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Abstract The increasing diversity of student populations is a global educational
trend. The relatively recent rapid influx of immigrants, refugees and asylum
seekers, coupled with issues of increasing intolerance, social exclusion and feelings
of alienation, and extremism among young people, are posing complex challenges
for educational systems around the world. Education has a key role to play in
preparing future generations to address these problems and ensuring that young
people acquire the social, civic, and intercultural competences needed for active and
successful participation in society. This book presents five empirical studies,
designed to examine differing factors and conditions that may help schools and
teachers in their endeavors to promote tolerance in a globalized world. The 2009
International Civic and Citizenship Education Study (ICCS) provided the research
data. This introductory chapter describes the overall theoretical framework,
discusses key constructs, and outlines the aims guiding the five studies, concluding
with an overview of all chapters.
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1.1 Introduction

Diversity in education is no longer a phenomenon specific to restricted cultural
contexts. In contemporary times, increasing diversity1 of student populations is a
global educational trend (Hastedt 2016; Organisation for Economic Co-operation
and Development 2015). The discourses on diversity in educational settings are
mainly focused on the relatively recent rapid influx of immigrants, refugees and
asylum seekers, coupled with issues of increasing intolerance, social exclusion and
feelings of alienation and extremism among young people. Nevertheless, these
sources of difference intersect with other dimensions and identities such as gender,
socioeconomic status, religion, disability and sexual orientation, creating complex
challenges for schooling.

Educational systems are often overwhelmed by issues of equality and the
inclusion of diverse populations, while simultaneously striving to achieve excel-
lence and prepare young people for active and efficient participation in the labor
market and society. Many policy actions tend to focus primarily on topics such as
enhancing the academic outcomes of immigrant students, mainstream language
acquisition or ethnic mixing. Less attention is being paid to curricular aims and
activities directed at creating inclusive classrooms that can embrace diversity and
nurture attitudes of mutual tolerance among youth. This is only recently becoming
the focus of attention within educational practice.

Holding attitudes of tolerance toward other groups is a fundamental feature of a
mature citizenship in democratic societies (Almond and Verba 1963; Sherrod and
Lauckhardt 2009). Yet tolerance is certainly a controversial, multifaceted and
complex concept (Forst 2003; Green et al. 2006; Mutz 2001; Van Driel et al. 2016).
While in a broad sense, tolerance can be understood as respect, acceptance and
appreciation of diversity (Unesco 1995; Van Driel et al. 2016), in educational
settings, tolerance is often conceptualized in relation to civic and intercultural
competences and in terms of positive attitudes toward equal rights for different
groups (Green et al. 2006).

Attitudes of tolerance may take various forms, depending on their underlying
conceptualization and the groups involved. Weldon (2006), for example,
distinguished between political and social tolerance (see also Quintelier and
Dejaeghere 2008). Political tolerance concerns granting democratic and political
rights to different groups in society while social tolerance refers more to the eval-
uation of direct contact with people from out-groups (e.g. inter-ethnic friendships).
Other scholars (Forst 2003; Green et al. 2006; Mutz 2001) draw attention to the
distinction between different types of tolerance according to the differing contexts and
the “subjects of toleration”. In this respect, individuals may experience and exhibit
attitudes of tolerance concerning a wide range of groups based on, among other
factors, ethnicity, immigrant status, gender, and lifestyle choices.

1In this publication we focus primarily on diversity relating to immigration status, ethnicity and, to
some extent, gender.
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Moreover, conceptualizations of tolerance may often include differing
perspectives. For example, one perspective is oriented to the rejection of social
groups and another oriented to the respect or acceptance of other social groups
(Freitag and Rapp 2013). These approaches are not necessarily in opposition (Van
Zalk and Kerr 2014), but rather are different dimensions of the development of
recognition of social rights and liberties (Rapp and Freitag 2015). On the one
hand, the rejection approach is focused on the negative attitudes toward difference,
such as intolerance or prejudice. On the other hand, the acceptance approach is
focused on the development of democratic principles and its application to all
sociopolitical groups (Freitag and Rapp 2013).

Researchers and educational practitioners have long been concerned with
identifying factors and conditions that have the potential to help schools and
teachers promote tolerance (Côté and Erickson 2009; Rapp and Freitag 2015; Van
Driel et al. 2016). However, the body of existing research is largely dominated by
individual-level theoretical explanations (e.g. Allport’s 1954 contact hypothesis; the
social identity perspective advanced by Tajfel and Turner 1979) emerging largely
from social-psychological research (Quintelier and Dejaeghere 2008; Weldon
2006). Research that has the potential to take into account the multiple contexts
shaping tolerance, as well as individual- and societal-level explanations, is still
largely needed.

International large-scale assessments (ILSA) such as the International Civic and
Citizenship Education Study (ICCS) 2009 of the International Association for the
Evaluation of Educational Achievement (IEA), have the potential to tremendously
improve the study of tolerance in youth2 by providing the opportunity to analyze
differing explanatory mechanisms in a multitude of multi-leveled contexts. Existing
secondary analyses of ICCS 2009 and its predecessor, the 1999 Civic Education
Study (CIVED), have already made important contributions to the field. With minor
exceptions (Caro and Schulz 2012), most studies (Barber et al. 2013; Elchardus et al.
2013; Isac 2015; Isac et al. 2012; Janmaat 2014; Torney-Purta et al. 2008;
Torney-Purta and Barber 2011) operationalize tolerance in terms of positive attitudes
toward immigrants or, applying Weldon’s (2006) conceptualization, in terms of
political tolerance toward immigrants. Taken together, these findings have pointed to
the importance of different explanatory mechanisms. The factors identified by these
studies concern characteristics of schools, classrooms and educational systems, but
also individual student traits and background.

The work of Torney-Purta et al. (2008), for example, was among the first in a
consistent body of research to show the importance of open class and school
climates for promoting more positive attitudes toward immigrant rights. Other
research (Isac et al. 2012; Janmaat 2014) has shown that heterogeneous class and
school contexts (e.g. the proportion of immigrant students in a school or the

2Although not the subject of this volume, we acknowledge that other ILSAs (e.g. the World Values
Survey, European Social Survey, and Eurobarometer Surveys) have a similar potential when it
comes to the study of tolerance in adult populations.
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opportunity to interact with immigrant peers) are linked with more positive attitudes
among non-immigrant students toward immigrants in general.

Moreover, studies with a particular focus on country and educational system
characteristics put forward macro-level explanations of tolerance. These studies
(Barber et al. 2013; Elchardus et al. 2013; Janmaat and Mons 2011) highlight the
role of sociocultural country characteristics (e.g. levels of economic and democratic
development, policies toward immigrants) and features of educational systems (e.g.
public steering and levels of differentiation within educational systems). These
studies highlight the relevance of studying tolerance in context.

In addition, many studies (see e.g. Isac 2015; Torney-Purta et al. 2008) have
shown consistent individual differences in political tolerance. Female students,
students with more civic knowledge, higher educational expectations and a higher
socioeconomic status tend to have more favorable attitudes toward immigrants.
Such work indicates the importance of the individual student’s background in
relation to tolerance.

The existing research on the topic of tolerance among youth based on analyses of
the CIVED 1999 and ICCS 2009 data provides valuable indications concerning
potentially relevant factors at the student, classroom/school, and country levels.
These factors are generally expected to be positively related to the tolerance levels
of young people. Yet, some important knowledge gaps remain in the field and these
IEA studies can provide further opportunities for data analysis relevant for a large
number of educational systems worldwide. For example, and partially due to a lack
of data, most previous studies have largely conceptualized tolerance in a somewhat
narrow framework (e.g. focusing preponderantly on tolerance toward some groups
like immigrants). Moreover, the majority of studies have looked at average rela-
tionships across countries and focused mainly on direct effects of differing
explanatory factors.

This report aims to fill some of these gaps by taking into account: (a) broader
conceptualizations of tolerance, including attitudes toward the rights of three dif-
ferent social groups: immigrants, ethnic groups and women; (b) the potential
relationships between these types of outcomes; (c) the strength of relationships
within different levels (individual, school, educational system level); (d) the complexity
of direct and indirect (e.g. mediation, moderation) relationships; and (e) the variation
of these relationships among countries (common and country-specific, differential
effects3).

Therefore, this volume presents five empirical studies that aim to address some
of the gaps in the literature mentioned above. Each of the studies tries to take into
account the hierarchical layers of relationships (by controlling for relevant factors at
each level) but give in-depth attention to a particular level of analysis. The

3It is important to point out that, as is customary in describing the results of path analysis and/or
structural equation models, we use the word “effect” to describe the association between variables
rather than to ascribe a causal nature to the observed pattern of associations.
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combined results aim to provide additional evidence regarding factors and
conditions that have the potential to help schools and teachers promote tolerance.

1.2 Conceptual Framework

This section elaborates further on the description of the concept of tolerance as
operationalized in the current publication. A brief description of the most important
groups of explanatory factors considered across the volume is also presented. For
further detailed presentations of key concepts, we refer the reader to each of the
chapters.

1.2.1 Attitudes Toward Equal Rights

As already stated in this introduction, the concept of tolerance is complex and
multifaceted, as is usual in the arena of citizenship aspects (Miranda et al. 2017).
We here operationalize it in terms of attitudes toward equal rights for three different
social groups: immigrants, ethnic groups and women.

The conceptualization of tolerance in terms of attitudes toward equal rights for
different groups is common in available definitions of citizenship competences.
Hoskins and Mascherini (2009), for example, located the idea of support toward
egalitarian attitudes within the wider discussion about active citizenship behav-
iors. This concept assumes that the dispositions of equality are expected qualities
that any person shall possess and manifest as a good citizen (Hoskins and Kerr
2012; Hoskins and Mascherini 2009; Schulz et al. 2016). This operationalization
corresponds to a large extent to the one advanced in the ICCS framework, where
attitudes and beliefs regarding the right of all people to be recipients of the same
fair treatment, stand out among the most relevant democratic principles (Schulz
et al. 2016).

The present work defines tolerance as the degree to which people support equal
rights for different groups in society (Schulz et al. 2008; Van Zalk and Kerr 2014).
Although we acknowledge that tolerance can be directed toward any group in
society, we situate our conceptualization in the context of the ICCS study and,
building on its framework and available information, focus on attitudes toward
equal rights for immigrants, ethnic groups and women. Therefore, the present work
is largely situated within the political tolerance and the acceptance approach lines of
research.

As previously mentioned, other studies use a similar approach to conceptualize
and measure tolerance (Barber et al. 2013; Bridges and Mateut 2014; Dotti Sani and
Quaranta 2017; Isac et al. 2012; Janmaat 2014; Strabac et al. 2014; Van Zalk and
Kerr 2014) but often focus only on attitudes toward equal rights for immigrants.
Significantly fewer studies have focused on support for equal rights toward ethnic
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groups and women (Bolzendahl and Coffé 2009; Dotti Sani and Quaranta 2017).
This work in this book considers all these demographic groups, as well as the
potential relationships between them.

1.2.2 Explanatory Factors

Building on results and insights from previous studies, the research presented here
strives to take account of both the conceptual and the empirical complexities of
educational systems and of other, less formal, influences on student attitudes toward
equal rights.

Our conceptual framework (Fig. 1.1) is used to structure factors and conditions
at the student and school levels that have the potential to help promote positive
attitudes toward the rights of immigrants, ethnic groups and women. In line with
previous researchers (e.g. Isac et al. 2012; Janmaat 2014; Torney-Purta et al. 2008;
Torney-Purta and Barber 2011), we acknowledge that several explanatory mecha-
nisms must be taken into account when studying attitudes toward equal rights. We
expect that the attitudes of young people toward equal rights may be impacted
along different lines and that explanatory variables can be situated at different
levels, including, individual background characteristics and experiences (e.g.
gender, socioeconomic status, and the quantity and nature of discussion about
equal rights with peers), and school environment (e.g. school composition,
classroom climate, and teaching practices). We also acknowledge that these
factors operate in diverse national contexts.

School/classroom level

Open climate

Teaching practices

Student level

Opportunities to learn about 
and practice tolerance 
outside school 

Psychological background 
variables

School/classroom 
level

School 
composition 

School context

Student level

Sociocultural 
background 
variables

Student outcomes 

Attitudes toward 
equal rights

Fig. 1.1 Conceptual framework for the concept of tolerance considered in this book
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Each chapter takes into account this complexity of multiple hierarchical layers of
explanatory mechanisms, while giving in-depth consideration to a particular set of
explanatory variables.

1.3 Overview of Chapters

Chapter 2 introduces the IEA’s International Civic and Citizenship Education Study
(ICCS 2009; see www.iea.nl/iccs), its main objectives, assessment design and the
specific operationalization of the variables used in our research. We explain the
characteristics of the data and describe the methodological approaches used in the
analytical chapters of this book and their common features.

Chapter 3 examines, from a comparative perspective, the reliability and validity
of the main constructs used to measure tolerance (attitudes toward equal rights for
immigrants, ethnic groups and women). As all the statistical models presented here
take a comparative approach, the issue of measurement invariance of latent vari-
ables across countries is highly relevant. The chapter thus investigates cross-cultural
comparability of latent variables through the empirical analysis of measurement
invariance conducted in a factor-analytical framework.

Chapter 4 evaluates the capacity of schools and other agents to promote attitudes
toward equal rights. Arguing that school communities engaging a variety of actors
(such as school principals, teachers and families) play a central role in the devel-
opment of egalitarian attitudes, this assumption is tested empirically taking into
account the complexity of multilevel explanatory mechanisms and the importance
of looking at country-specific relationships. Based on the literature and building
on the results of Chap. 4, the subsequent chapters explore in deeper detail the
relationship between the outcomes and selected explanatory variables.

Chapter 5 focuses on one of the most relevant sources of diversity in
contemporary education, immigration. This chapter gives particular attention to the
mechanisms that educational systems employ to address this type of diversity and
discusses in depth the issue of educational segregation of immigrant students.
Analyses are conducted to describe from a comparative perspective, patterns of
segregation in different educational systems and to relate them to student attitudes
toward equal rights.

In Chap. 6, the importance of the school environment for the development of
egalitarian attitudes is brought to the fore. Echoing one of the main findings in this
field of research, the investigation focuses on the importance of stimulating open
classroom discussion in which free dialogue and critical debate are encouraged
among people of diverse backgrounds. The analyses go deeper into the potential
role of open classroom discussion, identifying moderation effects.

Highlighting the documented impact of student background (as opposed to
school characteristics) on attitudinal measures toward equal rights, Chap. 7 gives
particular attention to the role of student socioeconomic status. Both conceptually
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and empirically, there is a need to use more refined measures of family background
when describing the link of this variable to tolerance.

Finally, Chap. 8 summarizes the findings of the empirical studies, discussing
their implications for policy and practice and reflecting on potential avenues for
further research.

References

Allport, G. W. (1954). The nature of prejudice. New York, NY: Addison.
Almond, G. A., & Verba, S. (1963). The civic culture: Political attitudes and democracy in five

nations. Princeton, New York: Princeton University Press.
Barber, C., Fennelly, K., & Torney-Purta, J. (2013). Nationalism and support for immigrants’

rights among adolescents in 25 countries. Applied Developmental Science, 17(2), 60–75.
https://doi.org/10.1080/10888691.2013.774870.

Bolzendahl, C., & Coffé, H. (2009). Citizenship beyond politics: The importance of political, civil
and social rights and responsibilities among women and men. The British Journal of Sociology,
60(4), 763–791. https://doi.org/10.1111/j.1468-4446.2009.01274.x.

Bridges, S., & Mateut, S. (2014). Should they stay or should they go? Attitudes towards
immigration in Europe. Scottish Journal of Political Economy, 61(4), 397–429. https://doi.org/
10.1111/sjpe.12051.

Caro, D., & Schulz, W. (2012). Ten hypotheses about tolerance toward minorities among Latin
American adolescents. Citizenship, Social and Economics Education, 11(3), 213–234. https://
doi.org/10.2304/csee.2012.11.3.213.

Côté, R. R., & Erickson, B. H. (2009). Untangling the roots of tolerance. American Behavioral
Scientist, 52(12), 1664–1689. https://doi.org/10.1177/0002764209331532.

Dotti Sani, G. M., & Quaranta, M. (2017). The best is yet to come? Attitudes toward gender roles
among adolescents in 36 countries. Sex Roles, 77, 30–45. https://doi.org/10.1007/s11199-016-
0698-7.

Elchardus, M., Franck, E., Groof, S. D., & Kavadias, D. (2013). The acceptance of the
multicultural society among young people. A comparative analysis of the effect of
market-driven versus publicly regulated educational systems. European Sociological Review,
29(4), 767–779. https://doi.org/10.1093/esr/jcs056.

Forst, R. (2003). Toleration, justice and reason. In C. McKinnon & D. Castiglione (Eds.), The
culture of toleration in diverse societies (pp. 71–85). Manchester, UK: Manchester University
Press.

Freitag, M., & Rapp, C. (2013). Intolerance toward immigrants in Switzerland: Diminished threat
through social contacts? Swiss Political Science Review, 19(4), 425–446. https://doi.org/10.
1111/spsr.12049.

Green, A., Preston, J., & Janmaat, J. (2006). Education, equality and social cohesion: A
comparative analysis. Hampshire, UK: Palgrave Macmillan.

Hastedt, D. (2016). Mathematics achievement of immigrant students. Cham, Switzerland: Springer
International Publishing. https://doi.org/10.1007/978-3-319-29311-0.

Hoskins, B., & Kerr, D. (2012). Final study summary and policy recommendations. Participatory
citizenship in the European Union. Southampton, UK: University of Southampton Education
School. Retrieved from https://eprints.soton.ac.uk/351210/.

8 M. M. Isac et al.

http://dx.doi.org/10.1080/10888691.2013.774870
http://dx.doi.org/10.1111/j.1468-4446.2009.01274.x
http://dx.doi.org/10.1111/sjpe.12051
http://dx.doi.org/10.1111/sjpe.12051
http://dx.doi.org/10.2304/csee.2012.11.3.213
http://dx.doi.org/10.2304/csee.2012.11.3.213
http://dx.doi.org/10.1177/0002764209331532
http://dx.doi.org/10.1007/s11199-016-0698-7
http://dx.doi.org/10.1007/s11199-016-0698-7
http://dx.doi.org/10.1093/esr/jcs056
http://dx.doi.org/10.1111/spsr.12049
http://dx.doi.org/10.1111/spsr.12049
http://dx.doi.org/10.1007/978-3-319-29311-0
https://eprints.soton.ac.uk/351210/


Hoskins, B. L., & Mascherini, M. (2009). Measuring active citizenship through the development
of a composite indicator. Social Indicators Research, 90(3), 459–488. https://doi.org/10.1007/
s11205-008-9271-2.

Isac, M. M. (Ed.). (2015). Tolerance through education: Mapping the determinants of young
people’s attitudes towards equal rights for immigrants and ethnic/racial minorities in Europe.
Luxembourg: Publications Office of the European Union. Retrieved from https://ec.europa.eu/
jrc.

Isac, M. M., Maslowski, R., & Van der Werf, G. (2012). Native student attitudes towards equal
rights for immigrants. A study in 18 European countries. Journal of Social Science Education,
11(1), 7–26. https://doi.org/10.2390/jsse-v11-i1-1189.

Janmaat, J. G. (2014). Do ethnically mixed classrooms promote inclusive attitudes towards
immigrants everywhere? A study among native adolescents in 14 countries. European
Sociological Review, 30(6), 810–822. https://doi.org/10.1093/esr/jcu075.

Janmaat, J. G., & Mons, N. (2011). Promoting ethnic tolerance and patriotism: The role of
education system characteristics. Comparative Education Review, 55(1), 056–081. https://doi.
org/10.1086/657105.

Miranda, D., Castillo, J. C., & Sandoval-Hernandez, A. (2017). Young citizens participation:
Empirical testing of a conceptual model. Youth & Society, 1–21. https://doi.org/10.1177/
0044118X17741024.

Mutz, D. C. (2001). Tolerance. In N. J. Smelser & P. B. Baltes (Eds.), International encyclopedia
of the social and behavioral sciences (pp. 15766–15771). Amsterdam: Elsevier.

OECD. (2015). Immigrant students at school: Easing the journey towards integration. Paris:
OECD Publishing. Retrieved from https://www.wib-potsdam.de/wp-content/uploads/2016/06/
Immigrant_Students_at_Schools.pdf.

Quintelier, E., & Dejaeghere, Y. (2008). Does European citizenship increase tolerance in young
people? European Union Politics, 9(3), 339–362. https://doi.org/10.1177/1465116508093488.

Rapp, C., & Freitag, M. (2015). Teaching tolerance? Associational diversity and tolerance
formation. Political Studies, 63(5), 1031–1051. https://doi.org/10.1111/1467-9248.12142.

Schulz, W., Ainley, J., Fraillon, J., Losito, B., & Agrusti, G. (2016). IEA international civic and
citizenship education study 2016 assessment framework. Cham: Springer International
Publishing. https://doi.org/10.1007/978-3-319-39357-5.

Schulz, W., Fraillon, J., Ainley, J., Losito, B., & Kerr, D. (2008). International civic and
citizenship education study. Assessment framework. Amsterdam: IEA. Retrieved from https://
eric.ed.gov/?id=ED510068.

Sherrod, L. R., & Lauckhardt, J. (2009). The development of citizenship. In R. M. Lerner & L.
Steinberg (Eds.), Handbook of adolescent psychology (3rd ed., pp. 372–407). Hoboken, NJ:
Wiley.

Strabac, Z., Aalberg, T., & Valenta, M. (2014). Attitudes towards Muslim immigrants: Evidence
from survey experiments across four countries. Journal of Ethnic and Migration Studies, 40,
100–118. https://doi.org/10.1080/1369183X.2013.831542.

Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. In W. G. Austin &
S. Worchel (Eds.), The social psychology of intergroup relations. Brooks/Cole: Monterey, CA.

Torney-Purta, J., & Barber, C. (2011). Fostering young people’s support for participatory human
rights through their developmental niches. American Journal of Orthopsychiatry, 81(4), 473–
481. https://doi.org/10.1111/j.1939-0025.2011.01113.x.

Torney-Purta, J., Wilkenfeld, B., & Barber, C. (2008). How adolescents in 27 countries
understand, support, and practice human rights. Journal of Social Issues, 64(4), 857–880.
https://doi.org/10.1111/j.1540-4560.2008.00592.x.

Unesco. (1995). Declaration of principles on tolerance. Paris: Unesco. Retrieved from http://
www.assembly.coe.int/nw/xml/XRef/Xref-XML2HTML-en.asp?fileid=14649&lang=en.

1 Teaching Tolerance in a Globalized World: An Introduction 9

http://dx.doi.org/10.1007/s11205-008-9271-2
http://dx.doi.org/10.1007/s11205-008-9271-2
https://ec.europa.eu/jrc
https://ec.europa.eu/jrc
http://dx.doi.org/10.2390/jsse-v11-i1-1189
http://dx.doi.org/10.1093/esr/jcu075
http://dx.doi.org/10.1086/657105
http://dx.doi.org/10.1086/657105
http://dx.doi.org/10.1177/0044118X17741024
http://dx.doi.org/10.1177/0044118X17741024
https://www.wib-potsdam.de/wp-content/uploads/2016/06/Immigrant_Students_at_Schools.pdf
https://www.wib-potsdam.de/wp-content/uploads/2016/06/Immigrant_Students_at_Schools.pdf
http://dx.doi.org/10.1177/1465116508093488
http://dx.doi.org/10.1111/1467-9248.12142
http://dx.doi.org/10.1007/978-3-319-39357-5
https://eric.ed.gov/?id=ED510068
https://eric.ed.gov/?id=ED510068
http://dx.doi.org/10.1080/1369183X.2013.831542
http://dx.doi.org/10.1111/j.1939-0025.2011.01113.x
http://dx.doi.org/10.1111/j.1540-4560.2008.00592.x
http://www.assembly.coe.int/nw/xml/XRef/Xref-XML2HTML-en.asp%3ffileid%3d14649%26lang%3den
http://www.assembly.coe.int/nw/xml/XRef/Xref-XML2HTML-en.asp%3ffileid%3d14649%26lang%3den


Van Driel, B., Darmody, M., & Kerzil, J. (2016). Education policies and practices to foster
tolerance, respect for diversity and civic responsibility in children and young people in the EU.
NESET II report. Luxembourg: Publications Office of the European Union. https://doi.org/10.
2766/46172.

Van Zalk, M. H. W., & Kerr, M. (2014). Developmental trajectories of prejudice and tolerance
toward immigrants from early to late adolescence. Journal of Youth and Adolescence, 43(10),
1658–1671. https://doi.org/10.1007/s10964-014-0164-1.

Weldon, S. A. (2006). The institutional context of tolerance for ethnic minorities: A comparative,
multilevel analysis of Western Europe. American Journal of Political Science, 50(2), 331–349.
https://doi.org/10.1111/j.1540-5907.2006.00187.x.

Open Access This chapter is licensed under the terms of the Creative Commons
Attribution-NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/
4.0/), which permits any noncommercial use, sharing, adaptation, distribution and reproduction in
any medium or format, as long as you give appropriate credit to the original author(s) and the
source, provide a link to the Creative Commons license and indicate if changes were made.
The images or other third party material in this chapter are included in the chapter’s Creative

Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.

10 M. M. Isac et al.

http://dx.doi.org/10.2766/46172
http://dx.doi.org/10.2766/46172
http://dx.doi.org/10.1007/s10964-014-0164-1
http://dx.doi.org/10.1111/j.1540-5907.2006.00187.x
http://creativecommons.org/licenses/by-nc/4.0/
http://creativecommons.org/licenses/by-nc/4.0/

	1 Teaching Tolerance in a Globalized World: An Introduction
	Abstract
	1.1 Introduction
	1.2 Conceptual Framework
	1.2.1 Attitudes Toward Equal Rights
	1.2.2 Explanatory Factors

	1.3 Overview of Chapters
	References




