study shows how social injustice is produced through everyday practice at
school as well as during their free time. One of the recurrent patterns framing the
children’s and adolescents’ narratives was connected to the strategies they have to use
to navigate through social space (cf. Skeggs 2004). The children and adolescents
reported that lack of material and financial resources, i.e. economic capital (Bourdieu
1998), has a great impact on their possibilities to build social relations with peers. On
the concrete level, this meant that they avoided bringing friends home after school or
participating in various free-time activities. The lack of economic capital has symbolic
effects that result in marginalization and a stigmatized position for these children and
adolescents. Bourdieu (1998) talks about and defines similar effects in terms of
symbolic violence, i.e. a form of violence on a symbolic and structural level, that
excludes certain groups from collective opportunities. The stigmatization that the
children and adolescents in the present study reported is, I believe, equivalent to
processes of symbolic violence.

The other identified recurrent theme in the empirical analysis connects to the social
role of the school. On a concrete level, this included providing nutritious school lunches
and free packed lunches for school excursions (cf. Skeggs 2002). For the children and
adolescents growing up in circumstances of economic hardship, this kind of compen-
satory system makes a great difference on a daily basis. Awareness among the school
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professionals is another dimension of the school’s social role that emerged in the
empirical analysis. The children and adolescents reported that when school profes-
sionals recognize as well as act on and deal with these issues, the school can actually
offer them the support they need.

As suggested in previous research, poverty is often connected to feelings of shame
for the entire family (Harju 2013). Shame is not only tied to lack of material resources,
as shown in the current study, but many families also find it shameful to ask the social
services for help and support (Näsman 2012). In light of the present results, having both
a professional collaboration between home and school and a well-functioning collab-
oration between the school and social services supporting these families is crucial.

8 Discussion

Despite increased segregation in Sweden, research on children’s experiences of living
in conditions of economic hardship and child poverty is still a little explored field
(Näsman 2012). Previous Swedish as well as international research has mainly in-
volved quantitative studies discussing this issue in terms of the scale of the problem and
the long-term side effects of it. The present study has generated new knowledge about
children’s and adolescents’ experiences of daily life in child poverty.

Taking a children’s rights perspective and looking at this at the individual child will
benefit from a well-functioning social support system, as such a system will improve
his/her mental health and wellbeing. As show in the current study, one key factor is that
school professionals be aware of students’ home situation and find concrete ways of
supporting students. Contemporary Swedish research shows that a well-functioning
student welfare team is crucial in these situations. As a way of creating a compensatory
support system for students living in economic hardship, student welfare teams at some
Swedish schools located in socially disadvantaged areas have decided to serve break-
fast before the school day starts (Odenbring et al. 2017) . Decisions of this kind are
based on the knowledge that a good start of the day and a nutritious breakfast will
create a situation in which more students will be able to improve their school work and
academic achievement. Looking at it from a wider perspective, Swedish society as a
whole will also benefit. With increased health rates, more children will manage school,
and in the long run this will create possibilities for more young people to enter the
labour market, thus securing their future financial situation.

Although moralizations about poverty were not identified in the empirical data
analysed here, they are nonetheless important to discuss in relation to child poverty.
On the societal level, poverty is often connected to a moral value system and
moralizations about families living in poverty. This form of moral system and
judgement constructs notions of immorality where families are blamed for their
situation and lifestyle (Odenbring at al. 2016) . As Skeggs (2004) puts it: BThe
powerless are positioned by the symbolic evaluation of immorality, whilst the pow-
erful claim morality for themselves^ (p. 95). This raises questions not only about how
issues of child poverty could be critically discussed on a general societal level, but
also about how to provide the necessary education and tools for professionals working
with children and adolescents on a daily basis. Last, but not least, more research
based on interviews as well as ethnographic research conducted in, for instance,
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preschools and schools – exploring children’s experiences and the reality of living in
economic hardship – will be necessary and should also be encouraged and financially
supported in the future.

Open Access This article is distributed under the terms of the Creative Commons Attribution 4.0 International
License (http://creativecommons.org/licenses/by/4.0/), which permits unrestricted use, distribution, and repro-
duction in any medium, provided you give appropriate credit to the original author(s) and the source, provide a
link to the Creative Commons license, and indicate if changes were made.
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