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Formal and Everyday Participation 

in Foster Families: A Challenge?

Elisabeth Backe-Hansen

1  Children’s Participatory Rights 
and Professional Work

Children’s participatory rights are defined in the UN Convention on the 
Rights of the Child (CRC), particularly Articles 12 and 13. While Article 
12.1 concerns all children, Article 12.2 assures extra rights to children 
who become affected by judicial and administrative proceedings, for 
instance children placed outside their homes by Child Protection Services 
(CPS). Article 13 assures the child freedom of expression. Norway serves 
as the example in the chapter, illustrating a point that is valid across dif-
ferent countries. Since the CRC was adopted in 1989, The Norwegian 
Parliament has amended Norwegian legislation, and incorporated the 
CRC in the Human Rights Act (2003), and Grunnloven (the Constitution) 
(2014), which has precedence over other national legislation. The 
Grunnloven states that

E. Backe-Hansen (*) 
Norwegian Social Research, Oslo Metropolitan University, Oslo, Norway
e-mail: ebha@oslomet.no

http://crossmark.crossref.org/dialog/?doi=10.1007/978-3-319-94800-3_12&domain=pdf
https://doi.org/10.1007/978-3-319-94800-3_12
mailto:ebha@oslomet.no


228 

Children have the right to respect for their human dignity. They have the 
right to be heard in questions that concern them, and due weight shall be 
attached to their views in accordance with their age and development. (§ 
104, para. 1)

In addition, legal requirements following from various other laws may 
be relevant, concretizing the rights defined by the CRC for more specific 
purposes. In Norway, for instance, there is the Kindergarten Act, the 
School Act, the Health Care Act and the Child Welfare Act. The last has 
been amended several times during later years, resulting in quite detailed 
regulations about children and young people’s participation when they 
are in contact with CPS.  I return to this Act below, since this chapter 
concerns foster families, but I will not discuss consequences of the other 
legal requirements here.

The overarching theme of this book is how the principles of the CRC 
can become an integral part of all professional child welfare and child 
protection work, in ways that ensure that these principles are imple-
mented in practice. The CRC states that foster care is the preferred alter-
native when a child or a young person needs to be looked after by those 
other than their family of origin. This is the case in Norway and many 
other European countries. Most foster parents have children of their own, 
and these children as well as foster children have participatory and other 
rights accorded to them by the CRC, ensuing legislation and further reg-
ulations. Thus, one important question is what happens when the formal 
approach to participation, which follows from the regulations of the 
Child Welfare System, enters the private sphere where children’s partici-
pation evolves as part of the process of growing up in a family, and as part 
of the relationship between parents and children. This issue has been only 
scantily addressed in the literature, where it is far more common to inves-
tigate to what extent foster children’s formal participatory rights are 
assured before and during placement.

The chapter seeks to address this lack of knowledge through discuss-
ing the intersection between formal and everyday participation in foster 
families, and how the relationship between foster children, foster par-
ents and other children in the foster home may be influenced by this. 
For the purposes of this chapter, a relational perspective on children’s 

 E. Backe-Hansen



 229

 participation is useful because it serves to highlight both similarities and 
differences between foster children and children who already live in the 
foster family as both are children in relation to the same adults. This 
view has become more and more prominent during the last 10–15 years 
(Fitzgerald et al. 2010). After discussing this, I go on to describe foster 
children’s participatory rights, and discuss how these may influence 
daily life in a foster family. Then I describe participation in decision-
making as this is usually organized and negotiated, as a contrast to the 
formal and legalistic approach, before discussing possible consequences 
of the interaction between these two ways of implementing children’s 
participation rights. Finally, I offer suggestions about how professional 
social work can address these issues. Although the Norwegian system is 
used as a case example, the issue of children’s participatory rights in the 
intersection between being a public and private family should have 
wider relevance along with the importance ascribed to foster care as a 
care alternative.

2  Rights, Relationships and Generations

Many different rationales are offered about why children’s participation 
and listening to children are appropriate and essential. In addition to the 
rights-based approach, which is the main focus of this book, better ser-
vices, the promotion of citizenship and social inclusion, and personal and 
social education and development can be listed as worthwhile outcomes. 
Thus, a professional approach to children’s participation may be inspired 
and justified by more than the CRC.

With reference to Warshak (2003), Mannion (2007) lists four differ-
ent rationales, highlighting both advantages and disadvantages with 
regard to whether children actually participate. The first is dubbed The 
enlightenment rationale. Children have important information which 
may change decisions adults make on their behalf, again an important 
issue in relation to children as service users in the child welfare system. 
Such information provides important knowledge to adults about how 
they might better care for children’s health, welfare and education, but at 
the same time what children say can easily be scripted by adults with their 
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own agenda (Kjørholt 2002). She argues that discourses on ‘children and 
participation’ are deeply embedded in discursive fields other than chil-
dren and their rights, as she found in her research about children’s partici-
pation in local development in Norway. Here, an underlying agenda was 
how to maintain sustainable local communities in an era of centraliza-
tion, rather than children’s participation per se, making participation 
more tokenistic than real in Hart’s (1997) terms.

The second rationale is political and is called the empowerment 
agenda, and is usually grounded in the CRC. In countering ideas about 
children as ‘incompetent’, this rationale positions children as complete 
individuals or citizens with adult-sized rights and responsibilities. If 
not seen in conjunction with children’s needs, however, we risk an indi-
vidualization of children’s rights, which ignores children’s all-important 
relationships with significant adults in their lives (Brannen and O’Brien 
1995).

The third rationale is called the ambiguity of the citizenship rationale. 
This rationale argues that children’s preparation for and participation in 
civic activities help them develop a sense of responsibility and obligation 
to society. Real citizenship may thus be seen as deferred while children 
prepare themselves through participation. But children may also be seen 
as citizens in the here and now, who as a minority group strive to be seen 
and heard while still children. School pupil councils may be seen as 
examples of practices where these competing views sit in tension—chil-
dren can report that they participate in ‘small’ decisions, but not in really 
important ones, particularly not ones involving decisions about how to 
allocate the school budget (Holte 2009).

The three first rationales can all be understood as instances of an indi-
vidualistic approach to children’s participatory rights. On the other hand, 
criticism of these approaches, as exemplified by Kjørholt (2002) and 
Holte (2009), underlines how grown-ups play an important role in facili-
tating or limiting children’s possibilities. Thus, it can be argued that it is 
not possible to leave the unequal power relationship between children 
and adults out of the equation (Punch 2005).

Warshak’s (2003) fourth and final rationale is called outcomes for chil-
dren / outcomes for adults, concretized as outcomes for adults and improved 
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relationships between young people and adults. With regard to outcomes 
for children and young persons as a consequence of increased participa-
tion while growing up, not much research exists. In their research review, 
Vis et al. (2010) conclude that children’s participation in planning and 
decision-making may have positive effects on their health, but the evi-
dence is not very strong. However, research with children and young 
people, which focuses directly on their experiences with and views on 
participation, usually concludes that they want to participate, and want 
their voices to be heard, although they know that their wishes cannot 
always be granted. In their state-of-the-art review of children’s and young 
people’s participation within child welfare and CPS, van Bijleveld et al. 
(2015) sum up that the personal relationship between the child / young 
person and the social worker is mentioned as one of the most important 
facilitators for participation. Again, the relational perspective comes to 
the fore.

We know that relationships are fundamental in families, both for 
good and bad; between parents and children, between siblings, and 
between other members of the family network. Thus, it is easy to imag-
ine that children will reflect on their participation within their families 
as part of the ongoing relationship with parents and siblings (Backe-
Hansen 2009; Sagøe 2008). However, attempting to understand chil-
dren’s participation in a relational perspective has not been very 
prominent in the research literature until the last 15 years or so (Backe-
Hansen 2011; Bell 2002; Élodie et  al. 2017; Fitzgerald et  al. 2010; 
Mannion 2007).

If we accept a relational perspective on children’s participation, we also 
need to include context. This means reframing discourses about children’s 
participation to include adults as important players, or so-called genera-
tioning practices that help us delineate between the generations, position 
us as adults and children, and demarcate how we relate to each other at 
different ages (Mannion 2007). Wyness (2012) advocates an interdepen-
dent and intergenerational approach to children’s participation, recogniz-
ing the respective roles and positions of children and adults. Since foster 
children enter into relationships with both foster parents and foster sib-
lings, this seems like a useful approach.
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3  Formalized Participation for Children 
in Foster Care

3.1  Legislation and Regulations

Children in contact with Norwegian CPS have a series of participatory 
rights grounded in the CRC Article 12.1 and 12.2. A social worker is 
responsible for ensuring these rights in his or her work with a family, 
while judges are responsible for hearing the child or young person directly, 
or through appointed experts or a guardian ad litem, when a case is con-
tested and brought into the legal system. Here, I will limit my discussion 
to instances of participation related to foster care placement and chil-
dren’s lives as foster children after a placement decision has been made, 
and a child or young person is to be part of a new family.

Besides the overarching laws mentioned in the introduction, the Child 
Welfare Act, together with regulations, accords several rights to children 
within the remit of CPS. The child has a right to participation, which 
means being given sufficient and adapted information, and the possibil-
ity to freely voice his or her point of view (cf. CRC Article 13). The child 
is to be listened to, and his or her point of view is to be taken into con-
sideration in accordance with age and maturity. Further, CPS are obli-
gated to inform the child, as early as advisable and in ways the child 
understands, about situations where he or she can participate, the case 
and his or her situation, possible services and rights, and finally the 
choices and decisions which have to be made, and the consequences of 
these.

In other words, existing regulations describe a rational decision- making 
process following steps of information and choice, based on knowledge 
about possible alternatives based on available information. As well, par-
ticipation is to be seen as a process that goes on throughout the case. 
Although the regulation stresses the right to participation in the case as a 
whole, themes that are important from the point of view of CPS are 
underlined. The elements in the text are case-driven, not seen in relation 
to what may be important in children’s daily lives. The decision context 
is fairly narrow, nor do the regulations problematize how children’s 
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 relationships may influence their ability and desire to participate in these 
case-based processes.

The person who is responsible for hearing the child must talk to him 
or her, with special attention to children who may have difficulties in 
understanding the situation and voice their point of view. Further, the 
perspective and opinions of the child have to be included in the assess-
ment of the child’s best interests, and taken into account in accordance 
with age and maturity, and the child is to be informed about decisions 
that are made and why.

Children must not be pressurized to participate, although CPS must 
document the child’s participation as part of the case notes, of which an 
important part is the obligation to speak with the child if he or she is to 
be consulted. Thus, the focus and drive is on ensuring the child’s partici-
pation, and alternatives in case the child refuses to participate are not 
addressed. The question may as well be raised as to whether participation 
really is voluntary. Nor is there any discussion about possible situations 
when participation may even be contrary to a child’s best interests.

3.2  Enforcing Foster Children’s Participatory Rights

The Child Protection worker is responsible for ensuring foster children’s par-
ticipation rights. This entails giving a child or young person age-appropriate 
and understandable information about his or her situation as a whole, and 
what will probably happen over time. As well, it entails having contact with 
foster children to ascertain their views about their life and their situation—
not only in a ‘one-off’ fashion, but again as a process over time.

Information from the child or young person has to be part of the 
ongoing casework, and will, thus, be available to parents and foster par-
ents as well. Some themes are particularly salient, particularly if there are 
new decisions to be made about the case from time to time. Parents may 
ask to have their child return home, or there will be discussions about the 
best way of organizing contact with the family of origin or siblings living 
elsewhere. These are emotionally charged issues, where the outcome and 
the justification for decisions that are made will influence the well-being 
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of both children and adults. This implies that children’s participation can 
entail more than just talking to them, and raises the question of the kind 
of relationship that needs to be established between social worker and 
child in order to make participation a positive experience for the child as 
well as ensuring that the child feels able to talk openly (Bakketeig and 
Bergan 2013; Bergan 2017).

In addition, a foster child should be able to talk about how she or he 
likes the foster home, whether there are any problems at home, at school 
or with friends, leisure time activities, holidays or other ordinary matters. 
How social workers discuss such themes with foster children has not been 
much researched, perhaps because of the ongoing focus on more formal 
participatory rights.

In addition to the social worker, a foster child in Norway is entitled to 
have a personal contact which follows the child directly, and is supposed 
to be a person to talk to if things are difficult in the foster home. Neither 
needs to actually see the children more than a few times a year. Children 
in care may as well be allowed to choose their own so-called ‘person of 
trust’, who can, for instance, accompany them to meetings and be a 
spokesperson for them. This means that even when there are no conflicts 
involving the court system, both the caseworker, the contact person and 
perhaps a person of trust will be involved in the foster home to safeguard 
children’s interests in general, not only their participatory rights.

To sum up, children move into foster care with a set of legal expectations 
connected with participation that are formal, accompanied by several 
adults who have the authority to enforce their fulfilment. These expecta-
tions concern the relationship between the child, his or her parents, the 
social worker and the legal and professional aspects of the case. At the same 
time, the implementation of participatory rights concerns the foster fami-
ly’s daily life in many ways, which I will elaborate in more detail below.

4  Participation as a Natural Part 
of Everyday Family Life

Family life exemplifies how provision, protection and participation are 
intertwined as children grow up, and how the relative balance between 
the three shifts over time until a young adult is expected to fend for 
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herself or himself. Typically, children will be successively more involved 
in decisions that are made within the family as they grow older, and 
their influence on the outcome will increase, albeit in different ways, 
depending on the type of decision that is being made. Children may also 
achieve some age-specific legal rights before they attain their majority. 
For instance, in Norway young people can decide how to use money 
they have earned themselves from age 15, and the age of sexual consent 
is 16, which is also the age when one is allowed to start taking driving 
lessons with a grown-up.

4.1  Age and Type of Decision Matter

In Western countries a pre-school girl might well be allowed to decide 
whether she will wear trousers or a dress in kindergarten, but as long as 
the children are small, parents will usually decide unilaterally if they want 
to move the family somewhere else, for instance, or make other more life- 
changing decisions. This exemplifies how participation in decision- 
making within a family will vary according to the kind of decision that is 
being made, and the age of the children. In addition there will be an 
interplay between the parents’ views on how and when their children 
should be involved, which will, of course, vary as well, as will children’s 
agency in demanding to become involved. But within such variation, it is 
possible to find some research on how children and parents ‘do’ participa-
tion in their daily lives.

The relational and generational aspects of participation which were 
discussed above become obvious in research on how decisions are negoti-
ated in families. In her Scottish study, Punch (2005) gives several exam-
ples of children who discuss parental authority and accepts that parents 
have authority over their children, much more so than for instance an 
elder sibling over a younger one. This might be understood within the 
context of protection, with children thinking that their parents are moti-
vated by an earnest concern for their best interests, but also within the 
context of power relationships. Sagøe (2008) did a study of 52 Norwegian 
primary school children aged 7 to 12, and their participation in family 
decision-making. Her general findings were that the children felt they 
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could ask and make suggestions, and discuss with their parents. Many 
situations were open for negotiation as well, and the children described 
instances when their parents listened to them if they found their argu-
ments good. At the same time the parents had the deciding power. The 
children did not always feel that their parents justified their decisions 
properly, or they felt that parents might use vicarious arguments. At the 
same time the younger children preferred the situation as it was, while 
the older children would have liked more influence.

Sagøe (2008) found that children did participate in some everyday 
areas, for instance when it came to deciding what to have for dinner, or 
the kind of goodies to be bought on Saturdays. The children could state 
their preferences when it came to choosing what clothes to buy, while 
their parents had a say when it came to cost, quality and to a certain 
amount style. The children also participated in the choice of leisure-time 
activities they were to join. The older, but not the younger children were 
in addition involved in deciding what to do during weekends and holi-
days. All the children had rules concerning when they had to come home, 
most had to tell their parents where they were, and come home at the 
appointed time. Bedtime was usually not open for discussion, in the sense 
that the parents usually decided a time limit or a usual bedtime. Many 
parents wanted their children to join in at least one leisure-time activity, 
which in Norway will usually be some kind of sport, and some were not 
allowed to quit this even if they wanted to. In addition, some of the older 
children had duties at home, but were not allowed to decide which.

One will expect children’s autonomy and influence to increase with 
age. There are limits to how long children can be forced to participate in 
activities they are not motivated for, and one expects children to become 
successively more competent as they grow up. Thus, negotiation and 
efforts to motivate will become much more important over time than just 
using parental authority.

At a more general level, Sagøe (2008) found that parents organized 
their children’s lives based on time. They decided when the children had 
to get up in the morning, when they had to come home from school/after 
school activities, when they were to have dinner, come home in the eve-
ning and go to bed. As well, many parents set limits to how much time 
the children could spend watching TV, use a PC or play data games. The 
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oldest of her participants were 12–13 years old, however, so one would 
expect the parents’ monitoring of their children’s time use to become less 
intense with age although parents of teenagers still want to know the 
whereabouts of their children.

4.2  Participation Is Relational and Entails 
Compromise

When children are asked directly about what participation means to 
them, the relational dimension becomes evident. Backe-Hansen (2009) 
asked 44 10- and 13 year olds to write short essays about how they would 
define ‘participation’. Although particularly the oldest girls wrote more in 
detail, there were not fundamental differences between the responses.

First, it was obvious that the children themselves understood participa-
tion as a relational phenomenon. They gave many examples that under-
lined the importance of achieving agreement, that nobody has to give in. 
They could motivate others to join them, or they could be happy to have 
a say. Examples were given in relation to parents, siblings or friends. They 
gave examples from their daily lives, like where to go on holiday, what to 
eat for dinner or what to do after school. The examples underlined the 
importance of making decisions in collaboration with others.

As well, the examples underlined that participation is a process that 
takes time, and does not necessarily end well. The children described how 
they could discuss with their friends over time, and how agreements 
could be reached and undone, and how they sometimes had to talk for a 
long time before reaching an agreement. Sometimes they did not manage 
to agree, and had to find a workable compromise—or leave.

The participants in this study were specifically asked about participa-
tion, and were not asked to describe limits to participation or situations 
where they were not invited to participate. Still their examples corre-
spond well with the findings from Sagøe’s (2008) study, which was based 
on interviews. The focus on relational aspects of participation also reso-
nates well with more recent theorizing about children’s participation 
(Fitzgerald et al. 2010).
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Seeing decision-making in the daily lives of families in relation to 
Warshak’s (2003) four categories, the final one, outcomes for children / 
outcomes for adults, seems most appropriate since it concerns improved 
relationships between adults and children through the involvement of 
children. The research literature does not necessarily discuss this in a chil-
dren’s rights context, but rather as a question of roles and expectations of 
adults and children, negotiations and processes within an ongoing and 
changing, close relationship.

Parents will also see participatory rights in relation to responsibilities, 
thus a give-and-take relationship with parameters that may be defined by 
both grown-ups and children. Part of raising children is to teach them 
that you have to contribute with something to earn the right to increased 
privileges, and you may have to accept the withdrawal of privileges if you 
do not contribute. This does not pertain to all rights, as children have a 
series of rights that do not presuppose this kind of exchange. But the issue 
of fair distribution of responsibilities as well as rights, preferably in agree-
ment between all family members, will be important within a family 
setting.

4.3  The Decision to Become a Foster Family

The decision to become a foster family can involve many persons—the 
foster parents themselves, their children, other family members and mem-
bers of their social network. The processes prospective foster parents have 
to go through in particular before a child or young person actually moves 
in entail a transition from being a family with the right to define their 
own family life with large degrees of freedom, to being a ‘public’ family. 
As such, the foster family has to submit to assessment and control by CPS 
through formal assessments, contracts and counselling and supervision.

One question is to what extent the foster family’s own children are 
involved as actors in this process, or to what extent the decision to foster 
is seen as primarily a grown-up concern, which will be presented to the 
children as more or less a fait accompli. In their literature review about 
the impact of fostering on foster carers’ children, Höjer et  al. (2013) 
point out, first, that being involved in the decision to foster enhances 
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subsequent adaptation. This was a key finding in the 17 studies that were 
included in the review. Children and young people need to be involved 
in family discussions concerning the decision to foster, and should not be 
seen as less significant or passive members of the family. Second, the 
review shows that being informed about fostering and about each par-
ticular child beforehand reduces conflicts. These findings underline the 
need for collaboration between prospective foster parents and social 
workers about how foster parents’ own children can be involved in the 
process leading to a placement. Consequently, the second question is to 
what extent social workers see prospective foster parents’ own children as 
important participants in the placement process, and to what extent only 
older children are involved.

Nordenfors (2016) combined qualitative and quantitative methods 
and investigated the experiences of foster parents’ own children of grow-
ing up with foster siblings. Two-thirds of the 684 children who answered 
a questionnaire reported being asked their opinion by their parents before 
the decision to start fostering was made. Some explained that they were 
too young, however, although how young they actually were, varied. The 
article does not describe these processes in detail. On the other hand, the 
foster parents’ own children could be described as non-participants in the 
official part of the process. As many as 44 per cent of the children had not 
been asked by the social worker what their thoughts were, while 29 per 
cent had been asked and 27 per cent did not know. As might be expected, 
the oldest children were most frequently consulted by the social workers. 
This meant that many of the children were deprived of the possibility of 
information from professionals about what it means to be a foster child, 
as well as what it means to get a foster sibling—information which might 
be crucial to later adaptation, particularly if the gap between expectations 
and reality becomes too large (Höjer et al. 2013).

5  Interactions in Everyday Life

What, then, are the most important differences between being a foster 
family and a family without foster children, and how do they affect inter-
actions in everyday life? First, being a public family with a renegotiable 
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contract, subject to being overseen by CPS, takes authority away from 
the parents in relation to the foster child. Although foster parents are sup-
posed to make everyday decisions concerning a foster child, they still 
have to relate to social workers and to parents when these have retained 
parental rights. If, for instance, a child asks where he or she is going to 
spend the next summer holidays, or whether it is OK to start playing 
football, the foster parents cannot answer directly, but must check with 
the social worker.

This loss of authority on the part of the foster parents illustrates that 
foster parents do not have the same authority over foster children as they 
have over their own. For instance, being oppositional and wanting to 
move somewhere else is not uncommon amongst teenagers living with 
their parents. In these situations, parents might well want to exert their 
authority and refuse this as an alternative until a child gets older. This is 
not possible with a foster child, who will, in addition, have the possibility 
to engage the social worker or the person of trust because of the way par-
ticipatory rights are defined—and might end up moving somewhere else. 
Sometimes this is the right decision, but in many other situations, the 
young person might be significantly worse off losing what has been a 
stable home over time. Some young adults can also look back and think 
that a precipitate move was a bad decision, since she or he could not 
envisage all the consequences at the time.

The existence of public persons who have the right to visit the family 
and have opinions about their life will as well influence the relationship 
between foster children and the other children. Not much is known 
about how these influences unfold in practice, but a couple of reflections 
may be useful. One important question concerns imbalance—that a fos-
ter child and another child in the family have different status. While the 
former partly lives this ‘public childhood’ as it were, the other children in 
the foster family must relate to the parents as they always have done, with 
the parents having authority that can be questioned by the children, but 
which does not depend on acquiescence from outside of the family. 
Consequently, foster children and the other children will have different 
ways of negotiating issues that may arise, and both may feel that they are 
unfairly treated compared to the other.
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6  Professional Practice with All Children 
in a Foster Home

When a foster home is approved, CPS presuppose that children will be 
provided for and suitably protected. Ensuring this is part of the run-of- 
the-mill system of following up foster children. However, ensuring par-
ticipatory rights is something over and above this. Thus, I suggest three 
guiding principles for a rights-based, professional practice in foster care 
with regard to participatory rights.

The first is to see all children in a foster home on an equal footing as 
bearers of participatory rights, even though social workers do not have 
any responsibility for the children already there, and even though foster 
children are assured extra rights according to Article 12.2. Although 
there will be case-relevant matters that are just as relevant for the foster 
child, life in the foster family will entail questions where it may be 
important for all the children in the family to be able to talk with the 
social worker, as equal members of the child generation. In addition 
comes the findings from research (Höjer et al. 2013; Nordenfors 2016) 
showing that informing children already in the home and including 
them as actors improves the probability of adaptation on their part. 
Although there will always be room for conflict, as in any family, it can 
help the children to feel that they are heard and seen by someone who 
actually has some authority. As well, this might help them accept that 
foster children may need extra attention and work, which gives their 
parents less time for them.

The second principle concerns parental authority on the part of the 
foster parents. Balancing parental authority between CPS, the parents 
and the foster parents can be tricky, but if a child is to have a stable foster 
home, the carers need to be able to exert sufficient authority as responsible 
parents, even or perhaps particularly when there are conflicts. In Norway, 
foster parents do not have this authority, since any conflict may end up as 
a question of what jurisdiction foster parents have, whether the contract 
should be cancelled and so on.

The third and overarching principle needs to be participation as rela-
tional and contextual, as discussed earlier in this chapter. Foster children 

 Formal and Everyday Participation in Foster Families… 



242 

need to be incorporated into the foster family. This is done through 
engaging with the daily life there, including taking part in decisions that 
are made, and not remaining aloof. For the foster parents to engage with 
their new family member, they need to feel that he or she belongs, which 
means fully incorporating them in their daily life with all the usual ups 
and downs. This underlines the need for foster parents to be allowed to 
involve foster children in these processes, as well as being allowed to act 
as parents.

To sum up, these three principles entail changing the balance between 
social worker, foster parents and all children in the foster home in order 
to ensure professional work with children’s participatory rights. All chil-
dren need to be treated equally, foster parents need more authority and 
social workers need to involve the family as a whole, not just the foster 
child.
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