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Abstract

This paper is in response to the article entitled “A design framework for enhancing engage-
ment in student-centered learning: own it, learn it, and share it” (Lee and Hannafin 2016).
The authors propose a framework that could assist teachers in their transition from face
to face classroom settings to a completely digital, student-centered, learning format. The
article provides an outline and questions that can be applied to current teaching methodolo-
gies but will require ongoing teacher training. The difficulty in applying this outline is a
possible lack of understanding of student-centered learning techniques, lack of time to train
teachers and, possibly, teacher apathy towards online education. This article provides an
adaptable framework schools can use immediately, and the effectiveness of its application
should be studied.
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Introduction

Many teachers and administrators achieve advanced degrees using online learning meth-
ods; however, many of these same educators often discount the benefits of this learning
method (Connolly and Diepenbrock 2011). Online learning practices are seen as being
good enough for post-secondary coursework, yet inadequate for K-12 students, which has
caused school districts to slow the development of their online learning programs and even
dismiss online learning completely.

Due to COVID-19, school districts are now searching for an online course framework
that can be universally applied to help their teachers and students succeed. Unfortunately,
pivoting to online learning after decades of dismissing it is not as simple as one would
hope. It is not enough to simply take traditional learning and move it to a digital learning
platform such as Canvas or Google Classroom. There must be intentional planning and
preparation, more than needed in a traditional face to face course (Baran et al. 2013).
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Lee and Hannafin (2016), using constructivist, student-centered theories, have created
an online course framework that outlines how schools can adapt their standard curricula to
an online format. This framework helps administrators and teachers understand why they
need to adjust their lessons and how those changes will prepare them for online teach-
ing. As school districts plan for the upcoming year, they would benefit from allowing their
teachers to practice with the framework and setting expectations that some, if not all, of it
be followed.

Impact

Lee and Hannafin’s student-centered framework, created following the principles of self-
determination theory, constructivism, and constructionism, has three steps: own it, learn
it, share it (p. 723). ‘Own it’ attempts to bring in student engagement through students
use of self-determination. Students can set their own goals and determine how they will
achieve those goals. Once students’ goals are set, they move to the, teacher supported,
‘learn it’ part of the framework. The teachers provide support through direct instruction,
providing tools and resources or discourse helping students understand the content behind
their chosen goals. Finally, in the ‘share it’ part of the framework students will show their
completed work, ideally a physical artifact, to a selected group. This group will provide
feedback allowing students to understand different perspectives and allow them to revisit
and re-evaluate their goals. Each step in the framework is designed to provide students the
support they need (learn it) as they explore topics interesting to them (own it) with a tangi-
ble product that is evaluated upon completion (share it). Not only is this student-centered
approach beneficial for creating lifelong learners, it is also particularly important for digital
learning (Ryan and Deci 2000; Schneider et al. 2018).

Throughout their paper, the authors compare traditional, direct instruction to student
centered digital learning. Engaging students in digital learning requires a different method-
ology than face to face learning. Lee and Hannafin address the unique needs of students in
digital learning programs by enabling them to take their learning into their own hands and
thus be more successful. However, for teachers who are used to more control in a physi-
cal classroom setting, this can be difficult. Lee and Hannafin provide multiple examples
explaining the ‘why’ of each part of the framework so teachers can fully understand the
rationale behind the changes in their methods. Providing teachers with this framework
gives them more support in understanding the needs of digital learners and how they can
adapt their teaching styles to this new environment.

Application

Lee and Hannafin’s framework can be applied immediately which benefits school districts
as a great deal of time will be spent on professional development for shifting the focus
from classroom, face to face teaching to online teaching. Teachers should be breaking
down the framework together and determining how they can apply it to their online course
outlines. When meeting in content areas, teachers should go through their district/cam-
pus curriculum plans and align assignments with how they fit within the framework. This
will allow teachers a better understanding of how their existing work can migrate into the
online setting and how that work will function in a student-centered classroom. In addition,
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teachers should be examining how the framework applies to the learning management sys-
tem (LMS) their district has chosen as each system has strengths and limitations.

Limitations and constraints

To apply a new concept, such as Lee and Hannafin’s framework, teachers will need proper
training. They will need time to focus on the different branches of the own it, learn it, share
it framework and how it applies to their newly developed online courses. Unfortunately,
many teachers have never been trained, either through education programs or profes-
sional development, on how to create effective online learning (Comas-Quinn 2011). This
constraint was magnified as schools scrambled to assist teachers in moving their content
online. Untrained teachers have difficulty understanding the unique needs of online stu-
dents (Oberski et al. 1999). For example, in an online situation a student should have more
freedom to explore, with assignments focusing on knowledge building, yet many teachers
want to give them less freedom and exert more control (Weiner 2003). This need for con-
trol is also highlighted by Keengwe and Kidd (2010) in their discussion of issues teachers
need to overcome to find success in an online course. However, it highlights how little
students are prepared to function without direct guidance from an instructor. Furthermore,
this lack of training may cause teachers to not feel confident in digital learning, which may
result in teachers being unwilling or resistant to adapting best practices (Baran et al. 2011).

Future suggestions

The Own it, Learn it, Share it framework has positive potential for many students, yet more
research needs to be done on the overall effectiveness on student learning. Assumptions
were made during the creation of the framework, such as teachers understanding of stu-
dent-centered learning environments. Teachers will need proper training on what an effec-
tive, student-centered learning environment looks like, then be trained on how to adapt
that environment to an online setting. This is no simple task as teachers are overwhelmed
with adapting lesson plans to an online format, supporting students’ social/emotional needs
and learning a wide variety of online educational tools in addition to the stress of possibly
becoming infected with COVID-19 (Kozimor 2020).

Studies should be conducted on not only the effectiveness of Lee and Hannafin’s frame-
work, but the success of shifting to online, student-centered learning. The COVID-19 pan-
demic is fundamentally changing how education is delivered and there has never been a
better time to record data for future study. Once the pandemic has passed, whatever that
new normal looks like, the desire for an online learning option will remain or, possibly,
increase. Schools and school districts will need to continue improving their online edu-
cation methods and course designs which will be done through continuous training and
research. Lee and Hannafin have provided a quality framework that any district can adapt
to their specific needs and use as a foundation as they move forward.
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