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Chapter 8
Conclusion: Long Term Prospects 
and Global Health Collaboration

Nicole Webster

8.1  Introduction

The general direction of global health within academia seems to have moved to 
a stage where easily accessing information is vital to notions of transparency and 
interactions. The task of universities is to find and create pathways that inform 
society and our students about the realities of health across various nation states. 
While this might seem like a daunting task, the structure of Pan Institution 
Network for Global Health (PINGH) has provided avenues for exploring and 
addressing complex and interrelated health issues among global partners within 
an academic setting.

This book provides a platform for unpacking both the success and challenges 
faced by individuals in the academy (students, faculty, and administrators) and the 
communities in which they work in the world of global health. Published chap-
ters reveal a collection and dissemination of performance, networks, systems, and 
people that contribute to the PINGH network and its goals. PINGH in its rawest 
form is a moving collection of parts and people working to achieve the goal of 
formalizing a network that enables local and national actors to address some of the 
world’s most pressing health issues. In coordination with local agencies, hospitals, 
universities, and other key individuals, the network provides a type of methodol-
ogy for engagement and problem-solving. In addition to hands-on engagement and 
experiences, the PINGH network serves as a space for nurturing and developing 
ideas. The network provides a domain for those who wish to test ideas or brings 
together like minds to address global health issues, while also creating pathways 
to the inclusion of diverse individuals, sectors of society, and communities in this 
complex and fast- paced field.
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Another outcome of the chapters and primarily a result of the PINGH structure 
is an opportunity to advance the focus of global health collaborations and research 
with students and community partners. One might argue that this type of research 
already exists within other health-related organizations; however, the types of con-
versations, projects, and research carried out within PINGH highlight the impact 
that can happen when the community works with students in the co-creation of the 
knowledge and research. Take for example the Project Redemption project from 
Chap. 6, which highlights what can happen when communities that have often 
been overlooked are included as contributing participants and central to the core 
theme of the study. In other chapters (see Chaps. 4 or 7), the inclusion of under-
graduate and graduate students was purposeful and impactful to not only the stu-
dents but also provided useful information on potential changes that could 
ultimately influence how to better integrate students into other programmatic roles 
of these global health programs.

Furthermore, book chapters reveal challenges when working with global part-
ners such as access and transparency of national data or access to other pertinent 
information. Despite these issues, authors recognized through these types of global 
health projects, greater awareness and policies (both PINGH and national/regional 
country policies) could be developed to address some of these limitations that 
impact programs. Another important issue raised across most chapters was the sig-
nificance of a robust program design. When programs are strategically developed to 
include students (graduate and undergraduate), develop and challenge learning, 
incorporate community voice, and acknowledge critical reflection, there is an 
opportunity to change the status quo of student learning in global contexts. These 
components contribute to a learning environment that provides the student and the 
community with an opportunity to contribute to the learning process and ultimately 
create an experience that is meaningful to all.

In reviewing the system of PINGH and its goals, there were three common 
themes found in all the chapters. Projects and activities highlighted the elements of 
a network that values (1) community voice and inclusivity, (2) student engagement 
and contributions, and (3) faculty and site collaboration.

8.2  Community Voice and Inclusivity

Community participation in health care is vital and integral to the approaches and 
integration of the project. Community participation gives individuals a sense of 
being a part of the process and assisting in the development of research and or poli-
cies that will ultimately impact their health and livelihoods. As evidenced by the 
inclusion of the center director in the waste picker project or the community mem-
bers in the diabetes research; the community was an integral part of the project, 
whether the authors noted successes or breakdowns in the process. What was con-
sistent was the need to include the community as valued members of the process and 
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not just program participants. Strategies to achieve healthy communities have 
viewed the inclusion of individuals such as community case managers or commu-
nity health workers as critical components. The inclusion of the community in the 
case of these PINGH projects responded to community-level treatment and inter-
ventions for pressing issues that impact the community as a whole. As a result, 
activities focused on crucial essential elements necessary for including strategic 
community members (i.e. organizations, people, institutions), that would enable the 
implementation of the research or project. Attributes incorporated in PINGH proj-
ects which assisted in fostering community participation included the following:

• Contributing—community contributes time, expertise, and resources
• Consulting—community is asked for their views and knowledge
• Managing—community participates in making decisions and provides input

Although each PINGH project did not incorporate each of the three components 
mentioned above, they all displayed aspects of each element at specific points of 
time during the project. And while authors noted to hints of tension when working 
with the community, they expressed the desire and willingness in working with the 
community in a participatory manner.

Participatory and community processes are developed through the construction 
of trusting and collaborative relationships among all stakeholders, through inclusive 
actions. The relational work — sometimes mediating between different options or 
positions and in case of possible conflicts —is, therefore, a continuous and funda-
mental element. Construction and conduction of moments and meeting spaces and 
collaboration for the development of these initiatives, with the participation of citi-
zens and technical-professional resources assisted in fostering program models that 
could be scaled up and replicated. Permanent listening and participatory research 
for a better and broader knowledge of the health conditions of the site areas led to 
more informed citizens and provided more significant information and socialization 
of community knowledge about health.

A review of the different interpretations of community participation shows a 
continuum that goes from the cooperative mode where the community provides 
information and manpower to more active and creative forms of participation in 
decision-making, negotiation, and presentation of proposals and co-administration 
of the resources. A vital aspect of these projects was the capacity and training built 
into the plans that facilitated participation by higher numbers of the community, 
leading to projects that have the potential for a sustainable future.

8.3  Student Engagement and Contributions

In the past decade, within higher education, there has been a growing conversation 
on the role and impact of students engaged in relevant and meaningful course con-
tent. Researchers have illustrated that student engagement is the most significant 
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predictor of retention and cognitive and personal development in college students 
(Belcheir 2000; Bridges et al. 2001; Nelson Laird et al. 2004; Kuh 2007). Studies 
also show that specific pedagogical practices are associated with higher levels of 
student engagement (Deakin Crick and Goldspink 2014). Student’s engagement in 
society, their associations and networks, and the characteristics of their communi-
ties profoundly affect their outlook on life. The attributes commonly found in 
courses which engage youth in learning outside the classroom and in a global con-
text incorporate some characteristics—structured participation; engagement with 
community organizations; connectedness with neighborhoods; and relationships 
with government and groups unlike one’s own. Combined, they often contribute to 
positive learning outcomes and a deeper understanding of the systems and underly-
ing history that adds to the health issues being studied.

Expanding this notion of engagement within the healthcare sector was most evi-
dent in many of the chapters. Authors discussed the multifaceted role of students 
in the projects, such as research associates, data organizers and collectors, and co- 
authors of research articles. In many cases, the students were engaging in work 
beyond what is typically carried out in engagement activities and even more so 
within the classroom. Students were exposed to research and projects that fostered 
conversations with organizations and community members who were able to pro-
vide context and meaning beyond a textbook. Moreover, students were assigned 
roles and responsibilities which could lead to personal growth and development.

In reviewing chapters which were intentional in the inclusion of students, both 
graduate, and undergraduates, each incorporated essential elements central to stu-
dent engagement. Each project was mindful in the design and structure of the activ-
ity which led to students gaining greater knowledge of global health issues, exposure 
to various actors and determinants of health issues, and open dialogue and conversa-
tions with health professionals and others central to local and global advancements 
in global health. The intentionality in which each project approached the inclusion 
of students resulted in other components of engaged student learning (see Table 8.1).

Students’ knowledge of the realities of global health was enhanced by their par-
ticipation in the noted projects and further support the value of PINGH which pro-
vides support systems within colleges and units to foster this type of student learning.

Table 8.1 Engaged student learning

Meaningful and relevant 
program content

Students introduced to activities they believed as being useful 
and relevant to current academic program and future career goals

Fosters a sense of 
competence

Students are given opportunities to evaluate their personal 
growth and learning

Embraces collaborative 
learning

Activities enabled students to work with peers and  
community—Amplifying a sense of connection to others

Promotes mastery orientation 
or exposure

Student activities introduced them to new concepts/communities/
activities or allowed them to develop further skills learned in 
classroom settings
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8.4  Faculty and Site Collaboration: Fostering North-South 
Collaborations

Recognizing the value of understanding the interconnectedness and interactions of 
global health, the PINGH structure facilitates approaches for developing and foster-
ing institutional relationships and collaborative research agendas. Although most 
projects were developed within the context of a PINGH meeting, they all expanded 
to reach out to global partners who may or may not have been at meetings. The goal 
is to create a project or research agenda that focused on an idea or universal health 
need. Conversations which formed the basis of these projects seemed to be done 
with the disposition of including multiple voices and perspectives. Participants and 
organizers approached their project with a sense of urgency and an understanding of 
their potential role in creating awareness of challenges that exist within areas of 
global health such as data collection methods, transparency of data, or improving 
the understanding in an evidence based material. Additional features of these proj-
ects leaned towards the role and importance of faculty in fostering global educa-
tional experiences for students, challenging the status quo of student learning 
beyond the traditional Western models of thinking and learning, and developing 
bilateral partnerships between students and emerging and experienced faculty.

The framework of PINGH enabled faculty and staff to consider conceptual 
frameworks that pressed learning environments to take place in both the Global 
North and South. Feasibility and specifications of learning sites and the relationship 
between these sites and selected social and global health trends aided in fostering 
these relations between countries. The inclusion of the north-south connection was 
not without challenges such as language barriers or understanding of cultural values 
and norms that impacted healthcare systems. But at the very least, participants were 
exposed to a different way of being and were able to co-construct knowledge with a 
diverse set of colleagues who held different sets of ideologies and systems.

The merit of these relationships was due to actions and behaviors that supported 
the engagement of individuals across and within various institutions and countries. 
Most notable were:

 1. Conferences and workshops within multiple settings (US and abroad)

 (a) Discussion of ideas and potential projects took place in these settings
 (b) Training of emerging researchers and fostering support for all participants
 (c) Networking opportunities

 2. Facilitation of small pilot grants to support projects/research

 (a) Enabled groups to continue noted work discussed at workshops/conferences

 3. Transparent communication strategies

 (a) Newsletters, Skype calls

 4. Interdisciplinary approach to project ideas

 (a) Several institutions part of a project
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8.5  PINGH Network Structure and Recommendations

PINGH serves as a system which facilitates the fostering of ideas and advocates for 
activities related to global health. The success of the network clearly rests in the hands 
of all participants as well as the leadership. It is clear from the chapters that each 
project had a clear focus and goal that contributed to the success and helped to reveal 
potential areas of growth for PINGH members. As an organization designed to sup-
port multiple partners, it is clear that the structure encourages bilateral and multilat-
eral programming to bring about informative and transformative changes to students, 
professionals, and most importantly to the global health community (see Fig. 8.1).

When examining the overarching structure and role of PINGH, it is an organiza-
tion that can fill multiple gaps in the academia and the global health network. By 
providing educators, students, and the community with a framework, PINGH places 
value on the role of global health. A structure that supports ideas fosters collabora-
tion and stimulates new avenues for existing, and emerging scholars situates the 
complexity of global health and the importance of cooperation and connectedness 
in addressing some of life’s most challenging health issues. In light of this, what 
follow are a series of recommendations to continue to strengthen the existing part-
nerships of PINGH and develop more sustainable long term collaboration:

 – For data collection and collaborative efforts with multiple partners, a multipronged 
strategy should be pursued in which large-scale surveys could be conducted by 
several institutions, providing greater opportunities for students, agencies, and the 
community at large. The greatest promise lies in research that has a longitudinal 
structure and includes avenues for exploring resources ranging from regional data 
to national data that are amenable to community-level analyses.

 – Due to the importance of enhancing students’ learning and advancement, greater 
avenues should be created to include students in the inclusion of projects to 
enhance both technical and leadership skills. Based on the projects that included 
students, there should be greater structures put in place to support their academic 
and research development further supporting them with experiences that have 
value beyond the classroom.

 – The PINGH network should establish a technical team that assists the leadership 
team in further highlighting the global health research efforts. A technical team 
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Fig. 8.1 PINGH network
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could be led by graduate students, further fostering their social and technical 
skills and assisting them in building their networks of colleagues. This team 
could create strategies to promote research and other work being conducted 
through social media and other platforms to help develop a stronger tie between 
all the institutions.

 – For fostering and monitoring relationships between emerging and seasoned 
researchers, an online platform could be developed to support these relation-
ships. This component could assist in creating a system where content and 
resources are shared, and more importantly, housed for future reference. The 
platform may be especially helpful in moving forward creative and innovative 
ideas about types of research and opportunities that offer the most promise.

 – In mapping the way forward for growing and managing partners, the PINGH 
network might consider a strategy for developing the necessary capabilities for a 
rotating leadership team. With a rotating system, institutions will be able to not 
only take the lead in guiding the organization but also take a pivotal role in guid-
ing conversations and agendas that foster a diverse set of global health partner-
ships and research.
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