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Abstract. In this paper we share our findings from a field study conducted in
Panama, focusing on adoption of mobile phones in classroom settings. Our
initial findings reveal that during the initial phase of use, boys adopt mobile
phone usage faster and explore more functionality; while girls take more time to
familiarize themselves with the phones. Girls seem to maintain a better focus on
the learning activities using the mobile phones across all tasks. When the task
implies an active role then boys also showed high concentration. The videos
recorded by the children as part of the learning activities showed a remarkable
difference in roles between girls and boys. These findings suggest that it is
important to consider the different adoption and exploration strategies of girls
and boys with new technologies when designing tools for mobile learning.
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1 Introduction

There is a great potential of using mobile phones for learning in both developed and
developing countries. For most people living in developing countries, mobile phones
are the only computing technology they know and have access to. This makes mobile
phones a potential alternative for computer supported learning. Additionally, it is
known that children are very fast in taking on new technologies, such as mobile
phones. Nonetheless, using them for learning in formal classroom settings is still not
common and little is known how to do this in a successful way. Most of the ap-
proaches found in the literature have focused on the development of dedicated learn-
ing games or applications to cover one specific learning subject or content. Under-
standing children’s practices of learning to use new technology could support the
creation of better learning applications and teaching practices.

We conducted an explorative field study to learn how pupils in developing regions
take up the multimedia features of mobile phones in classroom settings to support
their learning activities. Our study took place in Panama, a small country in Latin
America with a population of 3.5 million [1], and where approximately 40% of the
population lives in poverty [9]. The experiment was run in two schools in rural areas.
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2 Related Work

Although mobile phone assisted learning is an emerging field, there exists some ear-
lier research in the area. The interaction between children and multimedia phones has
been investigated in developed regions e.g. in [5, 6], where Jarkevich et al. [6] studied
the adoption of mobile phones by small children in the kindergarten, and Puikkonen
et al. [5] analyzed short videos created by girls with their mobile phones. However,
our research focuses on the use of multimedia phones in developing countries. Here,
pioneering work has been done for example by Kumar et al. [4], who studied the
utilization of mobile phones in unsupervised learning environments in rural India; and
Kam et al. [7], who explore the adoption of local game practices for learning games
with mobile phones in schools, also in India. Hollow and Masperi [8] explored the use
of video learning tutorials for handheld devices in primary schools in Malawi. In
contrast to this work, our research looks at the opportunities that arise from using
general multimedia mobile phones as generic learning tools — much like paper and
pencil. Qualitative findings of how teachers adopt the use of multimedia for their own
teaching style; and needs and strengths of their pupils in a similar setting as used in
the research presented in this paper have been reported in [3].

3 Method

The starting point for our research reported in the paper was based on the results from a
set of interviews, discussion and surveys to teachers and children realized previously in
Panama [2,3]. The surveys and interviews were conducted to get an overview of the use
of technology in schools, the acceptance of using mobile phones for learning, how
teachers and children imagine mobile phones could be used for learning, and the learning
needs that could be supported by mobile phones in Panama. The main findings revealed
that teachers and pupils have a high access to mobile phones [2], and they would
welcome support especially for Math, Language arts and Nature [2,3]. It was desired that
any learning application should include multimedia features. Teachers were open to use
mobile phones in their classes, and they considered the school the most suitable place for
using a mobile phones for learning [2,3]. Based on these findings we decided to conduct
an explorative field study to understand how children and teachers adopt the use of the
mobile phones in class and how phones could support learning in class in the context of
rural areas in developing countries.

3.1 Setup of the Field of Study

The field study was realized in two schools in Cocle, a province located in the west of
Panama City. The first study was conducted in a rural multigrade school in the village
El Retiro. The participants attended 4™, 5™ and 6™ grade; pupils from the 4™ and the
5™ grade worked together in the same classroom under the supervision of the same
teacher (multigrade). We have described the learning activities and general findings
from the field study realized in this school in [3]. The second school was Maria de
Tirones, an urban school located in the village of Rio Hato. There we worked with 2
classes of the 5™ grade. Although only one of the schools was classified as rural,
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most of the pupils in both schools came from families with low or very low income.
In total, 78 children participated in the study, 36 from the first school and 42 from the
second one. Additionally, we worked with 6 teachers, including the two respective
grade-teachers and the English teacher. The gender distribution was 41 girls and 37
boys, and the mean age was 10.5 years. As the learning activities using the mobile
phones were planned by teachers to target the specific grade and learning goals, some
activities were analyzed from a subset of all participants. The study ran for two work-
ing-weeks in each school, between September and October 2010.

As we want to explore the use of multimedia in class and to avoid any bias if chil-
dren used their own phones, we provided each child and teacher with a Nokia 5530
Music Xpress equipped with an SD card of 4 GB. With this model we were also able
to explore touch screen interaction, as touch-screen phones are currently the trend in
the market. In both schools we gave a brief introduction to the teachers showing the
multimedia features and applications of the mobile phones. Teachers were free to
decide which multimedia features and applications they used during their classes. The
learning tasks were designed exclusively by teachers and respected the planned les-
sons scheduled previously by them for the school term.

Only three of the children had never used a mobile phone before, but none of them
had prior experience with touch-screen interaction on mobile phones. Mobile phone
features and applications were introduced to children when needed for a learning task.
After the first week all the children knew well how to use the phone. The mobile
phones were used only during the school; teachers delivered them to children when
starting the class and collected them once the class was finished. On average, chil-
dren used the phones between 2 and 4 hours daily. In addition to the instructed tasks
designed by teachers, children had a chance to explore the mobile phones freely. The
mobile phones were used only as portable computers, thus the ability to do phone
calls was not available during the field study. To monitor the usage of the mobile
phones, we installed a logger application in all the phones. The logger run on the
background and recorded the applications that had been opened by the pupils. The
logger application created a daily text file with the phone IMEI, timestamp and name
of the application launched. In addition, the logger took a screenshot of the active
application every 20 seconds. The first author of this paper was present during the
field study doing observations and giving support in case of any technical problems.

4 Adoption of the Use of Multimedia Phones during the Learning
Activities

One of the goals of this research was to explore gender differences in using multime-
dia features of the mobile phone in class. From our observations made during the field
study, apparently, boys seemed to be more distracted than their female peers while
working with an assignment on the phone. For example, they explored other applica-
tions during an instructed task. Also, our observations suggest that boys are faster to
adopt the mobile phones than girls. As initial point, we analyzed two learning tasks:
watching a video, and filming a video. The choice of these two tasks was based on the
opportunity of analyzing different roles of the children: one as active role (filming
video) and the other as passive role (observing a video).
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Watching videos. Overall, there were six learning tasks involved watching videos,
and the videos varied in terms of topic and duration. We restricted our population to
two 5™ grades groups who observed the same Math video (introduction of the multi-
plication of fractions), to ensure comparability. The video has duration of 5.7 minutes
and was watched by 21 girls and 18 boys. In our first analysis, see fig. 1 (left), we
found a gender difference in how many times the pupils observed the same video. In
general, boys watched the video 1.2 times less than their female peers. To confirm
this difference statistically, we conducted 2x2 between-subjects ANOVA to analyze
the net time used for watching the video. The analysis revealed a significant differ-
ence between the groups 1 and 2 (F,35 = 6.65, p < 0.05). However, the difference
between genders was only marginally significant (Fy,35 = 3.77, p = 0.060). As illus-
trated by fig. 1 (left), group 2 observed the video less times than group 1, while main-
taining the trend between girls and boys.
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Fig. 1. Number of repeated observations of the Math video by gender and by class group (left),
and the percentage of interruptions in the video watching task (right). Group 1 and 2 represent
the pupils of 5™ A and 5™ B respectively. Together refers to both groups.

Fig. 1 (right) shows the number of distractions while watching the Math video by
gender. We define distractions as the occasions when the pupils pause/stop playing
the video and open another application on the mobile phone instead. Fig. 1 (right)
illustrates that the number of distractions by boys (39%) is approximately double in
comparison to their female peers (19%).This also explains the shorter time used by
boys for watching the video. We notice also that in group 1 girls show no distractions,
and the number of distractions by boys is considerably lower in group 1.

An explanation of the variation between the two groups showed in both graphs is
that in the first group teacher used the video to introduce the concept (multiplication
of fractions), while in the second group the topic was already introduced and the vid-
eo was used to reinforce the learning. Another explanation is the learning effect. The
group 1 observed the video during the first day of the field study and group 2 during
the fourth day. This means that pupils in group 2 were already familiar with the mo-
bile device. For both groups, however, this was the first time they were introduced to
playing videos using the phone.
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Filming videos. Although there were around 7 tasks involving filming video, most of
them were realized in a team - every child had to film a video in one learning activity
only. We analyzed the children’s behavior during this task. In this activity, pupils had to
go out to the school garden to film and describe a part of a flower. Children were free to
choose the flower(s). This task was performed by children from the 5™ grade of the first
school, including 8 girls and 4 boys. The task was conducted during the third day of the
trial, but it was the first task involving video recording. In general, we noticed two major
gender differences: (1) All the girls worked in pairs — one filming while other presenting
and vice versa; in contrast all the boys worked alone and filmed their own videos; (2)
boys had no technical problems when filming, while two girls had difficulties with the
task.

Fig. 2. Screenshot of the video recorded by the children for Nature Science class

Boys maintained focused in the flower as the main subject (fig. 2 right), while girls
were more concerned about acting in front of the camera (fig. 2: left and center). All
the girls cut off the flowers and held it in the hand in front of the camera; in contrast
all boys completed the tasks without cutting it. As the boys created their own videos,
they did not appear on the film in person. Six girls presented in front of the camera
(full view), while two only partially (hand and lower body). The zoom option was
neither taught nor explored by the participants.

S Learning/Adoption during Explorative Use

In addition to instructed learning activities, children were allowed to explore other
functions of the mobile phone. Teachers reserved specific time slots (between 10 and 15
minutes) for free exploration, but unscheduled explorative usage also occurred during
and between the instructed learning activities. We analyzed the explorative use of the
phones mainly from log files containing active application history data. Findings from
the quantitative log data were then contrasted by qualitative observations.

5.1 Log File Analysis

We did not have any a priori hypotheses, as the original focus of the study was in the
learning activities. Due to lack of control in the field trial method, the results are affected
by unknown random and potentially confounding factors. Therefore, the following
results should be interpreted merely as hypotheses for future experiments unless strongly
supported by qualitative findings. To avoid bias in selecting metrics and comparisons, the
log files were analyzed by a researcher who was not involved in the field trial.
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Log files contained a time-stamped history of active applications. We analyzed the
usage during the first 4 days, and excluded 3 users who participated less than 4 days.
First, the applications were categorized in system applications (e.g., home screen,
application menu), learning applications (e.g., Camera, Paint Pad) and explored appli-
cations. A subset of the last category was further classified as game applications.
Second, a set of metrics were extracted from the log files. We analyzed the results
using mixed-models ANOVA with gender and school as between-subjects factors and
day as a within-subjects factor.

Time used for learning applications varied between the schools and days, but there
were no systematic differences. Overall, the mean time used for learning applications
was 60.8% (sd = 21.3%). For explored applications, there were significant main ef-
fects for gender (F, 53 = 5.98, p < 0.05) and school (F; 53 = 6.86, p < 0.05). In the first
school, the mean exploration time by boys was 8.5% (sd = 13.4%) and by girls 3.6%
(sd = 3.7%). In the second school, the corresponding results were 14.8 % (sd =
15.1%) for boys and 8.9% (sd = 8.9%) for girls. The remaining time was used in sys-
tem applications. Idle time was excluded from the analysis using a threshold of 1 hour
without an application switch.

By analyzing the explorative usage further, we found a significant gender differ-
ence for game applications (F, 53 = 5.99, p < 0.05). There were also significant school-
day and gender-school-day interaction effects. A post-hoc analysis with Bonferroni
correction revealed a significant day effect for the second school (F; 3, = 10.91, un-
corrected p < 0.000005). This reveals that time used for games increased day by day,
as illustrated by Fig. 4. Overall, the time used for games was more significant for boys
(1 =4.1%, sd = 9.6%) than for girls (u = 0.3%, sd = 0.9%).
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Fig. 3. Mean percentage time used for game applications

Similarly to these findings, during the field study we observed that girls played
games notably less than their male peers. One girl commented to us “I find this game
[car racing] very boring and difficult”, while a boy stated “I like this game [car rac-
ing] ... is easy but I have to be concentrated”. The most played game was the Global
Race- Raging Thunder® where the player drives a car in a racing competition. Most of
the boys played alone, but four boys discover that turning on Bluetooth allowed them
to play against each other.
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In order to analyze the scope of explored applications, we calculated the amount of
new applications discovered daily by each user. System and learning applications
were excluded from this analysis. We found significant main effects for gender F; 53 =
12.28, p < 0.001 () and day (F5 159 = 5.28, p < 0.005). The mean amount of discovered
applications was higher for boys (u = 3.5, sd = 3.0) than for girls (u = 2.6, sd = 2.2).
The discovery rate decreased moderately with time. Cumulative amounts of discov-
ered applications are illustrated in Fig. 5 (left).

We also analyzed exploration activity by calculating the frequency of switching the
active application per hour. This metric includes learning and system applications,
such as the application menu. We found a significant main effect on activity by day
(F3.150 = 5.28, p < 0.005). Further analysis shows that there is an increasing trend in
the activity during the first 3 days. Interestingly, the activity seems to decrease after
the third day, as illustrated in Fig. 5 (right). Decreasing activity and slightly decreasing
discovery rate may indicate that users found the most interesting applications during
the first three days.
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Fig. 5. Cumulative amount of discovered applications (left), and application switch frequency
(right)

6 Discussion and Conclusion

Mobile phones have a great potential as learning tools. In the learning process chil-
dren need to learn to use the basic functions and a variety of applications of the mo-
bile phone to utilize the tool. Children are fast to adopt these skills, especially if they
find the device interesting. Games and media applications can have an important role
in maintaining interest and introducing new functions. On the other hand, such appli-
cations can distract the actual learning process.

A design challenge for future mobile learning devices is to balance pragmatic learning
activities and free exploration. Our results indicate that there is a notable gender differ-
ence in how much children weight these activities. Boys are more active in free explora-
tion and learning new applications, games in particular. Therefore, boys discover the
basic functions of the phone faster. Gitls are typically more focused on the learning task,
but may be accidentally interrupted by problems in operating the device. One possible
reason discouraging girls from exploration is that the existing games are more targeted
towards boys.



340 E. del C. Valderrama-Bahamondez et al.

The initial surveys and interviews [2,3], as well as the post-interviews after the field
study indicate that teachers in Panama would welcome the use of technology in class-
room. In particular, they welcome the use of mobile phones, as they are more commonly
available and widely used than computers in Panama. Teachers with no prior experience
of these technologies, react more skeptically to the use of technology for learning.

Because of the explorative and uncontrolled nature of our study, where each teach-
er designed their own learning activities, we received a variety of results and insights.
As the learning tasks varied in content and form from grade to grade, the results are
difficult to compare directly. The focus of this study was to capture the initial adop-
tion of the mobile phones, a new technology for the children, thus the paper is limited
to findings in this area. Nonetheless, we believe that our findings contribute in better
understanding how children in unprivileged areas adopt the use of multimedia phones
for learning with no preinstalled learning applications. Our future work will focus on
longer term usage trends and gender differences in both in and out classroom settings.
Also, we plan to conduct a controlled experiment to evaluate how using mobile
phones actually affects the learning performance.

Finally, as touch-screen phones are a growing trend in the market, it is expected
that in the near future the technology will become a commodity in low-end devices
and reachable to people living in developing regions. This will enable the use of
touch-screen technologies and widen the spectrum of potential mobile applications
also for learning purposes.

References

1. Contraloria General de la Reptblica de Panam4,
http://www.contraloria.gob.pa/

2. Valderrama Bahaméndez, E., Schmidt, A.: A Survey to Assess the Potential of Mobile
Phones as a Learning Platform for Panama. In: Extend Abstracts on CHI 2010, pp. 3667—
3672. ACM Press, New York (2010)

3. Valderrama Bahaméndez, E., Winkler, C., Schmidt, A.: Utilizing Capabilities for Mobile
phones. In: CHI 2011, pp. 935-944. ACM Press, New York (2011)

4. Kumar, A., Tewari, A., Shroff, G., Chittamuru, D., Kam, M., Canny, J.: An Exploratory
Study of Unsupervised Mobile Learning in Rural India. In: ACM Conference on Human
Factors in Computing Systems CHI 2010, pp. 742-752. ACM Press, New York (2010)

5. Puikkonen, A., Ventd, L., Hikkild, J., Beekhuyzen, J.: Playing, Performing, Reporting — A
Case Study of Mobile Minimovies Composed by Teenage Girl. In: OZCHI 2008, pp. 140—
147. ACM Press, New York (2008)

6. Jarkievich, P., Frankhammar, M., Fernaeus, Y.: In the Hands of Children: Exploring the
Use of Mobile Phone Functionality in Casual Play Settings. In: Mobile HCI 2008, pp. 375—
378. ACM Press, New York (2008)

7. Kam, M., Mathur, K., Kumar, A., Canny, J.: Designing Digital Games for Rural Children:
A Study of Traditional Village Games in India. In: Mobile HCI 2009, pp. 31-40. ACM
Press, New York (2009)

8. Masperi, P., Hollow, D.: An evaluation of the use of ICT within primary education in Ma-
lawi. In: ICTD 2009, pp. 27-34. IEEE Press, Los Alamitos (2009)

9. UN-Panama: Erradicar la Pobreza Extrema y el Hambre,
http://www.onu.org.pa/objetivos-desarrollo-milenio-ODM/
erradicar-pobreza-extrema-hambre



	In Class Adoption of Multimedia Mobile Phones by Gender - Results from a Field Study
	Introduction
	Related Work
	Method
	Setup of the Field of Study

	Adoption of the Use of Multimedia Phones during the Learning Activities
	Learning/Adoption during Explorative Use
	Log File Analysis

	Discussion and Conclusion
	References



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (ISO Coated v2 300% \050ECI\051)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Off
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Perceptual
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams true
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts false
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 149
  /ColorImageMinResolutionPolicy /Warning
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 150
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 149
  /GrayImageMinResolutionPolicy /Warning
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 150
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.40
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 599
  /MonoImageMinResolutionPolicy /Warning
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 600
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
    /DEU <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [595.276 841.890]
>> setpagedevice




