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This issue focuses heavily on classroom and school-level assessment methods and
metrics with the injection of one paper focusing on academic work and burnout at the
tertiary level. As always, the papers reflect evolving context and conditions around the
world as the research supporting the papers has been conducted around the world with
evidence from New Zealand, China, Cyprus and the USA. The papers collectively
serve to highlight the ongoing need for debate and deliberations about the assessment
and feedback metrics being selected by policy makers and governments in light of their
influence and unintended outcomes on the ground, in schools, as seen through the eyes
of teachers and students. The papers in this issue of EAEA make an important
contribution to the research and policy discussions.

Harris, Brown and Harnett lead this issue with their paper, Understanding classroom
feedback practices: A study of New Zealand student experiences, perceptions, and
emotional responses. The study employs surveys and student drawings to examine how
approximately 200 primary and secondary school students understand, experi-
ence and respond to classroom-based feedback. In the context of a national
commitment to Assessment for Learning, student commentary depicts primarily
teacher-led feedback and explores the importance of reinforcing the formative
nature of comments and grades.

The second paper highlights the increasingly pressing issue of work conditions and
the influence on teachers—in this case—university-level teachers in China. The paper,
Building affective commitment to organization among Chinese university teachers: the
roles of organizational justice and job burnout, Li more specifically examines univer-
sity employee affective organizational commitment through the lens of perceptions of
organizational justice and burnout. Employing structural equation modeling, Li analy-
ses evidence from over 400 teaching staff members at five universities and determined
that organizational justice—more specifically interactional justice—was a stronger
predictor of organizational commitment. Exhaustion and personal accomplishment
partially mediate the relationship between justice and commitment.

Educ Asse Eval Acc (2014) 26:105–106
DOI 10.1007/s11092-014-9198-x

K. Edge (*)
London Centre for Leadership in Learning, Institute of Education, University of London, 20 Bedford
Way, London WC1H 0AL, UK
e-mail: k.edge@ioe.ac.uk



In Exploring formative assessment in primary school classrooms: Developing a
framework of actions and strategies, Antoniou and James examine primary school-
level formative assessment implementation in Cyprus and develop a framework for
analyzing and interpreting associated practices. Working collaboratively with four
teachers, the authors employed observations, interviews and analysis of student work
and identified five formative assessment processes. The authors posit challenges in the
application of formative assessment and possibilities for future research.

The fourth paper, Use of the probit model to estimate school performance in student
attainment of achievement testing standards by Finch and Cassady, is nested within
current accountability context within the USA. Juxtaposed with other models of using
evidence for decision-making, the reported study examines a probit model as a new
strategy for student and school achievement modeling to estimate the likelihood of
students meeting an established level standard and estimating the proportion of indi-
viduals within a school meeting the standard. The paper discusses the effectiveness of
the model and the potential implications of adopting the model.

In the final paper, A comparison between value-added school estimates and cur-
rently used metrics of school accountability in California, Fagioli continues the
discussion of student metrics being employed to hold schools accountable for improve-
ment and progress. The study compared a value-added approach to school account-
ability to the currently used metrics of accountability in California of Adequate Yearly
Progress (AYP) and Academic Performance Index (API). The study draws on 5 years
of data from over 50,000 students from 29 elementary schools in a large California
school district. The paper discusses how the value-added approach showed a strongly
diminished relationship to student background. Conversely, schools enrolling large
proportions of advanced students are not penalized under a value-added approach.
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